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The Alliance for Child Protection in Humanitarian Action (the Alliance) supports the efforts of
humanitarian actors to achieve high-quality and effective child protection interventions in
humanitarian settings. Through its technical Working Groups and Task Forces, the Alliance
develops interagency operational standards and provides technical guidance to support the
work of child protection in humanitarian settings.

For more information on the Alliance’s work and joining the network, please visit
https://www.alliancecpha.org or contact us directly: info@alliancecpha.org.
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This report is made possible by the generous support of the American people through the
United States Agency for International Development’s Office of U.S. Foreign Disaster Assistance
(USAID). The contents are the responsibility of the Alliance and do not necessarily reflect the
views of USAID or the United States Government.
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Foreword
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Year after year humanitarian actors wish for a decline in the number and gravity of humanitarian crises.
Year after year, the scale and the needs grow. The average humanitarian crisis now lasts more than nine
years—that is half of a childhood. Climate change, infectious diseases, political violence, and economic
deprivation and disparity, are among key reasons we may continue seeing growing numbers of people in
need of humanitarian assistance.
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Communities affected by crisis have been and will continue to be at the forefront of any humanitarian
response. They may not appear in statistics from humanitarian actors, but their contribution is
undeniable. Parents, community leaders, caregivers, youth and children are not only there before, during
and after a crisis, but are also intimately aware of children’s needs and how to address them. This
Reflective Field Guide is about recognizing this reality and supporting community members to strengthen
what they already do: protect their children.
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While the humanitarian sector in general, and the child protection sector have come a long way in
acknowledging the agency of community members in protecting their own children, the journey is far
from over. Community mechanisms can only be sustained in the long run if communities lead in their
design and action, and feel ownership over them.
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This Reflective Field Guide acknowledges and reflects on the lessons learned from our work with
communities. It translates these lessons into practical suggestions—rather than prescribed guidance—to
help child protection actors implement more participatory, and hopefully, increasingly more community-
led, initiatives. The Reflective Field Guide appreciates the fact that different types of community-level
approaches, or a combination of them, can add value in different humanitarian contexts. It also recognizes
the limitations child protection organizations and actors face in supporting true community-led programs.
Yet, it aims to plant the seeds of the sector’s long-term ambition to further support community-led
initiatives and build on existing protection systems.
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This Reflective Field Guide complements the 2019 Edition of the Minimum Standards for Child Protection
in Humanitarian Action. It draws out considerations and guidance for achieving the Minimum Standards.
It builds upon the socio-ecological approach and aspires to prevent harm alongside responding to
immediate needs of children affected by humanitarian crises.

We invite you to read, reflect, and act upon this new resource from the Community-level Child Protection
Task Force.

Audrey Bollier and Hani Mansourian
Co-coordinators of the Alliance for Child Protection in Humanitarian Action
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Community-based Child Protection

Community-based Child Protection Mechanism

Community-based Child Protection Network

Community-based Organization

Community-level Child Protection Task Force

Community-level Child Protection

Child Early and Forced Marriage

Child-Friendly Space

Case Management Committee

Child Protection

Child Protection Outreach Volunteers
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Note to the reader

This Reflective Field Guide aims to contribute to fostering more authentic community engagement in
driving humanitarian child protection action. It acknowledges that current programming is agency-driven,
which, while there may be reasons for that at times, does not necessarily lead to effective or sustainable
interventions. The Reflective Field Guide encourages honest reflection and discussion about current
programming, what strong community participation could look like, and what child protection
practitioners can do to develop higher levels of community-driven programing. It is presented with the
acknowledgement that we still have much to learn about how we can work towards that, and hopes to
plant some seeds that can be nurtured. You are invited to reflect, practice, and share learning with the
humanitarian child protection community.
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Part 1: Learning and Promising Practices for Community-level Child Protection
Approaches
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Over the last 10 years, the field of child protection (CP) in humanitarian and development contexts has
changed and matured in many ways. Previously, work with children focused on problems and needs. More
and more, programming is moving toward children’s resilience and strengthening CP systems. During this
shift, gaps in prevention, local ownership, and sustainability have emerged. This signifies a need for new
strategies and tools to better engage with communities and support them in addressing harm to children.?
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For many years, community-based child protection (CBCP) mechanisms, such as CP and child welfare

committees, children’s and youth groups, and CP focal points, were seen as the main activities of
community engagement among national and international CP actors, academics, and donors. Research
and evidence, however, have questioned the effectiveness and sustainability of these approaches, which
are driven primarily by non-governmental organizations (NGOs) or other outside actors. The result of
years of research, combined with informal reflections from practitioners and academics, has evolved into

IM

an understanding that prescriptive guidelines and “one-size-fits-all” approaches are not “fit-for-purpose”

when it comes to community-level child protection (CCP) mechanisms. Higher levels of community

involvement in analysis, planning, and implementation contribute to programming that is more relevant,
appropriate, and sustainable.
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Current and future learning
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Building on the past decade of research and learning, humanitarian CP actors have increasingly prioritized
the development of evidence-based guidance, adapting the lessons to humanitarian contexts.? This
Reflective Field Guide: Community-level Approaches to Child Protection in Humanitarian Action
(henceforth referred to as Reflective Field Guide) builds on an interagency Systematic Review of Literature
carried out by members of the Community-level Child Protection Task Force (CCP TF) of The Alliance for
Child Protection in Humanitarian Action (ACHPA). A total of 252 resources, including grey literature and
published articles, were reviewed. The documents reflected both humanitarian (man-made and natural
disaster) and development contexts. The Systematic Review summarized available literature on
community-level approaches to CP for the purpose of developing evidence-supported guidance, tools,
and training for CP practitioners to more effectively and appropriately engage with community-level
groups, structures, systems, and processes that protect children in humanitarian contexts.
skl e s e Ayl L) Jeal) 8 Jilall dles 8 Alelil) cilgald) cudae ¢ alail) g Ganl) (e oualall Sl e 2l
s baall £ oaaida gl (lanal) Jalall 13 o gy 2401 ililpnd) e Antinall gyl Capi g ¢ AY) Gl e el ol Y
Al Apaldii Ry o ol (s il (sl Gl G 4l JLll) (AU Ganl) (8 Jilal) dubaa il b &y
Jaall A Jilall Alea Calladl 480 (CCP TF) Jihall dlany Galdll Asall Joall (33 8 sliac) J8 (10 Wadadil o3 CYIS ) Ba0n
Al g & sati (5 a8 (I @GSN i VWA 5 dpan ) juall ) pliall Lgad Lay jaiae 252 4sal je o3 a8 3(ACHPA). Sl
Lalall Adaall il jlealls alal) o gl @.Aal oadli o Glaiiuall g (336 5l dangiall daal yall | (le) 3l Leia Aanilal) RIPN))
ikl dlesy Aalal) Alaal) Gl jlaall Aalall af gall aaal adll o Glatiiall g 33050 agiall Axal yall Jakall dlesy
O (A oilad ¥ ol SISy gilia e dyie clald )l ohail o Jadall djlasy Aalall Cilaal jall a2 (o (b Cangl
Alas Jlae o Jaxd a5 gy 531 e sanas 5l o il JS5 Jalailly pelee Aelad sl 31 QIS Jabal Glan
st Y pana Jilal)

The initial findings stimulated reflection among humanitarian CP actors on what is meant by “community-
level child protection,” whether there is a shared understanding across agencies, and how this
terminology influences programming.
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There recognizes that “community-based” can often refer to programming that is physically undertaken
in a community, but it does not necessarily imply active participation by community members or existing
structures and capacities in the program. “Community-based approaches...are not necessarily led by
community members.”3 Learning shows that these activities tend to be initiated and resourced by CP
agencies and are unable to build the same level of trust, ownership, and sustainability that community-
led approaches are able to provide.
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Community-level approaches are grounded in a “socio-ecological” model of CP, which recognizes the

multiple layers around a child that influence protection, risk, and resilience.

(0®

The Alliance for Child Protection in Humanitarian Action.
(2019). Minimum Standards for Child Protection in
Humanitarian Action (2019 ed.). (p. 189).
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They support “community members to protect children and ensure their right to healthy development.
Humanitarian actors should seek to understand existing community capacities that promote children’s
rights, safety, development, well-being, and participation. These capacities include initiatives, structures,
processes, and networks that are led and organized by community members, including children.”*
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“Community-led approaches are ones that are led not by an NGO or other outsider, but by a collective,
community process. Community-led approaches are grounded in the idea of people power; that is, the
ability of ordinary people, even under difficult circumstances, to organize themselves, define their main
problems or challenges, and collectively address those problems.”> This stresses that humanitarian CP
actors have a strong understanding of the protective assets in the community to support members to
build on those assets. Instead of initiating and resourcing programming, the emphasis is on mobilization
of community motivation and resources to strengthen local CP efforts.
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Learning from CCP in development setting
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Interagency research from 2008-2018, referred to above, has led to the development of an evidence-
based resource that has been validated in development contexts. Created by the Child Resilience Alliance
(formerly the Columbia Group for Children in Adversity), the Supporting Community-led Child Protection:
An Online Guide and Toolkit (Toolkit) represent many years of deep ethnographic research in Sierra
Leone and Kenya from their communities, practitioners, and academics. Inputs were also gathered from
people around the world who have extensive practical experience in community-led work.

These materials are found online and in downloadable PDF formats.
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The Guide consists of seven brief, accessible chapters for all those interested in learning more about
community-led work. Chapters 1 and 2 focus on the rationale and broad principles that underlie a
community-led approach, including the need for humility, sharing of power, and dialogue. Chapters 3 to
7 provide practical advice on how to contextualize and adapt a community-led approach in your own area
of work.
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Each chapter offers engaging questions, examples, practical tips, and pitfalls to avoid. Each is also linked
to practical tools from the Toolkit. These include:
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Facilitation Tools for helping facilitators, program officers, and managers to reflect on how they do their
work and strengthen “soft skills” such as humility, deep listening, and empathy.



http://communityledcp.org/
http://communityledcp.org/
http://communityledcp.org/guide
http://communityledcp.org/guide
http://communityledcp.org/toolkit
http://communityledcp.org/toolkit
http://communityledcp.org/toolkit/section-1-facilitation-tools
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Training Tools for helping facilitators to prepare for community-led work or for training program officers
and managers about the value of community-led approaches.
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Learning Tools for helping CP workers to learn about communities in a way that is deeper, richer, and

more contextualized than in prepackaged assessments and situation analyses.
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Management Tools for NGO managers, program officers, funding partners, and facilitators to see concrete

examples of planning, action, and monitoring of community-led processes of CP.
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The Guide and Toolkit can be useful for several different audiences, from community facilitators, to
program managers, and to donors and relevant government officials. The materials stress that effective
community-led programming relies on deep context analysis, the need for flexibility, and adaptation
across contexts. It also relies on attitudes and behaviors that come with reflection and direct experience.
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Humanitarian contexts
o] il

The Guide and Toolkit provide you, as humanitarian CP actors, with a solid foundation for strengthening
CCP in humanitarian settings based on evidence from development contexts. As many CP agencies are
working in both development and humanitarian contexts, these are particularly useful resources for
strengthening programming across the humanitarian-development continuum. The evidence base for
effective programming in humanitarian contexts, however, is not as strong. There is a lot more learning
needed on how to adapt, pilot, and measure these approaches across different humanitarian contexts,
as well as how to use the slow, patient approaches to facilitation that research shows to be effective,
while providing urgent, life-saving action.



http://communityledcp.org/toolkit/section-1-facilitation-tools
http://communityledcp.org/toolkit/section-1-facilitation-tools
http://communityledcp.org/toolkit/section-2-training-tools
http://communityledcp.org/toolkit/section-2-training-tools
http://communityledcp.org/toolkit/section-3-learning-tools
http://communityledcp.org/toolkit/section-3-learning-tools
http://communityledcp.org/toolkit/section-4-management-mgm-tools
http://communityledcp.org/toolkit/section-4-management-mgm-tools
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Many of the humanitarian crises today are protracted and do offer opportunities to complement the

approaches that were used during acute phases. These approaches build in community engagement

processes that take a longer term perspective and support more community leadership in protection
initiatives.
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CCP approaches are actively, and often very effectively, engaged in prevention and preparedness. Much

of this is seen in Disaster Risk Management (DRM) efforts, including child- and youth-led preparedness.

Research shows a benefit to focusing on these types of program initiatives, as they have shown positive

outcomes in CP.
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It is also important to consider how your involvement from outside of a community might affect its
internal protective systems—for good or bad. You need to consider any potential harm that might come
if they mobilize communities around sensitive issues. Additionally, you need to understand factors that
may limit the time and space needed to develop trusting relationships that are essential for effective CCP.
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A bottom-up community-led approach is not a “silver bullet” to be used in all situations.
Emergency settings, in particular, present significant pressures and divisions that may mean a
top-down approach is more appropriate. But even in such settings, it might be possible to overlay
top-down and community-led approaches ...
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...Given these possible tensions and different contexts, no universal checklist exists for enabling

community action on behalf of children in emergency settings. Still, in most settings, including




in protracted crises, it has proven useful to have a slow process of dialogue that included many
different people and put the decision-making power in the hands of local people; in other
words, a community-led approach. — Child Resilience Alliance
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Can a community-led approach be used in emergency settings? This question is not that simple to answer.
In many humanitarian settings the scale of CP risks is overwhelming and the response timeframe short.
Therefore, you must often rely on top-down approaches that are implemented in the community but do
not come from the community. Minimum Standard 17: Community-level Child Protection Approaches in
the revised 2019 edition of the Minimum Standards for Child Protection in Humanitarian Action (CPMS)
states that these agency-driven approaches can unintentionally weaken communities’ existing protection
capacities.® Standard 17 defines community-level approaches as “supporting community members to
protect children and ensure their right to healthy development. There is no ‘one-size-fits-all’ model. You
should seek to understand existing community capacities that promote children’s rights, safety,
development, well-being, and participation.

These include initiatives, structures, processes, and networks that are led and organized by community
members, including children. Community-level approaches require a thorough context analysis,
community-led prioritization of the needs of children, and an understanding of existing practices.””
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Strengthening community-based approaches to CP in humanitarian action: An
interagency initiative (2017-2020)
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The CCP TF, under the ACHPA, is collaborating with Child Protection Coordination Groups at the sub-
national level to develop evidence-based and practical guidance and capacity-building materials for CP
actors working with communities in humanitarian settings. The result of this collaboration has been the
development of this Reflective Field Guide. This Reflective Field Guide includes an overview of learning
and promising practices for community-level child protection approaches:
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e Key Considerations are generated from a systematic review of existing resources on CCP
approaches. These outline factors that contribute to effective community engagement for CP
were validated in workshop settings in the project pilot countries of Sudan and Philippines and
presented for discussion and validation at the 2018 The Alliance for Child Protection in
Humanitarian Action Global Meeting in Nairobi.
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e Guidance Notes cover how practitioners can reflect on their current programming, and the tools
to strengthen their capacities to increase community engagement and ownership.
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In addition to the Reflective Field Guide, a Capacity-Building Package on Strengthening Community-level

Approaches to Child Protection in Humanitarian Settings accompanies the resources. This includes:
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e Face-to-Face package that includes PowerPoint modules and a Facilitator Manual available for
download and use in capacity-building activities.
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e An Online Learning Series introducing key concepts form the Reflective Field Guide and Face-to-
Face package through a series of short videos.
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3 u=iThe initiative also developed a Definitions and Terminology compendium of community child
protection definition extracted and collated from the interagency Systematic Review of Literature.

These resources were validated in two countries’ responses, Philippines (lligan, Marawi response) and
Sudan (North Darfur and South Kordofan). At the country level, pilot country teams engage in the
development of the Reflective Field Guide and capacity-building materials so they are informed of a
promising practice at the country level, meet the needs of field-level practitioners, and increase the



practitioners’ confidence and skills when working with communities to deliver high-quality, CCP

approaches
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Knowing that applying social ecology and systems approaches, placing children and families in
the center of context analysis, and recognizing the role and importance of community in child
protection are very much needed and important to give consideration to strengthen
community-level child protection. Participant in Sudan
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There is a need for every agency to adapt their programming approaches for us .... to take

action for community work regarding child protection. (Participant in the Philippines)

10



I learned the importance of community engagement and community participation in designing
and implementing activities. (Participant in the Philippines)
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What is the purpose of the Reflective Field Guide?
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This Reflective Field Guide has been developed to stimulate reflection among CP practitioners working in
humanitarian contexts on how to operationalize Minimum Standard 17 on Community-level Child
Protection Approaches. The Reflective Field Guide highlights CCP programming and the latest learning in
the sector, invites practitioners to reflect on the effectiveness and sustainability of their current level of
engagement with communities, and asks that they consider ways to reach higher levels of community
engagement and ownership.
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The Reflective Field Guide is not intended to provide prescriptive guidance or suggest that current
approaches are “wrong” or “bad.” It also does not suggest only using “bottom-up” approaches. It invites
practitioners to consider how humanitarian CP initiatives can be more community driven, create more
effective and sustainable outcomes for children affected by crises, and consider what is involved in
encouraging those changes. Acknowledging that we do not yet know a lot about how to ensure high levels
of community involvement in humanitarian programming, The Reflective Field Guide aims to foster
further learning through practice.
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Who is the Reflective Field Guide for?

€ o sl el Jdall 138 aala (yal

This Reflective Field Guide is targeted at all actors supporting CP responses in humanitarian action, in
particular those of you who work directly with communities. This includes community groups, NGOs,
government personnel, policy makers, international organizations, donors, coordinators, human
resources staff, and those working on advocacy, media, or communications.
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How should the Reflective Field Guide be used?
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This document has three main parts, which align with the purpose of the Reflective Field Guide. Part 1:
Learning and Promising Practices for Community-level Child Protection Approaches sets the scene by
providing clarity on CCP programming and latest learning. It refers to learning, research, and evidence
gathered in the past 10 years in development contexts. It explains the background and key overall
findings of the interagency literature review conducted by the CCP TF, of ACHPA, on CCP in
humanitarian action, which led to the development of Key Considerations informing this Reflective Field
Guide, a terminology review, and fed into the revision of Minimum Standard 17: Community-level Child
Protection Approaches.? Part 2: Understanding Your Current Community-level Approach to Child
Protection introduces a typology of engagement with communities, which will help readers to reflect on
the effectiveness and sustainability of their current level of community engagement in humanitarian
action. Finally, Part 3: Key Considerations is drawn from promising practices in the evidence review and
outlines the foundation from which effective CCP approaches begin. Part 4: Guidance Notes offers ways
to reach higher levels of community engagement and ownership and suggests approaches to measure
this new way of working and key questions that still need to be answered in this field. Finally, Part 5:
Terminology and Key Resources provides additional explanations and links to external resources for
those who wish to access additional information.

alel) e el i oW 5l il lasall Qi) (e Chagd) pa (38155 e (555 Sl g o) el At e A3l a2 (g gias
Jilall Ales gl graa 58 ook (e Agill o 6 1kl dlea galial daal) adinall (5 glua o 3201 51 il jlaall
Agaiil) Bl 8 dpalad) i) gl 8 Lgman &5 Al ALY 5 Candl g alail) Y g el adinall (5 sie o
Jaball Alea Jae (3358 Ll yal 300 VIS S 0 A<yl 3ual) Aral pall At 1) Al ) miliall 5 Aalal) & 5y 8
e dilall dlaa (i Sl Jasdl CleliS ) 8 Jikl) dles Jal o cillail) (e sl sl (5 siase o
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Part 2: Understanding Your Current Community-level Approach to Child Protection
Jilall e & alall el sl zlgiall agd ;30 ¢ )

Supporting locally led protection strategies can significantly improve the impact of protection
interventions. External actors first need to acknowledge the capacity of people at risk as
independent actors themselves.®

§ o e 6l Lua JIsd) Clgall e ey dolasd) ST il o S Sy Spaany O 8y Dalaall dland) Ciluasil pins] ac )
Aliie Ao ld CilgaS a3y jmal aliEY) 5 )06 G i

Humanitarian CP actors implement programming with varying levels of community engagement and

ownership. This is in part due to opportunities and challenges in the context, organizational
mandates/mission/vision, funding requirements, etc. The CPMS must also be considered in developing
programming approaches.

o) Gy gy LY 5 maiaall AS LAl (e Adlida il sinas el pal) JAl) dulen Jlae 8 Alelill dslud) cileal) 2
] L)yl sle e Wasf omy . l3 ) Ly gl ciballaia s A 1 / Fengl) /bl Cilaa g (3l 3 sl 5 (il
@‘)—‘S‘@L\A‘)ﬁ#mdﬁx\

As you learn more about what contributes to effective and sustainable CCP, this Reflective Field Guide
invites you to pause and consider the strengths and limitations of your current approaches. In this section
you will find a framework for this reflection, as well as some questions for reflection that will help you
determine your current approach to engaging with communities. Based on this reflection, you might ask
yourself: Do you want to work toward higher levels of community engagement and ownership? If so, the
Key Considerations and Guidance Notes in Part 3 may help guide you in these reflections.
o sl il Jalal 130 o gy el S 5 Allad 5 5 gy Ll il (5 sinn (le il dulan (5 il Lo s 2y Sl i Laiy
Aalaiall ALY (amy ) AiLaYl Jalil) 13g 1) andll 138 8 i Adlad) elullud & Caaiall o5 80 Lalis 8 i)y Sl Y
Sle Jaall 3 e 8 Ja il ) GliSay gaadatl 138 e 2y Claainall g Jolaill sl zgiall aaas o e Lis 31 5 Galaly
2oL 38 CN ¢ ) b g sl laa Sl 5 A Sl < jlie Y1 8 (SIS a1 IS 1Y) Sainall 48 HLidl (e e il i
' A aaa i il ) s

Four different types of engaging with communities
Cleainall po Joleill (o ddlise g/ gl e )/

A 2008 interagency study of effective community-based CP*° found that, generally, most Community-
based Child Protection Mechanisms (CBCPMs) fall into four different types of approaches to engaging with
communities.

(CBCPM) 4uaaial) dadall ilea il alars O il Ladiad) Jalal) lea Jsa 2008 ple CVIS G AS yidia Al jo i
lainall aa Jual sill maliall (pe dilise ¢ o day 5f ) ansis

Types of engaging with communities
Cleainall po ool 51l £/ 5
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Community Ownership

Description

oaiaall L
Agency owns the

intervention
Jal) K g ltiag

Caa gl
Agencies design actions and interventions,
inform government and civil society, and
the community acts as a beneficiary of
those services.
&yui\} QM.\ﬂ\j Q\c\ﬁ}” HMSJ &L‘}I\S}l\ ?333
O uianaS aainall dazy g (S2al) adinall 5 4 gSall
cClaadll 24

Direct implementation
by agency
S5 8 (o pilae s

Agency and community

share intervention;

partnership

AS 5 acinall o JS &Ly
Jaadl) i), Lg

Agencies identify, train, and support
communities to carry out specific activities
designed by the agency (e.g., typically,
where the CP committees, groups, and
mechanisms fall).
plall ladinall aca gy )y g Jualy SIS ) 4 68
Olad aa 55 G Bale ) DSl Lgtaana 3oase Ay
(dikl Glaa Ll Cle sana s

Community
involvement in agency
initiatives
i yolae b painal JA
A<

Agency and community
share intervention, but
sustainability of
interventions may
depend on that sense of
ownership

Jaail) aaiaall g A8 6l anilsss

i 88 A dalxin) oK)

LYl (el e

Agencies mobilize communities with the
hope of enabling the community to sustain
the work in the long term (e.g., agency
enables community to analyze its own
situation, identify priorities and actions,
and play a role of facilitator/capacity
builder).

il (S Jal e Clainal Ly SIS Sl 5
i o) dishall saall o Jandl (& ) i) (5
Oalall dxim g Jalad (g il AU gl & 1Ll

0/ el 3l el Yy sl Y aas

Community-owned and
managed activities
mobilized by external
agency
a5 LeSliay 3l Aty
S Lghany o 5 qcinall

ZNENGIEN

Community-owned

and managed

activities initiated

from within the
community

a Lol Loy 5l o5 llad

asinal il U

Community analyzes its own situation and
identifies priorities. The agency does not
lead the process but can provide funding
and capacity building as necessary.
ANS I 258 Y Ll sl 6V daag g dna g asianal) Jlay
ie Gl pal) el Jy saill o 5 Lg3Say LSl dlaall
3o pal

Community-owned and

managed activities

initiated from within the

community

Wy 5 daids) ainall Slliag
EBEN

These types are “presented as a tool for discussion and consideration of alternative ways to engage with
communities and of the different requirements and potential of each approach.”!! They emphasize
levels of ownership of CP programming, where financial and human resources are coming from, and the
type and duration of involvement of external actors (e.g., NGOs and possibly governmental agencies).

ot meie IS Al lilSaY) 5 clallaial) el ae Jeliill Ay (3 ke & ki) 5 258l 31 Leapaii 25y o) 51 02
L LAl i) gl A8 Hliia 55 & 555 A il 5 Adlall o ) sl 30 G| Jadall Alan ol 5l ALl gisn o ) 38 55 piad
(e sSall VIS N Layy 5 e Syl cilalaiall (Jia)
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It is important to note that this matrix does not presume one level is “better” than another. Also,
bottom-up and top-down approaches are not mutually exclusive but complementary.

AW LY (e mgiall () 5l AT (5 slie e il La (s sie Slin () i Y A8 gheaddl sda () Laadl G gl (e
LOSSa Laa Ji A aal ) L) L (p&all

Community-level engagement in humanitarian action
u.al.»u‘ﬁ\ Jaxll ‘_g adiaal A4S L)

The 2008 interagency study, along with a 2009 interagency review of the evidence on community-based
child protection in humanitarian and development settings,'> and 2018 CCP TF Systematic Review of
Literature showed that much of the current humanitarian CP programming sits under the top two types,
particularly Type 2: Community involvement in agency initiatives (see examples of community-level
programming under each type below). Humanitarian programs often involve local agencies and
community members, including children and youth, as part of their efforts to stimulate child participation.
However, power dynamics between NGOs and communities often keep decision-making in the hands of
the NGOs, and efforts are still largely externally driven by organizational and donor mandates, and the
structure of the humanitarian aid system. If your programming is not closely aligned with the needs and
priorities of the communities you serve, and if community members feel they are working for an external
agency to help it achieve its goals and not their own, you can fail to have the meaningful and lasting impact
you envision.

cag bl A dmaiaal) Jalall dgleny Aalaiall A YIS G Axal jag Al )3 ¢ jal 23 2009/2008 ale A 43l 5 83 agall (10
a5 .2018 pla ol aainall (5 gise o Jihall Glas oo Ao gana JB (e dangie Axal je ol jal 5 Gl ALY 5 dnluay)
A8 Hlie s g VIt S g il Aala g e il 1 aiis g ydall als udly Aalad) Al Al el ) (e HESI (o bl all 238
Ay el ) Jalii Lo Gle | (sbal g 55 IS it sl aciaal) (5 siie Ao el ) Al i) QS5 <l jalie b aainall
Cladaiall ¢y Aabud) ASalinn (8 (@ld wa s A Sadail) 3 seal) o ¢3S bl s QLYY @lld 8 Lay el ) a5 3daall YIS )
e daa jlall colanill o Jsil) Say @lliS A gSa il ciladaiall ol 3 ) a1 M) ddee 85 L Llle Cilainall 5 dpe sSa )
g dlee e ddadl clebiiall e S8l o plas e jaS IS5 i daliay) Clacliall plai 5 dailall cilgal) 5 ciladaiall
VLS 1 o3 () adianall o) 1 ey (8 Lganad i) Cllaainal) iy ol 5l 5 cilaliind e (3855 IS el ol el a1 13) 5 ) a))
it Qi Gyl 138 (535 ) (Saal) (g Lany aainall Cilaaf Gl 5 Ledlaal (5 e Jand Lail 5 agine e o Jas daa ;A1)
o5l Glaay)

Examples of types of engaging with communities
Cleainall go Jorll g/ 5/ Ao dLial

Description Type #
Any activity that is designed, resourced, and provided without Direct implementation 1
involvement of community members, for example: by agency

A< Jad Hlad) Mgl
e Pre-designed shelter and water, sanitation, and hygiene (WASH) Sl I8 On el &

interventions not informed by community norms
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Description
e Awareness-raising campaigns developed by a CP actor without
consultation to understand the relevance of the information,
and appropriateness of the methods

(JEa Ja e i) J\)éiZ\SJLLQ)Ja'Agéﬁ}JJ\)AQ@%}}'}MMQLU&L;i

3 isia e 5 b alall ikl 5 auall Coyuall 5 oladl 5 sl cblax -
doelaal) ey

Laal agdl sl )50 Jilall dles 3 d W sk i) dpe gl Bl -
Cull¥) dae D (520 5 il sladll

Type

Child-friendly spaces (CFSs) designed, mostly resourced and
implemented by the agency, with trained community
volunteers

Case management with trained community volunteers

CP Committees designed, and mostly resourced by agencies,
involving community members as participants

e AS 5l Ladudity o o8 5 ANS 6l) 38 (g0 2 ) 5all 33 5 0 Lgadina Jalall Bilne 2y
il (e e (e skl

bilas (i )2e (e shale U8 (e Ll 3 )]

il YIS 5N e 3 ) 5alla 83 5 30 Lgalana 5 Cranna ) Jihall Alea lad
il 3 e (4 )L

Community
involvement in agency
initiatives
ol b painl 38l
A

Activation of traditional community systems and practices for CP
understood through context analysis and supported by
community decision making (e.g., cleansing and forgiveness
ceremonies, involvement of tradition leaders in using their
authority to advocate CP messages, fostering practices) with
some support from the agency (e.g., stipends, provision of
ceremonial items)

5 (e Lgagh o (ol Jilal Al Al dymainnall s el il Jos
s i o) dalaall ) Gl e J8 (e A se el 5 Bland) Jola
Lu;@)udejﬂugw \AG&SJL&A}@M‘}M‘H\‘F
: Bl Jas o) S ) (o peall any ae (Dl laall ) 325 5 Jalall
() all 531 i 5 5

Community-owned and
managed activities
mobilized by an external
agency

O laed Al Alae Cilllad
A Ja OIS
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Description ‘ Type ’ #
Community organized security watch groups in camps; may be Community-owned and
managed activities

provided with small materials (e.g., flashlights) by the agency
initiated from within the

Self-organized support groups that can be strengthened through community

modest support (e.g., small livelihood initiatives, sports teams ) L
a3 laad) s A8 slaall ddaisl)

e il Sl 5 aainall Ji

Wy s 55 aly 8 lapiall 8 adinall U (e Aadaiall (1Y) 481 0 Cile gana eiaal Jals
AN I8 (e (A5 Belial il 58 Jia) 3 a5l

s o) Jasead) acall OV (e L 55 Sy ) il 4513 aeal) e gane
(u\.:ﬁaﬂ Al )l (38l g (35,0 sl ) )3V Bac Lol 0l jalaa 1 JU)

for young people)

Reflecting on your current type(s) of community engagement
Sladina faldll LAl deaiaal 4 Lial Jals

CCP requires attitudes and methods that are flexible, innovative, and involve an ongoing application of
learning, building on an understanding of a promising practice. This Reflective Field Guide invites
reflection on the current approach(es) you and/or your agency are currently using when engaging with
communities.

s ol pd e elial) g et o5y Lo Gadat (et Sl e lag) 55 5 (3 5 il shas el pcinal) (5 siasn e Jilal) dlen bt
e Janlly Jual i) i SIS ) ol Lganiiiog ) A0a) (3l 6 s i) €6l ) s il Slanad) Q) se el
.643.;45\

Guiding questions to reflect on current type(s) of community engagement'?
e laia Y/ ool 51l po At (7 3Ladl) 73 padll 6 pSaill dpgan gill 4LisY)

Reflection Question
Jalil ; Jgud
Why? Regarding the typology above: 1
¢)alal

Is my programming owned by e

the community or by the

agency (consider typology
level)?

What considerations determine e
the approach?

b).:;ik_i;w.aﬂ‘ua}sau

§ (il (5 sia Hlic )
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Reflection

Jalall

Question
Jlsadl
?@_'MS\ 23a% c:“‘ GhlieY L -

If yes, in what way? How is

that being measured? If no,

why?

045l 4 Lo caniy LY il 13
€13 ¢ Y 13 Selld uld a s

Do | think that the approaches | am using
enable and strengthen the protective
environment of children?
Ly (5 5 5 el gl ) i) f i o
¢k 3ailisa

If not, how can | learn from

the community to be a

stronger listener?

O i€y S (Gl Y oS A1)
A8 (puen) adinall (ya aladf

Celaal)

Regardless of the approach | am taking,
am | listening to community members,
including boys and girls, before starting
initiatives?
SAY adind Ja canl A eiall (g Sl (gany
) yalaall ey U8 liall 5 2Y V1 agd oy pcinall

If not, what would | need to
do to facilitate that space?
i s Lo Sl Y1 (S5 ol 13
femlia Jlne (313 Jal (e 4l

Do | work to understand the child

protection issues of concern to the

community, and create space for problem-

solving and action?

asinall agi il Jilall dlan Ll agd e dacl Ja
¢ el 5 N Jal Aalise 15

If no, why, and how can |
help to create space

G 913 Y AlaY) il 1y
failise o oL) A Baclusall 1Sy

Are groups and people who are often
“invisible” involved in community
discussions and mobilization efforts?
135S Wle () GaldsV) g e ganall & LS Ja
i) 3 sem 5 painall LI B (pdiogall

How could | gain these skills?
o cuiS) o)) Saall (e @S
£l el

Am (I, the agency, etc.) equipped with the
attitudes and behaviors needed for
effective engagement with communities
and move in that direction?
LS baall 5 ) gally 3/ 5 ) 5 (gl ¢ AUS ¢ L) o
ot il 5 Cilasing) e Aladll AS Ll 4o 3N
olasy) 128

What would this look like?
felly sans S

How can community members take the
lead in decision-making in programming?
e 853l e 5 38T sl o) JEY Sy Cas
Sl ol 3 1l

If yes, what are some
opportunities? If no, why?
Uany A Lad cardy Al il 1Y)
13l (Y 13) SAaliall il

Is there space in my programming to use a
more bottom-up approach, with higher
levels of community engagement and
ownership? Why yes/no?
JaY) (e eia plAILY ol (B Jlae Alia Ja
Anainall A8 JLiall (g sl dma e eV
Y / a3 Selaiiyl
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Reflection Question
Jalal) Iyl
If yes, what skill sets, Are you (humanitarian CP actors) the best 9
attitudes, and behaviors are placed to take on these changes/new roles
needed to effectively assume (e.g., “being facilitative” vs. “being
those roles? experts”)?
o Lad caniy LlaY) cuilS 1) b Jibll dles Jlae 8 Alelall cilgall) el Ja
LSl i sl 5 gl [ Sl oda st e 58V (AL Jaal
Fllady ) 5a¥) oda (I 5l 4 33U ol Maina ¢y 0S5 " 7 ) G e ) saaall )Y
?(n“)*iu cﬂ:\\
If not, what is the barrier and Can (I, the agency, etc.) let go of 10

is that possible given the
current organizational and
funding structures?
) sall A Ll 5aY) oS Bl 1y
Sl ¢ m b (San Vi i g
A Ia) ALy gal  dpalail

predetermined priorities and
expectations, and be open to potentially
“inconvenient” answers or priorities that
do not align with those of the agency?
Oe A (@l ) Lo ¢ AS 6l ¢ Ul el da
Aidie () €1 Ol 5 Biea Baaaall cilad il g ey o1 6Y)

e 3855 Y A Adadl il V) Syl e
SRS L dalal) ells

It is important to think through the implications of different community engagement approaches and
choose the one that seems best in the particular context. If the approach required is to save lives rapidly,
an agency-driven approach is likely indicated, though it is important to recognize that local people may
already be saving lives and doing so without the need of external aid. Though appropriate, these
approaches will not be sustainable. In other contexts, where a slower engagement process, and higher
levels of community ownership and sustainability are possible, it would be useful to use a more
community-driven process.

A\.q.a}_i \)A}sgu.uu.t:\u\ S ui ):\Sﬂ\ ?g.d\ e SIS AN ca\).ﬁé& )SSJAG@M&L\S\ ‘53‘\3)1.&?\ M\wm)uu
OS5 Laa Aalise ()55 () LS Al Aglaal) <l jlaall 038 ()5S (e a1 e Aa Jla A gee ) Aalal) 050 drdlly #15,Y)
Aaaiul 2kl (e () sSe AiSae Aalain¥) g Sy e dpelaia¥) AS LA Clsiue s Al il A Ul 48 L) dlee

Aulad) il jladl
There are many considerations to make in determining if a community-driven approach is viable and
appropriate. Questions may include:

Is the community relatively stable, or highly mobile?
Is there a sense of social coherence, of is the community highly fragmented?
Are there power dynamics that might be enhanced by community facilitation?

The Guidance Notes found in Part 4 of this Reflective Field Guide discuss the importance of conducting a

deep context analysis and risk assessment in order to determine the appropriateness of supporting

community-driven programming.

Jai 38 gl Ailio 5 AL wainal) Ladiiing ) il jlaall € 1) apaad die Lgile ] o camy 3 Ol e Y1 (e apaall llia
AN
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[In emergencies ....] Top-down, community-based approaches .... are not necessarily a bad thing. In fact,
they have several advantages, such as enabling rapid responses like reuniting unaccompanied children
with their families. In addition to responding to violations against children, they may also reduce suffering
and help to save lives in a highly dangerous situation in which there are no existing structures or group
processes that can perform the functions of child protection. — Child Resilience Alliance

Retrieved from http://communityledcp.org/guide/chapter-1/benefits-of-top-down
http://communityledcp.org/guide/chapter-2/2-4-critical-perspective

A0 8 i) N3] Lo as g i 8y s paally Gl L) D) e e sl fane e Al juadl) 4yl [ gl shll c¥s )
A pall S At ) ALY L ag s (o saamall st JUhY) Jadi ol Jia dng o) Uil pSai Jia Ll all (o 23al
Clilee 5 JSUa Led aa 5 Y Ca by shall sl <V 2158 38 e ae by shlaall (e Wiyl JIi5 a8 Lils  JulaY) o

(Child Resilience Alliance) — .Jilall djlaa Cailla 5 5355 ) (Say 38 5ie dpclaa

http://communityledcp.org/guide/chapter-1/benefits-of-top-down : sl kil daa) ylll
http://communityledcp.org/guide/chapter-2/2-4-critical-perspective

Community-level engagement in the humanitarian-development nexus
& 5aiill 5 SliY) Jeall araa 8 Lmainall 48 HLEAN

First and foremost, a “nexus approach” for humanitarian child protection actors means acknowledging
that the responsibility for ensuring children’s protection must be shared with actors from the development
and peacebuilding arenas. It is through cohesive partnerships with these actors that you can more
effectively prevent risks children face by address[ing] underlying vulnerabilities and more effectively
respond/[ing] to protection concerns by engaging with existing capacities and systems.**

ny MbY) Dlas Glaws Ll g jusa S il sie Y1 ilesi Y Jibl] Dlas Sl (S Alalel] lgall Lol rgriall o o5 SS Lids ¥
in Sy Dol 38T JSG JLY) lggn) o ) blial pie liSar 2Oll) oLy draiil] SYlas 6 aled] Clgad] ao lanld]
Dlainy g LialSl) Glaad] § g go g Chraiall o) g dalles 3y ko o Sl s Alaled] Cilgad) 53 poo ASulatall 45/ uil] S5 (o LI
s Aakii¥) g < yail po Joledl] SIS (o dulled ST JSiy

As global humanitarian demands continue to increase, there is a recognition that the complexity of
prevention, response, and recovery efforts require innovative, multi-sectoral approaches. Since 2016, this
has led to a global initiative to strengthen the cohesiveness of various actors responding to humanitarian
challenges. “This interlinkage between humanitarian action, sustainable development, and conflict
prevention and peacebuilding has been referred to as the ‘humanitarian-development nexus’.”*
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Many humanitarian agencies work in both development and humanitarian contexts, and they implement
CCP programming in both. These may or may not be different, and this is an opportunity to reflect more
deeply on how those determinations are made, if there is learning across the contexts, and how to build
cohesive approaches across the continuum.

o colnall il (5 e e il Ailan el iy o 5 5 Aol 2 el Bl (o O (3 ALY VIS S (e aell et
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The slower, patient approaches presented in The Child Resilence Alliance Toolkit are well-suited to stable
environments, such as many development contexts. In fragile contexts, CCP processes are effective in
developing preparedness planning. In humanitarian contexts of protracted crisis, there can be good
possibilities for increased community involvement in program design and implementation. The Child
Resilience Alliance Toolkit provides some useful guidance on how to adapt the methods presented in their
toolkit and this Reflective Field Guide to work in contexts of protracted crisis.

Ll (e 5 jiunal) il Ul daulie (Jidall 4 5 ye Callas <l glal 4 ) 8 Ladiall (5 piaca Jal shads SLaS1) Zlial) aliall e
Ll 8 3aeiud Japladill yyglat 3 Allad Jlaal) aaiaad) (s sise e Jilall dlea Clilee 0555 5 el gl
Ladiall ) oY) A sama 8555 0250 5 prali sl avanal 8 aaianall AS jliie 33 3) Baua CLiISa) el 65 paiunal) e 3O Alisiy)
Jalall 5 Jakall dles <l 5ol Ao gana (& dadiall (5 hall (3aadai 4,80 3dall Clgaa 53l sy (Resilience Alliance Child) o
AL k) Gle Y il 6 Jaall oarca sill Jilasal)
Viewing your programming across the prevention-preparedness-response-recovery continuum and
integrated with other critical interventions promoting development and peacebuilding, challenges you to
consider how community-level engagement contributes to and strengthens your approaches during each
phase and across the continuum. Some considerations may include:
Baaill 38 A (5 5AY) Aalgd) A o Lgmad s Al 5 Conlill 38511yl (e Alual 5ia Al e ol 33 (e ()
e s Ala e S DA ol Ll gl A 5 3 il (5 sinse e AS L)) Aanlose S 3 i) ol Gans Jiay 3l oliy
cJadi 88 ) e W) (any 3 el dlial gall
How do your community-level engagement approaches around prevention and preparedness
programming take a longer term view of adapting and evolving into response and recovery
approaches to community work?

o What adaptations might you have to make for those changes at different stages, if any?
o What criteria should you consider in doing that?

o How are you using the facilitative approaches outlined in this Reflective Field Guide to
engage communities in influencing and developing these strategies?

skl g Caall (aall ALy sha b phad dlaxiu¥) s 48 sl ol yal Gl Aalal) adinall (5 siue e AS Ll Cullul 3306 Cas
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In your operational context, who are the relevant actors in a nexus approach with whom we should be
collaborating?

o Do you know how communities understand and prioritize the elements in the “nexus”
and that interlinkage of external actors? What is that in relation to your interests as
external humanitarian actors? Can you accommodate different understandings and
priorities?

o How do you align your community-level approaches with other external actors?
$lgne O sbai () camy A ol 1) zrgiall 3 Alall el Aleldl) cilgad) a Lo el Galall Lxil) )
1a ey S Al Am Al lgal) o Lk 55 uabinll by ol 1 i 515 laainall gl RS Gl b o
faaliae iy ol of 5 anlie lagind liSay Ja FAlelall A Hlall Al Cilgall GaalS dlallian (3l Lo
S AN dan Al Aleld) Cleall ae acinall (5 sive o lgarii Al ) Al 9o €0y € o

How do you understand “nexus” approaches within the socio-ecological and systems approaches to
CcpP?

o How can you build on the creative capacities of communities themselves, to strengthen
economic, peacebuilding, and other approaches critical to prevention and recovery?

Solnall asinal (5 give e Jilall dlen 3 dniiall gl 5 Adldie Lain¥) el (pann Al gl pgdli 1S @
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Case Study
Building on and Strengthening Community Resources®
190 3, jad g Amaiaall jabadd) o sl

A five-month-long armed conflict in Marawi City, Lanao del Sur, Philippines started on 23 May 2017,
between Philippine government security forces and militants affiliated with the Islamic State of Iraq and
the Levant (ISIL), including the Maute and Abu Sayyaf Salafi jihadist groups. The conflict caused
widespread displacement from the city.

Auslgal e leally ((3) elen g s (Ee13) ALl s (31l (o ApaDlad) AL pall Al Aboaal) i)y Ailil) Aalisdl
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Piagapo is a municipality near Marawi City that received internally displaced persons from the siege, as
well as by previous armed conflict in the region, and security concerns remain high. Piagapo is a mostly
rural, mountainous municipality that is only accessible by one main road in and out, with much of the
area lacking infrastructure for good transportation. Most of the population is engaged in agriculture,
though now lacking easy access to markets. The residents of Barangay Rantian include families displaced
from Marawi who have relatives there. The small elementary school only has early primary grades (2 or
3), and then students must attend school in another Barangay three kilometers away. There is also a
small Madrassa (school for the study of the Islamic religion), though it is in need of repair, so the
students meet in an open structure that also presents hazards. The primary concerns community
members have for the protection of their children are poor access to education and poverty. The crisis,
as well as poor infrastructure, have affected household incomes, and the supports that have come from
the humanitarian agencies have not been adequate.

Ahid) & Gal Al mludl g puall ey Juasdl e ol a6 (51 oke) Ande (e L @85 g (splaly) doaly b
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In the aftermath of the siege, several humanitarian actors—international, national, and local—
implemented programming in the Municipality, including CP interventions. However, the response is
now officially in the recovery phase, and most international NGOs (INGOs) have ended their programs.
Child and Family Services International (CFSI) has continued some recovery support in Rantian, including
child rights training with community leaders, and in partnership with the UN Food and Agriculture
Organization (FAO) livelihoods support mostly focused on cultivation of white scallion (green onions)
and production of a local staple condiment, palapa. Community members see this initiative as important
for raising household income, which, among other benefits improves the nutritional status of children

DA L (e s (sital) Baly 8 el s i Gudadl 5 agie Gl sall Gl Clalal) (e A gane Cadld laall Clic) 8
Lenal s Jae gl 38 Lgie Adacall 5 A0 gall de oSyl colalaiall alana ()l lldl g dlecl) Al yay oY) Adhaial) pad Jilall 4l
3l e Jalall (§ sin <y 5 4 Loy (il ) Aidaia 8 acall ity Sl eVl (CFSI) 4l sl Abilall 5 Jakall chleas dadaia cudld
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Prior to any humanitarian programming, a group of women organized themselves out of a common
interest in helping their children by supporting each other. One older woman displaced from Marawi
had 10 children and realized she could help other mothers in the community with parenting skills.
Another member of the group taught Arabic to the children in the community, which parents found very
important for their healthy development. To further support these women, CFSI engaged the group in a
livelihood initiative. Women in the group said the outcomes were not only positive for children, but also
for them at the individual and group levels and shared that the project brought them closer together,
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which provided a lot of emotional support. As women, most of whom did not have a lot of access to
education or income generation; this provided an opportunity to build knowledge and skills, as well as
earning an income for the first time. This has really made a big difference in our lives,” one woman
exclaimed, “I could never imagine | would feel this sense of well-being!”

Sl s (5 AN Calanl saclia (A 5 4S yidie dalias P& e Ol aalaily eloll (e de gane Caald | Sl gali g (g) Iy U8
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Building on what CP capacities and resources exist within communities offers you an opportunity to
learn of and link with the other types of resources prioritized to strengthen the family and community
levels. This will only be effective with high levels of community input and decision-making. This focus
helps you to envision the forms of appropriate and effective community engagement at different phases
of humanitarian response, recognizing that these are not linear. In the above example, a collaboration
during the early humanitarian recovery phase between a national NGO, very much present in
communities, and a UN development agency, providing modest livelihood support to a self-initiated
support group of women, had the ripple effects of strengthening their group structure and providing
each woman, and her family, with much-needed income and increased self-esteem.

Al (5 sisa 303230 3 ) sall e 580 &) 53l pe Ly ) 5 Lge aladll A jd adinall (33 ) all g Jilall dlea LG o oLl a0y
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In conclusion, this Reflective Field Guide, and its accompanying resources, can help you reflect on the
contribution higher levels of community engagement and ownership have on protection outcomes for
children.

Llaall cilaalusall il 4018y Jalill i cliselin 5 AY) joliadll (e 4088 jo 5 o il Slaall Jdall 138 lSaly sl
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There is still much to be learned about how to adapt these participative approaches to different
humanitarian contexts, but evidence shows you that these can lead to programming that is relevant,
appropriate, and owned by communities.
i) s b edad ALY oS0y Aabiae Al il 84S L maliall o3 i 48 Jsa 4 aleill 3S) lllia J) ke
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Part 3: Key Considerations
Aol &l jlitie ) £ ESEY ¢ jal)
Ways to reach higher levels of community engagement and ownership

el sl 5 aall painall 48 jliial e @l gisn N Jsaasll 35k

The interagency literature review conducted in 2018 by the CCP TF, of the ACHPA, revealed core themes
enabling the effectiveness and sustainability of community-level approaches to CP, which were distilled
into the following six Key Considerations. These themes are the foundation on which this Reflective Field
Guide was developed.

) (CCP TF) Apmaiaall Jalall dlas dae (338 U (00 2018 ple (8 SIS (A8 yidiall Lngial) 2ua¥) daal jall &yl
e Jilall djles zalie daul dalxiveal gel ) (S8 Gl 4 8 sadl aal sall (ACHPA) (Slstl) dandl L Jilall djles callail
138 skl ol gall 038 bl e 5 A Al dpus 1) @l jlie W) (adlatil o5 el e plys el aaiadl (5 sive

el i) Jaal

1. Principles and approaches

el g sl -1

2. Conducting a deep context analysis

383 Fam Jilai e a) 2

3. How to effectively engage with CCP systems

Amdisall M\@h@\@auasjmwssqs -3
4, Meaningful child participation (benefits for children and CCP systems)
(Arainall Jikal) djlen dakasY g Jakall pilia) dpaaall Jilall 48 jlia -4

5. Linkages between formal and informal CP systems
o )5 ol A Al ol Ly Ll -5
6. Community-level Child Protection in Humanitarian Action: The Need for a Shift in Mindset
oSl A8yl s ) Akl sl adisall (5 giie Ao Syl Jaadl & Jilall A -6

As you read through these Key Considerations reflect on the Guiding Questions to Reflect on Current

Type(s) of Community Engagement in Part 1 and how these can influence your programming.

I BLS aS5 1 a8 e jall 8 Apnainall A8 HLial) (e Adlad) £ V) e OV il Gany dpulu) cl jlic Y] o (puSas
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Key Consideration 1: Principles of Community-level Child Protection
aall aainall (5 sine Ao Jilall 4l (50l 1] a8 dpulal cl jliic |

Child protection in humanitarian action is guided by a set of principles that apply to all actions
undertaken for the prevention of and response to CP violations. They are outlined in the CPMS.

e gl 33 alall @l hadll e fsaliall 038 maen 32k {5l (0 de sanay 28 yind luY) Jaall 8 Jikl) dles ()
(CPMS) Jakall ilany ailiall e shaall 3 1) allas iy 33l b (saluall o2 ala) (S Jkl) dles il 5 ,al dsiu¥)

1. Avoid exposing people to further harm as a result of your actions.
iy dagis ) gudall (e 3l () (alAlY) (g 2 caind -1
2. Ensure people’s access to impartial assistance.
Aalall sae L) I sem sl AlSal agd Gl aan o) S iy -2
3. Protect people for physical and psychological harm arising from violence and coercion.
SVl caiall o) e Jealall gaua g uidd ) g (g) (30 gAY pand ) e -3

4. Assist people in claiming their rights, accessing available remedies, and recovering from the
effects of abuse

Alalaall 5 s (yo 3lilaall s Aabiall allaall 5kl gl suass | agh sing dllhall L& GalidY) il cing -4
5. Strengthen CP systems
(Jakall dlea Aakail 3 3a8 o -5
6. Strengthen children’s resilience in humanitarian action
Y Jead) 8 JUlY) 2 saa 3 8 ang -6

Key principles of CCP emphasize:
A bl gl e Lpeaiaall Jikall dles 55

e (Context sensitivity and deep context analysis
Bl Guaall Jidaill y Gland) dpulin 0
e Broad representation and inclusivity, especially engaging particularly vulnerable children
VL cpliall JakY) A8 jlie daala s Jalill s al o) Jiiaill o
e Meaningful child participation

Load) Jil) S i e
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Recognizing and building on community capacities and resources, so as not to establish parallel

structures
30 se JSL JKE (e 2all aad ) ga s Cladiadl it e oLl g il e W) o
Recognizing the role that community members play in CP, including the primary role of the family
Alall Ja1s V) 5l 4 Loy Jalall Alen 8 aainall 331 (ho 358 4y 531 5l Gl 5ie ) o

Taking a long-term perspective from the outset with an aim for sustainability and community

leadership.

Lnainal) 5L 5 AalaiaY) Gpealail Jaadlll A4y die saall Jysha sliie 331 @
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Key Consideration 2: Conduct a Deep Context Analysis
Glanl) JBexd Jidas Jae 12 &8 Al &l liic)

The importance of a deep context analysis
Gl el Jilal) dea

Effective CCP requires approaches that facilitate the active engagement of community members in
building on their own belief systems and capacities that promote resilience and protection and respond
to risk without discrimination. External actors must understand the existing resources and challenges,
how CP concerns are understood and prioritized, and how communities mobilize around these issues in
order to work in ways that are supportive and collaborative, and not undermining local systems. It is a
critical element of CCP and must involve a broad representation of a community, including children.

e lie ks Aadll Lpmainall Jikall dlen o se35 ) agll )8 5 agilaiine ol b aainall 31 3Y Aail) 48 Lol jpestis o 55
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A deep context analysis requires a process of demonstrating respect, building trust and developing
relationships in communities. How we do this is as important as what we do.

Aland CaS 285 alant Lo dpeal glati g laaiaall (& BNl oot 5 A8 ol g o) JiaW) Hleda) | Slandl (Gaeal) Jalail) bty

A deep context analysis is ideally undertaken during the preparedness phase in a humanitarian context.
This would be updated during the response phase. If there was no context analysis undertaken prior to
the response phase, the process would begin there and be enhanced on an ongoing basis through the
recovery phase.

2131 Aaia) Al e IO Gl Gyind S (Kags iyl ] 3 andll Al e JNA Gl aendl Jeladl Aplee 5
bkl Jhanil 6 i) e JUA e llin 5555 ) cim pnnl) Al yo 08 (3audl bl e llin (5
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What are you looking for when you conduct a deep context analysis?
3l sl Qilall il i Ale i 530 Ls

29



e Learn about local understandings of key concepts (e.g., child, child development, protection, risk,
harm) and how those influence local approaches to CP; child development may be different in
different communities.

ol 15 3Ll Ay 8 Taulu) Alaal asalial) Jsm 3 jaall (e 3 e esinall 8 Rl il 5 ) sall o e i yad
acinal (e S Lilida ()5S 38 Jakal) et Jibal) dlen] Gl cealial

e What are community members already doing to protect children?
JElY dleal aaindl 2 il o glaiy 3 @
e Understand the leadership structures; who are the opinion leaders and influencers?
) Al AT A o igall B3 aa (e fadinall Jabs Aualall lSuel) agd @
e Learn about CP concerns and priorities in the community, including approaches and practices

prior to emergencies, and if/how those have been affected by the emergency (positively or
negatively).

L) shl) llee U A gliall il jlaall 5 alial) L Loy aainall 8 by o) 81 5 Jilall dles Caglia o pla3 @
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e Identify what resources the community can bring to protection efforts (e.g., human, financial,
physical, spiritual, social, and cultural).

Aoy Al 3l 3 ) ge JUal i ) Jadall dlea A Lgaddidhy g aainall LSliay Al 3l gall Ape 53 20a3 @
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Consider what the potential influence (positive and negative) the involvement of external actors
may have in community CP.

Bles o i) b (585 38 i) dpm Al A U8 (e (bl 5 Leie Aulag¥1) 555 5al) ol jlgie W1 ks 33Y) e
Agaaiad) Jall)

e Understand if there are CP issues that community members would not want to or be able to
address, and why.

llh 65 ol Loy e ypamil) acinall iy Y Jilal) s i Ca gl lllin (IS 131 Lah agh

e Understand what external actors can do to engage with communities more effectively and
appropriately (e.g., communication, behaviors, actions, attitudes).

iyl | Joal ) Sl Qs o) allad 31 Aol By ylay acisnall o ol 5230 alad A1) cplelall Jle Lapgd @
(sl sl | D)

e Obtain a deep understanding of culture and practices, and respect for these, along with a
respectful dialogue to advocate for a focus on the best interests of the child in line with
international child rights standards.
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Characteristics of a deep context analysis
Al Graad) Julsdl) léia

e The external actor takes a low profile from the start, allowing community members to guide the
process while the external actor plays a facilitating role.

Jal) iy cpom 6 Aulenll asinal) 311 338 U3y s Aulul) S Lol 5 JSY) sl om0 (o sbelall 335 o
ol ey sl

Take time to build relationships and emphasize patient listening.

il g L) 3 35 cilidlad) sl o O ) 33 o

Learning and analysis should be ongoing; deep context analysis is not a one-off exercise.
B3l 53 50 el dglee ad 98 Slall Gpandl sl 50 jatinae lilae UsSy o) g didaill g alaill @
e Use open-ended questions (not “yes or no”), followed by probing questions.

Ailaiiol A W8aSs (Y ) and) Aliad (e Yo da sl Al S22l @

Use participatory methods (e.g., observation, group discussions, interviews, consultations).

(Aobiie) Gy E3Ee dpeles SLIHES A38) jall el JUall Jas (e ) 28505 3k plaaiul e

Conduct a power analysis in the community to ensure representative views from many

perspectives in the community, especially those that are not always heard (For example,

depending on the context, this may be women and girls, children, the elderly, persons with

disabilities, ethnic or religious minorities).

A Y Al el & law Glaal o 3Y) (e (AS 23a] Jiadl) qgst,@,cd.;d\‘;étgjﬂ\ds#@u@w(,gﬂ\ -
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Challenges in undertaking a deep context analysis

In any setting, but particularly in humanitarian contexts, there are challenges to undertaking the slow,
deliberative approaches that evidence informs you are the most effective in meaningful community-
level engagement. There may be reluctance to discuss particularly sensitive topics, for example. Safety
and security risks of organizing community meetings should also be considered. Some challenges might
include:

SV 5 daniall ¢ ) meiall Lo slaie V) Gady Lo Sl Gl i la g s S iS55 08 ciband Glild) aes aalias
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e Discussing particularly sensitive or taboo issues may be difficult, or need more time for
community’s internal discussions to sensitively address the topics.
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e Some CP risks/issues may be more effectively addressed than others, and that can present a

challenge if funding is focused on addressing a specific issue or issues that may not be effectively

or realistically addressed by a community.
£158) e Oma £ s Andlae e ild) 385 Lla) cilasill o) (55 38 Wl e (550 Jilall s i s dallas
g sasa o Aaldll Al slgl o) Lo paine (B Jlad (S V) 138 Aallas (8 4 gram a8 (S5 Jiall djlea Hlalie
ikl Ales

CP actors may have different CP understandings and priorities than the community.

il aaalia g Sl ol o) e Adlida (85 A8 Jalall les gl 8 cplalall iy ol

e The urgent needs in acute phases of emergencies may not allow time for a slow, deliberate

process to really understand the context and allow the community to mobilize itself to protect
children.

ol sae 3405 ) dextie JSE Ay Adenl (o) shall Vs b Clasinall Loy i ) A el 6 i) prani Y 38
Lellidal Alead Ll L sen adind (o cilainall prany ¥ Uil 5 5 yiil) el 8 dalall cilalalisas]

e Insecurity may constrain adequate, ongoing access to communities.

lainall A el 5 A J gasll (o el alaeil aay 8 @

For guidance on methods and approaches to developing a deep context analysis, please refer to the
following Part 4, Guidance Notes 1-6.

6-1

32



Key Consideration 3: Effective Engagement with Communities
Llaal) ciladinall ANadl) 4S il 13 a8 Al @) s

Community engagement begins the moment you begin your work, be it during an initial rapid assessment
in the response phase, establishing preparedness programming, or starting new programming in a
recovery context. Engagement is about how you assess, design, implement, monitor, and evaluate your
programming. Effective community engagement relies on more than technical expertise in CP. There are
“soft skills” critical to building trust and collaborative relationships. These are core competencies of CCP
approaches.

8w el A o) Canlid) el s Gl JBA 5 YT Al ye (8 puall aail) JDUA ellae Ty Wil 8 adinal) A4S jLie T
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Agaiaal Jaball dles alic

Facilitation by external actors
A A Glea Gaob e )l sad)
e Create space for diverse stakeholders to have their voices heard, which is motivating and builds
commitment.
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e Use highly participatory approaches that promote mobilization of internal resources (e.g., group
processes).

(= lea) Jaal) Jie) Adalall Haleaall yaas 8 sold 46Sa A4S jlia 3ok aladinli 8 @
e Work to build trust, which comes with transparency, feedback, responsiveness, and accountability.
A g panal) 5 il 5 oLl SEY) o AEAEN (3 5k e Al AV AED ol Jal e dac) @
e Seek to understand deeply the sociocultural context.
(Gaas S adinall 488 Bl agd (o Cn) @
e Possess strong conflict sensitivity skills you can bring to group processes.

oo ) Jalpay skl 6 Jmdl JS0 Faalal) o dlac L 138 5 g 1l gl dian & Jleas 1o o) lle o

e Use patient, flexible, dialogue-oriented approaches that focus on shared understanding,
responsibility, and collective problem-solving. Avoid “top-down” lecture approaches.

Al W AELYL aenll Lo ol 488 55 sl s TaeLaad) A g pesall Janis Al e Bine el 45 0 5ok Jarind o
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e Effective capacity building from external actors focuses on long-term strengthening of community
capacity to positively influence CP; some examples include:

il UKy LAl 3 5 amll saal) e painall 08 385 e G JAD) Culdlall U (e 0 sl Blee S5 e
Gl ALY pany Gawadi (il Alea e
o Support and mentoring by an external agency.
O )a plale J8 e aeall 5481 0al o
o Adapted to context; not “one size fits all”.
Meoeadl il aal g alia" Gl ipae Bl ae daSie o
o 0Ongoing, not one-off trainings.
Baa) 53 yal Ay )X 5 ) 53 Cannd (g8 B e O

e Focus not just on technical training, but on social change processes and on building organizational
capacity (e.g., to access and manage funds.

Asaadaiil il oy paaiaall prill lilee e s Al ol e Ll ol 5SL A e
Focus on community structures, systems, and resources

dpmainall 3)) sall 5 Akl 5 L) o 58 il

The literature review and field consultations conducted as the
foundation to this Reflective Field Guide tell us that beginning
discussions with rights-based language can alienate some
communities, and create barriers to building trust and respect. We
know, however, some community actions and norms can cause harm
to children. Therefore, when appropriate to do so, work together to
establish locally agreed standards (reflecting international standards)
for child protection work (e.g., safeguarding children, children’s
participation, and the base rights of the child).

Jalall 138 3US 8 Gl et 5 Al <l LAY 5 Aua¥) dxad yall (pe JS LY 55
Oans a8 8 QL) G sia e aati dal i@l ol s gil) Sl
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e Place emphasis on the communities’ understanding of child risk and protection, while ensuring
respect for the best interests of the child.

Aloaiall Jalall daliae o) il e o5 Jilall dlen 5 shliey Galdl) geldia¥) aseiall Jle S5 0L as @
Enable a space for discussion between local people to discuss child protection needs and
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standards for well-being with external actors. This discussion should begin with the generation of
ideas, opinions and perspectives of community members as a starting point.
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e Build on existing structures, knowledge, skills, and networks (e.g., peer support, volunteers,
traditional protective norm/practices, existing groups/structures), as well as a sense of
community responsibility to protect children.

ped , Jhal Jua e ) 8 g gall Zpmaianall SN 5 ) jleall | laall 5 AailE JSLa e Wl Guatoall 0 -
Al g puall o oLy Gy | (s 53 52 sall dyelaadl LIS 5 dlead) il jlas 5 il 5 e shaiall 5 ol Y
JUbY) dleal dyeleal)

o Link CP to wider community development processes, such as economic strengthening, so that
communities can see more immediate, concrete benefits.

ey sale S5 3208 ) il
e Facilitate linkages between the local or informal systems and the formal CP systems.
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e Mobilize community resources identified in your deep context analysis that can most
appropriately support the priority CP concerns in each context.
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e Develop shared definitions of CP-related concepts, as well as of CP systems along with their
purposes, functions, and components. The development of this shared vocabulary should form
part of a broader effort to develop shared criteria and measures of impact.
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Mobilizing Traditional Community Structures for Child Protection in South Kordofan, Sudan
Olagaad) (83 S Ggin A Jikl) Ales JaY Ll daainal) JSlgl) Adas

In parts of South Kordofan and Darfur in Sudan, traditional women poets and singers, collectively known as
Hakamat, play a critical role in mobilizing communities for collective action. Historically, some of that action
has been to inspire community fighters in inter-communal conflict, as well as encouraging crop harvesting.
Increasingly, the Hakamat have moved away from involvement in conflict and engaged with humanitarian
actors in South Kordofan in using their skills authority to advance CP, education, health, and hygiene
initiatives in their communities to use their skills and authority as mediators in communal conflict. They
express an enthusiasm for this engagement, and their opportunity to strengthen their communities around
priority CP issues.

“We Hakamat stand with the children because they are vulnerable, and we are working to protect and give
opportunity for education because they are our future. We have the trust of the community and will continue to
give messages to live in peace.” — Hakamat leaders, Kadugli, South Kordofan, Sudan. October 2018)

35




Jandl aglin 5 paianal) 2l ()50 (DlalSa) anly Sl 5 jaall ) Cibssall 5 il e Ll Ganli Gl gull (e (Jd S g (g 6l ) (b
e sl ) sa (8 Loy AU o a8 3L 8 ) Cind Algl) jiian Jlac¥) a3 (po (nny 3 Ly 5 elaal
plasind (8 la ad y Ol IS Cgin (8 L)) Jeall g an 5l oy s JUEBI e Ganll 3 g 50 el e IS SaiL LASA])
A 65 (e amll i o€ g | Ll S 5 20015 Fenecall L5 bl o 501 (s Jiall Al e anll (g
il cpo sl y JAlal) Ailaa gy sl cpe s A8 LBl 8 32080 gt ploll (po i pandll sl el

Uilacinna A8 Ll Uliise s JlY) Y addadll g b e glaall g dleall Liay) Lin (i g slinan g sS) il ae il clalSal) as

2018 J ¥ i asad) las IS G gia (s gal8) SLalSs 33 -

Involving community members

tA.\Mj\ J\J&\ E\S)L.AA
Engage adults, youth, and children who are known, trusted by primary caregivers and children
alike, influential, and can bring diverse perspectives, networks, and expertise.
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e Recognize the roles that parents/caregivers play in CCP systems and find ways to meaningfully
involve them in programming approaches.
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e Assess with sensitivity, and in coordination with other external actors, how to weigh the
sustainability that comes with volunteerism, and the realistic expectations you can have of
community volunteer workers.
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e Engaging community members who are motivated to help and committed to volunteer has been
shown to lead to more effective and sustainable action.
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e Explore how they can be supported through non-monetary means, such as ongoing training and
capacity building, and ensure community members understand and are confident in their roles
and can see the results of their work.
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e Manage issues of group power and gender dynamics through culturally sensitive approaches.
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e Involve community members in review/monitoring, problem-solving, joint planning, and decision
making to encourage ownership of actions.
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Key Consideration 4: Meaningful Child Participation
il Gee QI3 ES LAk 24 Q8 ) dpulal &) e

Child participation is a fundamental right of children and is a strong component of effective CCP
approaches. Community-level approaches that include meaningful child participation are generally more
effective in addressing CP in appropriate and relevant ways. Children play an important role in
advocating for themselves and their peers, helping parents and adult community members understand
their priority concerns and the ways in which they contribute to protection.
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Meaningful child participation is also shown to result in positive outcomes for children. For example,
children involved in CCP mechanisms:
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e Have increased information
Gloslaall a2l ) @
e Have increased confidence
?g_m.u ?@_ﬁf’ Cxdi )l @
e Are more able to defend their rights and their own self-protection
LA agilen 5 agd gia (o gl wag) S (08 | snsal o
e Contributed to improved protection of other children
GAY) JEb Alaall Al (i 3 Isatle @
e Are influencing community development plans
Ladiaa) dsailll Lbad e 5llh 1E o
e Are more visible in the community; there is increased value in listening to children
LY ) e LDl sails elllia s adinall 8 I 0ok ) saual @
e Have increased communication, negotiation, and problem-solving skills
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How can you meaningfully involve children in CCP?
Srainall Jilall Alan 8 ime 135 ) ey JladaY) AS jlie SlilSal Ca
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e Make an effort to involve children in ways beyond typical “children’s domains” (e.g., children’s

clubs) and involve children in broader efforts in the protection work, as well as in decision making.
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e Recognize the role children can play in identifying and mapping the risks of most concern, as well
as in changing social norms that influence violence against them, if they are given room to
undertake those roles.
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e Through children’s groups, create space for children to express themselves freely and feel

empowered; show how they can still play an important role if strong linkages are made between
the children’s groups and other elements of the protective system.
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e Ensure inclusion of especially vulnerable children, as their perspectives, concerns, and resources
are often absent from public forums.
oalal) aa ) shaia e S caig Le LWllad sl dca je SISV kY Lo sead 5 48 L) 8 4 sall) o (anl o
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e Understand why they may not be participating in the existing community-level initiatives; for
example, limits in mobility, resources, time, as well as if the structure of a mechanism or approach

is exclusive (e.g., school-based children’s clubs may not facilitate inclusion of working children,
married children, very poor children).
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e Identify capacity-building content and approaches that are developmentally appropriate and
focus on social-emotional skill building (e.g., leadership, communication, group problem-solving,
advocacy, etc.).
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e Consider the role of peer education as a valuable approach in CCP.
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e Take care to ensure children’s participation is voluntary, safe, and appropriate to their
developmental abilities.
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e Ask community adults and children how children can be key participants in relevant and
appropriate ways, without causing additional protection issues.
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e Consider the timing of children’s participation (around school, home, work responsibilities) and
negotiate with parents.

ol sl g el

Challenges to meaningful child participation
Agaaall Jakall A4S Hlie aaliad Al cilpaail)

What does “meaningful child participation” really mean?

e Evenifchildren have a voice, if they do not have decision-making power followed up by successful
action their participation will not influence change.

e There may be attitudes or beliefs that children can/should not play a role in the public space,
especially as it relates to decision making.

e Stigma exists around children’s incapacity/inappropriateness to perform roles and responsibilities.

e Children often have many competing demands on their time and must prioritize meeting the
needs of their families and education.

e The most vulnerable children are often the most invisible in their communities, making access to
them and advocating for their participation in protection mechanisms particularly challenging.

e Cultures and practices may hamper children’s participation (e.g., early/forced/arranged
marriage).

e The economic situation of the family can hinder children’s participation.
e Political struggles may make children’s participation challenging.
e Geographical location can hinder access (armed conflict/disaster prone areas; far-flung areas).

e The level of prioritization, awareness, and understanding among parents/caregivers on CP can
impact children’s participation.

For further guidance on effective engagement with communities, please refer to Part 4, Guidance Note
2, Guidance Note 3, Guidance Note 5, and Guidance Note 7.
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Key Consideration 5: Facilitating Strong Linkages between Formal and Informal

Systems
Jahall dleal cans rdly (ol Gpallail o il dag Sl dlee i 15 o8 Al &l e

CP efforts, both in development and humanitarian contexts, have undergone a significant shift in the
past decade, from a focus on addressing risks and categories of vulnerable children, to a recognition that
a systemic approach to protection provides a more comprehensive and sustainable approach to
protecting vulnerable children and building resilience to mitigate the potential impacts of future harm.

o SO Ga JS il G alal) i) 81508 Y a3 L) ) ) el Bl (A o) s Jilall dlen 3 5en Ciagd
Alead Aalaind s ¥ pad ST lags g Aglaall aldaill giall ol Gl e W) ) jhadll o jaall Jlala¥) <l g ylalacall gl
i) 3 puall Aldsall HEY) e cauaddl) e 50l el g haall uis jeal) JulsY)

CP systems strengthening is not only possible, but critical in humanitarian situations, as emergencies can
provide opportunities to strengthen community-level systems leading to integration into formal systems
post-emergency. Where CP systems were previously weak, humanitarian response with a systems
approach offers the possibility to mobilize humanitarian resources to “build back better”!” and establish
effective and sustainable CP systems in the recovery process.
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How do you understand child protection systems (briefly)?
e Systems exist at different levels.

e There is a need for strong formal systems, such as legal/normative frameworks at the national
level (“top-down”).

e There is a need for strong grassroots protective environments for prevention and locally
appropriate response.

e Elements are needed in the middle to link the two in meaningful ways, bringing congruence
between different elements that may feature tension.

e There is a need to contextualize legal/normative frameworks at the local level to support
community-level approaches.

e Community-level efforts will be more successful if there is a meaningful legal/normative
framework and functioning structures at the higher levels.

e Linkages will be facilitated more effectively if there is a strong similarity between the priorities
and practices of the systems at different levels.
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What have you learned about facilitating linkages between the informal and formal CP systems?

Link and engage with a formal system at different levels from the beginning to build long-term
commitment for support after external support ends.

Advocate for formal recognition of the CCP approaches with accompanying resource support, and
invest in CP generally — plan, budget, and action.

Facilitate linkages, which requires strong networking and coordination between CCP efforts and
relevant elements of the formal systems (especially in cases of more difficult-to-address CP issues
that require referral pathways).

When linkages are established “bottom-up,” at the request of the community, there is greater
acceptance of services, and more positive relations between community and service providers.

Link to other formal structures at the community-level (e.g., village committees, health
committees, development committees, education) to ensure linkages between CP and other
development activities and funding opportunities.

Emphasize inclusiveness, participation, and convergence in every step of the establishment of
community-level approaches; make an effort to link with formal system(s).

For further guidance on effective engagement with communities, please refer to Part 4, Guidance Note

9.
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Key Consideration 6: Community-level Child Protection in Humanitarian Action: The
Need for a Shift in Mindset
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Humanitarian crises around the world have challenged the humanitarian system to meet unprecedented
protection risks and needs of children in communities, with limited available resources. More localized
humanitarian action provides opportunities to deliver efficient, effective, and sustainable preparedness
and response actions. Humanitarian CP actors recognize that communities, local civil society
organizations (CSOs), and local governments are at the forefront of humanitarian response. While
international agencies will continue to play a role in many crises, they will need to reflect on how they,
as institutions, can be better partners to work alongside communities to reach common goals.
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What would your roles look like?

e Act as a catalyst or facilitator and avoid jumping in too early and directing discussions. To the
extent possible, create space and support for the work of the community at its own pace, and
placing emphasis on community priorities. This means supporting their decision making, even
when it does not “align” to the priorities of the agency, while ensuring respect for the best interest

of the child.
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e Understand the barriers that prevent the meaningful participation of some groups (e.g., children,
women, marginalized groups).
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e Promote and maintain transparency; be candid about the agency’s mission or purpose, funding

priorities, guidelines, approaches, etc., at the appropriate time and with sensitivity.
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Establish from the outset the expectation that your agency will leave, which means discussions
with community members and agencies should have a mutual understanding of the scope of the
work that will be done together, and how community members will continue that work beyond
the partnership with the agency.

Gy OIS )5 painall e liaef ae cliZBliall o img Laa ()5S S La g d g e 58 S Jae () 4ol e mas @
e AS) L8l elgil any Jand) A aainall eliac et (oS 5 lae 4 ALl a3 Jeadl (Sl Jaliie agd (e 3555 ¢

AN

Ensure there is meaningful community engagement in designing, implementing, monitoring, and
evaluating community-level approaches.
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Recognize that in humanitarian settings, it is normal for agencies to want to work as quickly as
possible to address protection risks in the community. This can often lead to the establishment of
CP Committees or other agency-driven structures, which can seem as if they originate in the
community but are really mechanisms created by the agency. Avoid creating such structures and
seek out existing mechanisms and community supports, considering what is familiar and
acceptable to the communities.
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Humanitarian actors often seek to extract information from community members about the crisis
and risks to children but fail to provide feedback to the community on what they have learned.
This can create misconceptions, false hope, and distrust. Involve community members in your
assessment/context analysis efforts and ensure the information is made available to the
community members to demonstrate accountability.
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Much of your work with communities is often linked to payment and/or in-kind support, which
undermine traditional community systems, and tends not to be sustainable over time. These
factors can eventually lead to the failure of the community group/mechanism once the supporting
agency has left. Agencies should acknowledge the time and efforts of individuals, consider the
long-term impacts of financial incentives, and weigh decisions about payment with other forms

of recognition.
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o Make space for accessible and meaningful community feedback and decision-making to refine
approaches based on community perceptions.
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e Ensure strong coordination with other relevant actors, such as national and international CP

agencies, relevant government bodies (if present), and actors from related sectors, such as
education, WASH, shelter, etc.
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e If and when appropriate, act as an intermediary, linking communities with the formal CP system

and institutions. This brings grassroots knowledge to higher level decision-making bodies and
broadens the protective environment for children.
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e Identify strengths in the community and maximizing internal resources.
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e Limit the use of external resources (financial and human), but focus on motivating activities,
natural commitment to volunteerism, etc. Channel resources after internal resources have been
mobilized, in small amounts.
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e Focus on human rights as a foundation for action, not necessarily an action itself (as in training on
child rights).
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e Use training and capacity building as opportunities to strengthen community members to
facilitate positive social change from within communities themselves. The focus should be on their
priorities, and building on their capacities.
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e Engage with donors to adapt funding systems, timeframes, and reporting for different levels of
community involvement.
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e  Work to strengthen the local CP workforce capacity.
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Strengthen collaboration mechanisms among humanitarian actors at all levels (e.g., local,
regional, national).
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Challenges to changing the way you work
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Attempting to influence the way humanitarian organizations, from CSOs to International NGOs (INGOs),

approach community engagement can seem daunting. Humanitarian CP actors often, understandably,

feel the need to move quickly to respond to risks to children and fall back on prior ways of working —

such as CP Committees and children’s groups — without taking the time to first analyze existing

structures and mechanisms in the community. CP actors also may not feel confident in designing

alternative community engagement approaches. Donors’ budgets, timelines, and expectations may also

challenge community-level approaches that require longer timeframes.
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Attitudes, skills, and capacities needed to adapt the CP actors’ approaches

Jahall les 8 Ale il Culgal) malio CopSil 4 HOU) ol jadll 5 ) jlgall ) gall
Cultivate attitudes such as: respect, humility, listening in a deep and engaged manner, empathy,
flexibility, compassion, respect for and understanding of local culture, and patience.

Develop the practice of reflection, learning, and adapting approaches. Begin by considering what
you bring to your community engagement work.

Be comfortable with flexibility and adaptability.

Listen deeply to community members, their concerns, hopes, and fears, and facilitate discussions
toward group problem-solving without injecting personal or organizational bias, but provide
options. Create space for community people to decide what harm(s) to children to address and
how.

Focus on building trust among community members and between humanitarian actors through
discussion and time spent together — the relationship is a long-term investment.

Respect community members’ local understandings of risks to children, the resources they have
at hand, and the supports they require.
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Strengthen our capacities to:

e Analyze subtleties among community members, understand gender and power dynamics, and

create opportunities to change social norms and make space for marginalized voices.

e Mobilize communities, energize individuals, and create teamwaork around positivity.

o Reflect internally on the attributes of effective community engagement, and consider these in

staff hiring, orientation, and professional development.
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Part 4: Guidance Notes

In this section, methods and tools are presented that can be used to adapt current programming to
support higher levels of community engagement and ownership. Thinking about the reflection done in
Part 2 of this Reflective Field Guide can help you when identifying which resources to use from this
section. The information below includes guidance on the following methods:
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1. Methods for Effective and Participatory Community Engagement

2. Facilitating Discussions on Children’s Risks and Protection

3. Mapping the Context: How Do We Understand Existing Protection Capacities and Risks in the
Community?

4., How to Identify Risks Associated with External Support

Understanding Community Conceptions of Child Protection

Prioritizing Community Child Protection Concerns

Meaningful Child Participation

5
6
7
8

Action planning with communities

9. How to Facilitate Linkages between Informal and Formal Child Protection Systems

10. Reflecting on the Quality of our Partnership with Communities

11. Community-level Child Protection in Humanitarian Action: The Need for a Shift in Mindset
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These Guidance Notes were developed in line with the Key Considerations and guided by the Supporting

Community-led Child Protection: An Online Guide and Toolkit. Selected resources can be found in Part 5:
Terminology and Resources to enable further reading and learning about the methods presented.

The methods and tools presented can be used all together to design learning and action planning
initiatives. They can also be used individually to meet specific needs for data collection, program
redesign, and reflection. All methods and tools should be adapted to your program contexts before use.

These are not intended to be one-off activities. The most crucial elements of participatory learning are
developing relationships, gaining trust, and facilitating dialogue in the community. Activities to
discuss child protection concerns can do harm if that trust is lacking, and if the context has not been
adequately understood. Activities can be introduced as the relationship between the child protection
actors and community members develops, beginning with the least intrusive, such as observation, for
example. As the participatory learning process is ongoing you will adapt your methods with deeper
understandings of the community, its members, and its systems.
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Guidance Note 1: Methods for Effective and Participatory Community Engagement
Asadiaall A8 jLhal) (3a8atl Allad (3 jla 1] A8 Apald ) ldaadl

Introduction

YR

Using social ecology and systems approaches to CCP means you understand risk and protection from the
points of view of the children, their families, and their communities. You look at how families and
communities function to understand how they can support and strengthen protective elements. You
want to understand influences on child development, risk, and protection, such as culture, power
dynamics, gender norms, socio-political factors, etc., as well as the connections between the formal and
informal systems that operate at various levels of the communities. Meaningful community engagement
builds on participatory learning.

dgn s (o el B IS ple e bl iyl gl 5 s e il dlen b A LiinY) ) gunlie platid )
OV dsla Aleall pualic i jais aed agiSar (o agdl Cilasinall s ) Jae 448 ) el agilacina s ad jud 5 JUlaY) s
i plee AEE Al ClSaaliny o Ca il agall o Jial) Qoo Ao, dleal) 5 plalad) g Jibal) sai e el 53l agins
s 1o a3 a1 3 g1 bl ) 3 3 ) Ly ) - L W1 il sl i
S ) Ll el e Zaalg) Aaiondll A L8 adiad e (pe dilida

For further information on the social ecological and systems approach to CP, see Standard 14 of the
Minimum Standards for Child Protection in Humanitarian Action.
o8 Jilall Aland Liall sl (g0 14 Jlane gl il Llen el gy 3 elain¥) inll maiall O sa Gl shadll (o 2y 3all
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Analyzing existing information and, if needed, collecting new data to better understand CP issues are
critical at all stages of a humanitarian action. It is critical to include an analysis and mapping of existing
community capacities and resources. These are important foundations on which to base support of the

community to tap into its strengths and develop appropriate supports that build on and not undermine
capacities and promote resilience.

e 5 A Y Al 1 el Juadl I8 Jalall dles Llad agdl csanaal) bl aas ¢ ya¥1 o 31 13) 5 Allad) e slaall Jalas ey
il aca Ll 2t Al dagall Gl 8 038 Agladll o) sall 5 A Laia V) Bl aans agal) (e Slsi) Jandl Jal s
Ay pall ) m s Lea gy W gl paall e S (g3 Ganliall acall ) gkt g LeS 68 Jalds (g BalEELU

Desk reviews are important to establish a baseline of knowledge before planning for a deeper context
analysis. In this first, more general, step of data collection, aim to gather information on:

e Demographics
e Local understanding of child protection concepts, such as “child,” and well-being, for example.

e Aspects of culture and society that influence risk and protection, and how those are understood
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e Humanitarian impacts on children, adolescents, youth, families, and communities
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After gaining a general understanding about the context in which the program will be implemented,
there are several methods that can be used to gain a deeper understanding of the social ecology and
protection environment in a community, including Participatory Action Research and Participatory
Learning and Action (PLA).
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Below is an overview of easy-to-use and adaptable methods. It is important that field staff who will be
engaging community members with these tools are well-trained and confident in how to apply them.
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Guiding principles and key considerations when using methods for community engagement
Lpmaianall A4S HLiall Gl alasiin) wie a5l Gl liie V) 5 dagan 5l (saludll

The use of these tools requires following certain principles and observing some ethical considerations.
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Do no harm

You must ensure that appropriate steps are taken to prevent and mitigate any type of harm to the
community members with whom you are engaged. These could range from raising unrealistic
expectations, to worsening conflict, and causing psychological distress. Set very clear expectations for
participation and never make promises you cannot fulfill.

The following are particularly important considerations in undertaking this work.
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Informed consent

5 pituall 445/ galf
Assure community members that their engagement is voluntary and their participation does not
determine their access to services.

When you are collecting information from the community, explain why and how any information
is collected, and how it will be used.

Set very clear expectations for participation and never make promises you cannot fulfill.

When involving children, provide information that is appropriate to the development, gender,
and abilities; there must be assent from their parents to participate.

For participants with different abilities, ensure that the consent procedure is adapted to their
needs.
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In planning community-level work, analyze the potential risks and challenges to gain informed consent

and plan to avoid or mitigate those. These may be caused by many factors, such as power dynamics,

language, raised expectations, social norms, etc.
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Confidentiality

Luso puadl

Community engagement will often address sensitive, even taboo, topics, and trust will not be built

unless people feel assured that what they share will be protected. Develop a confidentiality plan that

will be shared with community members. Consider the following:

e Provide spaces that offer privacy, in which people will feel safest to speak openly in interviews or

group discussions.

e Offer safe storage of written notes, photos, and audio/video tapes (if applicable), and only use

those after receiving permission.



e Do not record names with identifying features without permission; general descriptors are used
in publicly available documents (e.g., 20-year old mother).

e Agree on how to respond appropriately to sensitive issues if they arise.
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Child safeguarding
JibL Y 4l

Each agency has a Child Safeguarding Policy that applies to all staff who are directly in contact with
children in the community, and includes any consultants, partner staff, or volunteers conducting
community engagement activities with the agency or on the agency’s behalf.
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Meaningful participation of children and adolescents
Cnda )yl g b S ddolgl) 4S jliall

Effective CCP approaches honor children’s and adolescents’ capacities to meaningfully contribute to
their own protection, your programming, and to community life. The perception of children on their
protection can differ from the perception of adults and should therefore be listened to. Child-sensitive
and adolescent-appropriate methods and approaches that consider different developmental stages and
abilities are important to create space for effective participation. Boys and girls have unique
contributions that should be recognized and facilitated with sensitivity. You should demonstrate to the
children that their contributions are being taken seriously and contributing to protection efforts.
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Inclusiveness

Ensure inclusive representation in your approaches. In addition to community leaders and key
stakeholders, be sure to involve members of the community who do not always influence decision
making or who are marginalized. These voices often bring unique perspectives on CP concerns and
capacities.
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Avoiding assessment fatigue

When various humanitarian actors conduct assessments in the same community, it can cause confusion,
frustration, anger, or distress. Plan community work based on what other community-level assessment
or context analysis has been done, or is underway, so there is no duplication of activities. Strong
collaboration with other humanitarian actors is important in respecting the community’s time and
effort.
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Preventing and responding to distress
leal) Dlain Y] 5 oo Y aia

Efforts to understand community protection concerns and risks are not intended to inquire about
specific cases of violence or abuse. Mention of these events may, however, arise in discussion if
participants share painful experiences, causing them distress. Have a plan for these occasions to
minimize the harm to participants. Some suggestions:
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e Prepare in advance who or where it would be most important to refer someone who is distressed
(e.g., natural helpers, social workers, religious leaders).

e Ensure you use or develop an organizational CP urgent action/adverse events procedure outlining
how your agency will respond to disclosures.

e Do not encourage participants to share deeply personal, potentially painful things.

e Pay attention to body language and verbal cues that could indicate distress and suggest
discontinuing the discussion for the moment; ask if they would like to speak with someone in their
community for support.

o At the agency level, plan for psychosocial support for field workers who may also be distressed by
reports that are shared with them, ensuring them that it is provided in a confidential and culturally
appropriate manner.
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Accountability
‘LIJ -

Besides avoiding harm, an important principle in CCP is that as you learn and take information from the
community, there is, in return, a tangible benefit to the community. This may include useful information
on resources and support, reporting back to acknowledge their contributions to the work, and other
actions that can have positive social impacts.
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Often, CP actors cannot address the priority needs shared by community members because they do not
fall into the CP mandate, there is not enough capacity to respond, or other reasons. You should make
this clear to participants at the start of your engagement and explain how this information will be
relayed to relevant actors who can follow up.
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Attitudes and soft skills when using methods for community engagement
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Effective facilitation requires approaching community engagement with respect, humility, and
willingness to genuinely listen and value the knowledge of community members. This goes beyond
trying to train staff to have qualities such as empathy, openness, and humility; it implies the need to
emphasize an organizational culture in which agencies define interactions by those values. In turn, these
same values would then influence programmatic interventions.
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Methods
ulle

What is most important about the choice of methods used is that they facilitate information collection
in ways that are highly participatory and adaptable to different contexts. Discussed here are some of the
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participatory methods commonly used. It is important to use more than one tool to collect the same
information, as this allows “triangulation” of information from other methods to validate overall
findings or see contrasting findings that need to be analyzed further.
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Another consideration is the order in which methods are used. In-depth interviews may be the most
intrusive interactions and probably should not be used until individuals know and trust you. Observation
makes your presence in the community known and gives you an opportunity to begin to speak with
people. Group discussions can be facilitated in ways that build confidence and trust, without getting too
personal.
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Prior to using the chosen method in a community, go through a process of cultural adaptation to ensure
sensitivity of the method and questions to the context in which it is implemented. With all methods it is
important that, at the end of a session, you summarize the findings or content of the interview and
discussion to ensure you have understood the participants’ contributions. This will improve the quality
of the information and demonstrate respect to the participants.
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The subsequent Guidance Note 3 and Guidance Note 5 will explore what key questions might be useful

for mapping protective capacities and risks, understanding community concepts of CP, prioritizing risks,
and developing action plans. Depending on the information needed, different methods can be used. It is

” u n u

important to realize that concepts such as “children,” “community,” “protection,” etc., are understood
differently across contexts. It is therefore recommended you adapt these concepts together with
community members prior to collection of information to ensure you ask relevant questions. Methods
specific to children’s participation are found in the guidance on How Do We Meaningfully Involve

Children? (see Guidance Note 7).
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Group discussions

These are semi-structured or structured processes that draw out experiences, perceptions, priorities,
and solutions regarding CP risks. They should be conducted in medium-sized groups, in separate
groupings based on gender and age, and as determined by social and cultural practice.
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Group discussions are a common format for gaining a better understanding of community concepts of
child development, risk, and protection; priority concerns about children and family; capacities and
resources at the family and community level; as well as for action planning and follow-up monitoring of
CCP initiatives. The benefit of focus group discussions is that they offer opportunities to observe
dynamics among individuals, and the structure can create a natural discussion where people brainstorm
and encourage others to share ideas and stories. Facilitators can use participatory methodologies, such
as ranking/scoring exercises, diagrams, timelines, and functional mapping of CP systems. However, if not
facilitated well, focus group discussions can lead to bias (e.g., you may only hear from the loudest
person in the room) and are difficult to analyze.
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Defining a focus group

e A focus group is a small group of 6 to 10 people led through an open discussion by a skilled
moderator. The group needs to be large enough to generate rich discussion but not so large that
some participants are left out.
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e The focus group moderator nurtures sharing and dialogue in an open and spontaneous format.
The moderator’s goal is to generate a maximum number of different ideas and opinions from as
many different people as possible in the time allotted.
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e Theideal amount of time to set aside for a focus group is anywhere from 45 to 90 minutes. Beyond
that, most groups are not productive, and it becomes an imposition on the participants’ time.
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e Focus groups are structured around a set of carefully predetermined questions, usually no more
than 10, but the discussion is free flowing. Questions might come up that were not pre-prepared,
creating an opportunity to explore important topics. Participants’ comments can stimulate and
influence the thinking and sharing of others. Some people even find themselves changing their
thoughts and opinions during the group.

Uen e 2o liadlin 10 (e S ad ALY (e 2080 s (pae 2o juant (3 )l (o dnaadill Gle gaadldlae) 2 @
O Aaal@ll lialatl] 35 ol (S Aagn nial 50 CHLESILY dm i 1300 (3185 Led juane e Al T ks () (Saa ) 5al
bl 03 8 agiS Ll A a8 HISE |5 e agily il (any (5 05 Adal) ODA el S48 g o) T S Ll

e Group considerations around age, gender, class, etc., are important to enable safe space for
discussion, and minimizing domination by some participants.
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e |t takes more than one focus group on any one topic to produce valid results — usually three or
four. You will know you have conducted enough groups (with the same set of questions) when
you are not hearing anything new anymore; that is, you have reached a point of saturation.
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Designing focus group questions
Lpaadill Gle gaaall Glalal ALY syl

The ideal number of questions for any one group is 8-12, with the fewer the better. Focus group
participants will not have a chance to see the questions they are being asked. So, to make sure they
understand and can fully respond to the questions posed, questions should be:

318 (pe S L) Sy o)) AL A e (5685 () Laily Qa5 J) o 12-8 (b e samne (6 ALnDU U 22l ) 55
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e Short and to the point
e Focused on one dimension each
e Unambiguously worded
e Open-ended or sentence completion types
e Non-threatening or embarrassing

e Worded in a way that they cannot be answered with a simple “yes” or “no” answer (use “why”
and “how” instead)

Bldaa g b yuad dlin) e
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There are three types of focus group questions:
Hpaadi Cle sane Al (g 1 53 IO Slilia
1. Engagement questions: introduce participants to and make them comfortable with the topic of
discussion
2. Exploration questions: get to the core of the discussion
3. Exit questions: check to see if anything was missed in the discussion
e il Aal )l oy o) pgradiy S )LDl ¢ suim sall a8 23S L e Aall Ay -1
& gl lia 8l dalisiny) Ayl -2
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You may need to use translators in your focus group discussion. If so, be sure to prepare the translators
so the translated questions are not simply literally repetitive of the original question, but that they really
get to the point you want to reach with your original questions.
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Recruiting and preparing for participants
u.\SJLuAﬂ J\Ja_\uy‘} ,w\

In an ideal focus group, all the participants are very comfortable with each other but not necessarily
know each other. Homogeneity is key to maximizing disclosure among focus group participants.
Consider the following in establishing selection criteria for individual groups:
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e Gender — Will both men and women feel comfortable discussing the topic in a mixed gender
group?
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e Age — What is the minimum age for children participating in a focus group (e.g., able to clearly
consent to participate and communicate)? How intimidating would it be for a young person to be
included in a group of older adults? Or vice versa?
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e Power — Would a teacher be likely to make candid remarks in a group where his/her principal is
also a participant?
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e Participant inclusion/exclusion criteria should be considered—will pre-determining such criteria
risk leaving people out of the process, potentially causing unintended harm.
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Focus group participants can be recruited in any one of a number of ways. Some of the most popular
include:
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e Nomination — Key individuals nominate people they think would make good participants.
Nominees are familiar with the topic, known for their ability to respectfully share their opinions,
and willing to volunteer about 1% hours of their time. This could include purposefully selecting
some of the poorest, most marginalized adolescents and adults, who may be well-placed to reach
the most vulnerable children.
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e Random selection — If participants will come from a large but defined group (e.g., an entire high
school) with many eager participants, names can be randomly drawn from a hat until the desired
number of verified participants is achieved.
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o All members of the same group — Sometimes an already existing group serves as an ideal pool
from which to invite participants (e.g., Community Network, Youth Group, etc.).
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e Same role/job title — Depending on the topic, the pool might be defined by position, title, or
condition (e.g., community health nurses, parents of teenage boys).
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o Tell participants that the focus group will take about 1% to 2 hours. Give them a starting time
that is 15 minutes prior to the actual start of the focus group to allow for filling out necessary
paperwork, having a bite to eat, and settling into the group. Arrange for a comfortable place in a

convenient location. Depending on your group, you may also want to consider transportation.
Arrange for food. At a minimum, offer a beverage and light snack.
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Conducting the focus group
Tpaaddll Cile genall Luds 1)

Ideally, the focus group is conducted by a team consisting of a moderator and assistant moderator (or
notetaker). The moderator facilitates the discussion; the assistant takes notes. The ideal focus group
moderator has the following traits:

Smasiy o 5 e Lusal) Lal 5 GEEN ppuathy Audal) Gty s 2o bsa s Adal) ) I (e 38 G Jaay Al (Al 3 ) gumy
aldaaSiall
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e (Can listen attentively with sensitivity and empathy
acakala g Al 5ol oy O iy @
e Isable to listen and think at the same time
gl i Sl g lain) e a4 o

e Believes that all group participants have something to offer no matter what their education,
experience, or background
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e Has adequate knowledge of the topic
AL 3 pall g paim galh dala A8 praad] @
e Can keep personal views and ego out of the facilitation
S e Ty sl s Auaddl) se) ) g aicllaily @

e Is someone the group can relate to but also give authority to (e.g., a male moderator is most
appropriate for a group of all men discussing sexual harassment in the workplace)
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e Can appropriately manage challenging group dynamics
Ao geaddl A€ualin cilbaad s ol ade Uainly

The assistant moderator must be able to do the following:

: L ALl e Ll e can

e Take notes
laadlall Jaas
e Note/record body language or other subtle but relevant clues
Ala @l AS ja gl ) a8 (e Gy e Jaas
e Allow the moderator to do all the talking during the group

EPRRUTE PG T OU PR

e Both moderator and assistant moderator are expected to welcome participants and offer them

food, if available.
A O ped aladal) wad g oS HLaally cus il 8 s bl 5 penall SIS 4 54

Do not forget to remind participants that:

L (S Ll S i Y

e Participation is voluntary
e sk S JLad) ¢
e Nobody has to answer questions if they do not want to answer
Al e ol 13 ALY e AlaY) as) e
e Participants can leave the focus group discussion at any time
J o0 5l La e Al 3 jolae )5S Ll ankainn

It may be important to collect demographic information from participants if age, gender, or other

attributes are important for correlation with focus group findings.  Design a short half-page form for

the facilitator to document this information. Administer it before the focus group begins. The moderator

uses a prepared script to welcome participants, reminds them of the purpose of the group, and also to

set ground rules.
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Consent
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Before anything else, you must seek consent to participate. All focus group participants should be read
out loud and given paper copies of a consent form, which states the purpose of the focus group, how
the information they offer (or photographs) will be used, any potential risks and benefits, and that they
agree to participate. Consent should be documented (either in signature form or verbally, with the
assistant facilitator taking notes). Any participant has the right to refuse to consent and may leave the
focus group at this point.
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Focus Group Introduction
duniadill de ganall Aadia
Welcome

AS L ya
Thanks for agreeing to be part of the focus group. We appreciate your willingness to participate.
AS il e oSade a8 i Apaadill de ganall 038 (e s Ja |58 5Kl 28 gl | S5
Introductions
Ciledaa
Moderator; Assistant moderator
oasall 5L 5 gnstt S uasal
Purpose of Focus Groups
Lpaaidll de genall Caa

We have been asked by to conduct the focus groups.

sl oda sl O (e Lia il 38

The reason we are having these focus groups is to find out

48 pral ga Ciludall oda die e carg) o))

We need your input and want you to share your honest and open thoughts with us.
(a5 e slaall Lina @l L o a2 59 SIS) 8Y dalad) & o

Ground Rules
ol ac ) gl

1. We want you to do the talking.
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a. We would like everyone to participate.
b. I may call on you if | haven't heard from you in a while.
c. If you do not wish to answer, that is perfectly fine; just say “I do not wish to speak now.”
2. There are no right or wrong answers.
AL g A dlad elllia pal 2
Aaga b Gl a6l ) aes -
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a. Every person’s experiences and opinions are important.
b. Speak up whether you agree or disagree.
c. We want to hear a wide range of opinions.
3. What is said in this room stays here.
Ad el odn 8 i A8 jall oda 84S Ly o o 51 -3

We want folks to feel comfortable sharing when sensitive issues come up. This means that we all need
to agree not to share what we talk about here with those who are not in the room with us now.
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4. We will be taking notes.
RETD-SG T [RE R JU PW |
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a. We want to capture everything you have to say.

b. We don’t identify anyone by name in our report. You will remain anonymous.
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H c. Do we have your permission to take notes? H

e Before asking the first focus group question, an icebreaker can be inserted to increase comfort
and level the playing field.
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e The focus group facilitator has a responsibility to adequately cover all prepared questions within
the time allotted. S/he also has a responsibility to get all participants to talk and fully explain their
answers. Some helpful probes include:

%M\J‘)&\@@Cw\w\éﬁbé&@Jﬂﬁ’w\&jdk&mY\e@MW\wdﬂcé&éﬁ °
B.Ac\.uml\z\huy‘uaud:ﬂ\ (-;g_“u);\ C‘)MJASJLMLAM
o “Can you talk about that more?”
Sasl s pems 18 pe A Gl b o
o “Help me understand what you mean.”
o “Canyou give an example?”
e Jlhel Al da o
e |t is good facilitator practice to paraphrase and summarize long, complex, or ambiguous
comments. It demonstrates active listening and clarifies the comment for everyone in the group.
3 Anuzal s yuall i daill g AL ghall 5 sabaall Assl) (il y il d2lpa salely a iy o usall 53l lalall (e adl o
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e Because the facilitator holds a position of authority and perceived influence, s/he must remain
neutral, agreeing/disagreeing, or praising/denigrating any comment made. It is good practice to
explain in advance, for example, that a nod means a participant has been heard, and does not
indicate agreement.
o) 48] 9oy ahilas e Jailay of adde aacd lad) i1 e e day g dudall Jala Adale (i ga 3 A ye Jing penall Y @
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A moderator must tactfully deal with challenging participants.
AR5 ) geay sl we Jalaills o gy o el e ny

e Here are some appropriate strategies:
A ladi) il G Gl o

o The dominator: “It is important that each person have a voice in this discussion, so let’s
hear from someone who has not spoken yet..”
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o The participant who is overly talkative: Stop eye contact; look at your watch; jump in at
their inhale.
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o The shy participant: Make eye contact; call on them; smile at them.
e Al Cpa i) g agd BHLEY) (8 20 8 Y g el Jaal g o8 i sadll & LA o
o The participant who talks very quietly: Ask them to repeat their response more loudly.
ste pan pgilal | sums o gie el 10 sialell oSl o
e When the focus group is complete, the moderator thanks all participants.
Asdall el Cpa S i) pea JSE ) e iy 0

e Immediately after all participants leave, the moderator and assistant moderator debrief all the
notes with the date, time (if more than one group per day), and the name of the group.
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One useful type of focus group discussion is Participatory Listing and Ranking, which asks participants to
prioritize important aspects of CP in their context. In an assessment this helps the CP actor to
understand the community’s most important concerns, needs, resources, etc. It is also an important tool
in developing community Action Plans. See Guidance Note 6 for details.
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Community Mapping: Documentation Template
G sl el idaaine Cilaslae pea

Community mapping is an illustration of key features in the community from the perspective of its
members. This can be used to highlight areas in the community where children and adolescents feel
protected or at risk, and to identify social groups that may be marginalized or in other ways most
vulnerable. It is also important to identify strengths and resources that can be built on in contextually
and sustainable ways. Mapping can be done by men and women, youth, and children, often producing
differing perspectives that can enrich your analysis — especially when mappings by one group are shared
with another!
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Mapping is a highly participatory activity that is done in small groups that jointly develop their
community map. Maps can be drawn on large sheets of paper with markers, as well as on the ground
using local materials (e.g., sticks, stones, other objects to represent structures). This method also should
be used as one of several methods to compare and validate findings.
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Objectives of the Session: At the end of the session, participants should be able to:
Ul i | gmadiony o) Al Al 8 (S L) e ang dadal) (e chagd)
e Share their experiences during the conflict.
&) pall A agil i A8 lie o
o Identify areas where they feel safe and unsafe in their communities.
pelaaine Jals eVl aae o) GlaWl Lo (g5 iy A @) gall 20y 1 50 8y @
Time Requirement: 1 hour
3aa) g Aol r gllaal) <8 gl)

Materials Needed: Blue, red, and green (or other three colors) markers/crayons, flipchart paper, and
masking tape.
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Process and Discussion:
1SR g Auland)

1. Ask participants to break into two groups (if less than five participants, do not break into groups).
Give each group a flipchart paper and ask them to draw a map of the community using a BLACK
marker. Encourage them to think of places where they spend a lot of time, where they go each
day, where their friends and family go, what are the important buildings, markets, etc.?
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2. Once they have drawn the map, prompt them to do the following on the map:
t A e aging a8 (5,5l o dday jall agmia g 2232
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a. Using a Blue marker, circle areas where they spend most of their time.

L) sl L oS8 5 alana () gaaii A SLaY) Jn Uk i - |

» Prompt Questions: Ask them about their daily activities, where do they go during the day?
Where do they fetch water? Where do they go during the evening/night? Where do they
fetch firewood? What about recreation/entertainment, Mosque/Church, boreholes,

market, farmland, etc.?

O 523 Gl Selall o ) shany ol (e Sasd) OMA () sl cn) Ase sl agithlis ale oS Liall Jd dlse 3
DL Sl daaall ay ol $agal il L) e 13l Sahaall e sheany ol (e S0 ) elusall J3A
S5l de ) 3all 5 3l s 5

b. Using a Red marker, put an X in areas where they do not feel safe.
Y aams Lex s pmdiy A laliall e X Aadle a2 b sas¥) ol lasinly - o
» Prompt Questions: Ask them about areas where violence usually occurs, such as beatings,

sexual assault, bullying, theft, etc. Which areas are frequently attacked by armed groups,
gangs, etc.? Which areas are usually not accessible due to security reasons?
A 5 el g asiall (il s ) jallS Caie Jlee) L and i) ghlid) Jga oS Ll QL 15
S Y A shliall ale $A1 clliaal) s dald) ol sl U8 e Sie JS5 Liealea oy ST 3haliall ale
i) Y L) J gaasll

c. Usinga marker, circle areas where you feel safe.
Ol alasinly 2aY) shliall Jsaladan )i - 2

» Prompt Questions: Ask them about areas where they go without any fear of attack.
Which areas do you go for help? Where do you feel happy, healthy, or enjoy time with

friends and family?

@l Jaine asa sl (e sl ) gl () 0 Lgl) g gl agiic Uiy ) (glabiall ayanty (S liiall Jlad ) s 3>
Alall ae @8 5y & Liainal) 5 3] dauall 5 3alandly @l y2ii (glaliall (sl 3aclisall @il (a L) X3 3halidl)
?gG.\.&aY\j

Closing: Thank everyone for their time and support and explain the next steps in the process.

Aleall e AUl ) ghadll agd = 1) 5 agacd g agi o) araall RN zalidd)
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Observation: Documentation Template
L8 55 g ilad 480 yal)
Introduction
danial)

Observation is the process of being physically present in the community and documenting the daily
activities of community members as they relate to children. More than visual observation, it also
involves what you hear when children are engaged in interactions with people in their daily life, such as
parents, peers, teachers, community leaders, etc. Participant observation is ethical since it does not
position the observer so far apart from local people and does not objectify them. It is good practice in
the initial learning phase of you community engagement.

48 yall dlee yoai® VL Jh Y ae aglelil 8 aaiaall o) 8Y dae sall ULl (35 63 5 aainall 8 Llad aa) gill ilee 4 481 5l)
LY Jie e sall agilin 8 actinall ) i) aa s (rmmall aguiany as agle i die JAlY) (e dsand Lo (panal J cundol i le e
A Y 5 acinall byl (e Gnlaall e Ty GBI el ey W 45Y EMA) Jae 81 el Jae any A acinall 33 5 Gaalaall 5 0 831
Agrainall A LA & V) anlell als pe 8 B A jlao Aplanll o3a yind L ab el

Observation can also be prone to bias, and it can affect the behavior of some individuals if you are not
familiar with the community. Observation is therefore most effectively done when spending a long time
in the community so that people get used to your presence. If possible, it is beneficial to stay in the
community outside of “office hours” to understand what happens at different points in time. This
methodology should be used alongside other methods to verify that your observations are accurate.
Observation can take different forms, such as:
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e Physical mapping: This is the observation of the physical structures and spaces in the community
and how different people interact with them. For example, where boys and girls of different ages
are present or not present and where children interact with adults. You will take notes about
spaces that seem particularly relevant to CP issues — spaces that protect children and those who
pose risks.

‘_Ac uaa_\l\(ag_‘a:u@@.\;.d\ J\)ﬂ\ &mmjw\gamiﬁbhd\}dsu@\u‘f@ : om‘h&‘)ﬂ‘ﬂj )
Osm illaadle a5 s (3l o JURY1 oty oyl 5 Al s ety (ol 5 cibil) sad 55 ¢l ) Jas
e a1 el g Flaall 55 3l claball - Jilall dulea JSUie pa be JSis Joa 31 cilabindl)

e Transect walks: These walks can begin as a predetermined route to walk through the physical
layout of a community. It will orient you to the physical and social spaces, and help you identify
places where you would like to spend more time observing. This type of mapping can be very
useful to do with children. Transect walks can also illustrate social interactions in public spaces.
How do boys and girls of different ages interact with each other and with men and women? What
do you observe about gender and power dynamics, inclusivity or marginalization, and other social
considerations? Stopping and talking with different people, including those from poorer families,
is also encouraged, as this process helps to build relationships with community members.

038 zrusall dlac ol jly o 585 (o g L aaiznall 8 dusnall Jadadall e a3se (5 5hay 038 pesall Clilas o wall cililas @

pa ) O g sl 138 g 48l Ol g oLy (i Al (SLYT aand e el Tgncinall y sdunall Cilalisal

YY) Jeliy (oS Al (SLeY 8 oainal Jo i) 13a galall ol (5 iy IS 5 JULY aa 43 ALl (o 2ye Jail Al

Al pedl) FALLLY ASalinn g aa )5l ALIL Cpaiall (e OS a6 S JaaDlE 13 Sdla M5 elal) pa g pguians ae LN

i G | i V) il Lgiania (a5 (ailide el il pe IS5 5 (i 3 Phmaiadl ) jliie Y1 (e W g 5 € gl 5
esinall ol il g clBdle o oS3

During the observation you will jot notes in a notebook and type them up as soon as possible after the
activity. You can use this template to organize the information afterwards and compare it to findings of
other methods.

5 e L)y 5 LaLil) (g elgiY) 2ny o slaall madaiil lial 73 sall aladiins) i€y A1 yall 558 IS claalall (o 535 Cany
GOAY) el

Sample Template
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Location:

128 gl
Team Members:
sl 33
Date:
e

Start and End Time of Activity:

salddl) elgiil i.:,: ‘;&3

Method(s) of Observation (e.g., transect walk,
spending time in one location):

(i) B iy L ranal JEal Gy ) Al 552

Location Who was there? What were they doing?
8 sall allia S e 90y slady | 31 13
Market Women and men traders, older Selling goods and food, talking with
4l boys, adolescent boys each other, selling shopping bags,
a3

. ) cleaning food stalls, carrying goods to
Al aal ye 2V 5l il a5 el

vehicles
e o g A5 Aaada¥l g ailiadl o
Jea Aealaly) llish Calass | (3 gutll Cuilia

LS el ) gilal

Other General Observations

Men and women did not interact very much.

188 Jla 5 lal) Jela, ol

In planning your observation activities, you would have considered some of the priority information
you wanted to collect; for example, what are the common activities of adolescent boys and girls
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during a certain part of the day? What roles do young boys and girls play in public spaces? You may
have put these in the form of key questions you wanted them to answer, or a listing of information.
Once you have done this, What have you learned from your observations related to your research?

Ll ale Jd) Jaw o lgmans e 5 Al il sheall (any e V) (e 230 elile Cany 48] yall Lliid Lagiadl] (s
ialal) (SLaYI L clial) 5 3V oY) Lualy 1 ) 5aY) oale S sall DA daaliie ) 3 ) gy 3 6¥) 5 il e s yall Lgas sy
A ialad (o) Le el Jl) | laslaall 038 e @ll sean aey Gl Gans o J seanll o368 Al au g (Sadl (4
W

Information Sought/Key Questions

daga Adic) \Lg2 31 pall cila glaall

2 2
3 3
4 4

In-depth Interview: Documentation Template
s gisai i gha duadd ALiia

Introduction

w

These are one-on-one conversations with a semi-structured format to gain first-hand feelings,
perspectives, and experiences relating to the key questions you want answered. It is important to use
open-ended questions that allow the person being interviewed to describe their responses without a
simple “yes” or “no.” This method requires active listening skills, and the ability to ask follow-up probing
guestions to enrich the information that is gathered. There should be a notetaker for detailed written
notes, and an audio recording with permission, if possible.

Dbl Glea 5y peliall daial g5 ) pa e J panll laiie (5 jnant bl 3 uadd G Glialas oo A ghaall Luad i) C3lleal)
a5 4ililie iy (53 Gl ~lall da it Alaud aladinl agall (e gale Ay o) ) L, ABUNL Alaiall o ylaill

e sleall Ayial daglie Al a5 e AN 5 Adle & Laind <l jlge 45 phall 3 allali Y ) ands AlaY) 8 2@l e (e agilila)
A mans ) (gea i e 5\ s Sl s padid dllia 058 G ng lgren 3 )

The selection of community members to interview may come after you have conducted an observation
and group activities to build some recognition and trust in the community. They may be individuals you
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observed or identified as playing an important role for children in the community. They may also
recommend others with relevant experience for you to interview. Below is a sample from the Key
Informant Interview Template used in an investigation about child early and forced marriage (CEFM).
You can adapt tools to your specific questions and document your interviews.

) 535S 38 aaionall 3 1y 4G oL @l 5 481 yall lilae ) A Laadl AdsV) any agililia o) yall o) 3Y) liad dlee (3ausi 8
& bl LgadBlia ol 5y S aal sall Al 53 G 5a0 G sad 3B JERY) s 8 g | ) 53 () sandy agitea ) 38 S (praga 3 )
038 Jlanin @iy . b (5 el &1 5 3l 5 pSuall )5 5 Jsmn 3aiaill 8 Landivuall st 51 jodiall Allia 3 jlaiasl olial 23 gl

Analal) elilin) pua ol il 53!

Location:
128 gl
Team Members:
1Al )3
Date:
e )

Start and End Time of Activity:
sl plgii) g fay g

Participant Description:

¢l Jlial) i g

Introduction

dadia
Thank you so much for taking the time to meet with me. My name is , and | am working with
the [agency]. We are interested in learning more about the needs and priorities of adolescent girls in
[country/community]. We would also like to understand parents’ and caregivers’ attitudes toward the
provision of adolescent [Sexual and Reproductive Health/ Gender-Based Violence (GBV)/education] and
child marriage. Given your role in providing information and services to adolescents, we wanted to take
this time to speak with you to learn more about the situation of adolescent girls and how your work
addresses their needs. This should take about 1 hour. Do you have any questions before we begin?

Clabiia) s 2 3l 48 jaa b () saige (a3 [AS 1) ansl] ae Jae ) Ul BV 1| g R - PN P B [ e
Lpaalail o) gall 2085 (g ) o g Al Sl e Lo ga 4 yaay () saign Ll a5 (eimnal) \ 2l ) (& clia )l iy o1l
A e liliE s o al |l JikY) #)555 elaial) g il Gl o 2380 Caiall 5\ ApladY) s dpnial) asally Lalal)
3y ellae a6y (oS 5 Al el g la sl J a2y hall 48 e g Slan Cipaall i 53 o Clia)jally Aalal) cilaadll § cile slaal)
$lag o U8 A 40 bl o saal s de bl sn ALEA o328 (3 yaiat (o gu . glaliial]
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Ensure that informed consent has been given before beginning the interview.
ALEA) A Tl (8 3 i) 488) gall e J seasd) Lo ja ya)
General
ale
First, I'd like to ask you some general questions about your experience working in this setting:
i s yhall a3 (& Jasdl 8 iy o ) sa Aalall ALY (iany LUl ol a5 Y
1. Could you tell me a bit about your role working with adolescents in this community? How long
have you had this role?
€5l 138 A jlan Bl e Saainnall 138 8 ilia] el Ll ae Jaall ) 00 00 5k Sl a1
2. Inyourview, what are the most pressing issues facing adolescent girls in this setting? Can you tell

me more about the differences in issues faced by those 10-14 years of age and those 15-19 years
of age? What about adolescent girls living with a disability?

JSLal) Calins (o g jla) GlISaly i Sa s lall a3 8 clial jall ciliidl) Lol 58 ) JSLaal) ol ale ol jlaidgn s e .2
clial el il e 13 $19-15 ¢ms (e clsidl) Legal 53 ) JSLa Gl e 14-10 G e I Lgga) 55 3l Adlisall
S Y) (a Cpilay 10

3. What support for adolescent girls is currently being provided by community members and
external child protection agencies

e L Jill dlen YIS 55 acianall 31530 J8 (e Llla cilial el il gle Joand g3l aedll g 5ile .3

4. What supports are most important for adolescent girls to access in this setting?
85 lall o3 4l Jgem 1 A g o Loy clia ] pal) il anling 53l dsa) SV acdllp 53 e .4
a. Information needs?
asla gl cilalyial §
b. Service needs?
P clalialo
c. Program needs?

Sl Clalial z

5. What are the key challenges experienced by CEFM programs (or other adolescent programming)
in trying to reach adolescent girls?

A slaall 3 (s A Clial jall el o s1) (sl ) s 305 ol pualil 21y (m 2l el comllad ) st )l ol ale 5
eciial yall I J g sl )

a. What challenges might adolescent girls have in receiving information and services?

filardll s e slaall e Jgeanll b cilial el gl aad si o (Saall (g il clanll ale
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b. Are there any challenges regarding attitudes of service providers? Or program staff?

c¢. How have these challenges been addressed?
fbaail) el dallas o CaS
Continue questions, making specific mention to questions that should only be asked to certain

informants, such as health workers vs. teachers vs. police, etc.

A i) 5 g, Cpaladll Toaiall ilaadll (535 e Lala Al JEd) dass e Alall 03 (alaiBl sasadl) ALY & Hhay et

&
Closing
ALY
For all interviewees:
U agae iy yal Sl (alidY) gueal

1. What information would be helpful to know about adolescent girls to provide services that
meet their needs?

faed Lol 5:S) (S claa) pall clidll clalsial agd e ae b of (Saall o il e slaall ale 1
2. How could you foresee using research on the drivers of CEFM and protective
assets/capacities of adolescent girls to inform services or programs?
Llaall s Al LN 5 O gea) 5 gyl 25 50 5 ol ualil) 155 adl 50 J s ) elalaaiindy Ll olilSaly caS .2
e ol ) ks ga g ilaadll (535 e £ 3] 5 i) yall cilgiall
a. What knowledge is currently needed for this research that would shape programs for this
group?

QA.QJA;.AS\ aMuaAJGA\).\(:u)Xu\AM)M\ QLA}M\L;ALA \

3. Isthere anything more you would like to add?

?Lg)';\:\.éh'a‘\gg\é\:\i.\;}ﬁ& 3

Thank you so much for taking the time to answer these questions. We very much appreciate your time,
as your input will help to shape this research effort going forward. Do you have any final questions?

Canall 138 s e Lae L (o gas Al @biMane g cpnaill @l g a5 o A e Aladl ol 5 Lilac Y Sl Jy ja & Sis
S Al dliul o) ehal Ja alaY) sa 4y 2l

Suggestions for questions to guide your In-depth Interview, by identifying the most important
information you want to collect, can be found in Guidance Note 3 and Guidance Note 5. They are not

necessarily intended to be used in a rigid, survey-style questionnaire. The notetaker will write detailed
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notes and (with consent) audio record the interview. As soon as possible after the interview, type up the
verbatim notes in their entirety, according to the question (if they followed the questions).

Al glall Auad 3l OLEL o) ja) 8 claclud 8 Al AL Gl yial) e el 5 cillaa Sl Jila 3 cillaaSal) Jla I plasl
LY LU 8 A8 gall i () G geall Jaaid g cldaa DLl ﬁLmM\e}%d}m,‘gﬁj\.\:\E‘ad&i’g:\_\:\u\ﬂe\;iﬂupe}.\i‘}1
ALY G il AL elgiil ) 68 callaaSall

You will return to your key questions and see what information you gained related to them. This can be
put in a simple table, as seen below, or on a spreadsheet.

LS oy LA 3 il sheall o34 s (Saall (a | Lgn adasi o il sbea (3a Anas 3 Lo (5l A 1) il 1 3 gad Cigus Ty

0Bl (e
Question Responses
aud Ll

1
2.

.2
3.

3
4,

A

5. Additional comments:

6. Observations:

48] yell as Sl 6

7. Comments about the process for shared learning:
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Documentation and reporting
L Sae ) g gud ol

These approaches provide a lot of information that will need to be analyzed, so it is important to have a
plan for notetaking during activities, documentation, and storage. This will depend on the extent of the
context analysis you plan to conduct and the resources available (including staff).

It is important that detailed documentation be done as soon as possible after sessions to ensure
accuracy. Reporting must be timely, as the relevance of the information collected may change over time.

sl 5 ddadal) oL cllaadall 38Y ddad @bl ()5S o agad) o AN Jalail) ) rliacin ) e laall (e S (5 yhall 028 i3
(s sall @l 8 Lag) Aaliall 2 ) sall g o6 Y Jakadd (63 (Sluad) Jila (s2a o 138 daing .y Al

O G andiall < gl Ul slae ) (6 o)f Gang ABAD lanal Ciludal) ey (San g 81 8 Jaaie (54 55 Jae agall (00

Recording
Sl

It is highly recommended to have a dedicated notetaker, in addition to a facilitator, for each activity. The
use of audio/video recordings can help with accuracy, though it may not be acceptable in some
community contexts. It is also important to record non-verbal communication, which requires
attentiveness and astute observation.

[ & sl CBlast aladid (San S Ll JS 3 el ) ALYl cilaa Sl U] ane i bl ()5S of 338 (a5
) IS a5 agaall 350511 ) G Uil agall (e pedimnall Cllans (a3 4 giie ()55 38 3l a2 ) 48300 3 ac L) gpal)
ASAN A8 pall g ol b Al agladlll je

Documentation
s

It can be a challenge to manage large amounts of written information, and you will have to plan for that,
based on your available resources. Methods of organizing “themes” that arise from all of your
information can range from using note cards of differing colors, to spreadsheets and qualitative data
software. Determine what will be most effective based on your technical and material resources. If you
have a Monitoring and Evaluation (M&E) unit in your agency, seek their technical guidance.

O oS bl Aalidl o) gal) ) Ioliiad <A Jayladsll clile ) oKy Lasd 4 giSall il shaall (g S S 5l ¢ 5S35 38
() Aabiaal o) 1Y) el clan Dl clilay aladinl e ol Lalall il sheall aran (g0 L 3l "apal gl " ki (5 )k & ) 5
481 ye pan g el (IS 1Y) Apalall 5 A8 @y )l s ) Tolita) dlels jualiall ST oaa Lo sill i) geal s i) Jglas
e Al s gl il 8 SISy 3 sl
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Storage

Confidentiality is one of the key principles in CP work, and community members who share their
experiences and perspectives with you must be assured that theirs will be respected. Make an
information storage plan for all documentation—written, audio/video recorded, photos, and electronic
documents. This could include locked storage spaces with limited access and password-protected
electronic documents. Include steps for long-term storage or destruction of materials. These plans
should be shared with the community.

) painall 3l 8 ki g 55 <l il yial lasa cang s Jikall Alas Jlae 8 Jand) (8 Gulud) falaall aaf 4y il a3
il 5 saall 5 g2l e Al / de gansall 5 4 55l - 315 1 aand e sheall (g A0 Ak aua g b e L S 5L
(13hﬁymw@})ﬂ‘ﬁ\ﬁmjujmd}mja:u&Jcauuwﬂubmﬂhwuuiu&g R_).U)_\SN\

cslaal) ainall we Jaadl) o3 AS HLiie g e el gl o) gall a6 AL sha (o 5830 <l ghad (panialy

Dissemination
&5

The collected information should be disseminated back to members in the community in an appropriate
way. This can be discussed with community members during the data collection.
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Guidance Note 2: Facilitating Discussions on Children’s Risks and Protection

The key to successful community engagement is facilitation. How we engage with children, youth, parents,
community leaders, and others is as important as our technical expertise in CP. It is important to approach
communities not as “experts,” but as facilitators of shared efforts to protect their children, and open to
learning from communities being experts in their own lives. Effective facilitators are:

G Apaal JB Y ad 5 aainall 3385 ) 5aY) oLl ol 5 ladil) § JUlaY) o lilalat A4S () Analil) dpmainal) 48 Lball lida 58 jpundl
le LY 5 agllihal Alead 48 jisiall 5 sl yonaS i el AS" Gl Cllainl e Jalais 0f agall (g . Jidal) dlan 8 4l L s
22 Oslladll (g punal) Aaldll agila 8 o) AS Gladinall (e aladill

e learners: humble, open to new ideas, flexible to new ways of doing things, willing to build on
existing knowledge with new information, do not judge the community they are working with,
etc.

e [jsteners: attentive, engaged, curious, patient, emphasizing dialogue and not lectures

e Negotiators: open to tension, understand and manage power dynamics, willing to see different
sides of issues, gently persuasive, comfortable not controlling the discussion, and committed to
positive outcomes for all participants with a specific focus on age, gender, and inclusion
dimensions

e Observers: sensitive to non-verbal cues/body language, interpersonal dynamics with a specific
focus on age, gender, and inclusion dimensions

e slall amia¥) e 5 sLi V0 HLllsaaa (350 4 jat) (i ya s saall SISV e () saiiia 5 () saanl e raleill ) paiiio @
cl\ cwu)lu_.g@ﬂ\ cd;d\ujc UJASA:\Y}BLJAQLAJMU\.AJ\MJLA\
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ol S S il ae (S il maad dla) il 5 AN () g Jile g A8 A () saSay Y Cus () 5a ye bl () 50
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A sadll 5 Guinll 5 el

Not all these attitudes and dispositions, or “soft skills,” can be taught, but they can be cultivated
through reflection, practice, and institutionalizing them in organizational culture.®®

Al 5 A jladdl 5 SED JA e e 55 (S oS0 s Maadidll il leall” S cls pail g LS Ll 038 JS Gy oS Y
Aadaiall 88 3 Lol a3l gldall

How can | be a facilitator of community dialogue and action?

S aainall Janll g ) gall | juuza 0580 O (AiSay i
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Genuine collaboration is built on respect and trusting relationships. There are values, attitudes, and
behaviors that can promote facilitative, collaborative approaches. Consider some behavioral
competencies that can foster effective community engagement:

Oy 33 A0 el 5 4y il gl ) 3a3 O Sy LS slos 5 () g g i 8L A8 5 o) i) o iall ) sladll ading
ARdl) Amaiaall 28 Uil ) a3 o (S G A€ lud) il LSl amy e )

e Acting as a catalyst or facilitator to enable shared discussion, decision making, and consensual
actions; not as an “expert”

e Listening to community members in a deep and engaged manner to understand their concerns,
hopes, and fears; helping to guide discussions toward group problem-solving without injecting
personal or organizational bias, but providing options

e  Working to build trust among community members and with humanitarian actors through
patience and time spent together; relationship-building is a long-term investment

e Appreciating community members’ local understandings of risks to children, the resources they
have at hand, and the supports they require

e Being able to understand within the local culture the power dynamics related to gender and age,
to create opportunities to change harmful social norms, and to make space for marginalized
voices

e Adaptable to different styles of participant engagement

e Having the skills to mobilize communities, energize individuals, and create teamwork around
shared goals

e Being flexible and adaptable to new ideas and ways of working
S a5 A8 i)l 1 RN ey ol ol ) RN AAS) 84S jiiall A8l Sadl juse 5 BaeSasll e

oelea JS0 JSLAA Ja sad Ll dam 55 830 Laall s pallal 5 mg sliia sl e 4 ylay aainall 331 Y g LYl o
LA 5 65 e oaaiill ol el Bl el 3 il (5

CEDal) £y 2ay Lae 4 gually () 5l 5 yaeaall JOA (pe Al Ale il Clgad) an g aaianall o) i 0 45D oLy e Jandl @
Y ol el
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Al Jead) 3,0 5 suaall Y1 pe S QB Lje oS50 @

There are several skills that you need to be effective facilitators that are discussed below.
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ol agllia alaus Gallad () passe | 535S gl saling ) Gl gl (e apanll Sllin
Communication
Jual gl

Our verbal and non-verbal communication can either reinforce or undermine the way you
(humanitarian actors) communicate, so it is important to become aware of all the elements
involved in the communication process. Your communication skills also help you to convey
many of the principles and values on which CP work is based and help in creating trust and
showing respect to the individuals and communities with whom they work.*?

Ol pgall (pe Gl (el dluay) cilgall) Loy Jual 53 ) A8 Hhall (ia gy sl 5 o adlll e 5 adll) Gleal 1) Say
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Communication is one of the most important elements of facilitative approaches. It seems like
something you do naturally, but it is influenced by many factors in your environment, such as culture
and social norms, as well as other factors, such as age, gender, power dynamics, etc. Styles of
communication can vary greatly across cultures, and not being sensitive to differences can lead to
difficulties in your CCP work.

Calall g A8EN Jia @l 8 Jol sall (o 2paally 3l €D ande JS e Und g2y 38 4 jauniil) gl jualic aaf aal s Jual il
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Communication involves more than just language. Verbal communication also involves tone and
volume, for example. Much of your communication is non-verbal (or body language), which can be
subtle and difficult to perceive. Non-verbal communication is also influenced by culture and social
norms, such as:

o Not looking someone in the eyes while talking: In some cultures, this is interpreted as someone is
too shy and lacks confidence. In other cultures, this can be a sign of respect and deference.

e Standing very close while talking: In some cultures, this can be a sign of openness and trust. In
others, it can be perceived as being overly assertive and rude.

Sl) Akl pe YLl e 8K JEal Jaaw e josle s Cipall 38 Liagl g shaiy adll) Jual 53l 43 3 e (ga ST Jaal 53l
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As external actors, it is your responsibility to learn about the cultural and social influences on
communication styles and develop an understanding of what might present challenges in your work. For
this reason, engaging members of the community to be facilitators will help to promote more effective
communication.
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Communication skills
Jal 5l & jlga

It was stated at the beginning of this Guidance Note that good facilitators are Learners. When facilitators
engage with community members, they learn through keen observation and listening. Listening allows
you to gain a deeper understanding of the community CP risks, protective capacities, and resources.
Importantly, it also gives community collaborators an opportunity to reflect on their situation, voice
their concerns and their knowledge, and problem-solve, among other things. This process is
empowering and builds mutual respect and trust.

acina) 31 il e 5 el Jalaiy Lavie ) salaial) aa cpaall (Facilitators) slas sl s of dsgas sill ddasdlall o2a dylay 61 S5
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In multiple discussions with men and women displaced by the Marawi siege, Philippines Pilot Country
team members listened to participants share what supports have been particularly meaningful in the
humanitarian response. Most conversations turned to what needs still remained and requests for
specific assistance. As the discussions wrapped up, the team explained what they could and could not
follow up on. In response, every group shared that it was just valuable that the team took time to be
there and listen. With emotion, some participants said that they had not felt heard before, and it was
reassuring.

Matunggao Baquit Village, Balo-I, Lanao del Norte (2018, December); Marawi City (2019, August and October)
Sarimanok Site 1, Boganga Transitory Camp, Barangay Malimono
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Active listening
Jadl) pLaiay)
Active listening is an engaged form of listening and is critical in CCP. It is patient, curious, probing, and

encouraging. There are techniques that can be practiced, but it really requires the “soft skills” discussed
in the Key Considerations and Guidance Note 11—empathy, respect, and humility.

Below is a summary of the key characteristics of active listening:?°

st | sua g laind 43) L daal) aainal (5 sie Ao Jilall dlan b aga el s 5 & LainV) QAT (e JS5 58 Jladll g L)
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Questions that cannot be answered with just a yes, no, or one- Asking open questions
word answer. For example, “What are your main concerns for ia il ALY Ll
your child’s well-being?”

Qs e 53nl 5 RS ailaly o Y 5 a1 Lale Y1 (S Y 30 ALY
"ol L ls ) Ay )l lilalaial a L Uil

Questions that can be answered with a one-word answer should Avoiding closed questions
be avoided, although they can be useful to clarify situations. For Rilad) ALud) Cins
example, “Did you eat today?”

Ledl com p il e Ban 5 4 (pn Bl Lo AubaY) ey 30 A1 in oy
"$a sl clsh Jat Ol Ja e gl gY) e il Bada () 5S5 08

Showing that what was said was heard by repeating what was Reflecting back
said. For example, “l am so busy | never have time.” Respond: el sl

“So there is never any time?”

) Gl 5 Al J siia W1 2 QU s e . Le ) S e ) (8 Law Sl
") g ol am gy W AN ol

Briefly summing up what was said. This is an especially useful Summarizing
technique for showing people they were heard and for clarifying 1l

that what was said was understood, particularly when a long
story or answer was given.
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Adal
Questions that help people clarify what they think or feel and to Clarifying questions
check the understanding. For example, “So were you angry ALY s 58
because of X or Y?”
Ge il 5 0 (g mds l 48 05 S8 Lo i g e Qalall ae L ) ALY
e sl o camn Luale € Jat QU Qo e agdl)
Questions that start with “why” get at important information; Considering “why”
however, in some contexts they may seem to show judgment or guestions
blame and could make people defensive. They can also be AL g Sl AL e

complex for young children. “Why” questions may be useful to
probe responses, such as “Why do you think this happened?”

L) any 8 GlID aa 5 rhage e slae e Juand IO L fag 3l ALY
O Sy 52183 aa g3 aaivsall i ) (Sars o slll sl Sl Jims Ll g 8
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Managing conflict
&U—u\ 1)

Effective facilitators do not hide from or downplay conflict. In fact, they learn to view conflict as
a potentially constructive force that can stir creative thinking and enable a full exploration of
the strengths and weaknesses of different views.

Of Sy Alaina 36l 3 58 £ 30 ) Hhail) () salaty | a8l 8 atianl (e sl o &) 3300 (e (g sl () 5 pusall iy Y
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People can have very strong views about risks and protection of children; when these are divergent,
group processes can experience tension or conflict. Power dynamics can also affect group settings,
potentially stifling participation by those who feel they hold less power than others in the group due to
age, gender, socio-economic, or civil status, for example.

el ¥ o2 (o 5S5 Ladie 1 yuall 51 53 sl dpelaad) cililandl 4a) 53 28 ;Y1 dlen 5 Shalaall G 4y 8 ol T Gulall 0 65 o (S
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Learning about existing community structures, social and cultural norms, and power, gender, and age
dynamics is important in helping you to prepare for potential conflicts that may arise in your community
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engagement. There are some basic steps that can be taken to prevent and mitigate the impacts of
conflict and power dynamics, such as:

8 Laga T el yandl s olaia¥Wl g il 55 5l CilaSaling o Al 5 e Laia ¥l ol e Y1 5 Allall dnainall JSLgll e oyl 2ay
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:ie o5l lSpalinn g o) 3l T i

e Begin group discussions by clarifying that the conversation should be a dialogue that you respect
and value participants’ different views. Hearing different views is important for you to develop a
deeper understanding of the context.

LS Liall Al ¢ 5V apaad ol 5ia V) e ine T sa 0585 G Gang Balaall G e 58 DA (e e senall ciliilia Il @

e Structure the discussion enough so that it can be guided to the information you want, and not
taken in many directions. This requires thinking through your key questions, determining how to
organize them, and anticipating differing responses. Consider how to sensitively foster a sense of
inclusiveness if tensions do arise.

b allaty Baaie lalad) M s Wy 55 (Al il slaall padladin) ) Legea 55 Sy Cumny 48K 4Gy jhay A8l el 8 @
1) Gl IS A sy ) sml) 3y a3 ARS8 S8 Aalide 35 ) Cilad g1 g Landati A8 apat g A )l il 3 Sl
5 ek

e Be very attentive to who is speaking and who is not. Based on what you have learned about the
cultural aspects of communication, work to be as inclusive as you can of those who do want to
participate but are not; you may see this in their body language.

OSY! 58 Sl Jasll (35S of g | Jaal ill LD il gl (g il Lo o 2L aSH Y (o s alS (al 13a Ltia (€ @
gl agilh yuai Aad 8138 (55 28 1058 L Y g€ 5 A8 JLall (8 s ol Sl 5N
e Do not force people to speak, as this could cause embarrassment and hurt.
W 5z pal) Gy 813 GV DS e il a2 Y e

e Asyou get to know the community, you may find natural leaders who can advise you on group
dynamics and co-facilitate, if that seems appropriate.

3 cadinall e Cayati Laie @ il )y de pendd) LSaliny Jsa @l maaill a6 agi€ay Cpmala 3 023 5 o
Ll s 138 IS 1Y) pginpaly
After every group dialogue, reflect on the process, what challenges arose, what did you handle well, and
how could it be improved. You will begin to learn more about the cultural and social considerations,
including the power and gender dynamics. Apply this learning to each future group process, and you will
gain confidence in managing conflict.
A (S (a5 Tl dne calaled Al Lag Sl clpaail) 4 Lo Jlas | (aliall dlee jluse an) ) (oelan Slsa S any
e FlELY) 1 Gulty e lia) g il Cilaalinn 5 (o sl Gld i Loy Lo i) 5 ZAED S jlie Y (oo 20 pall 3 pra i i
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Guidance Note 3: Mapping the Context: How Do We Understand Existing Protection
Capacities and Risks in the Community?

bl g Jakat) dglaat Lila dalial) <l jal) agd Ule (i 3 glud) all g any 13 ad) 43l ) cilliadle
faalg O (& painall b33 ga gall

Introduction

dania
CCP approaches can only be effective and sustainable if they are grounded in, and built on, the existing
capacities and resources in the community. It is also important to understand how those have been
impacted by the humanitarian situation. Time, patience, and trust-building are required for
humanitarian CP actors to gain a rich understanding of the environment.

(983 53 sall 3 ) gall g < yal) Y] i cul€ 13 V) Aal e 5 Allad sl painall (5 sise e ikl dlaa malio o585 o S Y
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These processes do not replace rapid needs assessments but should build on them. They emphasize
highly participatory methods described below. They should be carried out by CP actors who can spend
quality time in communities, or preferably, come from the community.

o ol A gall A8 il ) e xS L) gale i o Gany LSl duny o) Claliia V) Gl Jaa Jad Y sl sl 028
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When does this happen?
13 gy ia
Context analysis should be an ongoing process in CCP. We often speak of “mapping exercises,” which
are usually well-designed activities that require some additional resources. These are an excellent
starting point but should not be the end of learning and documentation to inform program design.

Communities in humanitarian contexts are often in flux, and their resources, capacities, and needs
change rapidly.

s e slaae pan gl e Lle Gt sl aainall (5 s o Jilall dlan 85 paie dalee Sl Qa0 68 of aag
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Mapping and context analysis are important at different stages in humanitarian work, for example:
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e |n early warning settings as a basis for community-driven preparedness planning
il U8 e dlaninl) Jaghaat] WLl Sl Y cilolac) 3 @

e Entry into a new context of protracted crisis to develop programming that is highly community
driven from the outset, with a focus on sustainable efforts in recovery stages, and/or factoring in
preparedness for possible future emergencies.

e SO Gang Aol die (B (S8 aainall e adiad 3 gl yall g shaill A shaall A5 (e i Blaw A J A e
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e Transitioning from programming that is no longer able to be externally driven; for example, with
significant changes in funding (it must be noted, this is challenging, and the humanitarian
community still has a lot to learn about how to do this effectively)

Ja sl 83 528 il yaad & gas die 1Bl Qoo ez JA) e daseda 585 Of e a8 aad ol ) el e JEEY) @
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e Consideration should be made about how to build in the foundation for longer term, participatory
engagement with communities from the beginning.
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Some considerations for conducting a deep context analysis in humanitarian contexts
il ClBld) 8 aand) (land) Jalal o) aY @l jlisY) G

The attitudes and capacities to undertake these learning and planning activities are not so different
between development and humanitarian contexts. Below are some considerations to highlight in
humanitarian contexts.

Ay b Les Al Bl o Apaiil) il e ) 50S BDER) Jagdadll g aleil) ddadily ALl A 530 <l a8l 5 LS gldl Calias Y
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e The often rapid and continuously evolving protection environment in humanitarian settings
requires you to understand risks and protective capacities that may have existed prior to the
emergency, if/how the emergency has affected it, and how those impacts vary over time.

835m 50 0555 3l Aylaad) Gl 85 Hlalial) agh Aplua) Bl 8 Ll e 58S 8 sl day s Ayleall Ay T o
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e “Communities” you engage with in humanitarian contexts may be much more diverse, less
cohesive with displacement, and affected by other influences. You cannot assume there is “a”
community to mobilize and that issues of inter-communal conflict may be greater. This requires

you to have specialized skills in conflict analysis and sensitive programming, for example.

VoAl il g & o ae (Sl J8 s o 5o ST Al il 8 Lpme el ) "Cladinall (S5 05 o
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e Communities may be facing new CP concerns for which they previously did not have protective
mechanisms and capacities.
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e Mobilization of community members may be difficult due to lack of access or insecurity. Strategies
need to be developed to address those concerns.

Claaslyiul ek Y dala @llia el alaail sl agd) U gea o) 4lSa) ate Cany adinall ol il apdiad Caniall e 05 8 @
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e Asindevelopment contexts, each member of a “community” belongs to a number of communities
simultaneously; for example, religious or ethnic groups, clans, digital communities. These
affiliations may be suddenly altered in an emergency, through displacement or lack of access to
communication, further altering the protective environment that had existed.

(Ul s e Bl i 8 lelaad) (e d2e ) Maaiaall" & giae S ety Ageiill il 8 Ja)l g LS e
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Where to start?
flasd

To begin any sort of mapping exercise, it is important to establish what information already exists. If
your programming has been informed by context analyses or child rights/protection situational analyses,
they are your starting point to assess the changing situation. Other information to inform your updated
analysis may include multi-sector rapid assessments, CP rapid assessments, situational reports, etc.
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An important resource for information is coordination mechanisms, such as the Child Protection Area of
Responsibility, under the Protection Cluster. They will have access to secondary data and context
analysis, as well as relevant information from other sectors/clusters. Importantly, they coordinate all the
CP agencies to streamline assessment processes, which reduces the burden on communities when
numerous agencies seek the same information.
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Taking a longer approach, you will build on the situation analysis and focus on specific CP risks, to a
broader and deeper understanding of how those risks are understood by different members of the
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community, how they are being addressed, and work toward problem-solving as to how the community
can drive action to address them.
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This process begins by clarifying what it is you want to learn and understand, how you can undertake
that learning, and who should be engaged. Here, you will focus on the broader questions of existing risks
and protection capacities in the community. Subsequent guidance notes will address other elements of
context analysis to be included in mapping exercises.
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What do we want to learn?
¢ dabaili 0 998 gilla

All CP systems are determined by traditions, customs, norms, and economic, political,

historical, geographical, and natural settings. Thus, context is of utmost importance. Significant
events such as natural disasters, economic downturn, change in government, social
movements, health crises, conflict, and complex emergencies may all heighten CP needs,
weaken the capacity for response, and alter how systems operate.?
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Developing key questions on what you want to explore is important in structuring your mapping and
analysis. Some illustrative questions are presented below to help you begin to think about what is
important to understand in your context. This is not an exhaustive list.?® Please note, these questions
are not intended to be used in the form of a questionnaire. They outline the kinds of information you
want to understand the context more thoroughly.

L il ALY Glany (e oy Jalaill 5 il sleall pan A0S0 (8 Laga 1 el 48LESLI 3y 5 Le J smn A ALY 5ot ey
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As you explore these questions, you need to try to understand the community context prior to the
emergency, the current context, and how they differ. Along with the community, you can then analyze

the existing capacities/resources and gaps that might appropriately be supported by external actors to
build back to previous capacities that promoted protection. You can also identify possibilities for social
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norm change around previous practices that may have contributed to CP risk. This analysis will be the
basis for then developing contextualized and community-driven actions.
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Context Analysis — Core Questions Template

L) ALl 73 gad - Glsad) Sl

Developing core questions on what you want to explore is important in structuring your mapping and analysis. Some
illustrative questions are presented below to help you begin to think about what is important to understand in your
context. This is not an exhaustive list.
o Lagd puSal b ead) b eline L) dpaa i) WYY (lany olial bl 5 i) Had) A0S 8 Laga T el 48LaSiu) 3y 55 La a2l ALYy 5k amy
ALLE A8 03 23 Y L lilaus 8 dagdl pgn
These are not intended to be used as questionnaires or surveys, but to prioritize the kinds of information you want to
gather to design your interventions. All information should be disaggregated by gender and age groups (e.g., 5 years
and under; 6-11 years; 12-17 years).
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Community Capacities and Resources

OJJL’AJ&A:I.&AS‘ Q\Jﬁ

What are the traditional structures, groups, systems, or processes that are seen to
play a role in child protection?
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How do they function (e.g., independently, interrelatedly, with external support)?

> ped ae Dl e Jois Q0 JB Jas o) Jan S

How are they understood/perceived by different groups in the community (i.e., are
they representative of most members of the community)?
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Are there individuals outside of this that play a protective role as natural helpers? If

so, who are they?
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What actions do they undertake to prevent and respond to child protection risks?
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Are there nontraditional structures that play a role in child protection (e.g., Child
Protection Committees or Networks, children’s groups, Child-Friendly Spaces, etc.,
established by external actors?

Gle sane 5 Jalall dlea il0d i olad Jie) Jadall Aylan 315 50 Cnli Ay JSLa llia Ja
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What are the roles that children, youth, men, and women play in them (e.g., design,
functioning, resourcing, monitoring, evaluating)?

A8 Rl ol sall g ooV apanaill i) elaall s Jla g ol g JERY) Leaady A 150 8 L
§ (anl)

What protection activities do they prioritize? Why?
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How are they perceived by different members of the community?

$ aainall o)l Calise 3 (e agd) Hlaill 4ty oS

Do they engage with the traditional structures, groups, systems, or processes? If so,
in what ways?
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What actions do they undertake to prevent and respond to child protection risks?
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What are the power structures and dynamics within the community, and do these
influence child risk and protection? If so, in what ways?

b xS a1 S 13 e dabal) dlaa 5 sl e i da s ainal Jao LilSalin 5 Adalud) (Sl 4 e
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What are the gender dynamics within the community, and do these influence child
risk and protection? If so, in what ways?
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How is the role of the family understood in relation to risk and protection?
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What are the primary roles caregivers and other family members (e.g., siblings,
extended family) play in child protection?

(3iaall 5y 5 £lEEY) Jin) Akadl (ya 5 AT 2 I 5 Ale U1 gadia Lo a5y 3 A S 1501 8 L
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What supports do families have from the informal/traditional protection structures,
groups, systems, or processes in the community?
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Are these perceived to be supportive? If not, why?
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What actions do they undertake to prevent and respond to child protection risks?
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What are the outcomes of these actions taken by families (positive and negative)?
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How do children participate in community life, or not?
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Are their perspectives on their own risk and protection taken into account in the
family? In the community?

$ags ualall leall 5 Hhalaall Jsa ab lai Cilga 5 aainall )5 V1 321 Ja

Do they have space(s) in which to meet, share their opinions, and take actions on
their behalf? If so, describe. If not, why?

A1) g g a8 SIS a1 S 1] $aguadd Cile) jal) ALA3) 5 agh) 1 AS e 5 £ Bl (Claa) s agual Ja
Akl el S

How is information, generally and specifically, related to child protection,
disseminated in the community (e.g., what are the primary forms of
communication)?
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Child Protection Risks Identified by the Community

fianal) Laas 31 Jikal) dlas jhalia

What are the protection risks children in the community face?
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By developmental stage (as understood by the community)?

9 il Liagi LeS) & sl Al yall D5 (30

By gender (as understood by the community)?

¢ aminall Lgags LeS) e laia¥) g sill Cann

By disability?

faaleY)

Other factors that influence risk (e.g., ethnicity, religion, economic status)
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Are there norms or practices (e.g., social, cultural, religious, and political) in
communities, homes, families, and schools that put them at risk for abuse, violence,
or neglect?
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If so, what are community perceptions and understanding of these (e.g., are they
seen as risk or understood as protective)?

pedd 5l 8 yhlaa gl e Laal) Hlan da iJiall Jus o) Leagh s aainall il ) samt oo Led X a1 (IS 1Y)
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Is there support or resistance to address them as risk?
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Who/what influences community perceptions of these norms and practices?

Sl jlaall g cilalall o3g] aniaall 3008 e figy oM e/ e
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What is the relationship between educational access/status and protection in the
community? If there is, what influences this?

ABe dllia culS 1) Saainall b Aleall 5 e laiall g sl g el e geanll 484 0y 28Nl 4 Lo
fledle Jim el L

Are there physical spaces in the community that present protection risks? If so,
where are they and why?
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Formal Child Protection Services and Access

Lesll pnm sl pmns 1 Jial Alam cilasa

Are there services in the community to protect and provide support to children who
are at risk or have experienced abuse, neglect, or exploitation?
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What are they and what do they provide for children and families (e.g., prevention,
response, follow-up services)?
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Are there active service providers?
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What are family and community perceptions of those services?

flanal] ellil ainall 53 Y1 & ) poai 0 L

Is there available information on how to access them (e.g., directories, public
information campaigns)?

§ (Auabad) dueSle Y1 o eal) | Y A iner o) Lal) J g sl B J g 5 s il sae llin Ja

Are they being used? Why?

€130 $lalasiind o3y Ja

Do children and young people affected by abuse, exploitation, or neglect know whom
to contact for help?
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Do they feel safe and confident doing that?

Sl Jadl 481 5 YL ¢ 5 pad Ja

Do they have assistance to facilitate that?

Slld Jpgrul 32 Lusall agual Ja

Does access to existing child protection services differ between community
members? If so, how? Why?

913 S IS a1 IS 13) Facainall Sl a0y Al Jlall dlen iland L J g sl ity

Are there services to meet the particular needs of adolescent girls and boys?
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Do formal service providers, such as teachers, health workers, police, social workers,
or counselors, have the capacity to identify, report, and respond to cases of abuse,
violence, and exploitation? If not, why?

S omelaa¥) cuilad¥l g ada a3l g cmaall calelall 5 Cpaladdl Jie ¢ saams ) Claadll | gadia ellics Ja
Y1 OS5 A1) Ll A 5 Lgie & 3LV s I g Caiall 5 o)) SV a5 jadll o L)
KA

Are there linkages between the traditional informal and formal structures, groups,
systems, and processes?
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If so, describe them.
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If not, why?

913l 53 53 30 (S5 Al 13
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What methods might be appropriate?

ALl ) 8 L

As recommended in Guidance Note 1 regarding methods and approaches, using multiple methods will

help you to build a greater understanding of community capacities, resources, and CP risks. Factors in

each context will shape your decisions, but following are some considerations:

pgd e acli sasiall Cullll) alaaiuls aliall y CodlVl laiy Lo 8 1 a8 ol YY) Gllaadll) 8 4y (oage 58 LS
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e A document review can be used to map formal protection structures and systems, including the
legal and normative framework on which they are based.

i ) (5 sbamall s 5 g8lE) HURY) Gl b Lay dglenl dakail 5 JSUa Aday ja aee ) Claiiasal) dxal je o SaY) (Say @
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e Observation can highlight risks in the physical environment, power and gender dynamics present

in daily interactions, and customary roles of different groups of people.

b Bmalall Auncinall gV ASaalinn e 5 Al e dalall &l 3 hlaal o 2l A8 al dleal Sy
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e Group discussions generally bring information about capacities and risks, though they may not

address particularly sensitive topics and concerns.

el sl dallae e gy ate (e ae )l e hlaal G Jsa cilesbea ale (S8 delaall il (lai o
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e In-depth interviews can create space for discussion of more sensitive subjects than group

discussions. Ethical considerations must be strictly observed.

e sanall b Lgidilia i il @lli e dpulan JS) LS (asal i I apanall b dpaddll COUEA S e
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Shaphren, A. (2019). Understanding existing community-level Case Study:
organizations. Plan International. Al Ay
(Plan . Axalf gainall (5 siso e 5052 pall Cilabiiall 2¢6.2019 T |0y LS
(International
Mozambique Country:
GBaa ) se bl
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In April 2019, Plan International conducted a child protection, gender-based violence, and menstrual
hygiene management assessment in areas of Mozambique affected by Cyclone Idai and the
subsequent floods. In addition to assessing risks and needs of affected boys and girls and their
families, Plan International wanted to understand existing protection capacities. In the assessment
tools, the technical leads of the assessment added a set of very basic questions to Key Informant
Interview questionnaires. Questions asked included:
claia¥ g il gl e S Catal)  Jahall Blea J a5 )13) ani (Plan International) ki cudie 2019 Glui A
Dhlaall and ) ALY | 3ae ) se JA1S (e 49 4800 Gliliaidll 5 (glal) slacks 3 iliall ghlidl b dacanl) Ll
8 58 skl lesdl LG agd (Plan International) dekaie <ol )i &5 IS 3 jiliall agidlile 5 il 48l cilalia¥)
ALY 038 el | syl il sleall (535 30 ae LR Al ALY (e Ao sane il o) jaall AiLal gl 5
A |

e Do you have a list of active community organizations/groups/structures in this site?
e Do you have a list of active women-led organizations/groups/structures in this site?

e Ifso:
Sadsall 12n 5 Alad JSL ) gdlae o) Aol ilalaial AaiE il Ja o
T sall 138 &y s ol Allad JSL ) paalane ) Adae cilaliial Aaili bl o @
e Al e
o Where do they work?
o What do they do (what is their expertise)?
o Are they still active (post-emergency)? If not, what is needed to become active?
o Who is their main contact?
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Where possible, the assessment team visited locations where community actions were taking place or
had taken place prior to the crisis.

O O O
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In one location, a Key Informant told the assessment team about a group of female activists (AJULSID)
who walk around at night sharing information with known sex workers about safe sex and distributing
condoms. This had been badly affected by the emergency as it was no longer safe for people to move
around at night, and they did not have access to contraceptives.

de ganall 038 o5& (AJULSID) SUY) CUaSUll (e A gana g anill (32 8 HLAL Lo adga (3 (o I Slaslaall 25 50 28
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In another location the team learned of an initiative at the local health clinic called Hospital Amigo de
Creanza and a sister initiative, Service of Adults and Child Friendship (SAAJ), a specific area of the
hospital with supportive youth workers who offer a safe and confidential space for young people to
go to access health information and where they can be referred to specialized mental health support
if needed. This had been severely affected by the crisis, the space was completely destroyed, and the
psychologist was displaced from the area.

(AmigodeCreanza)u’_ﬁiﬁu@M\&;&\M\ JSJ,A&KT.\MBJJL.\AQQ _);\é}nu,ﬁl...ag\ é.usﬂa_e)aﬁ
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This type of information at the beginning of the project cycle created an opportunity to design
interventions and proposals that would build back existing community actions, rather than developing
parallel structures that did not meet the needs of children and community members. In addition, this
type of questioning during the first encounters with community members created a positive
connection between affected people, and Plan International, as Key Informants, were proud to share
pre-existing strategies to protecting children and to engage in a meaningful discussion about what
would be needed to get back to pre-emergency (or better) conditions.
Londine cillali iy sale Y Clal B w0l § AN araail (b I8 e g g el las Dl 8 o glaall 228 Caac L 8
& 55 138 el @lld ALVl aaiaall o) il s JibY) cilaliiay o)) e S JSha s il sk e Lia g 525 50
Oila glall EATEY ac Lalaa (P|an |nternationa|) iadaiag :\AJY\ O (o paiall CAS_;.A\ Al 81y Baia A8Me oLy Adiul
(A 3352l 5 e il 8 A4S HLiall 5 JUilaY) dlead ilial yind auia o) Baie L g 5 Al il sleall A8 Hliia e (e )
Bl Al (e Jumdl 8 380 s )t ) shall U8 Le s
It was amazing to learn of all the community-level activists, responding already to the issues
their community faced — all they needed was a little support to get back on their feet.
— Assessment Team Leader
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Analyzing your findings

Using multiple methods will provide you with a lot of information that you will use to better understand
risk, protection, structures, capacities, and resources in the community. Some information may be
conflicting, representing different perspectives and experiences of informants. It is important to
understand why these differences exist to verify accuracy and better understand community dynamics.
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When you return to your questions, you will look for themes emerging that can guide you in the next
steps to engaging with the community. Broadly speaking, you can begin to explore:
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e  Who in the community should be involved in CP efforts (e.g., natural helpers, traditional leaders,
authorities, opinion leaders)?
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e What structures, services, and capacities are already functional that can be supported and not
undermined by the establishment of new programming?

Sapan el o s Con Ly 85 (e Wy Lgae o LSy il 5 L A00Rd) LN 5 cilaaddl 5 JSLgll Al @

o |f the emergency has altered pre-existing capacities and resources, how can you meaningfully
support their strengthening?
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o What are the concerns about children’s risk and protection, and why are these issues?
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Who should be involved?

gl jliy o) dale Ly (e

Mapping is key to a context analysis and should involve, as representative, a sample of the community.
Understanding the formal CP system means understanding the community perceptions of it as much as
how it functions. Children, youth, and adults will likely have different experiences and perspectives that
they bring to the questions you are asking, and it is important to understand why there are those
differences. Men and women will bring differing perspectives. People who are excluded from decision-
making roles, which may include ethnic or religious minorities, people with disabilities, and economically
marginalized people, have important insights that must be sought.
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As you plan the process of information collection, build in a strategy for ensuring adequate
representation in your work. Revisit the plan regularly to update or adapt it as needed.
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It is important here to highlight the ethics of community participatory action discussed in Guidance Note
1. Everyone you engage in the process of developing a deep context analysis is giving you something
valuable—their time, knowledge, wisdom, experience, etc. Sometimes this comes at some potential risk
to them, be it disclosing vulnerability or trauma, or the act of simply speaking with an outsider. Planning
must factor this in. At a minimum, commit to feeding back your findings to the community for validation
and to hear their viewpoints.
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How can you ensure your programming supports these processes?
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Mapping and analysis activities can be time consuming and resource intensive, depending on the level in
which they are undertaken. Build them into program design as an ongoing activity and ensure a budget
for staff time, transport, and other needed resources. They should also be part of your M&E framework.
To make this budgeting possible, advocate the importance of these activities with donors.
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It is best to undertake these mapping exercises in coordination with other agencies so communities are
not responding to the same questions multiple times. This can be distressing for participants and cause
“assessment fatigue.” It is also important that you share your findings within the CP coordination group
to inform the overall planning for CP preparedness or response.
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While the methods and tools used are simple to learn, to be used effectively they require a complex set
of “soft skills,” such as patience, humility, and active listening. Prioritize staff recruitment and
development to focus on these relevant skills. For more discussion on the programmatic elements,
please refer to Guidance Note 11.
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Adapted from World Vision. (2019). Seeking the strengths: Case Study:
Faith-based child protection networks in Afghanistan. s A 4
Jib) Dles lSud 5 4dl) BlET e Siaul) 2019 (World Vision) (x ie
L Oliailis] 8 LV Ao saiiel)

Afghanistan Country:
Oliilad] rald)
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Background: Afghanistan is recognized as one of the most fragile states globally. Government
investment in family welfare and social protection is minimal. There are significant gender
disparities in decision making from household through to government levels, as well as low
levels of education and literacy. According to the United Nations International Children’s
Emergency Fund (UNICEF) State of the World’s Children, over 70% of households believe it is
appropriate to beat women, and 75% use violent discipline on children. Approximately 35% of
girls are married before the age of 18, and 9% are married by 15.
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Programmatic response: World Vision Afghanistan worked with respected local authorities
(i.e., religious and community leaders, teachers, and district-level civil society organizations)
to map responsibilities and needs of local child protection (CP) actors using a standard tool,
CP-ADAPT. The data revealed communities consistently recognized faith leaders as the most
stable and influential authorities in community life. Based on this, partnership with faith
leaders became the basis of attitudinal change efforts.
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Two core community engagement methodologies, “Community Change” and “Celebrating
Families,” use community dialogue facilitated by religious leaders to enable their
congregations to explore the underlying beliefs, sociocultural norms, and traditional practices
that either challenge or support local progress toward improving children’s well-being. This
empowers community members to develop their own plans and personal commitment
toward social change.
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Results for systems and children: Once the value of community dialogue was recognized to
reduce violence and family disputes, demand grew to repeat the program’s outside original
target areas using other authoritative voices, such as local councils or shuras, and teachers.
Engaging mullahs and imams to facilitate community discussions on the root causes of anger
and violence in the home proved to be successful. Mullahs reported the focus of their
interaction with children and the family unit changed significantly as a result of the
interventions, as did their own ideas about power, authority, and gender within family and
community.
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Once communities learned of the reduction in violence against children in the home, they
were more willing to act on CP issues. End-line evaluation of one Celebrating Families project
showed a remarkable reduction in children’s self-reported family violence, from 96% to 14%.
While children in the local community still reported nearly the same levels of exposure to
violence, the frequency had decreased.
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Conclusions and challenges: Over the last decade World Vision has worked to promote safe
and nurturing family environments through faith-based outreach from different actors. The
initiatives have connected well with the district-level formal authority for CP, the Child
Protection Action Network. While network members are encouraged, they continue to face
capacity and budget allocation challenges, which reflects not only the fragility of the context,
but also the low priority afforded to family welfare within limited State resources.
Communities often lacked the funds to continue with their CP strengthening action plans.
Community-based protection now needs local advocacy and accountability to reduce reliance
on international funds, an approach that World Vision Afghanistan has recently introduced to
strengthen the sustainability and success of CP networks.
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World Vision has showed me that | can use my influence to advocate for children. | replicate
the knowledge from their classes in my village. | want to make sure all children are able to get
an education and that no child will be married off. | am a father of six myself. — Mullah and
facilitator of Community Change, Herat
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Guidance Note 4: How to Identify Risks Associated with External Support

Introduction

In humanitarian action it is critical that you ensure that your work does not have negative consequences
on the communities with which you are consulting. The presence of humanitarian actors has the
potential to fuel tensions, negatively affect power dynamics, and contribute to other unintended results
that may cause harm. In addition to the potential risks to a community, external actors bring
perspectives, viewpoints, and behaviors that may have implications on their work, as well as how they
are perceived and engage with communities.

Taking time to reflect on the potential risks associated with an external actor’s presence in a community
can ensure you “Do No Harm.”
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When does this happen?

You should begin thinking through these concepts as soon as possible at both an internal level (within
your agency) and with key stakeholders in the community. This will be a priority during the
preparedness phase of action, though it is important at all stages. It is a best practice to consider the
changing environment and to revisit the impact of your (and other external actors’) presence.

S daday ) e A
asinall g A 5l Ainal) Cleall oy (S Jaly) ol (s siuall e (San 5 o8l aaliall odgn Sl fadl g
s jlaall Sl (o 138 iiny 5 ) pall mes 8 Liadl (e a2 51 e cdaall slaninl) Als ja DA 45050 13 6l sal 138 () S
(A A Al Allall gl s ga 55) @lagay 5l 3 kil sale Y 53yl Al sle ] s

107



Conflict-sensitive approaches
A conflict-sensitive approach involves gaining a sound understanding of the two-way

interaction activities of context and acting to minimize negative impacts and maximize positive
impacts of intervention on conflict within an agency’s given priorities/objectives (mandate).?*
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Power dynamics and conflict are not only intra-communal. In humanitarian settings of armed conflict,
you should recognize the potential for your own actions, as external actors, to cause or exacerbate
tension or conflict within communities, and/or between yourselves and community members. The core
principle of “Do No Harm” necessitates you taking all measures to ensure your programming does not
contribute to fueling divisions that may already be present or create new ones, even if unintentionally.
The fundamental conflict-sensitive approaches are not a lot different from what is prioritized in this
Reflective Field Guide: developing a good understanding of the context, analyzing the sources of
tensions/divisions and capacities for cohesion, analyzing your programming and its potential impacts
(positive and negative) on the context, and piloting and adapting programming according to risk
analyses.
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Humanitarian assistance can exacerbate conflict? and is at risk of becoming an instrument of war — at the
local level through the manipulation of aid resources by warlords and at the global level through feeding
partisan political interests. In some particularly complex situations, external interventions are limited to
humanitarian assistance. In the absence of sustained development or peacebuilding interventions, the
potentially negative impact of such humanitarian assistance is far greater — heightening the need for
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conflict sensitivity. Many humanitarian agencies are increasingly aware of the risks of their interventions
exacerbating conflict, and some have been developing methodologies and mechanisms for addressing this.
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Where to start?
As part of your context analysis in Guidance Note 3, you will examine the role of external actors in the

overall CP system. Using the guidance provided in the work “Adapting to Learn, Learning to Adapt,”?¢ ask
yourself a series of questions:

1. Who plays a leading role in the protection of children in the affected community?
2. What is the role of external actors in this community?
3. How have they strengthened the system? How have they weakened it?

4. How have they worked with the leading player (positively/negatively)? How have they ensured
they do not take over leadership?

5. What are the community’s, State’s, local NGOs’, community-based organizations’ (CBOs),
religious leaders’, families’, and children’s expectations of your agency?
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What do you want to learn?

You may choose to analyze the above questions through a Strengths, Weaknesses, Opportunities, and
Challenges (SWOC) tool. You can use this tool with key stakeholders within the community, as well as to
validate your thinking, challenge your perceptions, and provide you with guidance on how to mitigate
challenges.

This sample template may be used to reflect on potential risks you (as an external actor) may pose in the
community. Ensure you validate your findings with key stakeholders in the community. The below
questions are adapted from the “Adapting to Learn, Learning to Adapt”?’ resource.
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Integrate your SWOC into programming

Remember that the SWOC analysis is meant to support your decision making when entering a
community. Make sure that this feeds back into your project design and that mitigating measures are
taken to ensure the safety and well-being of staff, community members, and children you work with.

The template may be adapted or incorporated into your organization’s Emergency Preparedness

Planning process.
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Guidance Note 5: Understanding Community Conceptions of Child Protection
Introduction

In the field of humanitarian CP, CP actors have been working with more or less standardized terminology
and definitions of the key concepts in their work. These are heavily influenced by rights-based and social
service models grounded in the Global North. As you look more closely at how to more effectively work
as external actors across many cultural settings, it becomes clear that these terms do not always reflect
the local understandings of these same concepts in the community.
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A growing body of evidence of what contributes to effective community-level engagement suggests you
reflect on how your language shapes your programming, and the potential influences (positive and
negative) it has in your community engagement. Increasingly, you will see that the terminology you use
is not recognized by community members or aligned with their understandings. This is not only in

L

relation to technical CP terms, but also “community,” “community-based protection,” “family,” “child,”
“child development,” etc. In addition, CP actors tend to work in a few dominant languages that many in
communities do not speak. Most of the global guidance, such as this, are developed in English, and
translations tend to be those dominant languages and not local languages that field staff would be

working in.
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Research has shown that effective and sustainable programs build on community understandings of
child development, protection, risk, and related concepts. This is reflected in the revised CPMS Standard
17. As these considerations influence your work, you need to reflect on how you can build in processes
that help you to appreciate community understanding and, importantly, build shared understandings
that can inform more effective CCP.
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Where do you begin?

You might begin by thinking about how you communicate when you are working on CP at the
community-level.

e Do you use NGO jargon, which often includes acronyms that only humanitarian workers might

understand?
e Do you use technical terms that might be unfamiliar to non-specialists?

e You have CP priorities in your actions (e.g., child labor, unaccompanied and separated children,
psychosocial support), but are those understood in the same ways by different members of the

community?
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If this is the case, you should reflect on how this could influence your interactions with community
members:

e s it possible you will not be understood (and you may not realize that)?
115



e Does your communication make your interactions more or less inclusive?

e  Will you be developing programming that is truly grounded in community understandings of CP-
related concerns or those that are framed by your understandings?
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When you examine the possible communication dynamics, you will begin to see that you can put up
barriers to meaningful community engagement without realizing it.

Terminology used by staff to describe risks that children face, actions to mitigate those risks,
and available services are not always contextualized to the appropriate language and concepts
of affected people. This terminology can alienate and, in some cases, can remove affected

people from technical and strategic discussions about what risks their children face, what can

be done to address those risks, and how it should be implemented. The importance of language
and terminology cannot be underestimated. It can affect the way you communicate with and
are understood by one another; it can lead to unintended power dynamics, exclusion of certain
groups, the creation of a perceived sense of disrespect, and lead to the design of interventions

that undermine existing protective practices in communities.?®
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Changing your approach

This Reflective Field Guide has stressed the need for and approaches to gaining a deeper understanding
of the various elements in the community context that influence risk and protection. This is done
through participatory approaches to community engagement that emphasize openness, listening,
respect, and learning, and promote self-reliance and ownership. These are fundamental to all your
efforts in effective and sustainable CCP.
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Developing common understandings of CP-related concepts is part of the deep context analysis to help
you understand what shapes community thinking about risk and protection. As with Guidance Note 2
and Guidance Note 3, you begin by clarifying what it is you want to understand and then how best to

learn.

This process is interactive and allows you to work together with community members to understand CP-
related concepts that influence programming, including in community-level capacity-building actions.
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Guiding questions

Below are some guiding questions that may help you frame your learning outcomes. This is not an
exhaustive list. These may differ from context to context, so you should consider the key aspects of how
CP concepts are understood in your community.

Reminder: These questions are not intended to be asked directly (as in a survey). They frame the
learning process by identifying what you want to know about as you engage with the community.
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THE ALLIANCE

DR CGHILD PROTECTION

- IN HUMANITARIAN ACTION
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What will you do with this information?

Consolidating this information is important as you expand the context analysis in preparation for action
planning with community members (Guidance Note 7). Ethically, it is important to feed the information

back to the community in a friendly, understandable way without jargon. This is a respectful process
that enables a level of validation, and can set the stage for reflection by the local people about what
they would like to do. Establishing a shared and agreed-upon understanding of protection concepts, and
the concerns that may be addressed, is important in giving community members a sense of ownership in
the process.
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Challenges

One of the main challenges you may face is learning that local understandings of CP may not be in line
with child rights programming. For example, local social and cultural norms may influence what are seen
to be protective responses that prioritize family and community cohesion over the individual rights of
children.
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A community-level approach to CP assumes that these cultural and social norms are dynamic and can
change. It promotes dialogue that contributes to facilitating social change. This does not mean
supporting actions that are violations of children or the law; all your actions should be consistent with
child rights. Experience has shown, however, that child rights language may not be understood by
community members in the same way as it is by humanitarian actors. However, by facilitating dialogue
around these issues, you will probably see that there are differing perspectives within the community
and space to consider other possibilities that are in line with the child rights framework.
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The Government of Uganda has been hosting South Sudanese refugees since 2003, and
their Comprehensive Refugee Response Framework is one of the most liberal refugee
policies in the world. Most refugees live in large settlements across Uganda where they
are provided with a small plot of agricultural land. Most refugees in Uganda are from
South Sudan, and the ongoing conflict in South Sudan has resulted in a continuous influx
of refugees making the number of South Sudanese refugees in Uganda more than one
million according to the United Nations High Commissioner for Refugees (UNHCR). The
Ugandan NGO, Transcultural Psychosocial Organization (TPO), has involved the
community in making and facilitating Child-Friendly Spaces (CFSs). TPO has established
eight CFSs — large brick buildings, a playground, football and netball fields, and toilets
inside a fence — what everyone calls “the compound.” The buildings are brightly painted
by a local artist and have been stocked with basic learning material for young children
and with games and books for older children.
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The TPO CFSs are busy and happy places and are used as a formal Early Childhood
Development center, playground, games, crafts, and discussion; some centers also run
income-generating activities for children not in school. Social workers at the center can
refer a child or parents to a clinical psychologist employed by TPO for individual therapy,
and a psychologist runs group therapy sessions for children and adults. For those needing
less specialized support, the social worker can conduct individual counseling in the home
with the help of local community volunteers or Center Management Committee
(Committee) members who have been elected by community leaders and confirmed
through community meetings.
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https://childprotectionforum.org/wp-content/uploads/2019/11/TPO-CFS-24-Oct-2019-1.pdf
https://childprotectionforum.org/wp-content/uploads/2019/11/TPO-CFS-24-Oct-2019-1.pdf
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Committee members are always moving through the community and help children that
need it. Members play an important role in the CFS. One key role they play is ensuring the
centers are inclusive. In the context of inclusivity, ethnic inclusivity is central in the South
Sudanese settlement. The conflict in South Sudan has multiple, complex causes, but part
of the narrative that refugees bring with them is the ethnic conflict between Dinka and
Nuer. Because Committee members understand the community, they were able to bring
attention to this critical child protection concern. At first, children said the center was for
the Nuers — the Dinkas would not come here — but Committee members moved around
door to door and explained that the center is not for Nuers or for Dinkas, but for every
child. Every child is treated the same; over time, children of many ethnicities were coming
to the center, playing football, and becoming friends. Committee members see the
centers themselves as spaces for building peace; children will learn from a very young age
to get along with each other and will develop different attitudes to promote peace.
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With the Centre Management Committee, you get the trust of the community.
Sometimes parents may not come directly to us (as social workers), but they can go
to the members of the Centre Management Committe because they are from the
community. If you don’t involve parents, you put this wall up, but we cannot always
get parents to come to meetings if we call them. But the Centre Management
Committees they are there — they are always moving in the community — they know
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what is happening — so they are allowing you to get to know the community, and the
children get the benefit. — Anna, Social Worker, Cluster N CFS
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Guidance Note 6: Prioritizing Community Child Protection Concerns
Introduction

When you have completed the mapping of CP risks and concerns, you may have many CP issues that are
of concern to community members. Concerns may vary across different groups in the community; for
instance, children and adults, girls and boys, women and men, or different community leaders.
Realistically, not all CP concerns can be addressed in your community-level programming. Prioritizing
those risks that community members agree are important and feasibly addressed with the mobilization
of their resources, along with your support, is an important step in meaningful community engagement.

Focusing on the priorities of community members and involving them in developing contextually
appropriate responses to them:

e Gives further insight into how community members view CP risks and resources

e s a critical first step in the action planning process (see Guidance Note 9)

e Can lead to sustainable efforts because the process can:

o Increase a sense of ownership
o Foster agency, dignity and self-reliance

o Motivate the effective mobilization of resources and collective action
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The process of selecting which harms to address will itself be the foundation of community ownership,
but only if there are a sufficiently diverse group of participants and there is enough discussion and
exploration of different harms to elicit deep concern and a sense of responsibility by the group.

The following methods should only be used along with ongoing dialogue and discussion within the
community. It is also important to assess factors that may suggest these methods are not appropriate,
for example, they often represent the views of the dominant voices in the community, leaving important
voices silent; they tend not to highlight very sensitive issues, which are important but difficult to speak
about openly.

It is critical to stress that, as with any of the processes described in these Guidance Notes, these are
not one-off activities. They are possible tools to use in the context of ongoing dialogue that can foster
community decision-making.
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Methods

The same methods outlined in Guidance Note 1 and Guidance Note 8, which you have used to map risks

and resources, involve children, and explore risks of external involvement, can be used to prioritize.
Participative listing and ranking is one of the primary approaches for groups to work through concerns
presented through your community engagement and then come to an agreement on those that are
most appropriate to address. The strength of these methods is that participants play a leading role in
prioritizing what is most important to them, which can lead to practical action. This can impart a sense
of motivation and lead to increased buy-in during follow-up meetings and planned action. The sample
below outlines a process for participatory ranking exercises.
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Participatory Listing and Ranking: Documentation Template
Introduction

Ranking exercises are group discussions that include lively methods of learning about opinions and
priorities of community members regarding CP risks, as well as some of the underlying assumptions,
values, and beliefs related to children’s well-being. There are several different listing and ranking (or
“ranking and scoring”) methods. One of these is presented below. For additional resources on
participatory methodologies, see Part 5: Terminology and Resources.

The strength of these methods is that participants play a leading role in prioritizing what is most
important to them and can lead to practical action. This can impart a sense of motivation and ownership
of the outcomes, as well as buy-in to follow up with a planned action.
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Sample Template
Ensure that informed consent has been given, preferably in writing, before beginning the interview.
Introduction

Make a brief introduction to the purpose and subject of the group discussion (key points). It is
recommended that you write these out like a script so that you are confident facilitating the discussion.

1. Who you are (e.g., My name is , and | work with X agency, which supports communities
to keep children safe).

2. The reason for the group discussion: to collectively identify and prioritize issues affecting them.
3. What to expect:
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a. Length of time (30 minutes)
b. Consent to have a notetaker and recording (if applicable)
c.  What you will do with the information gathered (including notes and recordings)

d. Assurance they can stop or leave at any point

4. Materials needed: Sticky cards/notes, pens, dot stickers, and masking tape
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Process

1. From the discussions identified through the Body Map, help the participants to list each issue on
a sticky card and put it up on the board. Combine similar issues into one concept if necessary. Try
not to exceed more than 10-15 issues. Ask:

a. What are the main CP risks/sources of harm that children face, in general, in this
community?

2. Once you have all the issues listed on the wall, hand out three dot stickers to each participant.

3. Explain that all participants will be invited to the front to place a dot on the issue that they think
is the most important issue to address. The dot represents one of their votes, and each person
has three votes (three stickers).

4. Invite participants to complete the exercise.
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Note: If some participants have trouble reading, you may wish to draw out the issues in pictures
instead. Facilitators should support these participants to cast their votes.
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Discussion questions

After the votes are cast, bring the group back together and identify the issues with the most votes. Ask
participants:
1. What are the consequences of these issues on your lives?
2. What role can adolescents and young people play in responding to these issues?
3. What is the role of your families/communities?
4. What is the role of organizations/government?
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Ranking and Listing Exercise Results
Question for discussion: What are the most important child protection concerns in your community?
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The notetaker will write detailed notes, including observation of participants’ interaction, and (with
consent) audio record the interview. As soon as possible after the interview, type up the verbatim notes
in their entirety according to the question (if they followed the questions). You will return to your key
guestions and see what information you gained related to them. This can be put in a simple table, as
shown below, or on a spreadsheet.
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5. Additional comments:
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6. Observations:

7. Comments about the process for shared learning:

Closing: Thank everyone for their time and support and explain the next steps in the process.

Considerations: As with any group discussion format, there are some considerations to keep in mind as
you plan and facilitate the prioritization process.
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e Representative participation: Work to ensure that you are involving a broad representation of
community members—including children, youth, women, elderly adults, and persons with
disabilities, low socio-economic status, and others who may not always have a voice in decision
making. It is important, however, to recognize that the most vulnerable people are often not able
to attend these activities, and many may be reluctant to speak up about sensitive issues.

Representatives of CP service providers and institutions, such as educators, health workers, day
care centers, traditional leaders, social and civic organizations, etc., will also bring critical
perspectives that are often absent but broaden and deepen analysis. To do this may require
adapting the methods and tools to be appropriate and accessible to differing abilities and needs.
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e (Criteria for decision making: There are probably several factors that can influence which CP
concerns should be prioritized. This is an important first step to undertake with community

members before the prioritization process. The aim of this step is to weigh the different
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considerations around most important CP risks, and the feasibility of community-led action to

address them.

Llaa Gislae Glo 5l o e ol @lid g ay o W) Jind o)) Gaagy G el sal) (e el Gllln sl SIS gulea

O3S ol sf V1 s o yaly ol U8 sl adinall o) 531 e Lgr 5 puilaall Cong diaga Apuslisd 5 ghad 038 yiad Jakall
Aadleal painall Lgs o sy Al D8V (5 5aa 5 JUbY) dlea Hlalie ad) (add Al AalA o] )Y apis 58 5 shall o2 (o
bl oda

e (Consider:

@)

el g siil) s

The community’s perception of the issue’s importance

The probability of meaningfully addressing the issues

The frequency of the issues

The scope of impact across the community

The cost of the issue to the community (e.g., financial, social)

The resources needed to address the issue adequately (internal and external)
The readiness of the community to recognize and address the issue

The long-term impact of the issue

The long-term benefit of your support

For external actors: the fit of addressing the issue with your agency’s vision, mission,

mandate, and programming/funding priorities; the possibility of an intervention causing

unintended negative consequences
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Challenges

Participatory prioritization of CP risks for action planning can face a number of challenges relating to group
process, scope of CP concerns, and programmatic constraints. The better you have come to understand
the context, the more prepared you will be to address these challenges. In planning your activities,
consider what challenges might arise and how you may mitigate them.
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Lack of consensus

Community engagement is most effective when it is guided by community members themselves and
reflects their collective concerns and wishes of community members. The approaches discussed in
Guidance Note 2 emphasize building consensus through effective communication strategies and sensitivity

to power dynamics and conflict. They recognize that this can take time, often a long time. This can be
challenging in the humanitarian setting in which program cycles are often short. Some considerations for
consensus building in CCP are:
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e Recognize that much of the discussion will consist of exploring different points of view. Finding
common ground and building consensus around important issues happens outside of the
processes you will be engaged in. They happen informally, in households, between neighbors, at
gatherings, etc. Learn how disagreements are handled in the cultural context and build on those
organic processes.

e Emphasize skill-building in the methods and approaches outlined in Guidance Note 2 with your
CP workforce. These can also contribute to stronger consensus building within your agency.

e To the extent possible, take a longer term perspective in your planning at the outset of your
programming, advocating for the need to allow community members to work toward collective
decision making and action.
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Scope of CP concerns

Your context analysis will likely reveal that some of the most pressing CP concerns are rooted in larger
issues beyond the scope of CP programming; for example, economic vulnerabilities, social or political
unrest, or harmful social norms. Humanitarian CP actors may well face constraints in addressing what
community members feel to be the most critical concerns due to agency mandate, targeted funds,
timeframes, etc. There are no easy solutions to these challenges, but they do highlight the needs for
transparency, sectoral integration, and flexible programming approaches in community-level
engagement.
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e Betransparent at the beginning of your community engagement, with clarity about your mandate
and programming priorities, and any constraints you may face in supporting community-led
action.

e If your funding is tied to particular issues, involve community members in prioritizing and taking
decisions on how to address the harms. Explore the possibility of mobilizing modest funds for
some actions that community members would like to lead on.

e Advocate for flexible funding that emphasizes outcome-oriented results, with adaptable
approaches that can be tailored to different and changing contexts.

e Make efforts to link with other actors who may be able to address those issues that are beyond
the scope of your work.

e Integrate CP in the programming of other sectors—within your own agency or in collaboration

with others.

135



cline s paanai s 25 Sy o)l 5 @l Galall iy il ) praa 5w ae Adaall Gl L dglay & AEASY e Lliall e
cstnall painall Ld i ) Jlad) Bailisa oL clea) 65 a8 I 3 5l

Alloe 20 Jsm Ll SAT 5 W) 3ant b psinall elime) 48 jLias b Aine JShiiay Unii e ll g (IS 1Y @
AP (’LJB'“ CA:\_AAM Al ) 3 g ‘?.ﬂ\ Glel ) de\y\&;@&\ L_QL'AS.\MM(J ) eyl eda

Sl AL e o L) pe BlY) Baiad a3 Aga ge (0585 ) ) e 585 5 A e B sean (e disal pad )l 0
Bopata g Adlie Gl ae Ledleainl (Sa

cllee (3l slats il JSUERD) Gl Aadles W iy 35S0 il (5 AY) Aleldl) Clgall wo Jual 5ill ol o

u-\)A\Y\tau}\a_dh}\gﬂﬂlsjuauagﬁy‘QL;M\AM}A&AAJJHM@M\%LQ;@\JJJGAJ °

CEEREER

e Hhalie (e 2all 3 Adadll lasisal 35 5L56 L (2019) .z cLlanla Pl A 2
Cle slrall (i (Aare Aas) ) oS 5 a3V & 5 e JNA JlakaY)
. (BIFERD) 4xaiill dal (e Canll 5 Jaliill 5 il
Akl el sai Sl 4y ) sean el
The humanitarian context in the Democratic Republic of Congo (DRC) remains hostile with
chronic crisis, armed groups, Ebola and cholera outbreaks, active volcanoes, and drought.
In the DRC, the Bureau d’'Informations, Formations, Echanges et Recherches pour le
Dévelopment (BIFERD), a national NGO working in North Kivu province, consulted with
families and communities to identify child protection risks.
Aalusall e Laall 5 i jall cila Y1 2 5m g0 Al jiaal) sai oS0 Ay ) ggan (b paiose shie i) 3hadl 4n)
Sl 5 il 5 il slaall i€ Jamy calial) Ll g Adadall (€1 5l G 5 |yl KI5 Y ga¥) (m g i
Al dpeSa e daliie oSl 1aa aay) okl jienall 523 oSN 4y ) sean A (BIFERD) 4aeiill Jal (e sl
Uk dles Hhlae ypaat) ddaall Claainall 5 o) pe sl e (S8S Juad daklie 8 Jand

Together, they identified that out-of-school children were more at risk to kidnapping by
armed groups in remote areas. Community members suggested providing education for
out-of-school children and to empower families to build peace and security. Local leaders,
community organizations, and BIFERD collaborated with each other to identify
appropriate approaches to addressing this concern.
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In Rutshuru Territory, BIFERD worked together with local youth groups from different
churches to promote child and youth rights. Youth encouraged church-goers to collect
small amounts of money, which eventually paid the school fees of 40 vulnerable out-of-
school children.
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Conclusion

A meaningful process to involve community members in prioritizing their CP concerns is an important
first step in mobilizing action and resources in the development of action plans to address these

concerns. Guidance Note 7 will outline approaches to those processes.
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Guidance Note 7: How to Support Meaningful Child Participation
Introduction

Children have made significant and valuable contributions in humanitarian contexts. They have taken on
roles and responsibilities that save their lives as well as the lives of their peers and families. Children

have participated in distributing relief, caring for children and adults, and offering a hand in psychosocial
support, health and hygiene education, reconstruction, planning, and evaluating emergency relief work.

The activities and achievements of children demonstrate why their participation is of value to them,
their families, and their communities, as well as to relief and recovery work. Although children and
young people have less social (and often physical) power, their contributions in humanitarian settings
are significant and crucial to the survival of their families and communities.
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Child participation

“Meaningful participation” recognizes that girls and boys have agency to analyze their situation, express
their views, influence decisions that affect them, and achieve change. This includes the informed and
willing involvement of all children, including the most marginalized and those of different ages and
abilities, in any matter concerning them directly or indirectly.

The principle of child participation, enshrined in the Convention on the Rights of the Child, Art. 12, cuts
across all programs and takes place in all arenas, from homes to government and from local to
international levels.
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Child participation can take many different forms, with varying levels of involvement and
decision making. It can range from tokenism to child-led action. This continuum is often
illustrated as a ladder, though that can imply linear movement up through steps in a hierarchy.
What is meaningful participation is influenced by many factors, including sociocultural norms,
the particular humanitarian situation, capacities, resources, etc. Your analysis of the context
will inform to what extent consultation, shared decision making, or child-initiated actions are
meaningful participation.
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When does this happen?

In emergency contexts, ethical concerns may arise regarding the potential “harm” of involving children
in programs. It is crucial that the principles of “best interests” and “do no harm” are applied when
determining how and when to support children’s participation. Every context is unique and requires a
good understanding of the local context (see Guidance Note 3). It may not be appropriate to involve

children in all contexts. Risk assessments are required to inform decision making about when children’s
participation is appropriate.? They typically consider:
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e What are the benefits to children’s participation in this activity, what are the potential

risks/threats for their participation, and how severe is the risk?

e Are you involving the most accessible children, and thereby further stigmatizing or marginalizing
the most vulnerable?

e  What is the likelihood that these risks will occur? How will you prevent or mitigate them?

e What further action could you take to ensure you do no harm to children?
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In any situation where risk assessments indicate that potential harm cannot be properly mitigated,

children’s participation should not be supported. For more detailed information, see a recent review of

the Ethical Considerations for Children’s Participation in Data Collection Activities during Humanitarian

Emergencies.3® When planning to engage children in key activities, ensure participation is:
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e Transparent and informative: Do children have enough information about the program to make

an informed decision about whether and how to participate? Is it in a child-friendly format?

e Voluntary: Is participation voluntary? Can children withdraw at any time?

e Respectful: Are children’s commitments (study, play) taken into consideration? Has support from

key adults (parents, etc.) been gained?

e Relevant: Are the issues discussed relevant to children?

e  Child-friendly: Are child-friendly approaches/meeting places used? Do the ways of working build

the confidence of all children?

e Inclusive: Are girls, boys, ages, ethnicity, disabilities, etc., included?

e Supported by training for adults: Are staff trained on child rights, safeguarding, participation,

child-friendly approaches?

o Safe and sensitive to risk: Are the principles of “do no harm” and “best interest” being upheld?

Do children feel safe to participate?

e Accountable: Are children supposed to participate in the evaluation process? Are their

suggestions taken seriously by adults?
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A Wake-up Call
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In 2004, three municipalitie s in Quezon Province—Real, Infanta, and General Nakar (REINA)—experienced
first-hand the devastating consequences of the deforestation and erosion caused by illegal clearing.
After weeks of rain, the area was stuck by Typhoon Nanmadol, the fourth typhoon to hit the Philippines
that year. It caused a massive landslide and flash flooding throughout the townships. Cut off from road
transportation, relief was slow in arriving. Ships were turned back by large waves carrying logs washed
down in the landslide. Some structures were never uncovered.
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Young people still speak of the fear and loss they experienced as young children during the disaster.
They share that it led them to start examining the risks in their environment and to work proactively to
prevent future devastation. These concerns led to the creation of the “Empowering REINA Children,
Youth, and Communities to Become Environmental Protectors,” implemented by the Child Fund
Philippines partner, Reina Federation of Parent Associations, Inc. in 2011. The project trained children
and youth to become Eco scouts and work with their communities to address environmental
degradation that increases risks in natural disasters. Many activities continued beyond the end of the
project in 2014 and have been replicated in other communities. Among these activities:
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e Community awareness-raising on environmental issues through various forms of media

e Proactively engaging local authorities to develop environmental protection and Disaster Risk
Management (DRM) plans, using data gathering, hazard mapping, and response planning and
preparedness

e Developing youth DRM plans for inclusion in barangay DRM plans
e Formulating disaster plans in their homes and communities
e Establishing nurseries and participating in reforestation efforts

e Organizing climate change forums
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Young people expressed passionately how involvement in these efforts has increased their self-esteem
and self-confidence. They speak of how honored they feel in being able to train other youth, and adults,
and to see their influence in making their communities more resilient. It was reported that other
children and youth consider them role models, and that is very meaningful to them.
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What makes me resilient? The experience we get in this organization. When | started, | was 9 or 10. | was
50, so shy; too shy to share my opinion. And here | am talking in front of you! Sharing about children’s
rights and responsibilities. — 18-year-old male, former Eco Scout, and Youth Association Member, Reina
Federation)
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Child Fund International. (2016). Children and youth in Disaster Risk Management and child protection: A case study from the
Philippines (adapted). Washington, DC: Author.
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Where to start?

Children are the best resource when trying to understand the issues that most affect them, their coping
mechanisms, the people that support them, and existing capacities. They are invaluable to designing and
implementing effective community-led CP programming.
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Children themselves play a role as agents of transformation. Children have the right to be
heard, to express opinions on matters that affect them, and to access information, while
respecting the roles and responsibilities of parents and others in authority. When children learn
to communicate opinions, take responsibility, and make decisions, they are prepared for
improved academic performance and good citizenship.3*
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If it is appropriate and safe to do so, engaging children early in the work with community members can
help children become valued participants and agents of change. Their participation can ensure
community members hear about the realities and risks that children face on a day-to-day basis, what
support they need, and, when ready to act, they can become leaders of the community action.3? There
are many participatory tools and methodologies available to support children’s participation. A key
resource providing many participatory methodologies can be found in Module 4 of the ARC Resource
Pack.?® Below is a sample of some participatory tools:

Dwnll Bled 5 Gnag (S Jliia | sanay () 8 JEbY) aeluy Gf Sl il 3l i e dasll (3 S0 il 3 JlilaY) AS i )
S SRy @EEAl e peady aainall 31 e 533k ) JEkY) AS jLie el o oSar 4y alll Ldia s Tl @l 1S 13
greinall Jaall 38 | gmsmy (o wgilSaly Cum Jeall 08l (95355 (e 4] G saling (531 pedll oo Loy e sy JbaY) Legal 52
Oe aall gy i) 0y se o sied) Sy JakY) AS HLie ac o) dalial 48 Uil Glagiall < a1 (e el Glllia
Al oY) Gans (e Al b e (ARC) JWbY) 3ia dal (e Jarll 25050 daa (e 4 Bas 0l 8 48 LA Clagiall

XX

145



il

e e o paall 4l 5 i) pe Hhlaall laylads o) sal
S bl saadl (JulaY) ae Hhlaall haads sla) 4l
Cila glaall g lae W1 Calida (pe dgisl) g culyiall e i3

Jsa JabdU e ledal s cddaall agilaing o dpulud)
shlad) Iyl 313 Jlesind 23S e Ca el 8 agiaclise
Jsa st Gl JuadY) e 530l acall g Jesd) dad pua sl
B 5all dleall JSLie

]
daal e (2 )

: gninal) Taslal
(G5 3 lainal

pxil)

3] Jala LAl ALl e Jalail 510V oda 20dus
G o o) JUlYT clabiia i/ 5 il 5 aainall 5
Dsaily (el JIKEI (e la pe 5 Al cpuial) ddalld)
O Adalull A a5 53 1 e dilia) ALl cilidle

O Osibag Cpall el 8l 5 eLie W) gl o ciladll) Juky)
(Ble) o5 5l dilel

(Js o) ol

)Y il agh e J sanll G )l Japdadtl) 5131 Qe
Ler i) Al Aaliaall 3 kall J s diall g clidll s
e slrall Jiaadi g Jalas amay g cagiln e (5 ) shall Alla
Sl V) Calidg pe dgiall 5 culiial) oo jlachy ddlaial) Aliaddll
Aabiaall il 8 Al il sleall 5

:J‘ I ~.] ...S\

Lalaadl) A8 5l g (38n ac g jadl LaMAS gy U JladY) aaas fCas fa $as
(Sl s JubY 53l 5w 1dia) duadl JS3 JilaY)
_a;\A (‘6:‘5'}) '5.\33.\” it MIAJJ ) <l 9.&;‘ | J:’J;S) daalal)
Jawl) O Jaad) A g pane Janti Sl sl ) (alad¥) 30a3 PRETERN
Gll 5) Julal1 (§ sia Al y Juadl (S8 JulY1 dles Ja)
a5 g Ol gl Calide e (A8 jLadly JubY) 6 i Jady
LoalaiY) Caling (pe Ladlas) ity S Al cle) oY)
i) Al oLy g LY Ll 5y A1 (335 51l Cllae apadis JlY) (u yed
Sl Clea g5 lad B4 6 caa e lall S Ladl s Sl ) el
@l agilealise g JUlYI &l gal o€ e aslill | JlalaY) Al
LSLEA (a3 gl
Sl Gisb 08 Ome (Bl 8 bl 5 Cpanail) JSLi LIS dalall Jalasl) dals

Ay il e ol AdBlie s ppaas e JikY) saclise

5 ) e aglad Aty (Al agilaslan o) 4y yand) agilid 46 yaa)
DS aiSind Adasi¥) ol labaiall (ge agilal) ) Allad
Ysad S8 mal ol oS EAS Jon ol ) JilY)

i) 5 el

146


https://resourcecentre.savethechildren.net/node/8422/pdf/arc-modf4-5-e2-2009.pdf
https://resourcecentre.savethechildren.net/node/8422/pdf/arc-modf4-1-e6-2009_0.pdf
https://resourcecentre.savethechildren.net/node/8422/pdf/arc-modf4-1-e6-2009_0.pdf
https://resourcecentre.savethechildren.net/node/8422/pdf/arc-modf4-5-e3-2009.pdf
https://resourcecentre.savethechildren.net/node/8422/pdf/arc-modf4-5-e9-2009.pdf
https://resourcecentre.savethechildren.net/node/8422/pdf/arc-modf4-6-e3-2009.pdf
https://resourcecentre.savethechildren.net/node/8422/pdf/arc-modf4-6-e3-2009.pdf
https://resourcecentre.savethechildren.net/node/8422/pdf/arc-modf4-5-e6-2009.pdf
https://resourcecentre.savethechildren.net/node/8422/pdf/arc-modf4-7-e6-2009.pdf
https://resourcecentre.savethechildren.net/node/8422/pdf/arc-modf4-7-e6-2009.pdf
https://resourcecentre.savethechildren.net/node/8422/pdf/arc-modf4-7-e6-2009.pdf
https://resourcecentre.savethechildren.net/node/8422/pdf/arc-modf4-7-e6-2009.pdf

) ) Gaiad gai il e JhY) aelu 28 mali yal) (IS 1) Lo agdl il Cangl
b 25 a5 agilonl

FEIW Lo irar sl eJlabY) 3aeliuay AlusY) AlaciaV) Ala apisy o8 cla) andill
¢ JSLEA Gy (6 e edna JS a3 La edhaay (g2
Gl IS calaliia¥ Al AaCaal) Jolallg

aadil) o) Janll Ay o) an gl Jaliall Camiall § (5 58l) Jalay ypaail é&:&,\d\ﬁﬁﬂ\

Jilall 480 al) cilalisal) cillalas i) Jass o) el bl alasi

iy a5 A il

u‘&: d_):ﬂb (&_\gjﬁ.“ _5\ c"BL:\AJ‘ Q\J@Eh)%@éﬂ\

2aad g Jaadl 45 )y Haill Camazall all (il g aadil
DA 9 DE NI ) BN = >
Alad) g el

XX

147


https://resourcecentre.savethechildren.net/node/8422/pdf/arc-modf4-7-e5-2009.pdf

Guidance Note 8: Action Planning with Communities
Introduction

Through the process of learning about the emergency context, how the affected community
understands key protection concepts, and the in-depth work done when mapping the protection
capacities and risks to children alongside community members, and particularly children themselves,
external actors can slowly build trust with community members and individuals who provide traditional
mechanisms of protection. As stated in the Guide and Toolkit for Supporting a Community-led Approach
to Child Protection, this reflective process can often lead community members to ask themselves, “What
are we going to do about these harms to children?”; and to agency workers, “Will you continue to
support us?”34 This Guidance Note offers an approach that will help you have an honest conversation
with community members that attempts to address these key questions.
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When does this happen?

You should begin planning action alongside community members after you have taken the time to
understand the protection capacities and risks within the community. This is effectively done as
prevention, in preparedness actions anticipating CP concerns, as well as in response phases. In
protracted emergencies these processes can serve as both preparedness and response actions.
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Action planning begins with a Mapping and Context Analysis, as described in Guidance Note 3 and
Guidance Note 4. The analysis, in addition to discussions about local understandings of key protection

concepts (Guidance Note 5); the collective work to identify risks children face in the community; and the

prioritization of those risks by community members will naturally lead to a trusting relationship and
generate an energy to address these concerns. It is now a great opportunity to begin planning for a joint
response.
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In participatory action research and community mobilization approaches, local groups of
people collectively identify a problem of concern and then mobilize themselves to plan,
implement, and evaluate an intervention to address the problem. This approach generates high
levels of community ownership since it is the community that defines the problem and
manages or runs the intervention. In this approach, the community holds the power and makes
the key decisions about which problem to address, what steps to take in addressing it, how to
organize itself to implement the intervention, whom to partner with and how, and so on.?”
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Where to start?

You will have already identified the protective systems and mechanisms in the community, and this next
step is to determine if external agency support will be accepted by the community. If so, to understand
what the most effective, sustainable, and appropriate ways are to do so (e.g., communication,
behaviors, actions, attitudes), discuss with the community members some of the following questions,
while ensuring they lead the discussion and decision making:
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1. What are the best ways for community members and external actors to meet, dialogue, and make
decisions?

2. What considerations are there for determining who should attend the meetings? How is this
decided?

3. How much time can reasonably be made available for action planning processes?
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4. Are there individuals who would be important to involve, but do not attend community
discussions or meetings; if so, why? Are there other avenues for their views to be included in
decision making?
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When conflict broke out in 2013 between government and opposition forces in Malakal
Town, South Sudan, Upper Nile State, thousands of civilians fled to the United Nations
Peace Keeping Force base (UN MISS) at the outskirts of Malakal Town seeking protection.
The Protection of Civilian (PoC) camp was established in 2014 to host IDPs who felt
unsafe under local government forces.
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As part of strengthening community-level protection structures, War Child Holland
engaged with community leaders and representatives to build their leadership capacity
and improve their understanding around child protection (CP) risks in the PoC and help
them to recognize community capacity to deal with protection issues and find out local
solutions. Community leaders were provided training and assisted to organize monthly
meetings to continuously engage them on CP and psychosocial support activities.
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One of the examples of activities carried out by trained community leaders and
representatives was identification of extremely vulnerable children in the PoC and looking
for local solutions to sustainably support such children. Through a joint community and
War Child Holland exercise, seven returnee children needing care were identified living
with their grandparents. As community leaders looked for long-term arrangements, they
mobilized neighboring caregivers to feed the children and managed to send them to
school. A War Child Holland Case Worker conducted weekly visits to the children and
facilitated initial support for the family, including three months’ cash support, school
uniforms for children, and linking the family with the World Food Program for food
assistance.
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Abraham Chol, one of the community leaders, said that War Child training and support
enabled them to better organize the work of community leaders and increased their
understanding and involvement in the protection of children.
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6. Canchildren beincluded in community action planning processes in meaningful ways so that their
voices contribute to decision making?

a. Ifso, are there specific considerations for girls and boys?

b. If there is reluctance to involve children, how can you, the external actors, communicate

the importance of their participation? Can you find other ways to meaningfully involve
them?

7. What will enable girls, boys, and excluded community members to play an active role in the work?

8. Are various community forums required to ensure participation of multiple groups? If so, what
does that look like? What times allow for the most participation without conflicting with other
responsibilities of various groups?

9. What kind of commitment are community members willing to put forward in support of children?
What are the roles and responsibilities of various community members, external actors?
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It is important to note that there may be multiple ways communities choose to meet, and various
methods for inclusion.
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An important component to address with communities will likely be related to financial compensation. It
is not recommended to provide large sums of money, which can create an unsustainable system.
Therefore, it is important to discuss openly how you will work together to achieve solutions for children.
Ask, “What is expected of external actors?” Use this as an opportunity to reinforce your commitment to
supporting the community in their efforts to protect children through meaningful partnership with
communities.
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It is common in more top-down approaches, such as Community Protection Committees, for
external actors to provide incentives or cash payments to community volunteers. This is often
called “volunteering” but is rarely grounded in true volunteerism or free labor in the name of
community service. Therefore, it is important that a distinction is made between cash for work
to conduct CP activities driven by external actors and the true community-led initiatives.
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Communities may expect an external actor to provide compensation for travel or to provide beverages
or food during the meeting. Decisions around what is provided should always be weighed against
sustainability and what is culturally appropriate.
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What do you want to learn?

Once an open dialogue about roles and responsibilities as to who should be involved in the community
response and what is expected of external actors is established, begin action planning alongside the
community. It may be easiest to begin by looking back on the collective prioritization of risks to children.
Communities may decide to address only one risk or multiple risks that may be interconnected. These
decisions should be led by communities and not directed by external actors. However, it is important to
maintain realistic expectations of what can be achieved and to encourage using resources the
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community is already bringing to protection efforts (e.g., human, financial, tangible, spiritual, social,
cultural, what they are already doing to address harms) (see Guidance Note 3).
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It is important that you (as an external actor) are there to provide facilitative support if needed and to
ask key questions along the way. To guide you, a sample Action Plan template is included below.
However, communities should be encouraged to come up with their preferred method to record the
discussions, decisions taken, and accountability mechanisms. The template below will likely be used as a

record for your own support to communities.
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Adapting Templates to Community Action Plan Approaches
el Jae i gl i) ) jlaiau)
Community members are always making decisions and carrying out actions for the benefit of the
community; for instance, about planting crops, boring wells, addressing crime, etc. Particularly in
communities with low literacy rates, these plans would rarely be written down. Introducing forms to fill
out could seem strange and possibly give power to literate members of the community over others. You
will want to have written documentation; however, there are some considerations.
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First, you need to learn how decisions are taken and acted on in the community, how they are
communicated, who might be the “keeper” of those decisions/plans, and so on. There can be an explicit
agreement about how that will apply to the Child Protection (CP) Action Plan, and the way it is
documented and agreed to with community members. For instance, humanitarian actors make
timeframes based on weeks, months, or years; however, within the culture of a community, there may
be other ways of setting benchmarks (e.g., holidays, seasons). So, the Action Plan document that you
keep will reflect that framework.
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It would also be important to understand how the community “monitors” their plans; for example, there
may be regular meetings, less formal “check-ins.” These would be documented in the Action Plan
document.
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If community processes are entirely oral, and you want to write things down, the reasons for that should
be made very clear to community members to build trust. It would be useful to provide feedback on
what is recorded to ensure accuracy. That could simply be at the end of a session to say, “Now | want to
make sure that | have documented this correctly....” and then briefly summarize the main points
discussed and any decisions made.
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Sample Action Plan Template
This sample template may be used to record:

1. The prioritized risks to children that the community have chosen to address
2. What key actions will be taken, by whom, and when
3. What the goals of those actions are

4. How you will know if these actions were successful

It is not likely that all the components of this resource will be answered in one meeting. Understand that

it may take multiple sessions, various forums, and inclusive processes to achieve a level of consensus.

Refer to Guidance Note 2 for additional ideas and guidance. This should be considered a “living”

document, referred to frequently, updated if elements of the plan change (e.g., new actors, additional
or fewer resources, change in activities or timeframe), and adapted as needed. Create a new template

for each prioritized risk.
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Working together

When discussing the Action Plan with communities, it is a good practice to ask members to identify
actions that have a good chance of success. It may also be valuable to discuss with communities how
long-term they wish their actions to be; if small groups should undertake certain actions, or if larger
community processes are necessary; and should actions involve certain minority groups or be
disaggregated by age or sex?
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Inclusivity is very important to cultivate during the action phase. Experience from many contexts
indicates that it is harder to get men involved on issues of sexual exploitation and abuse, for example.
Though it is often possible to engage men by asking teenagers, women, and engaged men how to do
that. If community members themselves aim to bring in a greater diversity of people, cutting across
gender, ethnicity, wealth and ability status, the action will more likely to succeed.
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In your processes of dialogue and discussion you may have also identified some CP issues that
community members do not want to, or are unable to, address and why. These may be issues that may
feel “too big” to change, highlight power dynamics, or internal conflict, for example. These may well be
issues that community members may not want external agencies to focus on, pressing those issues may
negatively impact your community engagement.
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Be wary of expensive actions that are not sustainable or will likely be viewed as externally driven. A

simple conversation about how long community members expect risks to children to be present and

how long their actions will take to address those risks will likely lead to an understanding that project-
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based funding that you (an external actor) provide is likely not sustainable. Reminding communities of
the mapping exercise on their resources and capacities, as well as asking a few simple questions, can
help. For example, start with the children themselves and work your way out:
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1. What can children themselves do to address the risks they face in the community? How can their
parents/caregivers support them to address these risks?

2. Who in the community should lead, or be involved in the implementation of the Action Plan?
What are their various roles?

3. Should the Action Plan focus on linkages with the government or other formal CP actors? Who
would be involved, and what would that look like?
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Remember!

e Ongoing reflection is critical; the Action Plan should be reviewed constantly. Maybe the actions
are no longer relevant as the risks to children may change, and new ones might emerge that
require adaptation in the approaches.

e Do your best to ensure an inclusive process to action planning. Use your role as a helper to jointly
problem-solve while encouraging ownership of the process and identified actions.

e Enable as much as possible participatory approaches that promote mobilization of internal
resources and inclusion of children’s contributions.

e Avoid payments or expensive actions that are unsustainable.
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led to an influx of refugees from neighboring countries. The needs of children are
marriage, female genital mutilation, tribal conflict, psychological and emotional abuse,

schools, and in communities.
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The main objectives of the program are to mobilize community resources to support
activities related to child protection and children’s well-being. This has been done

the refugee community participated in a 7-day training on topics that included child
protection, Psychological First Aid, parenting skills, gender-based violence, referral
pathways, leadership and team-building, nutrition, and kitchen gardening. The goal was
to enable community members to respond to protection concerns on their own, with
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Turkana County in northwest Kenya hosts 186,053 refugees in the Kakuma Refugee Camp
and Kalobeyei Integrated Settlement. Armed conflict, famine, and political instability have

enormous, as demonstrated by high levels of physical and sexual abuse, early and forced

and emotional distress / trauma reported among children at Child-Friendly Spaces (CFSs),

through capacity-building activities with the refugee community. Parents of children from

minimal support from agencies, to promote community independence and sustainability.
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After the training, the committee led and mobilized other parents to join in cleaning the

CFS compound by removing stones that potentially posed harm to the children and
cutting thorny trees. The committee also took part in a tree planting event where 100

seedlings of neem plants were donated to the center. The idea was generated from them

with the aims of future dust reduction, creating a greener environment, and increasing

ownership of the center through team activity. Following the lead of the parents, the
children are now adopting trees and helping to water and care for them.
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This initiative has promoted leadership, particularly among women. Francoise
Uwimbabazi (29) is one of the leaders who has been attending our capacity-building
sessions. Born and raised in Burundi, Francoise found herself in Kalobeyei after fleeing

violent conflict. A wife and mother of two children, Francoise is a member of the steering

committee for the CFS in Kalobeyei Village 2, serving proudly as committee vice

chairperson. As a woman, she feels being a leader of a group that includes men is one of

the most important responsibilities she has been accorded. She feels empowered and

respected, which has improved her self-esteem. “Back in Burundi | used to be a leader but

being a leader in this cross-cultural setting is thrilling. | am humbled that when | speak
even men listen to what | say. | thank IsraAID for training me,” says Francoise.
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Guidance Note 9: How to Facilitate Linkages between Informal and Formal Child
Protection Systems

Introduction

A high-quality CP response requires engagement with all service providers that work on behalf of
children from the local, sub-national, and national level. If you have worked in a protracted crisis, it is
easy to identify why this is so important. For example, Northeast Nigeria has been in crisis since 2009
when Boko Haram insurgents began fighting with the Nigerian army and displacing more than 1.8
million people. Nearly a decade later, the resources of humanitarian actors alone are not enough to
continue a quality response for the millions of people requiring shelter, food, protection, and
livelihoods. In addition, humanitarian access is limited to towns controlled and secured by military
forces, leaving many people highly dependent on aid and forced to live in crowded camps. Partnerships
across INGOs and national NGOs; government service providers at various levels; and protective
mechanisms of family, friends, peers, community members, other CP “first-responders” at the
grassroots level, as well as traditional community processes and actions, must work together to meet
the needs of children and their families.
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Community-level Child Protection in South Kordofan, Sudan3¢
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The government of Sudan has a formal structure of Community-based Child Protection Networks
(CBCPNs) throughout the country, including in humanitarian contexts. In South Kordofan, State and
communities have worked with local government to build protective environments for their children
without a strong presence of external humanitarian actors.. One particularly active CBCPN is based in a
rural community near Kadugli, South Kordofan that is primarily comprised of families internally
displaced by conflict. The network leadership is very active in analyzing the protection concerns in their

163




community, as well as taking action to address them. They demonstrate strengths in Family Tracing and
Reunification, other forms of protection referrals, as well as their own internal mobilization of resources
to set up a small health clinic, for example. They have also responded to the very unique CP concerns
they face and feel unable to address, including their close proximity to a live fire military range and an
open wastewater storage facility that their children can easily access and be harmed.
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Members of the Network cite the strong coordination between the CBCPN and formal systems,
including capacity-building activities available to them, as contributing to their effectiveness in
addressing their community’s CP needs.
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Understanding the CP risks and concerns at their different levels, and thinking through how these are, or
are not, linked at the beginning of a humanitarian response can improve the sustainability of the
response, the coordination of services, and the quality of the support to children over the length of the

crisis.
Throughout this Guidance Note, this work is referred to as “systems strengthening.”
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CP systems’ strengthening efforts are any actions taken to influence CP systems — their
constituent components, the ways in which they function, or the ways in which systems
components interact — with the aim of moving them closer to the goal of protecting children.3’
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When does this happen?

1 duaay (o

Terminology
Glathaall
Formal: Elements of a system that are established or sanctioned by the government and guided by
laws, regulations, and policies.
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Non-formal: Elements of a system that do not have state/government mandates for the protective
functions they fulfill. Instead, they are shaped by attitudes, values, behaviors, social norms, and

traditional practices in society.
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The boundaries between formal and non-formal elements will depend on the particular country’s

context.

Child Frontiers. (2016). Adapting to learn, learning to adapt: Overview of and considerations for child protection systems
strengthening in emergencies (p. 8). Alliance for Child Protection in Humanitarian Action.
S SLY) Dlas Labiil jy jai (Ao dale 5 iy & jliie) oSl ) o aleil] g aleill s/ (e <iS3(2016) .Child Frontiers

Like much of the guidance in this Reflective Field Guide, you should begin thinking through these
linkages at the beginning of the humanitarian response, as well as in preparedness planning. Linkages
should be built off of the Context Analysis and the work you have done to understand how communities
understand CP risks, existing capacities to respond to those risks, and what the community feels are the
most critical CP risks to address. It is important to remember that even if informal CP systems at the
community level have broken down, are not functioning to the same level, or how they were prior to
the crisis, most community members, including children, prefer to receive services and information
through these channels, rather than through external mechanisms.
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It may be that as you consider building linkages between informal and formal systems, you realize you
have not critically looked at the legal frameworks, strategies, policies, services, institutions, and
practices on a national, regional, and local government level. This is a good time to investigate practices
and understand the available services and potential gaps. External actors can act as catalysts, capacity
builders, and intermediaries between formal and informal systems; build on and enhance existing
systems; bridge any gaps; and support transparency, accountability, and accessibility.
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Where to start?

In the same way you mapped the context to understand existing capacities in the community (see
Guidance Note 3), the same can be done for formal systems. There may be natural points of entry that

provide opportunities to link community-level interventions with formal systems. Prepare for building
stronger linkages between the informal and formal CP systems by looking critically at the response itself.
Begin by asking yourself and your team:
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1. What are the components of your response that will have an impact on the wider CP system?

a. Are there parallel systems that are being put in place? For example, often case
management systems can be created by the NGO’s response to support a surge in
caseloads, as a stop-gap while the government services recover, or to support vulnerable
populations that the government system may be unwilling or unable to serve. Investigate
how this new case management system can support and link to the existing structure.

b. Complicated external structures are developed during humanitarian response. One
example of this is coordination mechanisms where important decisions about geographical
coverage, service provision, and standards are taken — sometimes without government
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participation, agreement, or ownership. Examine how these parallel structures may be
affecting longer term/sustainable service provision from formal systems.

Do your responses reflect community priorities for their access to different elements of the
system?

2. Are there formal systems that could be strengthened by humanitarian actors?

a.

For example, consider foster care in the country. Does the child welfare system have an
operational foster care program? Are there weaknesses in the program that could be
supported by the humanitarian response, such as improving quality care assessments,
increasing follow-up visits, or building foster care skills for caregivers?

How do communities view and engage with elements of the formal system, and how can
those understandings shape your programming.

3. Are there formal systems that could strengthen the work of humanitarian actors?

a.

For example, often humanitarian actors are external practitioners who do not have
knowledge about the specific context or how to provide culturally appropriate services.
Can existing systems, human resources, policies, or civil society be an opportunity for
partnership that can strengthen the response?

4. Are there areas where there has been short-term investment, lack of transition plans, or

interventions that do not build on existing structures?

5. Where are humanitarian actors recruiting staff? Is this weakening formal CP systems?

a.

For example, in crisis, many humanitarian actors recruit large numbers of staff. The rapid
recruitment can sometimes draw employees away from the formal system and into NGO
work. While, ultimately, the decision on employment is up to the individual, agencies may
unknowingly be taking away valuable staff who are already working on children’s needs.
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What do we want to learn?

In your analysis of the above questions, consider some examples of how external humanitarian actors
have strengthened systems in the past. A literature review of existing systems strengthening activities
by ACHPA includes (Child Frontiers, 2016):
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e Assessing and understanding systems to identify bottlenecks and develop strengthening
strategies

168



e Support to key partners within systems (State actors, national and local NGOs, community groups,
children and their families), such as reinforcing links between actors at different levels and across
sectors (e.g., strengthening referral pathways)

e Setting up or reinforcing coordination mechanisms, developing standard operating procedures,
establishing or reinforcing information management systems

e Supporting emergency planning, strategy development, legislation development, and policy
change

e Contextualization of the CP minimum standards
e Capacity building of the social workforce and improving access to CP services for excluded children
e Child-led or child-centered disaster risk reduction
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This is not a comprehensive list, nor is it a to-do list. As you seek to answer the questions above,
remember the foundation of systems strengthening is creating sustainability for longer term impact.
This may not always be possible in a humanitarian crisis, especially a sudden onset crisis that does not
allow for significant context analysis. “Adapting to learn, learning to adapt” suggests just seven main
guiding questions that can be used to identify possible interventions (Child Frontiers, 2016, p. 62).
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1. Outcomes: What are the outcomes of CP systems actions in this context? How does the behavior
of systems affect children?
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2. Systems: What CP systems exist in this location? At what level are they operating?
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3. Sociocultural norms: What are the sociocultural norms on which the systems are based?
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4. Perceptions: How do pre-existing actors within systems perceive us? How do they perceive each
other? How are they perceived by the community?
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5. Role: What is your role within systems? How do you interact with and/or influence them? How

do they interact with and/or influence you? How do decisions you take — in relation to working
with systems — affect children?
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6. Assumptions: What are your assumptions and preconceptions based on the context where you
come from? Based on the contexts you have worked in in the past? How can you prevent these
from influencing your understanding of the systems and context in which you are now working?
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7. Continuum of action: How can you complement and support all actors at all levels within existing
systems to provide children and their families with a holistic range of actions that promote,
prevent, and respond to CP?
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Who should be involved?

The best way to achieve sustainability and impact for children is to broaden your understanding of
systems strengthening to include not only INGOs and State actors, but civil society (local/national
NGOs); community groups or protective assets (e.g., hospitals, religious organizations, activists, security
personnel, youth groups); links with other sectors, such as livelihoods and health; and, most
importantly, children and their families. Collaborating across all these stakeholders can be challenging.
Consider the power dynamics at play between INGOs and local NGOs, the potential bias and influence of
different religious groups in a given society, varying access to rights as may be the case in refugee
contexts, or even the amount of financial resources, language spoken, or age. Be aware of the tensions
that may exist between formal and non-formal actors, and the effect this may have on their relationship
and collaboration.
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In systems strengthening an external actor’s role is to understand existing systems at all levels and to
work in partnership with communities to identify with whom and in what way connections can be made
between their work and formal systems. While the “how” may be different depending on context, all
collaboration should be done with the best interest of the child and the family in mind, acknowledge the
different roles all actors play in the system to protect children, seek to share knowledge, leverage
capacities, and value equally the abilities of all partners.
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Tanzania hosts 328,083 refugees (88%) and asylum-seekers (12%); from Burundi (74%) and the
Democratic Republic of the Congo (DRC) (26%), over 54% are children, with 90% living in the Kigoma
region, across three refugee camps: Nduta, Nyarugusu, and Mtendeli. While more than 75,000
Burundian refugees have voluntarily returned, it is anticipated that a significant number will remain in
Tanzania given the unpredictable situation in Burundi.
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Plan International Tanzania responded by working with host community child protection (CP) systems
and District Social Welfare to extend services to refugee children. Traditionally, Government Social
Welfare Officers (SWOs) only work in host communities, never in the refugee camps. Plan
International Tanzania worked closely with regional and district government authorities, UNHCR, and
UNICEF, and was eventually able to extend SWOs case management services to refugee children.
SWOs were paired with refugee community members who were trained to support case management
work (identification, referrals, follow-up, and translator).
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By being intentional and consistent about establishing the linkages between informal and formal CP
systems (establishing strong linkages between government, community and refugee structures, the
UN, and INGOs and NGOs), the quality of CP services increased. An end-line survey (n=442) conducted
revealed that, as a result, 86% of children surveyed felt safer, were happier with their alternative care
arrangements, and had more confidence in the CP system compared to 49% during baseline.
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This connection and collaboration is not done through one event, but through systematic engagement that
is flexible and iterative. Allow yourself to be open to a process that may be slow or take continued efforts.
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How can you ensure your programming supports these processes?
As is reflected through much of the Reflective Field Guide, the mindset of how we work must change to
increase the formation of positive linkages between formal and informal CP systems.
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Foster an environment that seeks to
understand existing CP systems at all
levels and to recognize their critical role
as a partner in responding to the needs of
children.
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Set up parallel systems that will duplicate
or undermine existing systems or reduce
the capacity of those systems.
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Establish a broader view of the actors,
structures, and systems in the CP system
and support linkages through the
guidance and leadership of communities.
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Have a narrow view of CP systems. It is
not just government and INGOs, but a
broad range of actors operating across
the socio-ecological framework and
sectors, including CBOs, communities,
families, etc.
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Allow for creative thinking that is not
always linear, which requires continuous
engagement with communities and other
stakeholders, and that may not be easily
measgred by standard indicators
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Limit linkages between formal and
informal systems to just one intervention
(e.g., case management) or standard
benchmarks of success.
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Ensure that staff have the needed
capacities and time to learn about the
context and its systems, identify actors,
build relationships with community
members and actors within the system,
and to identify ways of engaging at all
these levels.
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Enforce standardized approaches that

may do potential harm or lead to

unsustainable programming.
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Ensure your reflection does not only
focus on the relationship you, as CP actor,
have with both formal and non-formal
actors, but try to understand how all
these different actors relate to each
other.
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Child Fund International’s Community Links SMS initiative aims to strengthen CP referral pathways and
linkages between formal and informal CP systems to better address the needs of Ebola-affected children
in Liberia using a mobile technology platform. In collaboration with Root Change and Medic Mobile,
Child Fund International adapted a two-way SMS-based mobile technology messaging system for CP
case management and referral. It allows Ministry of Gender, Children, and Social Protection social
workers and other formal CP actors to conduct remote follow-up and monitoring of the well-being and
reintegration of Ebola-affected children when they are discharged from Interim Care Centers or Ebola
Treatment units. It also supports informal CBCP actors at the community level to connect these children
with referral to protection, health, and education services. The SMS platform is aligned with the
Ministry’s existing Child Tracking Form and case management protocols, and it offers efficient, secure,
time and cost-effective, context-sensitive, real-time analytics, and linkages (Child Fund International
Liberia, 2015).
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Guidance Note 10: Reflecting on the Quality of Your Partnership with Communities
You will be working with communities to identify CP risks that communities want to address (Guidance

Note 6), setting goals for those actions (Guidance Note 8), and deciding how you will monitor your joint
progress to address those risks.

While you have your own program cycle M&E processes and compliance standards with your donors,
the focus here is on community-driven actions to hold themselves accountable to their own work on
behalf of children. It is essential to work with community members and children to develop collective
goals and design M&E processes of their own. The terminology “monitoring” and “evaluation” should
not be imposed on communities. Participatory approaches to M&E differ from agencies’ program-cycle
approaches, as they are led by the community, their processes, and their priorities.
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Monitoring and Evaluation are linked, but separate processes®

Evaluation
assesses specific
information at
specific time
points to
determine if
actions taken have
achieved intended
results

Monitoring is the
systematic
gathering of
information that
assesses progress
over time

Designing a monitoring plan together with the community

During action planning in the community, it will be helpful to allocate time to discuss how the
community keeps track of which steps they have taken along the way and how they will identify gaps or
challenges that require adjustments to the Action Plan. Every community will have its own approaches
to measuring change. It is important to frame these processes with local language and methods, as the
terminology used by external humanitarian actors can be alienating.
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This conversation should be an ongoing dialogue aiming to develop a contextualized framework. Some

considerations for these discussions may be:
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If the child protection issue that you have prioritized is successfully addressed, what does that
look like?

How would you suggest keeping track of progress?
How would you suggest adjusting plans if progress toward the goal is lagging?
Is it helpful to consult others in the community to gather their opinion about the progress?
Who should be involved in these discussions?
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This discussion may naturally lead to reflecting on the Action Plan and various methodologies for

monitoring the actions. Specifically, in a CCP program, you may want to encourage the community to
think about what it means to monitor each step they have identified to reach their goals, consider what

methods should be available to monitor the changing environment and needs around children, and

determine how they could modify or adapt their Action Plan from this feedback. It may also be

important to monitor various inputs that were listed as required to support the Action Plan.
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As an example, community members in a camp for IDPs might be concerned about the lack of activities

for older children and adolescents, which left them loitering in the camp and at risk of getting engaged

in harmful behaviors (e.g., violence, drinking, drug use, crime). Concerned community members could
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agree on actions to address the concerns, for instance; supporting older adolescents and youth
volunteers providing positive activities for older children; advocating for support to access educational
opportunities; or other actions they think could be effective. The community members should develop
ways of learning if those activities are being implemented and if they have had the intended impact;
that is, if children are returning to school, or the recreational activities are leading to improved well-
being for children. With this information they can measure their effectiveness, appropriateness,
relevance, etc., to make needed changes in their actions, if needed.
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It is important to develop a healthy and open communication about reflecting on progress and
challenges so that when there are check-ins, it is in good spirits and does not feel like community actions
are being criticized.
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Participatory monitoring should help those involved to learn to draw conclusions for decision
making out of the “practice-error-reflection-correction-and-action” process and to guide the
activities according to “lessons learned.”?’
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Designing an evaluation plan

While monitoring is important to ensure community actions are headed in the right direction,
evaluations are meant to measure the overall impact of a program or a response. An evaluation is an
assessment of the program at a specific point in time. It compares the actual project outcomes against
the planned objectives. It looks at what you set out to do, what you have achieved, and how you
achieved it. It should result in recommendations to improve the running actions and the impact.

During an Action Plan process, the community will have identified goals for their work to address risks
to children. At the time of development of the Action Plan, it is advised to discuss with involved
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community members what successful implementation of the action looks like. At regular moments, set
by the community, you can facilitate reflection using questions such as:
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1. How did your action impact the lives of children (until this moment)?

2. Is the change you are seeing the result of this action or might there be another reason for the
change?

a. Ifitis aresult of the action, what went well?
b. Ifitis not the result of the action, what happened? Is there a need to adjust the action?
3. What helped you to achieve impact? What prevented you from reaching a goal?
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As part of this discussion, it is critical to capture success stories. Identifying what is working,
documenting the process and the impact the action has had, and sharing it with the wider community
can generate energy and passion around other parts of the Action Plan. It can also encourage more
participation from other community members. Evaluations are used to ensure community accountability
to children and families and to learn from the approaches used.

Participatory evaluation is a process of involving participants in programs to reflect critically on their
own projects, programs, aims, and leadership.
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Its value is that it continues the process of action-reflection and increases the awareness >
that people themselves can shape their own lives and destiny.

The people themselves examine the strengths and weaknesses so that they can contribute >
more to the success of their own work.

The main purpose of participatory evaluation is to have a positive effect on the participants’ >
own lives and the community of which they are a part.*°
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Mechanisms for community, family, and child feedback
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A feedback mechanism is a comprehensive system designed to capture and report the viewpoint of
girls, boys, and young people; communities; and partners about an agency’s work to improve it.**
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Real accountability to children and their families means providing opportunities for them to decide
whether and how you work with them, and the power to hold you accountable for what you do.
Community-level action can practice accountability through:

e 33N 5 (Il 58t LS 5 clae Jaal) (5 50 153813 Lagd ) A1 SASY agd Ga il 5855 aa s JULIU diial) Aelisall Jin
(S IS (e A 5 el A jlae ey () (oaainal) Jaal) 6L adadl Lae A 5 gusall llaas

e Participation: Actively listen to views of girls, boys, men, and women and decide together on the
ways you will work together to support children, families, and communities.

e Information sharing: Provide information about the community actions in accessible formats that
all girls, boys, men, and women can understand easily.

e Respond to feedback: Ensure mechanisms are available to seek views and concerns from the
children and families you work with. Provide a timely response to their complaints with details
about the decisions and actions taken, and involve community members in discussion as to how
to appropriately respond to the feedback/complaints received.
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The main steps to developing feedback and complaint mechanisms include:*?

e Decide who in your agency should be in a team to develop the design (e.g., M&E staff,
management, and field staff).

e |n your context analysis consider what already exists in the community, the most appropriate
methods for the context, possible risks, and capacities that you and your partners will need to
establish the mechanism, among other strategic considerations.

e Decide what type of feedback is important for you to have (specific, all-inclusive?).
o Define how the mechanisms align with your agency’s policies and programming..

e Consult with children, adolescents, men, women, community leaders, and the wider community
on the methods of feedback that would be most relevant, appropriate, and useful. Consider these
alongside your resources and capacities.

e |n designing your mechanisms consider factors such as age, gender, inclusion, as well as how to
ensure confidentiality, safety, and conflict sensitivity.

e Design the feedback process: what actions are taken, by whom, at different stages.

e Plan what resources are needed and mobilize adequate resources (e.g., human, logistical,
financial, technology).

o Develop plans for implementation and staff capacity building.

e Consult with community members on how to raise awareness and inform the community about
the system and how it works.

e  Support community members in community awareness activities.
e Implement the feedback process.

e Receive feedback.

e (Categorize that feedback according to your plan.

e Respond to that feedback according to your feedback process plan.

e Close the process once that feedback has been addressed, inform the community of your actions,
and ask them how satisfied they are with your response.
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There are many types of complaint and feedback mechanisms.*® For example, you can conduct
community or children consultations in a focus group-type format to learn about community members’
and/or children’s opinions of your programs. Child-friendly feedback forms can provide a format for
collecting written feedback from children with age-appropriate questions that consider cognitive and
literacy abilities. Another example of a feedback mechanism is to conduct town hall meetings where
families and community members can share their thoughts and feedback directly.
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You may also consider making suggestion boxes available for use. This is especially helpful to support
anonymous feedback. While anonymity may allow for more open feedback, it limits your ability to
follow up on CP incidents or reporting of exploitation. Innovative approaches include setting up a hotline
to receive phone calls or SMS feedback.
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You will have to consider what methods are most appropriate to your context. It is important to have
some different methods that are inclusive of all community members. Resources are discussed below to
help you develop feedback mechanisms.
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Collecting feedback is only part of the accountability system. Feedback is collected to build trust within
the community and to improve your programming. Therefore, you need to respond fully to complaints
and feedback that you receive. From analyzing the data you collect, you can identify areas that need
improvement, activities that should be initiated, and even complaints that may require more formalized
follow-up.
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Respond back to the people who have provided feedback! Let them know the findings of the feedback
provided and how you will use the information to adjust the community Action Plan. Additional external
resources are also available below.
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Helpful tools for external actors

While the focus of this guidance is on appropriate community processes for tracking their CP actions,
you, as a CP actor, will still need to provide documentation for your own programmatic reporting. Below
are a couple of ideas and tools. These are not meant to be prescribed to communities but could guide
you (as an external actor/facilitator) in your discussions with communities.
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Success story documentation

At all stages of your CCP interventions, you should look at what you are learning from the process and
determine how to record it for future programs. It is important to document the successes together
with the community and present the outcome back to them, as it may motivate continuation/further
action.

There are many different ways that success can be documented—in writing, with photos or videos,
audio recordings, or a combination of these. Allow the community to decide their way of capturing
success.

The outcomes of the community M&E efforts can be used by agencies to report on the success or
challenges of the program. Most of the time, agencies are required to monitor and evaluate the success
of the program beyond the systems set in place by the community.
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Case studies
Humanitarian CP actors write “case studies” as a common form of documentation. Below is a template
to consider:
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Sample Case Study Template
ZJLA dlna.ubé GS}AJ 3\)1—41;.4\
Title: (e.g., Meaningful Child Participation in Disaster Preparedness)
Country, location: (e.g., region, province, village)
Description of humanitarian context: (e.g., disaster early warning)
Agency(ies) and case study author(s):

Summary sentence: One opening sentence that summarizes the case study (e.g., This
case study describes a child- and youth-led Disaster Preparedness in Quezon Province,

Philippines.).
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Background: (1 paragraph)

= 2-3lines to introduce the humanitarian context

= 2-3lines to explain the specific needs of girls and boys in general

= 2-3lines to give an overview of the gaps in services for children and/or youth, including
the gaps that this project responds to

Programmatic action: (1 paragraph)

» The overall goal/aim of the intervention

= The main components of the intervention, specific approaches that were used in the
project. Emphasize those presented in guidance as good practice (e.g., building on
community resources, supporting community-identified concerns, community-planned
interventions).

= Key activities that contributed to positive outcomes
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Achievements (: page)

= These may be at differing levels (e.g., individual child/children, family, community)
depending on the aim of the intervention, though it is important to note unintended
outcomes (positive and negative). Examples could include:

e Change in children’s well-being, sense of safety, ability to protect themselves and
others, feeling of inclusion and ability to contribute to family and community
protection, etc.

e Change in families’ abilities to protect children, contribute to wider protection efforts
in the community, influence on protection systems, etc.

e Change in community protective functions, ability to mobilize resources for child
protection, influence wider systems of protection, etc.

Quotes and Photos
If possible, include real quotes from project staff, volunteers, or children. Photos are also
very useful, ensuring consent is given and safeguarding considerations are made.
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Quality scorecards
Scorecards are simple formats for you to continually check on the progress of your CCP programming.
You fill it in with the key actions and processes that were agreed on to achieve your aim. You can update
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these on a regular basis. Analyzing results (e.g., which “yes” areas to celebrate and which “no” areas to
act on) will help to ensure that the program is meeting the needs of children.

Below is a sample scorecard. Contextualize it to meet timeframes agreed on or add other standards that
communities wish to apply. Adapted from Plan International’s Program Quality, Impact, and Accountability
Toolkit.
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General Information
e cilaglra

Date of Scorecard Completion: 26089 Ly Jlas) e U
Name of Person Completing Scorecard: A JLasi e Jgsmall paddd) aud
Title of Person Completing Scorecard: rABUa) JLasi ¢ Jgigmnal) Qaddd) cuaia
Reporting Period: s Al B b
Location: kAl
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Standards for Self-Assessment

IET]

I Al julaa
A context analysis has been undertaken that

includes, at a minimum:
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a. Community understandings of and priorities
on child protection risks
JUlaY) Gles Hhlial agagh s aainal iy

b. Internal resources the community can
mobilize for protection
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c. Risk analysis of potential harm of external
involvement in CCP

Sle Jaha¥l e 48 Hlie (pe Jaisal) 63 Hhladl Julss

) acinal (5 sinse

d. Strategies for strengthening community-led
approaches with a long-term perspective

Children and adolescents have defined roles

that contribute in demonstrable ways according

to their development and abilities.

CSar (ks ab it 3aama 1) 50l () s el 5 Jladay) sl
o) g ol 8k L)

Approaches demonstrate participation by
persons who are especially vulnerable to
discrimination and marginalization.
oala IS (i peall (alasY) A4S L 5 aliall a5
gl 5 aill
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Standards for Self-Assessment
Q,S\SS\ 3,,\,,\333\ ilaa
There is a capacity-building plan based on
assessed needs and analysis of most
appropriate approaches and actors. Check all
elements that may apply:
3 akall clalgia¥) Gulal e i cl il ol ddas llia
e ind Aandial) Alelill Clgall 5 zaliall alaea Jylat g
138 Lggle Gadaiy 38 A jualiall gaen

IET]
E

a. Contextualized understanding of child
protection and risk concepts
i) aalia s Jilal) dleal Sl agd

b. Mapping local resources of risk and
protection
ddaall dglaall s bl 5 ) ge Jagads

c. Roles and responsibilities in committees or
networks (if applicable)

Gk Sl 13)) Sl ladll 8 il g sasall 5 ) 5aY)
(3

d. ldentification of children at particular risk and
appropriate responses
Fauliall i 5 cpaa ladl e el JikY) paas

e. Approaches to advocacy and prevention that
build on local capacities
Adaal) ol aal e aaied A8 5l 5 5 seall galia

f. Other (please list)
(1S3 a ) b e

There is/are Action Plan(s) developed in

collaboration with the community that define
(check all that apply):
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Standards for Self-Assessment

I Al yulaa
(G e JS e Aadle ) (Y
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a. Priority concerns and actions for prevention

and response
AlaiaY) s 450 Jlae 5 30 ¢ g9 cld G gladl

b. Roles and responsibilities of community and
external actors (including resource inputs)
el 3 L) G Al Galalall 5 aaianall il g asa s ) 50
(25l 2555

Linkages are in place to facilitate referral to and
support from other elements of the formal
system when needed, including other sector
responses.

Adaill (g a1 juabiall e aeall s AllaY) Jsguil Jayl 5 ) 20 58
A gl cllaind @y 8 Ly dalal) die s )l

Child-friendly feedback, monitoring,
accountability mechanisms developed in
consultation with the community are
established and regularly reviewed.
cJilall 2 gn g sluly o) )Y D) Jalad yy gha (e aSU)
sy ainall slact aa ) sliilly Alilsal) 5 481 5l
) iy Lginal e
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Guidance Note 11: Community-level Child Protection in Humanitarian Action: The
Need for a Shift in Mindset

b st ) dalal) s iyl Jand) (B Aaal) palinall (s gl Slo Jikall Ajlaa 111 ad ) d3aldi ) lliadla
A
To transform your agency’s and CP practices, you first have to transform yourselves. An
essential first step is to reflect on your own mindsets, values, and attitudes.*"

cbildic & il o 4ulad) 35V 5 shall oSl s 3 gl elle any (Jakal) dlan 5 IS 5 il jlan )
L2l g g clad g

Facilitative program approaches

In humanitarian settings, agencies often have to work as quickly as possible to address protection risks
in the community. It is not always possible to take the slow, deliberative approach that evidence
indicates will establish effective and sustainable CCP.As has been discussed in earlier chapters, it may
not always be appropriate to mobilize communities in humanitarian contexts. However, even when it is
determined that a more “top-down” approach is necessary to meet immediate and urgent protection
needs (e.g., forming protection committees or establishing safe spaces), there are some steps in
establishing the groundwork of a participatory process that can support and plan for increasing degrees
of community leadership over time, and as appropriate.

A ypentill el all i

Laila (Saall (o Gl el 8 Al jlalice Aaldlaad (S0 Lo gyl Jand) il glia g1 3 (VIS e oty L Glle
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This Reflective Field Guide invites us to reflect on how to implement community-driven approaches that
uphold the principles of CP programming. As noted, this will require an honest examination of your own
attitudes and approaches, the openness to deal with some discomfort, and the flexibility to embrace
other ways of working.

Part 4 presented Key Considerations for effective community engagement, and below is a brief summary
of those particularly important for considering the kinds of adaptations you may need to make as
practitioners, and within your agencies.

LS Jakall len el s (5olie ae i il 5 aal) el 530 gl (Sadai A 8 LS8l ) oana i) Slasall Jlall 138 Lise oy
Al Gob Al sl om e e s e U5 (Al ALY 5 dalal) dlillud 5 Sl sl Balia Lasd 13a calluips (il U S5
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Establish from the outset the expectation that your external support is temporary, and you want
to build on the resources and capacities of the community.

Promote and maintain transparency — be candid about the agency’s agenda mission/purpose,
funding priorities, etc., at the appropriate time and with appropriate sensitivity.

Begin your deep context analysis as soon as possible, even if you are required to provide
immediate direct services (see Key Considerations and How to Guides). Ensure that information
gathering is an iterative and ongoing process, and that it informs programming and keeps it
relevant and adaptable.

835 pall Taainall a5 3 ) el o sl a i (5 e dlacd o cagladl e copladl) S (LI o
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Emphasize dialogue with and between community members to begin to outline what
participation would look like in the processes of your community engagement.

Place emphasis on the protection priorities of the community. Find flexible approaches to meet
needs that may not “align” to the priorities of your agency or funding sources.

Facilitate problem-solving dialogues to develop responses to the community’s prioritized risks
that are relevant, appropriate, and harness the community’s capacities and resources.

Provide regular and ongoing feedback to the community regarding assessments, programming
decisions, monitoring, evaluations, etc. This is critical for building trust and establishing
transparency.
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Make space for meaningful community feedback through accessible and appropriate
mechanisms, and openly use that feedback to refine approaches based on community
perceptions.

Increase focus on preparedness and ways to mitigate potential risks and challenges, which
evidence shows can very effectively be done through community-level approaches.

If and when appropriate, act as an intermediary, linking communities with a formal CP system and
institutions. This brings grassroots knowledge to higher level decision-making bodies and
broadens the protective environment for children.

Use training and capacity building as opportunities to facilitate positive social change from within
communities themselves. Be responsive to community and partner organizations’ priorities for
capacity building, even when they are not the same as your training priorities.

Strengthen collaboration and coordination mechanisms among humanitarian actors to develop
consistent and harmonized approaches to CCP.
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CASE STUDY:
Providing Psychosocial Support - Marawi, Phillippines
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Building on community resources

gadaal) 3 ) ga Ao Alaie V)
Evidence shows that introducing large sums of financial or material resources (including
payments to individuals for their participation in activities) can weaken community ownership
and limit sustainability. Exceptions may be made for small supports (such as phone credit,
notebooks, refreshments, or uniforms) that are given in exchange for performing agreed-upon
responsibilities. In such cases, interagency coordination is required to decide how best to
provide and standardize support. It may be worth considering financial support to whole-
community initiatives as opposed to resourcing individuals.*"
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You have learned that motivated volunteerism is key to effective and sustainable community-level work.
This reality advises us to limit the input of large amounts of external resources (financial and human) at
the outset but focus on motivating activities supporting the natural commitment to volunteerism.

D3y} 3uans peeaill digal) o3 Ul w2k aiiesal) s Jladll asinall Jaall ul¥] Jall o sl e shall Jaall o) Caala S
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You must also reflect on your expectations of volunteers in your programs, listening to community
members determine what is a reasonable amount of time each person should volunteer. In addition to
considering time expectations, you must weigh decisions about payment with other forms of
recognition. There are many ways to sustain and motivate the spirit of volunteerism, such as capacity-
building opportunities, and public acknowledgment and appreciation. If there are expectations that
volunteers will be needing transportation or communication resources to undertake their work, these
should be provided. Those expectations should be discussed in depth and be clear from the outset of
any programming. It is also important that there be consistency across organizations so as not to create
confusion or tensions between volunteers if incentives are significantly different across humanitarian
agencies.
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In light of the increasing reliance on volunteers taking on para-professional duties, such as case
management and counseling, it is important that capacity building take into consideration these
expectations, means of engagement, and appropriate support. Capacity-building efforts to develop
those skills can offer possibilities for future employment, which could be highly motivating. Experience
shows, though, high turnover rates for volunteers carrying out these functions due to burnout, income-
generating needs, and other challenges to long-term volunteerism. This is an important area to address

in strengthening community engagement

O il ey e jal o Cany 65y sdiall s VA 5l Jie gl 4 claad ol el 8 e shaiall el il slaie DU (G
il lgall @l yy shat dualadl ol jaill el 3 gea Sl anliall acall g A8 Uil il s 5 culad sill e S jlie W) Hhas aly
Gl (e shaiall & 5 il ama b ) clall o pedal lld e Let  Jisall (& Cada il G  Jie <l e g LSl ysd il
skl gadl e oo shaill Jaad) 4a) 55 Al sl (e la e 53 )2al Adlall lalial) s G Y1 s algall 03¢n () 5 5
Agadiaall A8 5Ll 3 3 dal e diadles g age e 1368

195



e shie i3 el (2019) (UNHCR) GinsUl (58 o sie i
(Asne diss) Sl Llent Lo o1l et dadl
ol rald)

Due to the Syrian conflict, Lebanon is now the country with the highest number of
refugees per capita in the world. An estimated 55% of the refugee population are
children under the age of 18. The situation for Syrian refugee children in Lebanon remains
dire, as children continue to face significant barriers to access their basic rights, including
safety, protection, education, and birth registration. Unaccompanied and separated
children (UASC), as well as children with disabilities, are particularly marginalized and at
high risk of violence, discrimination, inequity, and exclusion. UASCs face the risk of
resorting to working in dangerous and exploitative conditions.
Jula¥) aae a8y alledl 8 3 all i) e 2ae ST aay A Al (V) Gl zaal sy saall £ 3l dags
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UNHCR, in partnership with the International Rescue Committee (IRC), has been
implementing a national capacity-building project since 2014, called the “Interagency
Coaching Program.” The program trains child protection outreach volunteers (CP OVs)
from the refugee community to respond to low-and medium-risk cases of UASC, children
with disabilities, and their caregivers. Those targeted are at heightened risk but may not
be eligible for individual case management or benefit from complementary community-
based support. The CP OV interventions are part of, and complementary to, the case
planning conducted by specialized CP case management actors, including partners of
UNHCR. Case workers supervise and oversee the CP OVs.
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The Specialized CP OV project sought to use the capacities in the community to support
the large number of children in need. The CP OVs are identified through self-referral, the
ProGres Database, or through participatory assessments and community-based activities
to find those who had relevant education or experience working with children. CP OVs
have a clear Terms of Reference in place and receive a 15-hour induction training in safe
identification and referral of CP cases, effective communication skills, community
engagement, conflict resolution, psychological first aid, and other topics before beginning
their volunteering experience. The skills and experience they receive as CP OVs could be
used when they return to Syria.
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The program has led to an increase in identification and referral of protection cases, as
well as specialized support to children who previously did not receive it. CP OVs have
developed confidence in supporting vulnerable children, as well as their parents.
Specialized case workers have strengthened their skills in supervision. Overall, children
and their caregivers feel comfortable receiving support from their own community
members, strengthening community-level protection.
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Transforming organizational approaches

dpalatil) g l) Jyga
A crucial first step to improving the synergy between a local and an external protection agency
is for outside actors to acknowledge people at risk as independent actors with significant
capacity. However, for any true progress to take place, outside actors must go farther and
place local understanding of protection threats and local strategies at the very center of their
own activities by giving affected communities and individuals actual control and decision-
making power over programs and projects. If based on humanitarian principles and done with
sufficient caution, sensitivity, and mentoring, such a move would not only strengthen a local

agency, but would also inform and improve an external agency. "
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The real change toward more effective CCP will have to happen within humanitarian agencies. Our
historically “top-down” approaches are very institutionalized and shaped by donor funding policies (e.g.,
short project timeframes, prioritization of specific CP issues), and the humanitarian architecture. This is
an important time for reflection within your agencies as to what changes need to be made to be more
flexible, adaptable, and innovative in designing CCP initiatives.
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The following are some suggestions:

e Engage with donors to adapt funding systems, timeframes, and reporting that are appropriate for
different levels of community involvement. This advocacy will require humanitarian actors to better
document effective approaches and share learning on the positive results from different
approaches.
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e Program design takes a long-term perspective:

o Plan from the very beginning for transitioning from “top-down” interventions if they are
required to meet immediate needs. It may also be possible to begin a more “bottom-up”
approach parallel to initial efforts.

o Consider flexible program approaches that can respond and adapt to changing
circumstances or new ideas and, to the extent possible, allow them to be shaped through
community engagement rather than predetermined.

o Budget for ongoing mapping and action planning with adequate resources, such as
dedicated staff time and support costs (e.g., travel).

o Design M&E frameworks that include process indicators that track key components of
community-level engagement.
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e Have a strong physical presence in the communities in which you work, to the extent possible
(e.g., office space), and prioritize hiring local staff.

e Focus capacity building on more than just CP technical skills; emphasis needs to be placed on the
“soft skills” needed for effective community-level work (see above). These “soft skills,” however,
are not just things you can be trained on. Instead, they need to be reflected in the overall
organizational culture so that they are fostered and reinforced.

e Function in a collaborative way with coordination structures and all other relevant parts of the CP
system beyond just CP actors, developing systemic and standardized approaches to achieve CP
and well-being.

o o) Sae aa adl ) ,@Mg\aw\gjjgjggijagwswigﬁ .
Onlaal) il gall i Ay 1Y elae ) 5 (i) 8 dalise | JUiall

il el " e 38 5l Gy skl Alead A < jlee 2 aa (e ST e el jaill by e 3K e
3 e o) "pead il O jlall el (li Gl aay (Dled jlail) adinall (5 giue o Jladll Jasll 4 53U
Lo o Caany ALY Apaudail) A8 8 (eSai o ang S (g0 Yoy Ngle e @S5 O i€y ol

A8 3 i

Y sa s JEbY) dlen Al (e Alall @ 5 AY) o) 3aY) paan s Gawiil) IS ae Ay slad 4y ylay Jandl @
peali) 5 JubY) dles 3a) 3as g0 5 daliie g pudas s i) Aes Jlae 6 ulalall

The Child Protection in Humanitarian Action Competency Framework: Testing Version identifies four
Core Values that run through all behavioral and technical competencies — empathy, integrity, diversity,
and inclusion.”Vi There are other attitudes and values that are important for community engagement,
including respect, humility, compassion, patience, and non-judgmental attitude. The cultivation of these
“soft skills” should be an important consideration for recruitment, capacity building, and supervision.
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Part 5: Terminology and Key Resources
daga jlbaa g cilathias 3 ualdld) ¢ 5all

Terminology

Verbal communication is one of the core ways humanitarian actors work with children, their families,
community members, government officials, and others who protect children in humanitarian crises.
However, terminology used by staff to describe risks that children face, actions to mitigate those risks,
and available services are not always contextualized to the appropriate language and concepts of
affected people. The importance of language and terminology cannot be underestimated.

e It can affect the way you communicate with and are understood by one another.
e |t canlead to unintended power dynamics and exclusion of certain groups.
e |t can create a perceived sense of disrespect.

e It can lead to the design of interventions that undermine existing protective practices in
communities.
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Our terminology can alienate and, in some cases, remove affected people from technical and strategic
discussions about what risks their children face, what can be done to address those risks, and how it
should be implemented. As we define our work and its key concepts, it is important that we keep in
mind how this terminology shapes and influences our programming.
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At-risk groups/individuals*Vii
Children who are at risk of their protection rights being violated.
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Capacity¥™
To the human resources, funding, and infrastructure comprising a CP system.

Q\J.\ﬁ\

Capacity building'
The strengthening of knowledge, ability, skills, and resources to help individuals, communities, or
organizations to achieve agreed-upon goals.
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Child"

Persons below the age of 18 years.
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Child-friendly"

Working methods that do not discriminate against children and take into account their age, evolving
capacities, diversity, and capabilities. These methods promote children’s confidence and ability to learn,
speak out, share, and express their views. Sufficient time and appropriate information and materials are
provided and communicated effectively to children. Staff and adults are approachable, respectful, and
responsive.

Jilall agag jua
agi g JULY) AE a3 (3 yhall o3 agdl )2 5 age 5155 ) shalall agil 5 an jlact el 5 JabY) i 50 Y 3 Jeall
LJuadaSU Jlad JS5 Ll g dansliall o) gall 5 il shaall g ASH 1) 5 53 o5 gl )T e el 5 AS 5Ll s Caaill s aladll e

e Jalaill el (a g sl s (e sima s (353 5 a8 () 5 (il sl Sliay

202



Child participation'

The manifestation of the right of every child to express his or her view, to have that view given all due
consideration, to influence decision making, and to achieve change. It is the informed and willing
involvement of all children, including the most marginalized and those of different ages, genders, and
disabilities, in any matter concerning them.
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Child well-being"
A dynamic, subjective, and objective state of physical, cognitive, emotional, spiritual, and social health in
which children:

e Are safe from abuse, neglect, exploitation, and violence;
e Have their basic needs, including survival and development, met;
e Are connected to and cared for by primary caregivers;

e Have the opportunity for supportive relationships with relatives, peers, teachers, community
members, and society at large; and

e Have the opportunities and elements required to exercise their agency based on their evolving
capacities.

JuikY) old
(Ul L 5% A A laia¥) g dan gl 5 Adlalall 5 4 jaall s dinal) Al Ao guin ga g 413 5 5 i Alls
Caiall s PDaint) | Jlaa¥) |63 e Gl @
;oladl s 4 satill claliia ) Jady elldy Yl agilaliin) 40 o
Al gl o Al ) U8 e g cliie Y S @
1SS painall 5 | ainall sliaci s Gaaleall 5 BV 5 oY) ae dacly ClBDe ALBY da i) ag)l o
5y shilall agdl )28 e Teliy agilalis 4 jlaad 4 300 jualiall 5 il agaal @

203



CommunityV

Community is understood in different ways, depending on who you are, where you grew up, and how
you view the world. Multiple communities can be present in the same geographical area. Children and
families often identify with multiple types of communities at one time, such as those who share
common social and cultural values, live in a specific geographical setting, or are connected through
virtual communities using technology. For common definitions of the term “community,” see
Community-based Child Protection in Humanitarian Action: Terminology and Definitions
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Community-led child protection'"
Approaches that are led by a collective, community-driven process rather than by an NGO, UN agency,
or other outside actor.
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Community-level approaches"
Approaches that seek to ensure that community members are able to protect children and ensure their
right to healthy development.
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https://alliancecpha.org/en/child-protection-online-library/community-based-child-protection-humanitarian-action-definitions-and

Contextualization

The process of interpreting or adapting (guidance) to context; the process of debating, determining, and
agreeing on the meaning of global guidance in a given local situation; “translating” the meaning and
guidance ... a country (or region) so as to make the content ... appropriate and meaningful to the given
circumstances.
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Deep context analysis"
A process of deep listening and learning about the local context in which you are implementing CP
activities.

e Takes a holistic view that looks at children’s needs and resources over time
e Focuses on how and why things function the way they do
¢ Does not focus on predetermined categories of risk and protection
e Emphasizes learning through dialogue, not surveys
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External humanitarian CP actors
Humanitarian CP staff and volunteers belonging to agencies or organizations not originating from the
communities in which they implement programming.
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Functions'™
What a system does to achieve its goals.
aila o)
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Qualitative data”
Data collected through case studies, interviews, etc., to provide description, experience, and meaning.
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Risk™

In humanitarian action, risk is the likelihood of harm occurring from a hazard and the potential losses to
lives, livelihoods, assets, and services. It is the probability of external and internal threats occurring in
combination with the existence of individual vulnerabilities.

For CP, risk refers to the likelihood that violations of and threats to children’s rights will manifest and
cause harm to children.
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Social norms™i

Rules of behavior that are generally expected and supported in a given context. Violence, abuse,
neglect, and exploitation can be prevented by positive social norms or can be upheld by negative social
norms, such as the “right” of parents to hit their children.
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Structure™i

Is used in various ways: it may refer to the framework within which agents in the system interact and
form relationships; it also may at times be used to describe more concrete features of a system, such as
physical space; or it may refer to the relationship between components within the system.
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System v

A set of things that interconnect in such a way that they produce their own pattern of behavior over
time. All systems consist of three broad categories of “things”: elements, interconnections, and a
function or purpose. In CP we refer to these as components, interconnections, and a goal.

e Formal: Elements of a system that are established or sanctioned by the government and guided
by laws, regulations, and policies.

e Non-formal: Elements of a system that do not have state/government mandates for the
protective functions they fulfill. Instead, they are shaped by attitudes, values, behaviors, social
norms, and traditional practices in society.
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Selected resources

There are many useful resources to more deeply explore the concepts and approaches presented in this
Guide. The following represent only a selection of the important references.
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Core guidance
Child Frontiers. (2016). Adapting to learn, learning to adapt: Overview of and considerations for CP
systems strengthening in emergencies. The Alliance for Child Protection in Humanitarian Action.

» This report provides an overview of CP systems strengthening in emergencies, key concepts, and
considerations for field practitioners interested in the planning and practice of CP systems
strengthening activities in humanitarian contexts. It summarizes the minimum understanding
that practitioners must have and key considerations they must address for CP systems
strengthening (link).
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The Alliance for Child Protection in Humanitarian Action. (2019). Child protection in humanitarian action
(CPHA) competency framework: Testing version.

> The 2019 Competency Framework is a revision of the 2010 CPIE Competency Framework that
the Learning and Development Working Group (LDWG) of the Alliance is currently developing.
Both documents provide interagency standards to build the capacity of the humanitarian child
protection sector. They include common expectations for staff recruitment, performance
management, and professional development to more effectively protect children in
emergencies. LDWG is due to release the 2019 framework.
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https://resourcecentre.savethechildren.net/library/adapting-learn-learning-adapt-overview-and-considerations-child-protection-systems
https://resourcecentre.savethechildren.net/library/adapting-learn-learning-adapt-overview-and-considerations-child-protection-systems

& A ad Al e i) Jac L) (CPHA)@M}//M/&J&LJ/%LAA .(2019) S Jaall & Jalall dglas callas
Ll e gl Y

2010 o<l (CPIE) sl shll & Jilall dles 3US Jue jUlY dxal je 5 2019 aled cleliSll Jae )
O gl WIS J3 65 o shaty (V) alladll Jamy (531 5 (LDWG) Lkl 5 alailly dimall Janll de gamna 585 (53))
ol Ol aall (e ts ) shall ¥l 8 JUlaD Adled S djles sl Jigall o gkaill s e)aY1 )

2019 dee L) LDWG

The Alliance for Child Protection in Humanitarian Action. (2019). Community-based child protection

human action: Definitions and terminology. New York, NY: Author.

> This resource provides a list of common CBCP-related terms used by humanitarian actors, and
their definitions. It is intended to show the evolving definitions around CBCP. Terms discussed
include community, community-based, CBCP, community-driven, formal CP system, informal CP

system, family and kinship structures, and child welfare workforce.
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The Alliance for Child Protection in Humanitarian Action. (2019). Minimum Standards for Child
Protection in Humanitarian Action (2019 ed.).

» The CPMS is one of the critical resources for humanitarian workers globally, playing a key role in

working to strengthen the quality and accountability of CP programming. The Standards present
a clear basis for coordination, expectations of appropriate responses, improved monitoring,
reports, etc. CPMS provides practitioners working in CP or related areas of humanitarian action
with descriptions of the global expectations for what actions are minimally necessary to protect
children in humanitarian settings.
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Child Resilience Alliance. (2018). Supporting community-led child protection processes: A guide and
toolkit for reflective practice. New York, NY: Author. Retrieved from http://communityledcp.org/

> Created by the Child Resilience Alliance (formerly the Columbia Group for Children in Adversity),
this Guide and Toolkit represent many years of research. In particular, they draw on deep work
in Sierra Leone and Kenya, learning from both communities and practitioners there. Inputs were
also gathered from people around the world who have extensive practical experience in
community-led work. Ethnographic Principles, Ethnographic Tools, Facilitation Skills
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Methods and approaches

Actionaid. (n.d.). Safety with dignity: A field manual for integrating community-based protection across
humanitarian programs. Camperdown, NSW: Actionaid.

» This manual aims to provide practical guidance for NGO field staff on how to integrate a
community-based protection approach into programs. It also aims to help apply community-
based protection in practice and therefore concentrates on the central components of this
definition: activities aimed at facilitating individuals and communities to achieve respect for
rights in safety and dignity. (link)
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Ager, A, et al. (2010). Participative ranking methodology: A brief guide. Version 1.1. New York, NY:
Mailman School of Public Health Columbia University.

» This is a practical guide to the Participatory Ranking Methodology (PRM). PRM is a “mixed-
methods” approach to data collection in which a group of knowledgeable participants are
guided in generating responses to a specific question or set of questions.
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http://communityledcp.org/
http://communityledcp.org/toolkit/section-3-learning-tools/lng-3-ethnographic-principles
http://communityledcp.org/toolkit/section-3-learning-tools/lng-4-ethnographic-research-tools-sierra-leone
http://communityledcp.org/toolkit/section-1-facilitation-tools
http://communityledcp.org/
https://communityledcp.org/toolkit/section-3-learning-tools/lng-3-ethnographic-principles
https://communityledcp.org/toolkit/section-3-learning-tools/lng-3-ethnographic-principles
https://communityledcp.org/toolkit/section-3-learning-tools/lng-3-ethnographic-principles
https://communityledcp.org/toolkit/section-3-learning-tools/lng-4-ethnographic-research-tools-sierra-leone
https://communityledcp.org/toolkit/section-3-learning-tools/lng-4-ethnographic-research-tools-sierra-leone
https://communityledcp.org/toolkit/section-1-facilitation-tools
https://actionaid.org/publications/2010/safety-dignity
https://actionaid.org/publications/2010/safety-dignity
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Bouris, S. (2006). Working with communities: A toolbox. International Federation of Red Cross (IFRCRC).

» The Toolbox provides IFRC program staff, community leaders, and IFRC volunteers with a
common approach for working with and strengthening the active participation of communities,
though it could be of interest to other organizations. It includes standard definitions, practical
guidance, and participatory tools and methods to engage communities through the project
cycle. It provides a catalog and synthesis of more than 150 existing tools, guidance notes, and

best practices that are used throughout the Federation to implement community development
projects effectively.
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Conflict Sensitivity. Conflict Sensitive Approaches to Development, Humanitarian Assistance, and
Peacebuilding Resource Pack. (link)

> This Resource Pack seeks to document current practice, available frameworks, and lessons
learned. At its heart is the concept of “conflict sensitivity” — the notion of systematically taking
into account both the positive and negative impact of interventions, in terms of conflict or peace

dynamics, on the contexts in which they are undertaken, and, conversely, the impact of these
contexts on the interventions.
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Child Protection Working Group (CPWG) Sudan. (2012). Working with community-based child protection
committees and networks: Handbook for facilitators. Hong Kong: Child Frontiers Ltd.

» The handbook is to assist program and field staff in the establishment, capacity building, and
support of Community-Based Child Protection Committees and Networks (CBCPC/Ns) with their
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https://actionaid.org/publications/2010/safety-dignity
http://conflictsensitivity.org/key_reading/conflict-sensitive-approaches-to-development-humanitarian-assistance-and-peacebuilding-resource-pack/
http://conflictsensitivity.org/key_reading/conflict-sensitive-approaches-to-development-humanitarian-assistance-and-peacebuilding-resource-pack/

work protecting children. It should be considered as a guide rather than a prescriptive manual,
and staff should feel free to supplement the materials as necessary to suit the individual
characteristics of the CBCPC/Ns they are working with and the local conditions.
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IRC, et al. (2009). ARC resource pack. IRC, Save the Children, OHCHR, UNHCR, UNICEF.

» The ARC resource pack is an interagency collaboration between IRC, Save the Children, OHCHR,
UNHCR, and UNICEF, funded by the European Commission Humanitarian Aid Department and
the Swedish International Development Cooperation Agency. The ARC resource pack aims to
improve people’s capacity: to tackle the root causes of children’s vulnerabilities; to build
effective CP systems for use in emergencies and long-term development; and to ensure that no
activities inadvertently compromise children’s rights or safety. Of particular relevance to CCP:

e Study material: Foundation module 4: Participation and inclusion. (link)
e fFoundation Module 6: Community Mobilization. (link)

Facilitator and foundational materials may also be of interest.
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International Institute for Child Rights and Development. (2016) Outcome mapping to support reflective

action in child protection training guide: Social cohesion and peace building through child protection and
education in Chad and Burundi.
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» Training package for partners in strategies/tools to better understand, strengthen, and measure
social cohesion and peacebuilding through CP and education. It is intended to prepare
participants to pilot new community engagement and monitoring tools and create action plan

pilot tools.
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INTRAC. (2017) Participatory Learning and Action (PLA).

> A brief, but comprehensive overview of the development of PLA approaches, process of
undertaking PLA research, and some of the most common methods. (link)
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Keeping Children Safe

» Keeping Children Safe represents a commitment by organizations worldwide to protect children
by developing and promoting a set of robust and comprehensive International Child
Safeguarding Standards that all organizations can and should follow. (link)
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Lessons Learned: Conducting Research on Community-based Child Protection Mechanisms

> This guidance is a product of discussions on lessons learned from research conducted in West
and East Africa. It compiles insights from the three days of reflection, dialogue, and consensus
building. It is intended as an aid for other groups and initiatives in the planning and execution of
ethnographic research on community-based CP mechanisms, and to assist the learning of other
groups and initiatives that study community-based CP mechanisms. (link)
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Safety with Dignity: A field manual for integrating community-based protection across humanitarian
programs

» This manual aims to provide practical guidance for NGO field staff on how to integrate a
community-based protection approach into programs. It is aimed to benefit NGO field staff
across a diverse range of sectors. It can be used in disasters, armed conflict, displacement, and
protracted crisis contexts. The manual can be adapted for use with local partners, community-
based organizations (CBOs), and communities. (link)
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War Child UK. (2019). A new approach to the reintegration of all children associated with armed forces
and armed groups. London: Author.

> This report begins with a summary of harms that Children Associated with Armed Forces and
Armed Groups face, their needs for support and reintegration, and their role in peacebuilding
efforts. The report advocates for supporting families and communities to enable successful
reintegration. It argues that the best practices for reintegration are through comprehensive and
long-term, community-led programming that focuses on addressing the root causes of
recruitment and preventing future recruitment. The paper cites six barriers to effective
reintegration programming and five strategies to address these barriers of child and community
participation; using local knowledge and capacity; improving the evidence base; the building
capacity; and increasing funding. (link)
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World Vision. (2019) Child protection and advocacy project model scenario planning and adaptation for
fragile contexts: Draft. Middlesex: Author.

» This guidance material supports National Office staff working to implement the Child Protection
and Advocacy (CP&A) model in any context, but it was designed specifically to assist staff
working in a fragile context. The process enables teams to critically reflect on their operational
context, analyze the barriers to implementation of CP&A and chosen interventions in their
context, and seek practical and innovative solutions to overcome those barriers.
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INSPIRE Handbook. (2018). Action for implementing the seven strategies for ending violence against
children. Geneva: World Health Organization. License: CC BY-NC-SA 3.0 IGO.

» The INSPIRE Handbook builds on the INSPIRE technical package to help policymakers, planners,
practitioners, funders, and advocates operationalize the seven strategies for ending violence
against children in their country or setting. Retrieved from https://www.who.int/publications-
detail/inspire-seven-strategies-for-ending-violence-against-children
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International Institute for Child Rights and Development. (2012). A Guide for Involving Young People in
Monitoring & Evaluating Child Protection Systems. ICCRD.

» This Guide is useful for practitioners and organizations wishing to involve young people in
monitoring and evaluating (M&E) programs and projects related to CP systems. It draws on the
experiences of a network of partners in Brazil, Canada, Colombia, and Thailand through the
Child-Centered Accountability and Protection Evaluation (CAPE) project.
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Pike, S. & Lenz, J. A. (2010). Child-friendly participatory assessment tools: A toolbox of ideas. Save the
Children.

> This resource includes 16 child-friendly participatory assessment tools that are commonly used
in participatory assessment. One could adapt them for rapid assessment, M&E, or use them
with other assessment tools. They include participatory tools to identify issues; prioritize,

analyze, and plan action. Every tool includes objectives, materials needed, and steps to facilitate
the activity. (link)
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Plan International UK. (2010). Child-centered DRR Toolkit. London: Plan International UK.

> This publication provides an overview of Plan’s child-centered disaster risk reduction work. It
presents the results and recommendations of a five-year program and should be essential
reading for anyone concerned about reducing the impacts of disasters, and it is particularly
valuable for development and humanitarian practitioners, donors, and policy makers. It includes
a series of case studies illustrating how child-centered DRR supports the delivery of the Hyogo
Framework’s Priorities for Action, as well as the realization of children’s rights to education,
health, and participation within disaster risk contexts.

Retrieved from http://www.childreninachangingclimate.org/uploads/6/3/1/1/63116409/child-
centred drr toolkit.pdf
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Plan International. (2018). Child-friendly feedback mechanisms: Guide and toolkit. United Kingdom: Plan
International.

» The purpose of this guide is to support Plan International and its partners in developing or
strengthening child-friendly feedback mechanisms in humanitarian settings. The step-by-step
guidance and accompanying tools help humanitarian teams to design and implement feedback
mechanisms in collaboration with children, young people, and communities. (link)
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Plan International. (2018). Child-centered multi-risk assessments: A field guide and toolkit. United
Kingdom: Plan International.

» The purpose of a multi-risk assessment is to enable Plan International staff, civil society
partners, children, and communities to comprehensively understand the multiple risks in a
child’s environment, including pre-existing risks and new risks that emerge during and after
crisis situations, such as natural hazards, conflict, and violence, and their impact on children’s
rights.

Retrieved from https://plan-international.org/multi-risk-assessment-children-disasters
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Save the Children UK. (2010) Putting children at the center: A practical guide to children’s participation.
London: Save the Children UK. (link)

» These guides are intended as practical guidance for Save the Children staff working at the Head
Office and within country programs who want to support children’s meaningful involvement in
the governance, planning, implementation, monitoring, and evaluation of their work.
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The UN Refugee Agency. (2012). Listen and learn: Participatory assessment with children and
adolescents. UNHCR.

> This Tool sets out some specific considerations to be taken into account when working with girls
and boys. It suggests a new approach to participatory assessments for children and adolescents.
It describes the need for an ethical approach to participatory assessment and sets out the
elements of such an approach. After providing some tips on preparation, the Tool then
describes a range of participatory workshop methods that could be used by UNHCR, culminating
in a sample workshop module.

Retrieved from https://www.unhcr.org/en-us/protection/children/50f6d1259/listen-learn-
participatory-assessment-children-adolescents.html
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Benham. (2008). Agencies, communities, and children: A report of the interagency learning initiative:
Engaging communities for children’s well-being. Washington, DC: USAID.

» This report, commissioned by the Interagency Learning Initiative: Engaging with Communities
for Child Well-being (ILI), examines the roles of external actors in community engagement to
promote children’s safety and well-being from the perspective of external actors. The paper
presents typologies of four basic approaches for engaging with communities: the process and
methods of implementation; the roles of agencies, communities, and governments; the specific
activities included and resources required; and the sustainability/continuity of initiatives. The
paper also identifies 10 factors that enable good practice, including considerations of approach
and process, resources (human, financial, time), scale, and human rights, and five constraints
that relate to resources, conflict, and power.

UaS (pe Cileainall A8 jliia , OYIS ol Gpola aleil] 5 golie (o pols ﬁﬁ'_uuéi//j Cilzaiaadl ,‘_":MS)J/(2013) (plew)
Lt i pe gla i) a7 USAID s (59 iy JibY) Luals

218


https://www.unhcr.org/en-us/protection/children/50f6d1259/listen-learn-participatory-assessment-children-adolescents.html
https://www.unhcr.org/en-us/protection/children/50f6d1259/listen-learn-participatory-assessment-children-adolescents.html
https://www.unhcr.org/en-us/protection/children/50f6d1259/listen-learn-participatory-assessment-children-adolescents.html

J(IL1) JUlaY) 4l ) Jal (e Clainal A4S jliia | Cand) 138 Jany 2 i) 138 (ol VISl e aladil 550k (3l 3>
e @) el ady il s Jakall el 338 8 e ) 535 Apaainall AS jLEAll & Gan A Gulalal) g (st e
cldalizall jeile sSall 5 clbadinall 5 VS S 50 53l (3 k5 Ailae (lgrn lodiV 5 Clainadl pa Joal sill dpud
sl il jlaal) 3t Jad s 10 L&l 138 Camy <l paluall Ay ) paind) g Al g 5Waa ) sa  diacaiall Lalal)
Loy 5 A 258 Ased g s (B Gl 5 (gl 5 Al 5 2 dl) o) sall  lalaadl 5 gill 5 i jlie Y s
Adaludl 5 &) paall 5 3 ) sall

Carstensen, N. (2010). Understanding and supporting community-led protection. Forced Migration
Review: 53.
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» This article explores the value of considering self-protection strategies used by communities in
diverse contexts, summarizing key research findings on protection from the perspective
communities. The author contrasts self-protection with the protective systems offered by
international and national law, normative frameworks and services, and external actors. He
compares the different ways each system understands “protection” and the strengths and
limitations of these systems. Retrieved from www.fmreview.org/community-protection/
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The Columbia Group for Children in Adversity. (2011). A rapid ethnographic study of community-based
child protection mechanisms and their linkage with the national child protection system of Sierra Leone.
New York, NY: Author.

» This report summarizes the findings of an ethnographic study on CBCPMs and their linkage with
national CP in Sierra Leone’s “bottom-up” perspectives of communities. The aim was to examine
the effectiveness and sustainability of existing CBCPMs, to strengthen the linkages between
CBCPMs and the national CP system, and to contribute to the overall strengthening of global CP
practice.
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War Child UK. (2010). Final report: Study of community-based child protection mechanisms in Uganda
and the Democratic Republic of Congo. London: Author.

» War Child UK undertook this study to explore family and CBCPMs in Uganda and the Democratic
Republic of Congo (DRC). The objectives were to map and analyze CBCPMs, their functions,
strengths, challenges, and limitations as external actors understand them and make
recommendations to support War Child CBCP strategy development in Uganda and the DRC.
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Wessells, M. (2009) What Are We Learning About Protecting Children in the Community? An inter-
agency review of the evidence on community-based child protection mechanisms in humanitarian and
development settings. The Save the Children Fund.

The aim of this evaluation synthesis is to review, analyse, and summarise the available global evidence
on community-based child protection groups. Intended as a first step in addressing the evidence gap
discussed above, it seeks to identify the minimum preconditions that are required in order to make a
community-based approach to child protection successful, sustainable, and scalable. It is conceptualised
as part of a drive toward inter-agency learning that will lead to greater consensus on —and
harmonisation of — effective approaches to community mobilisation and child protection.
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Wessells, M. G. (2015) Bottom-up approaches to strengthening child protection systems: Placing
children, families, and communities at the center: Child abuse and neglect. The International Journal.
Elsevier Ltd. 43: 8-21.

» Efforts to strengthen national CP systems have frequently taken a top-down approach of
imposing formal, government-managed services. Such expert-driven approaches are often
characterized by low use of formal services and the misalighment of the non-formal and formal
aspects of the CP system. This article examines an alternative approach of community-driven,
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bottom-up work that enables non-formal-formal collaboration and alignment, greater use of
formal services, internally driven social change, and high levels of community ownership.
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Barnett, K. & Wedge, J. (2010). Child protection systems in emergencies: A discussion paper. London:
Save the Children.

» CPWG-commissioned paper discusses CP systems in emergencies from the perspective of
external actors. This paper addresses the need for CP systems and defines CP systems, their
boundaries, and their purpose. It further identifies potential challenges and opportunities in
working with a systems approach in humanitarian contexts. The paper closes with areas for
further learning on building or strengthening CP systems in crisis and the need for more
evidence.
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Child Fund International. (2015). Strengthening community-based child protection referral pathways: A
resource manual. Washington, DC: Child Fund International. (link)

> This manual was designed to help strengthen capacity among CBCP mechanisms and key
stakeholders responsible for preventing and responding to CP concerns. It uses a participatory
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approach that attempts to define what communities themselves prioritize and need for their
children.
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