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INTRODUCTION

The Holistic Assessment for Learning is a tool for measuring early grade learners' literacy, numeracy, and
social and emotional skills. The tool is based on the Syrian curriculum for grades two and three. Between
late 2018 and early 2019, the Holistic Learning Assessment was used to assess the learning skills of
more than 1,500 Syrian children in grades two and three. Results from this initial assessment have been
used to refine and strengthen the tool, as well as adapt it for use by classroom teachers. The objective of
the Holistic Assessment for Learning is to provide teachers with a rigorous formative assessment tool that
they can use to monitor the progress of students in their early grade classrooms and improve the
relevance of instruction to address the literacy, numeracy and social and emotional learning gaps that
they identify. This formative assessment tool would need to be adapted in consultation with curriculum
and linguistic experts and further tested if intended for use outside of Syria.

This Teacher Guide includes two main sections: 1) guidance for administering to students the
Holistic Assessment for Learning to track progress and identify areas of weakness, and 2)
suggested activities to strengthen students' skills in identified areas of weakness. The assessment
tool and the corresponding activities are structured into three domains, and 14 subskills:

1. Reading

- Metalinguistic awareness (identifying the difference between fusha and ammiya in

Arabic)

- Letter sounds

- Familiar words

- Reading passage

- Listening comprehension

- Vocabulary
2. Social and Emotional Skills

- Empathy

- Perseverance
Self-concept/future orientation

- Number identification

- Number discrimination {identifying the larger number between two numbers)
- Missing numbers

- Addition and subtraction

- Math word problems

Assessing students across multiple skill areas can feel like a very heavy task. However, gathering
information on the specific skill areas where students are making progress (or not) will help make a
class more effective by allowing the teacher to better target support to students’ needs. In order to
track progress over time, we recommend that the tool be used to assess students two to three times
per school year. Teachers do not need to assess all children on one day — it will likely be more
feasible to select 5-7 students to assess each day during a one to two week period.
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How to use this teacher guide

This guide is meant to be used together with two other documents: the Assessment Tool Pack, and laminated
reusable Teacher Notation Sheets:
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Teacher Guide Assessment Tool Pack

Teacher Guide Assessment Tool Pack Teacher Notation Sheets
[this document]

All three documents are used to administer the assessment to children, but only the Teacher Guide is needed
to implement classroom activities to strengthen specific skill areas. The broad steps for a teacher to use these
resources are:

1. Administer the Holistic Assessment for Learning to children
a. Follow the guidance in the Teacher Guide
b. Use the Assessment Tool Pack to show children specific pages during the assessment, as
instructed in the administration guidance. Note: do not allow children to write anything in the
Assessment Tool Pack
c. Use the laminated Teacher Notation Sheets to track children’s answers during the assessment
d. After each child is assessed, register their summary scores in the tracking sheet located in the
Teacher Guide, and erase the Teacher Notation Sheet so that it is ready for the next
assessment.
2. Review the summary scores to identify which skill areas need the most support.
3. Select and implement targeted activities for improving those skill areas by following the activity
instructions in the Teacher Guide. Activities can be implemented with the whole class, or with small
groups based on students’ specific needs.

The administration guidance included in the Teacher Guide follows the same format for each assessment sub-
skill. A table summarizes key information about how to conduct the sub-test, as well as how to score the
subsection before marking it in the tracking sheet located in this guide.
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Note that while the Teacher Notation Sheets will generate a wide range of scores (34/50, 2/4, 5/8, etc.), the
tracking sheet in this guide uses only three possible summary scores:

Student has met this subskill competency (ongoing practice required)
Student has partially met this subskill competency (some additional support required)
Student has not met this subskill competency at all (significant support required)

Sample administration table for subskill area:

Show the child: | [nothing]

Say to the child: | | will now ask you a few guestions about your understanding of the Arabic
language.

Assessment Ask the child three questions:

brocedure: 1. Do you know that in Arabic there is a fusha and gmmiya?

2. Can you give me an example of when you use fushg and when you use
iual

qmmiya!
3. Do you at time feel it is hard for you to understand fusha?

How to score

Mark + if the child demonstrates very good understanding of the difference
+ | between fysha and gmmiug (answers yes to question 1, is able to give an
example for question 2, and answers no to question 3)

Mark — if the child is able to demonstrate a good understanding of the

difference between fysha and gmmiug on 1-2 of the questions

Mark O if the child is not able to demonstrate any knowledge about the
difference between fysha and ammiug.

if any pages from the
Assessment Tool Pack are required
for the subtest, they are highlighted
here.

what you should say to
introduce the subtest to the child.
Specific phrases you should say are
listed in bold

steps to follow to administer
the subtest. Specific phrases you
should say are listed in bold

how to convert the child’s
performance into a summary score
for the tracking sheet

Many children get nervous during assessments, which can make it harder for them to demonstrate their
knowledge. Try to maintain an environment that is as calm and non-threatening to the child as possible. After
asking each question, be patient for the child’s response and don’t rush into further explanations. Children
need time to concentrate and think before responding. Wait at least 5 seconds for a child to respond before
repeating a question.

It is also important to keep encouraging the child during the assessment without giving away any of the correct
answers or letting the child know how he/she scored. Do not give hints to questions or make facial expressions
while the child is completing tasks. The best strategy is to use the same tone of voice and the same
encouragement throughout—regardless of whether the child offers correct or incorrect responses. Offer
consistent, neutral encouragement by saying things like “You are working very hard. Keep it up!” Give
encouragement in between guestions, rather than in the middle of questions.

Lastly, make sure you are following along with the child using the Teacher Notation Sheet, and that you mark
the child’s summary scores immediately after completing each assessment.
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Make sure that your materials are prepared and easily accessible so that you are ready to focus on the child
once you start the assessment.

Try to keep the environment where you administer the assessment calm and quiet. This is not always possible,
but try to limit the amount of distractions that could disturb the child being assessed. Set an individual or group
task for other students in the class who are not being assessed, so that instructional time is not lost while you
are administering assessments.

Make sure that other students cannot see or hear when you are administering the assessment to a student
(this is important for privacy and self-confidence of the student being assessed, as well as for ensuring that
other students don’t become familiar with the assessment in advance).

Explain to the child that you are conducting a check-in on their learning. Ask them to do their best to answer
each question, but not to worry if some of the questions are too hard to answer. Reassure them that the results
of the assessment are not going to affect their class grade. For example, you might say: “Today | would like to
check in with you to see how you are learning — this will help me make the class time more helpful for you. | will
ask you some questions about reading, emotions, and math — don’t worry if any of the questions are too hard
to answer. The point of this check in is not for you to answer every question perfectly, but for me to get a better
idea of where you are in your learning. This check in will not affect your grade at all.”

This sub-task explores the child’s understanding of the Arabic language. By asking the child his/her
understanding of the existence of Modern Standard Arabic (fusha) and local dialect (ammiya), we can identify
whether they need to develop more foundational understanding of Arabic prior to building reading skills.

Show the [nothing]

child:

Say to the I will now ask you a few questions about your understanding of the
child: Arabic language.

Assessment Ask the child three questions, and score their answers on the Teacher
procedure: Notation Sheet:

1. Do you know that in Arabic there is a fusha and ammiya?
a. If yes, can you give me an example of when you use
fusha and when you use ammiya?
2. Do you at times feel it is hard for you to understand fusha?

How to score 3 points correct

1-2 points correct
0 points correct

Continue to section 1.2
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This sub-task explores the child’s ability to identify letter sounds in increasing order of difficulty.
Show the Letter Sound Card
child: B ——
._3J_:) (I i.j."s-\.q-“:“'!

AR AT
PSR SIRP INT- 1 A R N AW R

£}

G 3 & F g allaga b B

Say to the Let’s look at some letters

child:

Assessment Point to the first letter on the Letter Sound Card, and ask the child to tell you
procedure: what each of the letters are, moving from right to left. A letter is correct if it is

pronounced correctly in fusha, if the child can demonstrate the sound it
makes, or name a word that begins with the letter. If a child is unable to
identify a letter, do not give any hints or try to help the child answer. Mark the
letters as correct or incorrect on the Teacher Notation Sheet as the child
reads.

If the student is struggling and hesitates at any letter for five seconds, ask
follow-up questions: “Do you know its name?” “What sound does it
make?” “Do you know a word that starts with this letter?” If the student
still hesitates for five seconds, ask: “Can you tell me any of these letters?”
If the student still hesitates for five seconds, then stop and thank him/her for
trying his/her best. Consider any letters that the student did not identify or did
not attempt as incorrect. Then, continue to the next section.

How to score
30+ letters correct

6-29 letters correct

0-5 letters correct

If the child scores O skip directly to section 1.5

If the child scores + or — continue to section 1.3
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This sub-task allows us to understand the child’s ability to identify high-frequency words in increasing order of
difficulty. The words are selected based on highest frequency in the Syrian Grade 2 and Grade 3 Arabic
language textbooks.

Show the Familiar Words Card (note that there is a different version for Grade 2 and
child: Grade 3)

pddl | all | e gas OREE S o dalw | Jlg

Lxie | sagial | jladl LHas els s e | gl gLl LilA

ol aes | gele Al gy PO RV R VS I C DV

Off | pmay | 0a del | s Caie 33 oLl L e

Ll G B o G SN EER TR e

Say to the I would like you to read some Arabic words for me. They are words
child: from your textbook.
Assessment Show the child the appropriate Word Card Chart (Grade 2 or Grade 3), and
procedure: point to the first word. Ask the child to tell you what each of the words are

while moving from right to left.

A word is correct if it is pronounced correctly in fusha. Mark the words correct
or incorrect on the Teacher Notation Sheet as the child reads. If the child
read the words out of order, then remember to bring their attention to the
ones they might have skipped.

If the student is struggling and hesitates at any word for five seconds, ask
follow-up questions: “Are there any words on the list that you know?”
“Point to and say the words that you know.”

If the student still hesitates for five seconds, then stop and thank him/her for
trying his/her best. Mark any words that the student did not identify or did not
attempt as incorrect.

How to score
20+ words correct

4-19 words correct

0-3 words correct

If the child scores O skip directly to section 1.5

If the child scores + or — continue to section 1.4
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This sub-task explores the child’s ability to read and understand text.

Show the Reading Passage Card (note that there is a different version for Grade 2 and
child: Grade 3)
e BN Gl o5 el s Bl Ol B350 B 5
Lem gt e Bl Cus A
[E PSR FICHRELTE PRI
e 0K 8 5 il e B3
el ) GRS fm s el ) sy
Ay e W3 Sty Sl
Egaly eoadall o I gdl gy el
3 L e G e Gl s
L god g3 L] i 48lom yad Ll (5 5
A ey 3l Yy u,,,un_..J,ElJ,up_._
\_lem\u))sw _,u._.luor " aladl 3 oage LY £ Al S pdad o 1y "
Say to the I would like you to read an Arabic story for me. When | say 'begin,' start
child: reading aloud from the first word on this page from right to left. Try to
read each word. If you come to a word you don't know, I'll tell it to you.
Be sure to try to do your best.
Assessment This subtest has two parts. Note that each part will be scored separately:
procedure: Part 1: When the child begins reading, follow along on the Teacher Notation

Sheet, and cross out any word that is incorrect. A word is correct if
pronounced correctly in fusha. If the student pronounces a word incorrectly
but keeps reading, do not correct him or her, but mark the word as incorrect.
If the child hesitates for 5 seconds on a word, tell the student the word, mark
it incorrect, and continue. If the student is unable to read at least 5 words
correctly after approximately 30 seconds, thank the child for trying and move
on to section 1.5.

Mark the child’s score for Part 1 before continuing to Part 2.

Part 2: If the child was able to read through the whole story, tell the child that
you have some questions about the story. Ask the child the six
comprehension questions that match the story she/he read (Grade 2 or
Grade 3) and mark their answers as correct or incorrect on the Teacher
Notation Sheet.

Grade 2 Comprehension Questions:

1. What did Sara see near the school?

2. Who does Sara live with?

3. What did Sara do when she got back home?

4. What did the doctor advise Sara?

5. Why did Sara get sick?

6. Why did Sara decide not to buy food from the peddler?
Grade 3 Comprehension Questions:

1. What landed in front of Salem at the forest?

2. How many creatures got off the space ship?

3. What did Salem say when the creature talked to him?

4. What are the names of the two creatures?

5. Why could the creatures heal Salem’s dad?

6. Why did Salem leave the home?

Mark the child’s score for Part 2 separately from Part 1

10
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How to score
[note that
students will
receive two
scores for this
section — one
for Part 1 and
one for Part 2]

Part 1: 63+ (grade 2) or 102+ (grade 3) words correct
Part 2: 5+ questions correct

Part 1: 17-62 (grade 2) or 26-102 (grade 3) words correct
Part 2: 2-4 questions correct

Part 1: 0-16 (grade 2) or 0-26 (grade 3) words correct
Part 2: 0-1 questions correct

This sub-task allows us to understand the child’s ability to answer questions related to a standard listening
passage. This subtask is optional and can be administered if there is time and this skill is of particular interest

for the teacher.

Continue to section 1.5

Show the [nothing]

child:

Say to the I would like you to listen to an Arabic story for me. | ask that you please
child: listen carefully.

Assessment Play or read the following story:

procedure:

).\.E;J\ él'.\.w; EJES Ldie
CJLH\U-‘H‘)J}L‘SMMG“‘JACMJS
).\.L:;M o)sﬂ\w\mejeyu\d
.A:éu_.o\g_u\s AJJLL:J\GXQ \Jj.hsd)\elaul:s.\.w\
c)@\uﬁjcdsﬂ\@jcu\)ﬂ\m\.@_asuuﬂu;ﬁ
lale et Al
B la Sl (Cile Lald L@s).uue“.@_s‘ﬁu k_ISAS
/ frdaall
4 -y z - Nefn b %
| baadl dlis (g 1554 JSU 58 Ll
When the story has finished, ask the child the following six questions, and
mark their answers as correct or incorrect on the Teacher Notation Sheet:
What does the mother do every morning?
What happened to the mother in the barn?
Why did the child not find milk on the table?
Where did the mother search for the cow?

Why did the mother cry?
What caused the noise in the kitchen?

oakwnNE

How to score

5+ questions correct

11



gld | Whole of Syria
kel Education

b g JSI Sector =

3-4 questions correct

0-2 questions correct

Continue to section 1.6

This sub-task allows us to understand the child’s understanding of the meaning of vocabulary words.

Show the Vocabulary Card
child: R
Akl J5ls aae
& Adldad
s ‘gﬁ_;;‘n_.;l__.
s gl
Say to the I would like you to listen to me ask you a series of questions about the
child: meaning of different words.
Assessment Ask the child the six questions below and mark their answers as correct or
procedure: incorrect on the Teacher Notation Sheet.
1. What does happy mean to you?
2. When do you go to the doctor?
3. What does it mean when someone advises you not to eat food?
4. What does it mean when someone loves cleanliness?
5. What is a peddler?
6. What does it mean when the food is tainted?
How to score )
5+ questions correct
3-4 questions correct
0-2 questions correct

Continue to section 2.1
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Note: Before talking to children about emotions, it is important to remember that the purpose of these
activities is to: a) help children better identify their own emotions, b) help children better identify the
emotions of others, and c) help children understand how to respond to their own emotions or the
emotions of others. The goal is NOT to force children to feel a certain way, or to teach them that some
emotions are wrong. When children feel negative emotions, like sadness or anger, that is okay. The
emotions that they feel are valid; we can help them think about ways to make themselves or others feel
better, but we should not tell them to stop feeling a specific way. Please note that there is also no one
correct way to express an emotion — everyone is different. In the games below, we talk about common
expressions of emotions (such as frowning when you are sad), but different people express emotions
differently.

This sub-task allows us to understand the ability of children to understand the emotions of others in their
community and react appropriately to these emotions. Empathy is the awareness and understanding of the
emotions and expectations of other individuals. More specifically, it refers to the ability to take the perspective
of other individuals, understand their emotional reactions, and coordinate that into socially desirable
interactions.

Show the Picture Cards 1, 2, 3, and 4 (one at a time following instructions below)
child:

Say to the | am going to show you four pictures and ask you some questions
child: about what you think is happening.

Assessment This subtask has four parts. For the first three parts, you will show the child a
procedure: picture, ask three questions, then tell the child a story about the picture, and

ask two more questions. For the fourth part, you will only show the child a
picture and ask one guestion.

Part 1: Show the child the Picture Card 1 (crying boy). Ask the child the three
guestions below and mark their answers as correct or incorrect on the
Teacher Notation Sheet.

1. How do you think this child is feeling right now?

13
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2. What would you do to help him feel better? (wait for the child to
respond, and if the answer is unclear ask “how does this make him
feel better?”)

3. Is there anything else you would do to make him feel better?
(wait for the child to respond, and if the answer is unclear ask “how
does this make him feel better?”)

After the three questions, say: “Now | will tell you a story about this boy
and why he is crying. One day the teacher told all the students in his
class to make a line so that they can go out to play. As they were
making the line the boy was pushed by another child. He fell down and
hurt his knee. This is why he is crying in this picture.”

Continue with the two questions below and mark their answers as correct or
incorrect on the Teacher Notation Sheet:
4. Why do you think that the other child pushed the boy while
making a line?
5. How do you think the other child felt after the boy started
crying?

Part 2: Show the child the Picture Card 2 (angry boy). Ask the child the three
guestions below and mark their answers as correct or incorrect on the
Teacher Notation Sheet.

1. How do you think this child is feeling right now?

2. What would you do to help him feel better? (wait for the child to
respond, and if the answer is unclear ask “how does this make him
feel better?”)

3. Is there anything else you would do to make him feel better?
(wait for the child to respond, and if the answer is unclear ask “how
does this make him feel better?”)

After the first three questions, say: “Now | will tell you a story about this
boy and why he is angry. He has just finished a beautiful drawing for
school. He worked on it for a long time and he was really proud of it.
Another child came over to look at the drawing. The child was holding a
juice box. The boy turned away for a minute and when he looked back,
the child had spilled juice all over his art project.”

Continue with the two questions below and mark their answers as correct or
incorrect on the Teacher Notation Sheet:
4. Why do you think that the other child spilled the juice all over
the boy’s art project?
5. How do you think the other child felt after the boy showed that
he was angry?

Part 3: Show the child the Picture Card 3 (worried/anxious/afraid/nervous
girl). Ask the child the three questions below and mark their answers as
correct or incorrect on the Teacher Notation Sheet.
1. How do you think this child is feeling right now?
2. What would you do to help her feel better? (wait for the child to
respond, and if the answer is unclear ask “how does this make her
feel better?”)

14
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3. Is there anything else you would do to make her feel better? (wait
for the child to respond, and if the answer is unclear ask “how does
this make her feel better?”)

After the first three questions, say: “Now | will tell you a story about this
girl and why she is worried. One day the teacher was handing out new
pencils to the class that all the students wanted. The teacher was not
sure if she had enough pencils for everyone today but promised that all
the students would get a new pencil eventually. The girl got a good
spot near the front of the line. Then another student just came in and
stood in front of her, taking her place in line.”

Continue with the two questions below and mark their answers as correct or
incorrect on the Teacher Notation Sheet:
4. Why do you think that the other child stood in front of the girl in
line?
5. How do you think the other child felt after the girl became
worried/afraid/anxious/nervous?

Part 4: Show the child the Picture Card 4 (happy girl). Ask the child the one
guestion below and mark their answer as correct or incorrect on the Teacher
Notation Sheet.

1. How do you think this child is feeling right now?

How to score

Parts 1-3: 12+ points correct across three pictures
Part 4: 1 point correct

Parts 1-3: 4-11 points correct across three pictures
Part 4: 0 points correct

Parts 1-3: 0-3 points correct across three pictures
Part 4: 0 points correct

Continue to section 2.2

15
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This sub-task allows us to identify children’s perseverance through the use of a difficult drawing activity.
Perseverance refers to a child’s ability to stay on task despite the task being difficult, and delays in achieving
success. Perseverance influences the child’s ability to motivate themselves to continue engaging in hard and
complex social relationships.

Show the Shape Cards 1, 2, 3, and 4 (one at a time, following instructions below)
child: Note: provide the child with scrap paper for this sub-task

Say to the We will now play a game. | am going to show you a picture and | want
child: you to try to draw the picture, but you have to use the hand that you do

not usually write with. You can use your other hand to hold the paper
but all of the drawing must be done with the hand you do not write with.

If you get frustrated or you feel like you cannot do the drawing please
let me know. We can then move to the next activity.

Assessment Make sure the child is using their non-dominant hand. For example, if they
procedure: use their right hand to write their name, they should use their left hand in the
game. If they use their left hand to write their name, they should use their
right hand in the game.

Show the child the first shape card, and give the child approximately one
minute to draw the picture on a piece of scrap paper. If the child finishes the
drawing or is still drawing at the end of one minute, score 1 point for the item
on the Teacher Notation Sheet. If the child gives up before the end of one
minute, mark zero for the item on the Teacher Notation Sheet.

Repeat the game with each of the four shape cards. Each time, give the child
approximately one minute to draw the shape using their non-dominant hand,
and mark their score as 1 if they do not give up before the end of the minute.

How to score )
4 points correct

2-3 points correct

0-1 points correct

Continue to section 2.3
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This sub-task uses an imagination activity to better understand whether the child is able to imagine a hopeful
future and identify realistic supports and barriers to reaching this hopeful future. Self-concept refers to the

understanding of and ability to express personal preferences, feelings, thoughts, and abilities. It also refers to a
child's growing capacity for independence and confidence in a range of routine activities.

Show the [nothing]

child:

Say to the | want you to think about something you hope will happen in your life in

child: the future. It can be anything and at any time in the future—1 year, 5
years, 10 years, any time in the future.

Assessment Once the child has had a chance to think, explain that you are going to ask a

procedure: few questions about what the child is imagining. Ask the child the five

guestions below and mark their answers as correct or incorrect on the
Teacher Notation Sheet.

1. Can you tell me one thing that you would like to be doing in the
future?

If the child cannot name one thing that he/she would like to do then mark the
guestion with a 0 on the Teacher Notation Sheet and move on the next
subtest. If the child is able to name something he/she hopes to do in the
future, continue with the following questions and score the answers on the
Teacher Notation Sheet:

2. Can you tell me one thing that could happen that would stop you
from doing this? (Wait for the child to respond and if answer is
unclear ask, “Can you tell me why/how that would stop you from
doing this?”)

3. Can you tell me who or what will help support you in doing this
activity? (Wait for the child to respond and if answer is unclear ask,
“Can you tell if there is someone or something that will help you
prepare to do this activity?”)

4. Can you tell me one more thing that you would like to be doing
in the future? (Wait for the child to respond and if answer is unclear
ask, “Can you describe that activity to me in more detail?”)

If the child cannot name one more thing that he/she would like to do then
mark the question with a 0 on the Teacher Notation Sheet and move on the
next subtest. If the child is able to name something he/she hopes to do in the
future, continue with the following questions and score the answers on the
Teacher Notation Sheet:

1. Can you tell me one thing that could happen that would stop you
from doing this? (Wait for the child to respond and if answer is
unclear ask, “Can you tell me why/how that would stop you from
doing this?”)

2. Can you tell me who or what will help support you in doing this
activity? (Wait for the child to respond and if answer is unclear ask,
“Can you tell if there is someone or something that will help you
prepare to do this activity?”)

17
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How to score

5+ points correct

2-4 points correct

0-1 points correct

Continue to section 3.1
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This sub-task explores children’s understanding of numbers.

Sector =;

Show the Math Card 1
child: o T
§EA | YT YA | o | YY
VY)Y [oAY [ Yoi [ VA | 4)
AVASIY Y4y £ [Y YoV aA
Say to the Now we are going to look at some numbers. | want you to point to each
child: number and tell me what the number is. You can skip any numbers you
don’t know, but try to go in order.
Assessment Point to the first letter on Math Card 1, and ask the child to tell you what each
procedure: of the numbers are, moving from right to left. If a child is unable to identify a

number, do not give any hints or try to help the child answer. Numbers
pronounced correctly in either fusha or ammiya are accepted. Mark the
numbers as correct or incorrect on the Teacher Notation Sheet as the child
reads.

If the child hesitates for 10 seconds at any point, tell him/her that he/she
does not need to go in order. Ask him/her if he/she knows any of the
numbers on the paper. If the child hesitates for 10 more seconds, mark as
incorrect all of the numbers the child did not read, and move on to the next
section.

How to score

16+ numbers correct

5-15 numbers correct

0-4 numbers correct

Continue to section 3.2

19



gld | Whole of Syria

kel Education
Ljygun JSI Sector =
This sub-task explores children’s ability to compare numbers.
Show the Math Card 2
child: ——
Say to the Now let’s look at some different numbers. | want you to look at these 2
child: numbers and tell me which one is the smaller and which one is bigger.
Let’s start at the top — can you tell me which is the greatest?
Assessment Point to the first row on the Math Card 2. Mark the answers as correct or
procedure: incorrect on the Teacher Notation Sheet as the child reads. Numbers
pronounced correctly in either fusha or ammiya are accepted. If the child is
not able to respond, score 0 points for the question and ask the child to try
the next row.
How to score 8+ questions correct
4-7 questions correct
0-3 questions correct

This sub-task identifies children’s ability to recognize patterns.

Continue to section 3.3

Show the Math Card 3
child: e v v I
14 AR A} o
LI Ao Viaa 5
v & A
£, teh taV
*r ve YA |s|
£ . Ye 7
. V. YA &
"™ A} AR 9
At ey Yy 10
Say to the Now we are going to try to figure out what number is missing. For
child: example, here are some numbers: 2, 3, 4, blank. Can you tell me what
comes next after 4?
Assessment Point to the first row of the card. If the child is able to identify that 5 comes
procedure: next, say “that’s right, 5 comes next. Let’s try another one.” If the child
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does not respond or answers incorrectly, say “The number 5 goes here.
Let’s try another one.”

Point to the first row on Math Card 3. Mark the answers as correct or
incorrect on the Teacher Notation Sheet as the child responds. If the child is
not able to respond, score 0 points for the question and ask the child to try
the next row.

How to score

8+ questions correct

3-7 questions correct

0-2 questions correct

Continue to section 3.4

This sub-task identifies children’s ability to add and subtract.

Show the Math Card 4 (note that there is a different version for Grade 2 and Grade 3)
child: NOTE: Provide the child with scrap paper for this sub-task
2. or o+vs=
Say to the We are going to do some addition and subtraction problems. Start at
child: the top and do as many as you can correctly, moving down the sheet.
If you don’t know an answer, move to the next problem. You can use
your fingers or the paper and pencil to help you answer the questions,
but you don’t have to.
Assessment Mark the answers as correct or incorrect on the Teacher Notation Sheet as
procedure: the child responds. If the child is not able to respond, score 0 points for the

guestion and ask the child to try the next row. If the child hesitates for 30
seconds at any point, thank them, mark ALL of the remaining items as
incorrect and move on to the next task.

How to score

10+ questions correct

4-9 guestions correct

0-3 questions correct
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Continue to section 3.5

This sub-task identifies children’s ability to calculate math in context.

Sector =;

Show the Math Card 5 (note that there is a different version for Grade 2 and Grade 3)
Chlld: R S A RS _:.la\.i:vu.\‘;"u MATH CARD 5 — GRADE 3 WORD PROBLEMS
. _ﬂ-u_.iu a2 ki 1 L gl B ¥4 ganilily JUikl € i
RSttt . e el
(A e i e g3 0 2 LGl a1 Y0 ga Tasaa Al pa Aa e e
TR e a1 e A S Saged) Adia VY (b dlle 2
ST lang e Bt n i) g Al jalt ‘5,4....1“!_,\1‘;1\”‘@\4..,:‘?;
LS ¢ aghe il 5 A_ddsagmh\aﬁ)m_du
S lai r A 3
5y 3 pa) U a8 S oS el & b Lytlas AN LUAT) 35 gb a8
E,;..y-w.._,m_,u_,.wwﬁ,.yuu asmg «Sh AY sUEBEN o gy ciatall »Ju,.mwa Al oY) ags
AL & Lnal Lpthel £ Gy A Y Lgaa (S Sib Y gl
r,..“)..\;.xi_pmq:hs\,_v,;:\;mus,a,n a5 ecaazal BJL_-)gd\-ih‘i\mauﬁ ,,si ?lé”! L‘si‘_}.\ 4,5
S S e e G A g a1 e i
falla i““i’:";’i"‘:jz Selay ) g £USEAN 0 gs aalall UJ‘.:“:TJ.;;T::;&;"AE
‘ o o LA Y g Al U g Gl el Jika G5
e o L o el gk Ol a1 s i 20 | 67
YT Ga v ki Gl e ol £ Py Y Gl ?@D\‘piﬁh\ﬂa&d\aﬁﬁqﬁagdl.\ 67
Sl b gk g3 JUENY s ga g5 1 o § .
Al Qi S a S ol Al 20 e ST el B8 Fangs b LY
Adad) 158 0o A0 Judbi ¢ ARBa v Baal BLRN (B Ll Rl
““""““““ﬁi_“;"‘; R A e V0 SR B
i o e g ¢ i gl (ol QY s a1 0 o @ﬁﬁi@k&.&jéﬁﬁ;ﬂ\@ﬁ.\h 3 dad Y 89
Eﬁ‘:ﬁ‘ﬁ‘?imwtﬁ‘%ﬂimﬁsﬁ“f‘; FYP G VN0 ki o Lde Al S17 0,5 Y1 Guasall
s g Ol JURY s b a3, Y L lor Sadla o @B AN PE) Sae gb oS Y
Say to the Now | am going to read a series of word problems to you, and | want
child: you to try to solve them for me. Listen very carefully. If you need, | will
repeat the problem for you. If you want, you can use the scratch paper
and pencil to help you solve the problem.
Assessment Mark the answers as correct or incorrect on the Teacher Notation Sheet as
procedure: the child responds. If the child is not able to respond, score 0 points for the

guestion and ask the child to try the next row. If the child hesitates for 30
seconds at any point, thank them, mark ALL of the remaining items as
incorrect and move on to the next task.

How to score

10+ questions correct

4-9 questions correct

0-3 questions correct

ANALYZING DATA AND SELECTING ACTIVITIES

Each assessment that is completed with an individual child generates a large amount of data — this includes
the raw scores for each of the sub-tasks (which are erased after each assessment), as well as the summary

End of assessment — thank the child for participating!

scores of +, —, or 0. In order for this data to be useful, it must be documented and tracked in a way that makes
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it easy to identify trends and gaps. This is why scores are converted from the raw number to a summary score
— it makes it easier to quickly get a sense of how a child is progressing, as well as how the class overall is
managing with specific subtasks. The tracking sheets on the following pages provide a space for each
summary score to be documented and easily compared to scores that the child generates during repeated
implementation of the assessment. See the completed example on the next page for more detailed instructions
on how to complete the form.

The menu of classroom activities that follow the pages of student tracking sheets provide many options for
simple fun activities that can help children strengthen specific skill areas. There are two ways to select which
activities to use:

If more than half of the class is scoring in the 0 or — range for a subskill

Implement activities that target that subskill with the entire class (either in a large group, smaller group,
or pairs, as appropriate).

If less than half of the class is scoring in the 0 or — range for a subskill

Divide children into smaller groups based on the subskill on which they need more support, and assign
a different activity to each group. For example, if some students need more support with letter sounds,
while others are struggling with vocabulary, and others still are struggling with comprehension, students
can be grouped by their ability level and assigned an activity to target that specific skill. However, make
sure the groupings are not permanent, and that children have the opportunity to work with other peers
from one week to the next — children are very perceptive, and if they feel that there is a “stupid group”
and a “smart group” that can lead to stigma, teasing, and low motivation.
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STUDENT TRACKING SHEETS

for each student there are three lines to insert
summary scores for three separate assessments during the
school year. Fill out one line each time an assessment is

there is
a separate column

for each of the
condiicted

subtasks
completed in the
Reading Social/Emotional Math assessment
11|12 [13 1.4 15 1.6 |21 [22 [23 Lsd |22 3232425 (although note that
| .
5 the reading
I~ =
c B El1g|. passage has two
2 S o |2l |5|2|8)|E
in £ g = dlsfs|5]512]3 columns, to
5] Il = o K 2
each of the el ezl |s|2(E]2|8)8 account for the two
S|E|(§|8|El&g|8ls|E 2|5 |5|8|3|5
!arge boxes # Student Name Date €3 3 €S8 |3 = ‘E E 2 1% é" s |3 g each of the
in the second Sara Sept | + | + | +] -] 0 ¥ 1 -1 =+ -] - o small boxes are a
column insert ) Jan |+ |+ * = * * S el e e e space to register the
one student’s Saom et | -1 - 1o o ol -l ol = —— > summary score for t_h_e
name. ET N I N B N B N T N - student on the specific
2
Mona Sept olofo]Jo]J]o]o]o]o 0 o Jo|o|o|o]oO SUbt?‘S_k' R?fer to the
an |- | - |o]ololo|ol -] - -|-Jo]oo]o administration
2 guidance to identify

how to generate a
summary score for

PR SR R

Note that compiling this information into one table makes it possible to identify trends across subskills, students, and time. For
example, in this sample we can see that Sara is stronger in reading than in social/emotional skills and in math, and is making progress
over time in all areas other than math. Salam is also improving over time, while Mona needs more intensive support, since she hasn’t
improved much from one assessment to the next. We can also identify trends across the class — for example, reading comprehension
and math seem to be a gap area for nearly everyone. With this information, we can select reading comprehension and math activities
for the whole class, and also more targeted activities to support Salam and Mona in reading and math (and Mona in social and
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CLASSROOM ACTIVITIES

Fusha or Ammiya?

1.
2.
3.

4.

5.

Ask students to stand in the middle of the room.

Designate one side of the room as “Fusha” and the other side as “Ammiya.”

Read out a short sentence (in either Fusha or Ammiya), and ask students to identify whether
the sentence is Fusha or Ammiya by moving to stand on the appropriate side of the room.
Ask students who moved to the correct side of the room to identify the equivalent of the
sentence in Fusha (if the sentence was spoken in Ammiya) or Ammiya (if the sentence was
spoken in Fusha)

Repeat with additional words.

[NOTE: if there is not enough space for children to move through the classroom, this activity can
be adapted to ask children to raise their right hand to signify Fusha or left hand to signify
Ammiya]

Language Mirrors

1.
2.
3.

Ask for two students to volunteer at the front of the classroom.

Explain that they are going to pretend that their partner is their own reflection in the mirror.
Ask one student to say a phrase into the “mirror” in Ammiya, which their “reflection” will then
repeat back in Fusha, while copying any body movements or expressions made by the first
student.

After the volunteers at the front have demonstrated a few phrases through their “mirror,” ask
all other students to pair up and practice with their own “mirrors”

After a few minutes, ask pairs to switch roles so that everyone has had a chance to be on
either side of the mirror.

Touch the Letter

1.
2. Write 5 different letters on the board, in large print and spaced far apart.
3.
4

Ask 2-4 volunteers to come and stand by the board

Say a letter - either the letter name or the sound that the letter makes.
Participants (or children) race to be first to touch the letter.

Bingo

1.
2.

Write 6-8 alphabet letters on the chalkboard.
Learners choose 3 or 4 (or more) letters from the list and write them as a list in their
notebooks or on paper.
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3. Teacher calls out one of the letters - either the letter name or the letter sound. Learners who
have chosen the letter that is called, or the letter corresponding to the sound, put a line
through it.

4. When a learner has put a line through all of their letters, they call ‘BINGO!’ This learner is
the winner.

5. Continue until several learners have ‘BINGO?!’ or until all the letters on the board have been
called

Count the Letter

1. Ask everyone to turn to the same page in the textbook, and to look at the same paragraph.

2. Tell everyone that they are going to have a race to see how many times a certain letter

appears in the paragraph.

Name a letter that appears at least five times in the paragraph.

Verify that the students found the correct number of times the letter appeatrs.

5. Try the game again, but this time ask them to find the number of times a sound appears
[since some letters make the same sound, the answer may be different than counting the
letters].

» w

Letter Stretching

1. Make sure everyone is standing (ideally in a circle) and they have some space around them.

2. Start off with the usual slow deep breathing routine, breathing in through your nose and out
through your mouth. Repeat a number of times.

3. Next, as we continue to breathe deeply, we are going to stretch forming different letters with
our bodies. [This will be done in English now, but you can try it in the language of instruction
with your students].

4. Letus practice some letters now. Continue to breathe slowly and deeply.

5. As the teacher/leader, you choose a letter and stretch. The students will copy you by
stretching.

Letter Buzzing

1. Pick 3 letters in the alphabet that will be “buzz letters,” and announce them to the class.

2. Ask children to sit in a circle, each child will say one letter of the alphabet in order, but when
they get to one of the “buzz letters” the child should say “BUZZ!” instead of the letter (for
example, if the buzz letters are E, J and O then the children should say “A, B, C, D, Buzz, F,
G, H, I, Buzz...”)

3. If a child forgets to buzz, go back to start of the alphabet.

Touch the Word

1. Ask 2-4 volunteers to come and stand by the board

2. Write 5 different common words on the board, in large print and spaced far apart.
3. Say a word.

4. Participants (or children) race to be first to touch the word.
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Find the Word

1.
2.

3.
4.

Ask everyone to turn to the same page in the textbook, and to look at the same paragraph.
Name a word that only appears once in the paragraph, and ask students to race to be the
first to find the word.

Verify that the students found the word in the correct location.

As an alternative, you can ask children to do this activity in pairs.

Count the Word

1.
2.
3.

4.

Ask everyone to turn to the same page in the textbook, and to look at the same paragraph.
Choose a word that occurs several times in the text.

Ask students to race to see who can be the first to count how many times the word appears
in the text.

Verify that the children have counted correctly.

Rhyming Words

1.

4.

5.

On the black board, write two sets of rhyming words, mixed up [for example: cat, top, sat,
hat, hop, mop]

Ask students to work in groups of 4-5 to sort the words into rhyming sets [for example: cat-
sat-hat and top-hop-mop]

Next, ask students to try adding additional rhyming words to each set [for example: mat-fat
and pop-cop]

Ask each group to write a sentence using as many of the words as possible. Encourage
them to make sentences that are funny but have meaning.

Allow groups to read their sentences out loud to the group.

Clapping Syllables

1.

On the blackboard, write words with different numbers of syllables [example: dog, water,
computer, mathematics, organization, etc.].

Ask students to clap their hands for each syllable as you speak them out loud.

Pick one of the words and clap the syllables without saying the word out loud — ask the
students to identify the word from the syllables.

Making Short Words from a Long Word

1.
2.
3.
4. Then, each child copies one of the letters in the word on a small card or slip of paper (a

Write a word of at least two syllables on the board [ex. WATER]
Students work in groups of 3-5.
One student in each group copies the word onto a piece of paper.

different letter for each child).

Children then re-arrange the letters on the small cards to make other words [ex. from
WATER: eat, rat, wet, tear, are, art, wart, rate, etc.].

One person in the group should keep a list of the words that the group finds.

The group with the most words is the winner.

Scrambled Sentences
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Write a sentence on the board with the words in a mixed-up order [Example: on ten shelf
there books are the].

Students work in groups of 2-3 to write the words in the correct order.

The first group to complete the sentence reads it out loud [Note: There may be more than
one correct answer, ex: “There are ten books on the shelf.” or “On the shelf there are ten
books™].

The teacher writes the sentence on the board.

All students copy the correct sentence.

Cloze Exercise

1.

2.
3.
4

o1

Identify a short text that children have not seen before.

Delete several words in the text that children should be able to guess from the context.
Leave a blank where the deleted word is supposed to go.

Decide whether to give additional hints, such as leaving the first or last letter from the
deleted word, or a list of the deleted words at the end of the texts.

Ask children to work individually or in groups to complete the spaces with the missing words.
Discuss the proposed and correct answers for each blank — if children selected a word that
is incorrect but still makes sense in the sentence, explain to them that there was more than
one correct answer.

Ask children to explain why they chose the words they did.

Guided Writing

1.

w

Write a table of key information on the black board (if possible, connected to one of the
subjects the class is currently studying). For example:

Animal Food it eats
COWS grass
donkeys grass

dogs meat

goats leaves
tigers meat

Give an example of simple sentences that can be created from the information on the table.
[Ex: Cows eat grass. Dogs do not eat grass.].

Students work in groups of 3-4 to generate additional examples of simple sentences.

Give an example of a more complex sentence [Ex: Cows eat grass, but they do not eat
meat].

Students work together in groups of 3-4 to try to create the longest sentence using the
words in the table.

The group that creates the longest sentence wins.

34



gld | Whole of Syria
kel Education

b g JSI Sector =

Drop Everything And Read (D.E.A.R.)

1.

3.
4.
5.

Set aside 15-20 minutes each day for children to stop doing anything else and pick up
something to read.

Children should read an item of their own choice, which is at an appropriate reading level for
them.

Children can read on their own, in pairs, or in small groups.

Pair non-readers with children who can read.

Allow children to read independently, while monitoring them to see if they need help.

Silent Reading with Pre-Questions

1.
2.
3.
4. Ask all students to open their books to the correct page and find the answer to the

o1

Write 1-2 simple questions about a passage from the textbook on the board.
Check that all students have understood the question.
Tell the students the page number where the text appears.

guestion(s) at the same time.
Students’ should raise their hand or write down the answer when they find it.
This activity can be done individually, or by children working in pairs.

Reading in Pairs

ohwbdbE

Students practice reading a text in pairs.

They take turns to read the text to each other.

Struggling readers can be paired with children who are slightly stronger.

The teacher focuses their attention on the weakest readers in the class.

This activity is typically done with texts that have already been practiced by the class
chorally.

Find the Mistake

1.
2.
3.

The teacher reads the text out loud to students, with students following along silently.
The teacher deliberately misreads one of the words.
Students clap when they notice a mistake.

Choral Reading

ARl

Teacher reads aloud (with expression), students follow with their finger.
Teacher and students read aloud together (2-3 times).

Teacher lowers voice to allow children to fill in missing words.

And/or teacher plays “Find the Mistake”.

Students practice in small groups.
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Story Time

1. Set aside 15-20 minutes to read or tell students a story that is not from their textbook
(should be something interesting).

2. Introduce the story by telling children what it is about, and asking them questions about what
they think might happen.

3. Read/tell the story fluently, and with clear expression.

4. Change voices when different characters are speaking.

5. Pause every 3-4 sentences to make eye contact with the children.

6. If something surprising or funny happens in the story, look at the children and make a facial
expression based on what is in the story (for example, a surprised face or laughing).

7. If there are pictures in the book, show the pictures to the children.

8. Ask children what they think about different characters and their actions or decisions in the

story.

Look, Cover, Write, Check

1. First, the teacher says the new word. The students repeat it.

2. Do this 2-3 times.

3. LOOK: The teacher then writes the word on the board, or on a sheet of paper. The
students look carefully at the word and say it aloud.

4. COVER: The teacher covers (or hides) the word, so the children cannot see it.

5. WRITE: The children try to write the word, from memory.

6. CHECK: The teacher shows the word again. The children check their own spelling and
make any necessary corrections.

Making Lists

1. Select a topic that children will be familiar with (for example, types of animals, colors,
shapes, foods, feelings, or words that begin with a specific sound).

2. Ask students to suggest items for the list.

3. Write each item on the chalk board.

4. Ask students to copy the items into their own list.

5. Ask students to illustrate their lists.

6. If possible, post students’ writing and artwork around the classroom.

Labeling a Drawing

1.
2. Ask students to name different objects in the drawing.

3.

4. Ask children to copy the picture in their notebooks, and use the word list to label each item

Draw a simple scene on the black board.
Write each object named in a list next to the drawing.
in the picture.

If possible, ask children to write simple sentences about what they see in the picture [EX.
“The house is near the road.”]
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Post students’ work around the classroom. This will help to motivate children and also
contribute to making the classroom a more print-rich environment.

Feelings Dictionary

1.

o0k wnN

Introduce a feeling (such as sadness) to your students using an explanation and an
example.

Ask the students (in groups/pairs) to talk about their experiences with that feeling/emotion.
If you have time, ask them to do role plays about the feeling.

Add the word to a flip chart that is clearly posted on the wall.

Each time you discuss a new emotion add it to the list.

Refer to the flipchart when discussing different emotions in other activities or lessons.

Body Language

1.

8.

Explain to students that body language can express an emotion, like sadness, surprise,
disgust, or fear.

Ask children to stand in a line all facing the same direction each looking at the back of the
person in front of them.

Demonstrate an emotion through body language to the child at the end of the line (so no
one else can see it).

That child then taps the shoulder of the next child in line, who turns around.

The first child demonstrates the same emotion through body language.

Children continue demonstrating the emotion to the person in front of them until everyone
has had a chance to see it.

The final child demonstrates the emotion to the entire group, and the facilitator leads a
discussion about what the emotion is.

The game can be played multiple times with different emotions.

The Tone Game

1.

2.

Explain how tone (the sound of our voice when we express emotion) can make someone
feel better or worse.

Demonstrate by saying, ‘you are the best students ever!’ using a happy voice, then a tired
voice, then an angry voice.

Ask the students to identify the best tone of the emotion to match the statement and explain
why it is the best tone.

Children then take turns practicing saying a short statement (for example “| love to eat food,”
“please give me the book,” “you are so kind,” or ‘| believe in myself”) using 3-5 different
emotions.

Ask children to identify which emotion would make someone feel better and why.
Encourage children to practice with different emotions, such as happy, sad, angry,
surprised, confused, fear, excited, tired, embarrassed, shy, loving, silly, jealous, and hurt.

Emotional expression
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Using facial expressions, model 4 different feelings for children: happy, sad, angry, and
scared.

Ask children to model the 4 expressions back to you.

Divide children into groups and ask one child in each group to model different emotions
while the others guess which emotion they are expressing.

Each time a group guesses an emotion, they should discuss a scenario where they would
expect to see that reaction from a friend.

The activity can continue with different members of the group modelling different emotions.

The Humming Game (from www2.peacefirst.org)

1.

In this game, one person will be asked to perform a simple task. The challenge is that they
will not know the task — and they need to determine the task by the volume of the group’s
humming.

Ask a volunteer to step out of the room, and while they are outside, ask the group to make
two decisions: 1) What task the volunteer will perform and 2) What song everyone else will
hum (they should pick a song that everyone knows).

The task can be anything, provided it is appropriate and involves an object in the room (such
as putting a chair on the table, writing their name on the board, or moving a piece of paper).
After the group has decided on a song and a task, invite the volunteer to stand in the center
of the room while the rest of the students hum the song at a medium volume.

As the volunteer starts to walk around the room, hum louder if they get closer to the task
and softer if they get farther away. It may take a while, especially during the first round, but
the feeling of accomplishment when they finally complete the task is extremely exciting.

The Human Knot

1.
2.
3.
4.

5.

8-10 students stand in a circle facing each other (create multiple circles for larger groups).
Each student puts one hand in the circle, face up.

Then, each student uses their other hand to reach into the circle and take the hand of any of
the other students, EXCEPT the students standing next to them on either side.

Without letting go, students must work together to untangle their human knot — they can turn
around or step over or under each other as needed.

The game is completed when the knot is untangled.

Who is the Leader?

1.

Ask one volunteer to leave the room and, while they are outside, ask the group to nominate a
leader.

The leader will be responsible for choosing gestures that everyone else will copy (such as
jumping up and down, clapping their hands, or patting their stomach).

Everyone who is not the leader must follow the leader without giving away who the leader is.
The volunteer is then brought back into the room and will ask “Who is the leader?” —
everybody must answer, “| am the leader” while following the movement the leader is
making.

The goal is for everyone to work together and copy the leader as soon as he/she switches to
a new gesture.
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The round is completed when the volunteer identifies the leader — then a new leader and
volunteer can be selected.

Passing Compliments

1.

Tell players that they are going to play a game in which they will be sharing compliments. If
needed, explain what a compliment is or give some examples: ‘| like the way you
“Thank you for ,,or “You are really good at .” Begin the game with players
sitting in a circle.

The object is to pass compliments around the circle.

One person will give a compliment to the person sitting next to them, who will say, “Thank
you,” and pass another compliment on to the next person, and so on. Remind players that
compliments are sincere. Model a good compliment by starting the relay in a counter-
clockwise direction.

The game ends when the relay has gone around the circle one time.

To play a second round, say, “I'm going to count to 10 and everyone needs to find a new
seat in the circle.” Challenge the group by telling them that everyone must say a different
compliment.

Touch the Number

1.

Ask 2-4 volunteers to come and stand by the board

2. Write 5 different numbers on the board, in large print and spaced far apart.
3.
4

Say a humber.
Participants (or children) race to be first to touch the number.

Bingo

1.
2.

Write 6-8 numbers on the chalkboard.

Learners choose 3 or 4 (or more) numbers from the list and write them as a list in their
notebooks or on paper.

Teacher calls out one of the numbers. Learners who have chosen the number put a line
through it.

When a learner has put a line through all of their numbers, they call ‘BINGO!’ This learner is
the winner.

Oral Counting

1.

In a large group, ask students to orally count numbers by ones and tens, while showing the
amount with fingers. For example, the number 40 would require four students to open both
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of their hands wide; for the number 34, three students would open both hands wide, and a
fourth student only shows 4 fingers).

Divide students into small groups to practices showing different numbers together with their
hands.

Guess the Number

1.
2.
3.

4.
5.

Assign each child a partner.

One partner thinks of a number between 1 and 10, and the other partner guesses a number.
Each time a number is guessed, the student thinking of the number must give a clues like “2
bigger” or “1 smaller’

When the number is guessed correctly, the students can switch roles and play again.

The activity can also be made more difficult by asking students to pick numbers between 1
and 20 or 1 and 50.

Which Pile is Bigger?

1.
2.
3.
4.

Divide students into 2-4 teams.

Ask each team to find as many small stones as they can.

Each team must count their stones and show them to the rest of the class.
Ask students which team has more stones, and how they know.

Number Buzzing

1.
2.

3.

Pick 3 numbers less than 100 that will be “buzz numbers,” and announce them to the class.
Ask children to sit in a circle, each child will say one number in order (starting from 1), but
when they get to one of the “buzz numbers” the child should say “BUZZ!” instead of the
letter (for example, if the buzz numbers are 28, 32 and 41 then the children should say
“...26, 27, BUZZ, 29, 30, 31, BUZZ, 33, 34, 35, 36, 37, 38, 39, 40, BUZZ")

If a child forgets to buzz, go back to start at 1.

Jump on Tens

1.
2.

Start in a large group with all children holding hands including the facilitator.
Tell the children that they will count to 100 out loud and on every number ending in 0, they
will jump (10, 20, 30, 40, etc).
After you pass 20, ask the following questions:

a. What number will we jump on next?

b. Will we jump on 45? Why not?

c. Which number comes after 66?2 Will we jump on 67? Why not?

d. How long before we get to 100?
At the end of the game, ask children if anyone can name all of the numbers they jumped
on? (10, 20, 30, etc. up to 100).
Repeat the game, but this time count to 50 and jump on numbers ending in 5 and 0 (5, 10,
15, 20, 25, etc.)
After 20, ask the following questions:
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What number is after 20? Will we jump on it? Why not?

How many more jumps until 507?

Will we jump on 50?

Did you notice a pattern?

The game can be repeated in small groups, and with different “jump on” numbers.

oo op

How Many Steps?

1.

Ask a volunteer to walk across the front of the room (from one wall to the other) while
students count the number of steps it takes.

Once the total number of steps has been identified, ask students to pick a number that is
smaller than the number of total steps it took to get across the room.

Ask students how far the volunteer would get if he/she only walked the smaller number of
steps.

Once they answer, ask the volunteer to demonstrate so students can see if they were
correct.

After the student arrives at the smaller number of steps, ask the students how many more
steps would be needed to make it all the way across the room.

Repeat the exercise with different volunteers (each student will have a different number of
steps to get across the room), and different midpoint numbers.

Guessing a Number

1.
2.
3.

Place 10 small stones in front of the students so all can see.

Call one student to the front to count the stones out loud to make sure there are 10.
Bring a paper bag (or box, or container), put 3 of the objects in it, and close the container
(so students cannot see inside).

Ask one student to come to the front and count the remaining objects outside of the bag.
Ask the group if they can guess how many objects are in the bag, and explain how they
know.

This game can be played multiple times, and in small groups.

Math Role Play

1.

how

Make up a short word problem for students (such as: Sara had three pencils. She met up
with Mona, who had four pencils. How many pencils do they have together?)

Ask for volunteers to play the roles of the people in the word problem (in this example, Sara
and Mona)

Lead the children through a role play to demonstrate what the problem looks like.

Ask students to identify the correct answer to the problem

Repeat the role play with different word problems and different student actors
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