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Teacher Training Programme
 Thai Burma Border Refugee Camps
Name:  Penny Thame
Position:   Inclusive Education Advisor
Organization: ZOA Refugee Care, Thailand
Location of program or policy implementation described in the case study:  

Thai Burma Border Refugee Camps
http://www.tbbc.org/camps/2010-02-feb-map-tbbc-unhcr.pdf
Brief overview of the context in which you are/were working, highlighting key teaching and learning issues and experiences.
ZOA Refugee Care is a Netherlands-based NGO providing support to refugees, displaced people and victims of natural disasters. ZOA started its programme with Burmese refugees living in camp settlements in Thailand in 1984. ZOA implements projects the refugee camps in the areas of general and non-formal education and vocational training.  The main intervention areas are teacher training and support, curriculum and textbook development, institutional capacity building, community development, and the provision of operational services, such as school construction, payment to education staff and the provision of school supplies. 

Refugees from neighbouring Burma, have spent approximately 25 years in confined conditions in camps, with no prospect of immanent return to their homeland.  Even though resettlement efforts have yielded results especially to the USA, the numbers of refugees have shown steady increase (approximately 160,000 http://www.tbbc.org/camps/2010-02-feb-map-tbbc-unhcr.pdf) Changing despair and passivity into hope and finding channels to meet aspirations within the camps, for return to Burma or resettlement in a receiving country is emphasized in ZOA’s approach. 
Briefly describe how your program or policy addresses/addressed one or more of the Minimum Standards on Teaching and Learning: Curricula; Training; Instruction; Assessment.
The requirement for a revision of the teacher training programme was based on external evaluation reports and the high turnover of teaching staff (for resettlement, better camp employment terms and conditions) in order to meet the annual turnover figure of approximately 800 new teachers.
Background information about the education programme and/or policy described in the case study (two paragraphs maximum)
There are various ‘Teacher Training in Emergency’ programmes used around the world, but ZOA Refugee Care (Thailand) and Karen Refugee Committee: Education Entity have developed a new approach, based on a methodology linked to Howard Gardner’s ideas.  The traditional methodology training deals with teaching methods (how to teach).  The new curriculum uses the opposite approach.  It starts from students’ learning preferences, because once the teacher has learnt about these preferences they are better equipped to find the methods used for the teaching.  

The circumstances in the refugee camps are very different from ordinary emergencies; they could be described as chronic crisis. 

What are some of the challenges you face in providing quality education and how have you overcome those challenges?

1) Responding to the extremely transient camp population (new refugees arriving, some resettling to third country, some leaving the camps for a migrant lifestyle in Thailand and some leaving the profession for better employment with other NGOs working in the camps.

The one month course (120 hours) has to be a compromise between time, content and quality. 
2) Some initial resistance to the idea of a ‘one month’ training by community partners who have strong higher education values.
Conclusive needs assessment and the development of a curriculum and syllabi using a participatory approach with community based personnel.

3) Quality interventions resulting from the review of the pilot programme.

The initial pilot did not include quality interventions (apart from training of camp based trainers and a minimum of two trainers delivering the module).  The review indicated additional support was required for new teachers and for the trainers.  Thus, the programme now includes one month follow up mentoring support in the classroom and a structured training manual.
4) The need to improve the support for new teachers working in the classroom during their probationary period.
A model of team and peer teaching is being implemented for new teachers.
5) Extended learning opportunities for probationary teachers.

Piloting self managed and self learning support groups with additional reading, audio and visual resources with a focus on problem solving rather than rote learning.

6) The restructuring of the in-service teacher training programme based on training needs analysis and teacher competence.

Pre-service course seen as a pre-requisite for teaching in the classroom, followed by the introduction of Level 1 and Level 2 modules delivered annually during the summer break period (April – May).  These modules provide a practical application of the methodology taught in the pre-service course.  Supplementary subject matter workshops delivered monthly (half day workshops). 
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Please send completed template to teachinglearning@ineesite.org

