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Building Resilience in Crisis through Education (BRiCE)

Consortium 1

NGO lead: Norwegian 
Refugee Council

Lead research team: 
Global Centre for the 
Development of the 
Whole Child, 
University of Notre 
Dame (Neil Boothby, 
Abigail Mills, Ygal 
Sharon, Shukrani 
Salvatory) 

Focal countries: 
DRC and Tanzania

Consortium 2
NGO lead:
Oxfam IBIS

Lead research team and 
research assistants: 
Teachers College, Columbia 
University (Mary 
Mendenhall, Ed.D., Danielle 
Falk, Daniel Shephard) and 
Anena Stella, Mading Peter 
Angong, Matai Peter, Yangi 
Betty Duku, Ogena Francis, 
Andrew Magunda, Lanyero 
Evaline, Adyebo Peter, 
Ruben Khang Koch, and 
Victor Lee.

Focal countries: South 
Sudan and Uganda

Consortium 4

NGO lead: Plan 
International

Lead research team:
University of Sussex 
(Yusuf Sayed), 
University of Gambella 
(Bang Chuol Nihaal) & 
Puntland Development 
and Research Centre 
(Abdi Bihi Hanaf, 
Muktar Hersi 
Mohamed) 

Focal countries:
Ethiopia and Somalia

Consortium 3

NGO lead:
Save the Children

Lead research team: Institut 
Supérieur Pédagogique de 
Bukavu (Mze Somora, Samuel 
Matabishi, Pacifique 
Nyabagaza, Christian Bijavu, 
Issa Kiemtoré, Christian 
Bazuzi, Souleymane Tahirou
) & Institute of Development 
Studies (Gauthier Marchais, 
Cyril Brandt, Sweta Gupta, 
Diego de la Fuente Stevens, 
Pierre Marion, Jean-Benoît 
Falisse, Patricia Justino, 
Deborah West)

Focal countries:
DRC and Niger



Book Overview

Consolidate and share findings: 4 distinct, but related 
longitudinal, interdisciplinary & mixed-methods studies

Depict education in crisis contexts: Overlapping 
violent conflict, displacement,  COVID-19 pandemic

Explore concepts: Resilience, well-being, and inclusion

Reflect on challenges: Timing & coordination 

Highlight successes: Research informed programs and 
vice-versa

Inform donors, policymakers, practitioners, 
researchers, educators, and students
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Study 1: Rethinking Accelerated Education 
Programmes in DRC and Tanzania

● What factors contribute to 
academic persistence among students in AEPs?

● How can AEP attrition or drop-out rates be 
reduced? 

● How can AEPs contribute to resilience building 
in crises contexts?

Research Questions:

● 4-year learning periods
● Comparisons when possible - student 

experiences before and during AEP; 
Parent/caregiver interviews

● Teacher observation tool; ASER for literacy and 
numeracy; school and academic records (tests 
and attendance)

Mixed Methods:



Study 1: Rethinking Accelerated Education 
Programmes in DRC and Tanzania

1. Previous Education: Positive perceptions 

of education + more years of experience

2. Home Environment: Education is valued 

- parents help students balance school 

and work 

3. Individual Characteristics: Motivation 

and persistence

4. Role of Teacher: Positive relationships 

with teachers and home visitations

1. Previous Education: Less education, “early 

warning sign”

2. Home Environment: Economic needs - less 

parental support for continuation 

3. School Environment: Limitations of 

classroom environment and materials as an 

obstacle; concerns with school safety

4. Safety: Especially as it relates to getting to 

school (DRC)

5. Role of Teacher: Favoritism based on 

achievement (Tz)

6. Repatriation: Returning to Burundi (Tz)

Reasons for Staying in AEPs Reasons for Leaving AEPs



Study 2: Teacher and learner well-being amidst 
displacement in South Sudan and Uganda

Research Questions:
● What are the most salient aspects of 

well-being for teachers and learners within 
this context?

● In what ways do teacher and learner 
well-being interact with one another and with 
the broader community?

Methods & Approach
● Four-year, mixed-methods, multi-site, and 

cross-border study 

● Co-constructed 3R Ecological Model with 
refugee learners and teachers through 
participatory and iterative approach



Findings
Relational well-being is key 

Teachers’ experiences of conflict 
& displacement equip them to 
help learners facing similar 
conditions

Teachers derive meaning & 
well-being from supporting 
students 

A lack of resources is a primary 
stressor for both teachers and 
learners

Support to teachers is key in 
crises

Study 2: Teacher and learner well-being amidst 
displacement in South Sudan and Uganda



Study 3: Violence and resilience in the DRC and Niger

37% of teachers in DRC study schools and 4% in Niger 
experienced at least one direct attack

1. Position of schools and teachers in violent political 
economies

2. Targeted for identity & position
a. Status - State representatives
b. Ethnolinguistic/Religious identities 
c. Social ‘jealousy’ 

3. Militarisation of school-level tensions      (article)

IDS and ISP Bukavu
1) What are the causes of violence against teachers?
2) What are the effects of violence on teachers’ well-being?
3) How do teachers deal with violence in schools? 

Interdisciplinary, mixed-methods approach, centered on 
teachers 

Figure: Exposure to violence and PTSD



Study 3: Violence and resilience in the DRC and Niger

Consequences
● ‘Tired head’, stress, fatigue
● Dealing with past trauma and ongoing threats
● Tense classrooms

How teachers deal with violence 
● Discussing violence in the classroom: Difficult in Niger, varying 

practices in the DRC
● Central role of religion - Christianity (DRC), and Islam (Niger)
● Linguistic coping strategies (hiding mother tongues)

Teacher training module
● Builds on our research results
● Scale-up to incorporate in National Curriculum of teacher 

training institutes in the DRC

Teacher training module workshop at ISP Bukavu



Study 4: Teacher development amid crisis and forced 
displacements in Ethiopia and Somalia

Research Question:
● What are teachers’ views about the 

professional development support they 
have received? 

University of Gambella



Study 4: Teacher development amid crisis and forced 
displacements in Ethiopia and Somalia

Significant variation in coverage and depth of CPD

Strong satisfaction from teachers regarding CPD

Signs of improvements on learners: Better attendance, stronger participation of girls and 
more play

Inclusion of teachers is fundamental for designing CPD

Need for more classroom-focused professional development based on teachers’ needs

Need for pedagogical training to address impact of violence on learners and talking about 
violent conflict

Need to ensure CPD is aligned to teacher working conditions



Final Reflections

Researching education in crisis contexts
 Important to carry out rigorous research in such contexts 
 Develop research tools adapted to contexts of crises – rigorous and ethical

Approaches centred on learners and teachers in crises 
 Non-dominant and non-standard understandings of education — e.g. ‘teaching quality’
 Teachers in crisis contexts develop significant expertise that should be incorporated
 Requires time, deep engagement, and meaningful partnerships
 

Intersectoral approaches are key
 Mental health and psychosocial support (MHPSS) 
 Economic components in interventions (teachers’ salaries in particular)
 Social assistance / social protection
 Cross-border coordination and collaboration (regional approaches)

In crisis contexts, teachers and school staff sustain education at the cost of their 
well-being → They need to be supported 



Practitioner’s Response

Okello Francis Amodo
Refugee Law Project, 
Makerere University

(formerly with AVSI Foundation Uganda 
during time of BRiCE initiative)
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Mary Mendenhall: mendenhall@tc.columbia.edu

Gauthier Marchais: G.Marchais@ids.ac.uk 

Yusuf Sayed: yms24@cam.ac.uk 

Neil Boothby: nboothby@nd.edu

Please contact us for any questions and/or 
to request copies of reports, etc. 
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Thank you!
—
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