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Key questions this review set out to explore

How are AEPs recognised as a part of lifelong learning through policies 
and programming in fragile, insecure and underfinanced states?

To what extent are AEPs successful in reaching marginalized and 
disadvantaged groups and, specifically, girls?

To what extent are AEPs a successful model of gender transformative 
programming?  



An overview 
of the 

evidence



How does this breakdown align with latest snapshot of OOSCY 
globally?

Source: UNESCO-UIS 
Factsheet no. 56
UIS/2019/ED/FS/56 
 UIS/2019/ED/FS/56 

 UIS/2019/ED/FS/56



Findings: 
Policy 
context for 
AEPs

AEP are increasingly acknowledged 
within NESPs in countries with high 

numbers of OOSCY
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Findings: 
Gender 

transformative 
action

• Programs increasingly recognizing and working to 
address constraints facing female learners in 
particular

• Efforts to change norms, behaviors and attitudes 
towards gender centered around teacher and 
community perceptions

• Often, gender-related challenges/barriers intersect 
with the wider political, educational and 
socio-economic context (household poverty, 
pastoralism, insecurity)

• Effectiveness often judged by whether actions 
increased AEP enrollments of females, rather than if 
they changed knowledge, attitudes, practices 
towards the education of adolescent girls



Recommendations and ways forward: Policy

Implementers of AEPs need to work in coordination with donors and national education 
stakeholders to address gaps in AEP policy implementation

Policy advocacy efforts should be centered around AEPs being  fully integrated as a long-term 
government-led response to addressing the needs of OOSCY given its potential to support 
these learners with accredited learning and a pathway back into formal education 

Research should explore the political economy in which commitments to NFE programming 
like AEPs are made and how this influences political will and capacity for seeing AEPs as a core 
response to meeting the needs of the hardest to reach learners



Recommendations and ways forward: 
Outcomes

Greater caution needs to be exercised when making comparison of outcomes of 
the formal education system to that of AEPs

Strengthen the evidence base on AEPs contribution to a more holistic set of 
outcomes beyond core literacy and numeracy skills

Improve analysis and reporting of outcomes by household SES, displacement and 
disability status of learners, as appropriate and warranted

Conduct further research and evidence-gathering on gender-transformative 
approaches within AEPs and use this as a basis for guidance in this area



Recommendations and ways forward: 
Transition pathways

Identify “good practice” examples of AEP approaches and 
designs where strong linkages with formal education occur as 

part of program activities

Strengthen the evidence base on AEPs where the main outcome 
is on transitioning learners into technical/vocational education, 

paid employment, or other livelihood opportunities



Questions and comments?

Dr. Ritesh Shah (University of Auckland, Lead 
Author)

r.shah@auckland.ac.nz

Martha Hewison (UNHCR, Chair of Accelerated 
Education Working Group)

HEWISON@unhcr.org

mailto:r.shah@auckland.ac.nz
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Alternative Education and INEE

Education Policy Working Group’s
 Alternative Education Work Stream

• Non-formal education is particularly 
relevant for crisis contexts. 

• But variation is high.

• INEE AEWS – taxonomy, background 
review, key considerations



Relevance of Accelerated Education research 
for Alternative Education

- AEP is where other forms of non-formal education would like to be. Some are closer 
than others.



The policy context for AEPs
• AEPs increasingly acknowledged within National Education Strategic Plans 
• Still significant gaps in policy-level commitment: government ownership; financial allocations; 

integration in EMIS; transition pathways



Outcomes of AEPs
• Serve a small % of the total OOSCY population; can struggle to transition to formal education.
• Technical/vocational education or livelihoods for AE learners, and not an explicit focus or function of most 

programs.
• Female AE learners have lower retention, completion and transition. 



Changing gender norms through AEP
• Gender-related barriers intersect with the wider context
• Increasingly demonstrating gender sensitivity in their programme designs and approaches.
• Gender transformative action mainly centred on reshaping teacher and learning practices and community 

perceptions and beliefs around the value of educating girls in their community. 

• May contribute to the well-being and holistic development of OOSCY



Commonality between AEP and wider alternative 
education

• Many of the recommendations given in the evidence paper align with the ones 
included in the AEWS considerations.

• The evidence paper shows the next steps for NFE

• Education landscape may become more varied (different actors, sources of 
financing, demands, relevance for work). May be an increased, not reduced, need 
for alternative models

• Covid 19 may inform a lot of this.



Thank you



Implications of the 
Evidence review for 
AEWG work



Harmonization and quality

Significant barriers in  absence 
of supportive policy 
environment 

Policy contexts yet to fully 
recognise commitments 
towards NFE provision



Improving Accelerated Education Programme (AEP) 
Quality 

 AEPs included by 
more governments in 

national education 
plans and policies

AEPs better 
resourced by all key 

stakeholders for 
scale and quality

AE Evidence Base 
strengthened 

Quality of AEPs 
improved



AEPs included by more governments in 
national

AEPs included by more governments in national 
education plans and policies 

Ministries of Education Advocacy and Engagement 

Workshops

Policy Case

Investment Case 

National Policy  



AEPs better resourced by all key stakeholders for 
scale and quality

Key Stakeholders Advocacy and Engagement 

Policy Case

Investment Case 

Donor Strategies 



Upcoming work of 
AEWG (COVID-19)
• Response to Covid Brief

• Covid-19 Decision Tree

• Considerations for Practitioners: Covid-19 
Guidance on condensing a curriculum

• Core Principles to Condense a Curriculum: 
Accelerated Education



Discussion

Please click here for questions raised by participants that 
remained unanswered during the webinar due to time 
constraints. Panelists have provided a response to the 

unanswered questions in the document.

https://docs.google.com/document/d/12az0YMXwHs9Z0QvLRcNo6qVgElYHiK-TUtFsB5FDMJ8/edit#


www.inee.org

http://www.inee.org

