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Background 

Teachers, students, school volunteers, administrators, and parents in Poland and Turkey were surveyed about their views on intercultural education as part of a large study of states receiving considerable development funds.  Though much information was eventually gathered across groups, there was remarkable difficulty in getting parents to acknowledge or comment on such types of learning.  
The Polish sample is highly important even though the country is not currently engaged in explicit conflict.  Given the significant population of refugees and displaced people, as well as the way identity in the country is heavily shaped by religion, the potential for social unrest developing remains.  Also, unlike other states in the larger study, little external development funding has been allocated to education, which meant it was also an opportunity to highlight possible areas in need of financial assistance.  The ultimate purpose was to see if any effort was being made to promote multicultural curricula in any of the states included.
What are some of the challenges you face in providing quality education and how have you overcome those challenges?

During this work, it was repeatedly stressed that intercultural education in the regions was simply insufficient.   Much of this critique came from educators who acknowledged that some level of segregation existed between students of varying ethnic backgrounds.  Though this may be considered a flaw of schooling and curricular requirements, feedback—or lack thereof—from parents indicates that they may be the first barrier in addressing cross-cultural understanding.  Reluctance to provide feedback was an immediate indication that parents may be as important to involve in educational reform.  In some instances, parents believed their own negative experiences were just being repeated and therefore lacked purpose in students’ lives.  Consequently, many parents interviewed simply had an apathetic and disinterested opinion of public education as it is currently provided.  
Please share any lessons learnt / outcomes / good practices resulting from this experience.

First, it is clear that in areas where multicultural education is lacking or is in need of some reform, parents are a critical consideration but their participation and approval is not guaranteed.  It cannot be assumed that merely teaching students in schools about other groups will translate into tolerance, appreciation, and immersion without having the behavior reflected in the home.  While this may not relate to an emergency or conflict-affected environment, it is undoubtedly relevant in preventing social division and unrest.  This becomes exponentially more relevant in post-conflict reunification of fragmented groups.  Such points may be considered obvious, but if focused efforts on educating students in such ways are made, similar attempts to address their own influences should likely coincide.
Additionally, in the Polish sample, it was noted that segregation existed at multiple levels, such as religious restraints or ethnicity.  Because addressing identity and values at these levels can be highly contentious, programs aimed at reforming cultural views should not be brought directly into schools without first addressing potential resistance.  It is not felt that such issues are unique to these regions, therefore similar consideration is strongly encouraged in other areas.  
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