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INEE Teaching and Learning Initiative

 Case Study Template 
 Name:  Solmaz Mohadjer
Position: Director, Emergency Education Program
Organization: Teachers Without Borders (TWB)

Location of program or policy implementation described in the case study: Sichuan Province, China
Background 
· Brief overview of the context in which you are/were working, highlighting key teaching and learning issues and experiences (two paragraphs maximum)
TWB has been involved with science inquiry education efforts in Sichuan Province since 2006, but the context of TWB’s focus on earthquake education (post-crisis) is shaped by the circumstances of the Sichuan Earthquake of May, 2008.  Earthquake activity has been recognized as the most damaging hazard in the areas surrounding the India-Eurasian continental collision zone.  Systemic substandard school design and construction exacerbate risks to school-aged children in many countries surrounding the Himalayas. The Sichuan Earthquake occurred during school hours and, as a result, students accounted for a significant percentage of the casualties. Overall, it is estimated that about 69,000 people were killed, more than 370,000 people were injured, and at least 4.8 million people were left homeless. 
The high casualty figures among students placed great pressure on educational officials to prevent a possible recurrence of the tragedy through better preparation for future earthquakes. TWB has worked to train teachers to prepare for earthquakes that may occur during school hours using curricula adapted to the particular geohazards of the region. The purpose of TWB’s involvement is: (1) to provide accurate information about earthquakes. This includes earthquake hazards as well as science and mitigation techniques to help school communities prepare for future earthquake events; (2) to engage school communities, particularly teachers and administrators, in the emergency response planning that occurs at the local and regional levels. 
· Briefly describe how your program or policy addresses/addressed one or more of the Minimum Standards on Teaching and Learning: Curricula; Training; Instruction; Assessment (two paragraphs maximum)
TWB was asked to help provide earthquake emergency training through science education, hazards identification, and earthquake planning and drills. Working in collaboration with local partners in the Sichuan Bureau of Education and teachers and administrators in affected schools, TWB has mobilized and connected global and local experts in earthquake science, response, and planning to adapt and implement science-based earthquake emergency education and psychosocial support training for teachers in Sichuan Province, China. This included three earthquake education teacher training workshops held in addition to regular school obligations for the teachers. TWB has worked to coordinate the capabilities of global and local experts to meet the needs expressed through assessments conducted with both administrators and teachers. 
· Background information about the education programme and/or policy described in the case study (two paragraphs maximum)
The Emergency Education program has reached a very critical stage as TWB and its partners begin shifting their focus to transition from short-term training, motivated primarily by the  response to the 2008 earthquake crisis, to a long-term, sustained program that cultivates and engenders a culture of earthquake safety in the region. TWB’s policy is to focus on the development of teachers and teacher-leaders. In China, however, government protocol and cultural etiquette requires varying levels of coordination with all levels of the educational system, from teachers to school administrators to local, provincial, and sometimes national educational institutions. 
•  What are some of the challenges you face in providing quality education and how have you overcome those challenges?

Short- to Long-Term Program Transition Challenges: During initial consultation with teachers and administrators about altering the existing agreements to develop the science inquiry training into earthquake emergency training, our education official partners developed an expectation for short-term, temporary modes of programmatic support, wherein TWB would act as an outside organization brought in to provide a capability or service that local teachers or institutions cannot or will not provide. Education officials assumed that once the provision of these capabilities or services had ended, there would be little or no local responsibility to continue the program. After initial training, teachers realized and expressed an interest in a long-term program. The initial expectation for temporary modes of programmatic support, coupled with the lack of a previous internal mandate for training on earthquake preparedness, may have pre-disposed teachers and school administrators not to expect to play an active role in creating a durable and sustainable earthquake training program. 
Changes or Inconsistencies in Educational Leadership: TWB and its local partners have experienced inconsistencies in the stated needs of teachers as reported by education officials, and the stated needs of teachers as reported by the teachers themselves. For example, a recent shuffle in high-level educational leadership resulted in the announcement that earthquake education was no longer needed in Sichuan. The stated motivation for the change in direction was that the government leadership no longer wished to dwell on the difficulties of the past, insisting that the best way forward was not to relive the earthquake trauma, even through drills or discussions. Through formal and informal assessments with school leaders and teachers, however, TWB found that the teachers felt they required more training to prepare for future earthquakes. TWB’s policy and mission is to support the needs of teachers, but in a hierarchical system such as China’s, government approval is necessary to continue to operate successfully without formal reprimand. When stated teacher priorities are not consistent with priorities required or suggested by educational leadership, this inconsistency presents a dilemma for TWB as to whose assessment should be used for planning purposes. 
•  Lessons learnt / outcomes / good practices resulting from this experience.

Short- to Long-term Transition: Clearly and directly communicate the long-term responsibilities, for both your partners and your organization, associated with producing a self-sustainable program that is owned by local leaders. Incorporate and cultivate acceptable expectations into the plan from the very beginning. TWB is currently helping a local teacher-training school to develop, teach, and incorporate its own course on earthquake safety. 
· Inconsistencies in Teacher Needs/Program Direction: When faced with inconsistencies across institutional levels, it is important to talk with teachers/trainers outside of the school environment (they were as surprised as we were about the leadership change mentioned above). Do your own assessment of the situation, and look to local leaders to arrive at an acceptable solution (in this case, the teachers suggested changing the name of workshop from “Earthquake Education” to “Natural Disaster Education” - a less politically-charged title for the training that still retains most of the content and curricula). Listen to local partners, and remain focused on the group you are mandated to work with or assist. 
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