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What is evidence and how can it support children’s 
learning and development? 

Formative feedback

Screening/diagnostic

Program monitoring

Program evaluation

National/regional/global monitoring

Basic research

Evidence about what children or 
teachers can do and what they are 
ready to learn next

Evidence about which children or 
youth are in need of access to 
additional services or supports

Evidence about how well or how often 
programs are being implemented

Evidence about the extent to which 
children are better off after access to a 
program

Evidence at an aggregate level of how 
children are learning and developing 
over time and the adequacy of 
services or conditions in the 
environment.

Evidence of how children learn and 
develop over time, and the factors that 
constrain or support positive 
adaptation

McKown, 2017; The World Bank, 2017; CASEL 2018, Dolan & Caires, in prep 
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Where are we now?

<20 
Program evaluation

Randomized trials of education 
programs in crisis contexts 
(Burde, Lahmann, & Thompson, 2019)

6% 
Of studies in a leading peer-reviewed journal 
in 2017 are about non-Western populations 

(Rad, Martingano, Ginges, 2018)

Basic research

National monitoring

Program monitoring

2/3  
Of countries on the World Bank’s list of 

fragile contexts have never taken part in an 
international learning assessment 

(The World Bank, 2018)

Of researchers, practitioners, and policymakers 
working to support children’s development in crisis 

contexts in MENAT engage in M&E efforts 
(Caires & Tubbs Dolan, 2018)

80%
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MENAT Measurement Library 
hosted by the Inter-Agency Network for Education in Emergencies
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MENAT Measurement Library Guiding Principles

Guiding principle #1:

The extent to which a measure provides high-quality data and evidence is 
determined by good decision-making throughout the measure selection, 

adaptation, administration, and testing process.
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Guiding principle #2:

We must balance the need for more direct guidance on the level of evidence 
supporting a measure with a need for transparent learning of what worked and 

didn’t work in testing measures.

Ready for purpose with 
adaptations for context
Measures have strong evidence 
of validity and reliability for the 
specified purpose and context

Proceed for purpose 
with caution
Measures have promising 
evidence of validity and 
reliability but require further 
revisions and testing

MENAT Measurement Library Guiding Principles

Under development
Measure has inconclusive 
evidence and is not yet 
ready for wide use
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Enumerator training materials

Technical working paper

User guide
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Guiding principle #3:

Research-practice-policy partnerships are a key way to ensure that evidence 
generated is useful, usable, and meaningful.

MENAT Measurement Library Guiding Principles
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ECBQ-S: Early Childhood Behavior Questionnaire – Short
Dr. Leila Akoury-Dirani, American University of Beirut
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• The validated ECBQ-Short is a screening tool.

• It informs parents and clinicians of child’s needs and difficulties in 

order to develop suitable interventions that prevent maladaptive 

psychological adjustment in children. 

• ECBQ-S can be used in toddler’s mental health preventive programs 

and parents training program to evaluate program effectiveness. 

Measurement for what purpose?
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161 married mothers filled in the ECBQ-Short Form. 28.6% were between 18-
29 years of age, 71.4%were between 30-49 years. They were from different 
level of education ranging from illiterate (1,9%) to postgraduates (6,2%). 
Working mothers formed the majority of the sample (74,5%). Mother were 
recruited from primary health care centers, bank, companies, and nurseries. 
Most of the mothers were at their first baby (93,2%).

Limitations of the study include limited duration of the recruitment phase, length 
of the questionnaires and structured interaction sessions. Some logistic 
difficulties such as transportation and time constraints were noticed. 

Evidence from what context/population?
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• ECBQ-S can be used alongside parenting interventions to help in assessing 
any perceived change in children’s emotional expressions.

• It can be used for screening purposes. If a child has a difficulties to self 
sooth or to regulate his/her emotions, parents can be advised on how to 
adjust their interactions with their child. 

• ECBQ-S can be used in a large scope of research, such as the association 
between temperament and psychological profile, temperament and 
predisposition to psychopathology. 

Recommendations for use:
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ISELA: International Social and Emotional 
Learning Assessment

WHAT? Social and Emotional 
Learning

WHERE? Low-resource and 
fragile contexts

WHO? Children 6–12 years

HOW? 1:1 interview

HOW LONG? ~25 minutes/child

HOW MANY? 47 items

Dr. Nikhit D’Sa, University of Notre Dame
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Measurement for what purpose?

Self Concept

Stress Management

Perseverance

Empathy

Conflict resolution

Relationships

ScreeningTracking EvaluationSituation 
Analysis Monitoring
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Evidence from what context/population?
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Recommendations for use:

Ensure appropriate translation that is child-friendly

Develop contextually-appropriate response options

Invest in rigorous assessor training

Focus on inter-rater reliability

Questions? Contact learningassessment@savechildren.org
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ARCH: Academic Readiness of Children
Selçuk R. Şirin, Ph.D. , New York University
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ARCH encompasses eight components of school 
readiness: 

1. visual perception
2. auditory perception
3. attention and memory
4. problem solving
5. basic concept skills
6. motor skills
7. social-emotional skills
8. self-care

ARCH is designed for use in two main areas: 
• Screening
• Program Evaluation

ARCH is developed to assess school readiness 
for Turkish and Syrian refugee children. 
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• The current measure is a modified version of Sirin’s
Bahcesehir School Readiness Test (BOHT). 

• In the planning phase of the revised measure we 
conducted focus group discussions with teachers, 
parents, and field experts for both Turkish and Syrian 
samples. 

• Data for the validation study were collected in Istanbul 
from 160 Turkish children (in Turkish) and 160 Syrian 
refugee children (in Arabic). 

• The average age of the sample is 5.52 years, with a standard deviation of 1.09 
years. The youngest participant was 4 years old, while the oldest participant was 
8 years old. 

• About half of the participants were boys. 

Evidence from what context/population?
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Recommendation 1: Validation of the Arabic version with data gathered 
from other refugee populations in the in the Middle East. 
Recommendation 2: Validation of the Arabic version with data gathered 
from non-refugee populations in the Middle East. 
Recommendation 3: Validation of the Turkish version with data 
gathered from rural children in Turkey who have no access to 
preschool education. 
Recommendation 4: Development and validation of an English version 
of the measure in the US with immigrant origin populations. 

Recommendations for use:
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SLEC-26: Student Learning in Emergency 
Checklist 

• Designed to use with students 
boys and girls 12-16 years old in 
Palestine;

• It is a self-reported survey carried 
out in collaboration with teachers (it 
can also be used with 6-12 years 
old children if school staff support 
in the reading process);

• 26 questions with 5 likert-scale. 
It takes approx. 30 minutes to 
administer.

Camila Lodi, Norwegian Refugee Council
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• Purpose: SLEC-26 is a measurement tool of promoters and barriers 
for learning among conflict-affected students in Palestine 

• Use: SLEC-26 was developed to inform the work of planning, 
designing and evaluating school-based psychosocial interventions in 
education in emergencies. 

• Competency/outcome: SLEC-26 helps to measure promoters and 
barriers for learning before and after interventions to establish 
indicators for student’s academic functioning and school well-being. 
Five measurement constructs: 1) sense of safety and adaptability; 2) 
Emotion regulation; 3) school support; 4) family support; and 5) 
present and future well-being. 

Measurement for what purpose?
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• Sample: 789 students (358 males, 431 females) of 12-16 
years old from Gaza strip (N=397), Jerusalem (N=150), 
Hebron H2 (N=114) and other areas of the West Bank 
(N=126). The students were from a total of 17 schools, grade 
5 to 10 (9 boys schools, 5 girls and 3 mixed).Schools were 
targeted to be part of the NRC ‘Better Learning Program’ 
(BLP)

• Limitations: i) first time experience; ii) research team based 
in Tromso and project implementation carried out in Palestine 
with one M&E consultant; iii) research carried out during 
ongoing conflict (e.g. in Nov 2018 bombing and crises during 
data collection across PS)

Evidence from what context/population?
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• Recommendation 1:if used in Palestine we recommend 
getting in contact with NRC/UiT to provide guidance on 
how to use it (e.g. Right to Play already using it)

• Recommendation 2:if used in other Middle East 
countries the following standardization process is 
expected to take place: 1)review of SLEC-26 by national 
staff; 2)translation; 3)review of translation; 4)back-
translation; 5)pre-testing assessment and 6) finalization. 

Recommendations for use:
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MEASUREMENT GUIDANCE

[START]

YES YES YESYES

NO

NOYES

NO NO

YES

NO

Use the 
instrument 

Is there 
evidence of 
validity and 
reliability?

Is there any 
instrument 
that captures 
the project’s 
key research 
constructs?

Is the 
instrument 
adequate 
for your 
assessment 
purpose? 

Has the 
instrument been 
used with your 
assessment 
population/ 
context?

Develop a new 
instrument

Do you have the evidence 
of validity and reliability 
collected in your assessment 
population/context?

Find an instrument 
capturing a variable that 
can serve as a  proxy

Do you have time and 
resources to develop 
a new instrument?

Find an 
instrument that 
aligns with the 
assessment 
purpose

Contextualize and 
conduct cognitive 
pre-testing with 
target population 

Pilot test the instrument 
and examine its validity 
and reliability in you 
target population/context

Identify  
research 
question and  
assessment  
purpose of 
the project

Refine measure 
until you find 
evidence of validity 
and reliability

NO
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MEASUREMENT GUIDANCE: KEY STEPS

Is there any 
instrument that 
captures the 
project’s key 

research 
constructs?

What are your 
research 

questions and 
assessment 

purpose? 
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What are you measuring? 
1. Assessment dimension

Values

Language, literacy 
and numeracy

Cognitive 
processes

Social-emotional 
processes

Physical 
wellbeing

Mental health
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What are you measuring?

2. Types of competencies

Knowledge Skills AttitudesBehaviors



36

MEASUREMENT GUIDANCE: KEY STEPS

Is there any 
instrument that 
captures the 
project’s key 

research 
constructs?

Is the instrument 
adequate for 

your 
assessment 

purpose? 

What are your 
research 

questions and 
assessment 

purpose? 
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A. Purpose of the assessment
• Describing and comparing performance at 

the population level

• Assessing individuals’ performance

• Screening 

• Monitoring

• Evaluating impact

Does the instrument 
design meet your 
assessment needs?
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B. Assessment type
• Self-reports

• Other-reports

• Performance-based tests

• Observation tools

• Social network tools

Does the instrument 
design meet your 
assessment needs?
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MEASUREMENT GUIDANCE: KEY STEPS

Is there any 
instrument that 
captures the 
project’s key 

research 
constructs?

Is the instrument 
adequate for 

your 
assessment 

purpose? 

Has the 
instrument been 
used with your 
assessment 
population/ 
context?

What are your 
research 

questions and 
assessment 

purpose? 
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Has the instrument been used with your 
assessment population/context? 
• Language
• Age group

• Context
oHigh / middle / low income country
oEmergency / stable setting

Early childhood Middle childhood Adolescence Adulthood
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How to contextualize a measure?

Translation Cognitive 
pre-testing Piloting
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MEASUREMENT GUIDANCE: FIVE KEY STEPS

Is there 
evidence of 
validity and 
reliability?

Is there any 
instrument that 
captures the 
project’s key 

research 
constructs?

Is the instrument 
adequate for 

your 
assessment 

purpose? 

Has the 
instrument been 
used with your 
assessment 
population/ 
context?

What are your 
research 

questions and 
assessment 

purpose? 
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How to find evidence of validity and 
reliability? National Research Council & Institute of Medicine, 2009

Neither reliable nor valid Valid but not reliable

Reliable but not valid Both reliable & valid

•Reliability
•Internal reliability
•Inter-rater reliability

•Validity
•Content validity, 
•Convergent and 
divergent validity
•Criterion-related validity
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MEASUREMENT GUIDANCE
[START]

YES YES YESYES

NO

NOYES

NO NO

YES

NO

Use the 
instrument 

Is there 
evidence of 
validity and 
reliability?

Is there any 
instrument 
that captures 
the project’s 
key research 
constructs?

Is the 
instrument 
adequate 
for your 
assessment 
purpose? 

Has the 
instrument been 
used with your 
assessment 
population/ 
context?

Develop a new 
instrument

Do you have the evidence 
of validity and reliability 
collected in your assessment 
population/context?

Find an instrument 
capturing a variable that 
can serve as a  proxy

Do you have time and 
resources to develop 
a new instrument?

Find an 
instrument that 
aligns with the 
assessment 
purpose

Contextualize and 
conduct cognitive 
pre-testing with 
target population 

Pilot test the instrument 
and examine its validity 
and reliability in you 
target population/context

Identify  
research 
question and  
assessment  
purpose of 
the project

Refine measure 
until you find 
evidence of validity 
and reliability

NO
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Q&A 
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Contact Information  

Roxane Caires
roxane.caires@nyu.edu

Carly Dolan 
carly.tubbs@nyu.edu

Silvia Diazgranados Ferrans 
Silvia.DiazgranadosFerrans@rescue.org

Leila Akoury Dirani
la55@aub.edu.lb

Selcuk R. Sirin
sirins@gmail.com

Camilla Lodi 
camilla.lodi@nrc.no

Nikhit D'Sa
ndsa@nd.edu

mailto:roxane.caires@nyu.edu
mailto:carly.tubbs@nyu.edu
mailto:Silvia.DiazgranadosFerrans@rescue.org
mailto:la55@aub.edu.lb
mailto:sirins@gmail.com
mailto:camilla.lodi@nrc.no
mailto:ndsa@nd.edu
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Thank You.
www.inee.org/measurement-library


