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What is ACCESS?
• Accelerating Change for Children’s 

and Youths’ Education through 
Systems Strengthening

• 44-month partnership—University 
of Auckland, Accelerated Education 
Working Group (INEE), and Dubai 
Cares

• Recognition that wide range of 
political, economic and cultural 
factors affect accelerated education 
and other non-formal or flexible 
education programmes



How does ACCESS fit into the 
AEWG?

Martha Hewison
Coordinator, Accelerated Education Working Group

martha.hewison@inee.org

mailto:martha.hewison@inee.org


Who are the AEWG?
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AEWG’s current areas of focus



What we know based on evidence

Establishment of AEWG has helped to improve 
clarity on what constitutes quality AE 
programming

A gap between what is ‘ideal’ and what is 
possible: As signalled through research and 
evidence gathering processes

A need to understand and act on wider social, 
economic and political factors which preclude 
programmes from achieving their full potential



Key findings and reflections from 
Phase 1 of ACCESS

Dr. Ritesh Shah
Senior Lecturer, Faculty of Education and Social Work

r.shah@auckland.ac.nz

mailto:r.shah@auckland.ac.nz


ACCESS Objectives

Understand the 
political economy 

of accelerated 
education 

programmes (AEP) 
and how it 

influences the scale 
and nature of 

current provision

Phase 1: Mar 
2021-Feb 2022



Why we started with a political economy analysis?

Source: Education.org (2022). The Post-COVID Recovery 
Imperative 
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4As: An expanded view of AE quality 
Concept How this concept was applied in our analysis
Availability AEP or AEP-like learning opportunities that are appropriately resourced, staffed and run 

are available to those who need and demand such programmes, irrespective of their 
circumstances within a given context. Additionally, such learning opportunities are free, 
with sufficient infrastructure and educational personnel, and take place in safe learning 
environments.

Accessibility AEP and AEP-like learning opportunities consider the barriers which have precluded 
OOSCY from enrolling, or remaining in, formal education, and proactively take measures 
to respond to these barriers. This should be demonstrated by high(er) rates of 
attendance and engagement in such programmes as well as evidence of attainment of 
basic competencies and skills. 

Acceptability The teaching and learning approaches within AE and AE-like programmes as well as 
transition pathways from them are perceived as relevant to the needs of learners, their 
caregivers and wider communities as represented by high rates of completion and 
transition out of such programmes.  

Adaptability The implementation of such opportunities affords sufficient space for programmes to be 
responsive to the unique contextual and situational needs of individual communities 
and groups of learners. 

Influenced by Tomaševski’s Right to Education Framework

https://www.right-to-education.org/sites/right-to-education.org/files/resource-attachments/Tomasevski_Primer%203.pdf
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What does transformation require?

• A need to connect pieces of the puzzle 
together in terms of improving access 
and quality of provision

• Critically interrogate the political will and 
commitment of international actors and 
whether they approach their work with a 
learner-centric view

• Acknowledging the important 
foundations where systemic change may 
be possible



Panel Discussion (moderated by Ritesh Shah)



Topics to be discussed

1. Surprises from this research (Ana, Rachel and Martha)

2. Reflecting on findings from Phase 1 of ACCESS in terms of 
approaches to scaling up, institutionalising and strengthening quality 
of provision for OOSCY (Kat and Rachel)

3. The challenges and opportunities of moving from a humanitarian to 
developmental response with AE provision (Emilia)

4. The influence of the findings from Phase 1 of ACCESS on the AEWG’s 
work moving forward (Martha and Kat)

5. The benefits of this research-practice partnership thus far (Chima)



Questions and answers to panelists and 
presenters



inee.org/network-spaces/aewg
access-education.auckland.ac.nz

http://inee.org/network-spaces/aewg
https://access-education.auckland.ac.nz/

