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BACKGROUND AND CONTEXT  

This case study presents the strengths and weaknesses of a series of four INEE Conflict 
Sensitive Education (CSE) workshops held in October 2019 (Training 1), October 2020 
(Training 2), February 2021 (Training 3), and March 2021 (Training 4) as part of the 
Never too Late to Learn consortium in Tanzania. Given the work provided to tailor the 
content of the training pack to the participants’ needs and abilities, this case study looks 
at the extent to which training adaptation, contextualization, and co-creation, ensured 
concrete and improved, positive impact on trainees’ work and institutionalization. 

The overall objectives for all 
four 4-day workshops were: 
to consolidate participants’ 
basic knowledge of the INEE 
Minimum Standards, build 
skills on the topic of con-
flict-sensitive education to 
increase use of the pack. 
Trainings 1, 3, and 4 were con-
ducted in English and were 
aimed at education and pro-
tection stakeholders working 
in organizations, institutions, 
and local/district education 
offices. These trainings had 
the additional objective to 
strengthen the institutional-
ization of CSE concepts and INEE MS through more activities around advocacy and 
using the Guiding Principles. Training 2 was the only one conducted in French, with 
additional translation into Kiswahili and Kirundi and the target audience was teachers 
in Mtendeli Refugee camp.

Due to COVID-19 travel restrictions, a hybrid format (combination of pre-recorded vid-
eos and in-person facilitation) was developed for Trainings 2, 3 and 4. Based on recom-
mendations from Training 1 to develop a version for teachers, Training 2 content was 
adapted and made relevant to different levels of conflict such as classroom management 
and other interactions within the learning environment or community. Trainings 1 and 4 
consisted of Education in Emergencies actors. Translation was provided to Training 2 
participants who were not fluent in French. The participatory component of the training 
was maintained through activities in pairs, small group work, presentations and partici-
pant-led plenary discussions. Trainings 1, 3, and 4 took place in a hotel conference room, 
which provided access to more stable technology. Training 2 was held in a meeting room 
at Mtendeli Refugee camp and had less to no access to technology services, which was 
difficult for a hybrid training model. 

Participants reading about Sierra Leone and Uganda © Wia-mae Koha Mmari
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Whereas prior trainings in other countries were conducted over three days, these train-
ings were adapted to occur over four days. This change was due to feedback from 
previous trainings where participants felt rushed through the modules. The modules 
were well-balanced between facilitator-led sessions and participant-led sessions, cre-
ating an active learning environment and encouraging knowledge sharing. Activities 
were designed to give more ownership of content to participants. Contextualization of 
the content for a camp setting was appreciated by participants. This was achieved 
through adapting or creating training materials such as case studies and practical ex-
ercises that took into account the reality experienced by participants, and included 
specific issues of education delivery in camps. The adaptations were made according 
to empirical experiences and a thorough understanding of the challenges and working 
dynamics of participants. “We could relate to them in our life, it becomes easy with 
practice”. (Training 2 participant). Materials were developed in collaboration between 
an international facilitator with experience working with refugee populations, a 
Tanzanian facilitator whose work focuses on education provision in camp settings, and 
another Tanzanian facilitator who personally experienced learning and teaching in a 
refugee camp as a refugee themself. 

The hybrid training model was 
successfully delivered despite 
many challenges and conse-
quent ad-hoc changes by the 
facilitators (in-country and 
remotely). Trainings 3 and 4 
covered a wider range of top-
ics than Training 1 and 2. In 
addition, based on feedback 
from the first two trainings, 
Trainings 3 and 4 were adapt-
ed to provide more accessibil-
ity to reading and writing ac-
tivities in terms of format and 
language used. Case study 
activities were contextualized 
to refugee situations.

Facilitators led data collection by disseminating the training evaluation, pre- and 
post-training tests, and knowledge questionnaires at the end of each training, and on 
occasion, after the training. The questionnaires and tests evaluated participants’ appli-
cation of new knowledge, and identified opportunities for training feedback sessions. 
Facilitators provided paper copies of the materials and guidance to participants when 
needed. Questionnaires were disseminated via email and WhatsApp for Training 1 and 
in-person via focus groups for Trainings 2-4. 

Training 1 Participants with CSE Packs © Emeline Marchois
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EVIDENCE AND OUTCOMES 

The 143 participants increased their knowledge and understanding of Education in 
Emergencies and learned where to access resources and technical support. They devel-
oped knowledge of CSE and the existing tools and guidance to support the integration 
of CSE into their organizations’ policies, programs or at work and within their communi-
ties. Participants also gained technical competency to incorporate conflict sensitivity in 
their work. 50% of participants had little to no prior knowledge of CSE before the training, 
and 100% gained very good to excellent knowledge of CSE after the training, with 100% 
knowing which resources to use for CSE.

All four trainings met participants expectations as noted in their evaluations, and 97% of 
participants expressed satisfaction about the overall training (45% rated it excellent, 32% 
very good, and 19% good). Participants noted that it answered their questions, maintained 
their engagement, and met the learning objectives. The balance between pre-recordings 
and live facilitation was appreciated despite the hurdles it created and participants en-
joyed the variety of activities and methodology used. Respondents valued the training, 
“since it addresses the critical challenges faced in our work.” 92% of participants see them-
selves as more sensitive to questions of conflict in education and 87% responded that they 
are now using the INEE Minimum Standards in their work.

WHAT HAPPENED AFTER?

Training was focused on knowledge ac-
quisition of CSE and did not serve as a 
‘training of trainers’ on CSE. Participants 
were provided with a summary and key 
concepts to share with their colleagues 
and teams during training feedback ses-
sions. Only 24% of respondents shared 
back knowledge and learning points 
with colleagues at work meetings, or 
during parent meetings. This low num-
ber can partially be explained through 
migration (some trainees, who were ref-
ugees, have moved to new locations or 
back to their home countries) and lack of 
technology, which prevented facilitators 
from maintaining contact with them. 

Participants estimated that they shared 
their newly-acquired knowledge of CSE 
with 142 colleagues, parents, and com-
munity members. It is assumed this 
number is actually lower than the actual 

Réflection Tool activity © Wia-Mae Koha-Mmari 

https://inee.org/resources/inee-minimum-standards-2010
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amount as not all participants completed their questionnaires. Participants (76%) noted 
that lack of financial resources was the main reason it was challenging to share their 
knowledge: “I tried to offer it but it was not successful because the participants were not 
ready to offer their time freely.” Incentives for trainings and capacity building exercises 
may help to overcome this hurdle. 

This is explained through population movements, part of the trainees who belonged to 
the refugee population has since then returned to their home country or have changed 
region, hence the loss in communication especially if they didn’t have any technological 
device to stay in touch with the facilitation team. 

HOW ARE NEW SKILLS USED? 

Participants who identified as EiE experts noted the importance of integrating CSE 
and ‘Do no Harm’ concepts into all aspects of projects, particularly around community 
participation: “conflict sensitive education is more crucial in sustainability of a project, 
it creates a sense of ownership to the community members. It provides the relevant 
interventions from communities’ needs.”

Teacher participants noted their classroom management skills improved and they 
observed better social cohesion within their school community. They found the tools 
useful in conversations with education authorities, and now have better knowledge 
of their rights and responsibilities. One notable reflection from many participants was 
to be more self-aware of the role they may play in conflict and how to avoid causing 
any from the start:” thanks to the new knowledge, the school community will avoid 
many problems that were caused by me.” This interesting self-reflection was repeated 
throughout the feedback forms.

Education authorities use knowledge for internal conflict resolution at the office or 
within the school community; “I use it through guidance and counseling students and 
teachers who face different problems. It helps to solve educational, social, and other 
problems faced.” They apply concepts learned during the recruitment and selection 
process of new staff, work on raising awareness among colleagues, and provide ad-
vice to the education community. Teachers also integrate concepts and tools for their 
monitoring and evaluation activities. 

The takeaway from these testimonies is that CSE helps with better social cohesion at 
various levels in the classroom, school, community, and beyond. If institutionalization 
is important for the advancement of the right to education and access to education, 
the fact that it is progressively integrated culturally is just as crucial, especially since it 
contributes to social cohesion and in the long term, to a peaceful environment where 
education becomes a priority. 

Overall, 93% of participants reported they are more sensitive to conflict, finding the 
causes of conflict, and solving conflict-related issues at work. 



6

WHAT TOOLS ARE USED? 

43% of participants reported using the CSE Guiding Principles in their work, 54% use 
the three key CSE tools (Guidance Note, Guiding Principles, and Reference Tool), and 
3% noted they don’t use any CSE tools. Participants like the structure and ease-of-use 
of the Reference Tool, particularly because it is organized around the INEE Minimum 
Standards. 87% of participants report they use the INEE Minimum Standards in their 
work, while 7% did not respond.

CHALLENGES AND 
LESSONS LEARNED   

CHALLENGES

Participants of each training 
recommended longer train-
ings due to the amount of in-
formation covered: “the weak-
ness was that few days were 
set for the workshop, and 
there were many materials to 
be covered.” 54% of Training 
1 participants said the train-
ing needed to be extended to 
more than 3 days to properly 
cover all the materials, which 
led to Trainings 2-4 taking 
place over 4 days, however, even 4 days was flagged as too short. 

Relying on technology due to conduct the trainings in a low-tech (or sometimes no-tech) 
setting, was challenging. It was important that the training was delivered at Mtendeli 
Refugee Camp, but logistics and planning along with ensuring content was interactive 
and relatable was challenging for facilitators. The use of technology was overwhelm-
ing for some participants who had little exposure to a variety of technologies. Sound 
and image quality along with the speed of training, were too fast for some partici-
pants. To alleviate some of these challenges, facilitators paused the videos to summa-
rize learning points and translate any unclear messages. Participants also flagged the 
inability to interact with the facilitators who pre-recorded videos (due to poor internet 
connectivity and travel) by asking questions. The in-person facilitator would follow-up 

Facilitation at Mtendeli Refugee Camp © Ngulinzi Ntigwyahuligwa

https://inee.org/resources/inee-conflict-sensitive-education-guiding-principles
https://inee.org/resources/inee-guidance-note-conflict-sensitive-education
https://inee.org/resources/inee-conflict-sensitive-education-quick-reference-tool
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with the remote facilitator via email to ask questions, however, participants noted it 
would be more useful in-person. 

Participants of Training 2, which was delivered in French, with Kiswahili and Kirundi 
translations, noted the trainings should be provided in each language as separate train-
ings, rather than a combined one. French was chosen as the training’s main language, 
based on participants’ country of origin and language used in other activities inside the 
camp, but their level of fluency was not assessed prior to the training. 10% of partici-
pants noted it was difficult to comprehend the content. While the trainings were intend-
ed to be as interactive and practical as possible, there are some reading/writing portions 
that require a high level of comprehension in the language of delivery. Facilitators paused 
often to clarify terminology and concepts. 

LESSONS LEARNED

• Asking participants to self-assess their language skills doesn’t actually ensure ev-
eryone has a similar level of understanding in the language the training will be con-
ducted in. Additionally, ask all participants which language they prefer to learn in. 

• The recruitment of facilitators with lived experience of the context (socio-economi-
cal, regional…) is a value added for more accurate contextualization.

• The use of technology is a good alternative to in-person facilitation as long as 
the tools are of high quality and the format brief with concise key concepts and 
learning points. 

• Shortening the content of the training modules and focusing on domains relevant to 
teachers was appropriate and efficient. 

RECOMMENDATIONS

• Review the training materials even after contextualization and reassess content 
from a learners’ perspective, taking into account learning styles and the language 
in which learning takes place. Move away from written materials and adapt reading 
and writing tasks according to the cohort’s abilities.

• Allow time for a questions and answer session on the technology to be used
• Ensure gender parity in trainings by asking organizations to send women.
• Set up an emergency team of teachers to be deployed in the event of emergencies.
• Build a budget for follow-up sessions that serve as a reporting channel to INEE and 

allow participants to ask clarifying questions that may have arisen.
• Ensure advocacy or awareness campaigns on CSE at all levels, from school commu-

nity to education authorities 
• Continue to budget for CSE trainings and dissemination of CSE materials
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This case study was commissioned by INEE and written by Emeline Marchois, INEE French 
Language Community Facilitator and Dr. Wia Mae Koha-Mmari, INEE Project’s Focal Point 
in Tanzania, with support from Ngulinzi Ntigwigahuligwa, NRC Education Coordinator, 
Kibondo, Tanzania, and review by INEE Knowledge Management Coordinator, Sarah 
Montgomery. Design provided by 2D Studio. Funded by the European Union (DG INPTA).

This case study is part of a compilation of three case studies on INEE CSE workshops in 
Goma, DRC; North Kivu, DRC; and Tanzania.

About the Never too Late to Learn project 
INEE took part in the Never Too Late to Learn project, a four-year programme led by NRC 
and funded by the European Union (DG INTPA) within the BRICE (Building Resilience in 
Crises through Education initiative. The programme aims at providing displacement 
affected children with quality and protective alternative education in the Democratic 
Republic of Congo and Tanzania. The project has a strong focus on out-of-school children 
and girls, supported also through a holistic community-based approach to enhance their 
safety and well-being. A comprehensive Teacher Professional Development programme 
is also embedded to increase quality, sustain attendance and ensure protection of 
vulnerable children. Included is also a research component on accelerated education and 
academic resilience to broaden the evidence for education in diverse crisis contexts, a 
capacity building component, and collection of best practices and lessons learnt on 
conflict sensitive education. Consortium partners include: NORCAP, Babawatoto Centre 
for Children and Youth Trust, Mouvement International des Droits de l’Enfant, de la 
Femme, de l’Homme Veuf et de leur Promotion Social (MIDEFEHOPS), War Child UK, Child 
Resilience Alliance, and the Inter-agency Network for Education in Emergencies (INEE).   
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