
Contextualizing the INEE 
Conflict Sensitive Education 

Training in Goma, DRC:  
A Case Study



2

BACKGROUND AND CONTEXT  

This case study presents the strengths and weak-
nesses of two INEE Conflict Sensitive Education 
(CSE) workshops held in November 2018 (Training 
1) and June 2019 (Training 2) in Goma, Democratic 
Republic of the Congo (DRC), as part of the Never 
too Late to Learn consortium in DRC. Given the 
work provided to tailor the content of the training 
pack to the participants’ needs and abilities, this 
case study looks at the extent to which training 
adaptation, contextualization, and co-creation, 
ensured concrete and improved, positive impact 
on trainees’ work and institutionalization. 

The indisputable strength of the INEE CSE train-
ing materials is that content is constantly adapt-
ed; the context, the local situation, the profile of 
participants, their needs and priorities are always 
taken into account, and the experience from local 
actors adds to shape content more accurately. 
Participants from both trainings praised the con-
tent quality, good facilitation, consistent and inter-
esting materials, and active participation from participants.

The workshop’s objectives remained the same for both of the 3-day trainings: to in-
crease participants’ knowledge of the INEE Minimum Standards, build skills on the topic 
of conflict-sensitive education to increase use of the INEE CSE Pack, and strengthen its 
institutionalization.

The specific objectives were unchanged for both trainings, as participants all shared 
similar profiles; education or protection International Non-governmental Organizations 
(INGO)/ local Non-governmental Organizations (NGO), local education authorities, 
Education in Emergencies (EiE) and protection colleagues. The first cohort (Training 1) 
had 30 participants, including 7 women, and the second cohort (Training 2) had 29 par-
ticipants, including 5 women. 

The trainings aimed to improve participants’ knowledge of CSE, its tools and guidance 
to support the integration of CSE into education programs and policies, as well as in-
crease their technical skills to include CSE in all phases of the program cycle: assess-
ment, development, implementation/management, monitoring and evaluation. The 
overall training content met 84% (Training 1) and 100% (Training 2) of participants’ 
expectations, which indicate successful content design and training material develop-
ment for those cohorts of trainees. 

Strategies Activity, DRC, 2019 © Emeline Marchois

https://inee.org/resources/inee-conflict-sensitive-education-pack-training-modules
https://inee.org/resources/inee-conflict-sensitive-education-pack-training-modules
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These CSE trainings had a multilevel positive impact, at the organization and/or institu-
tion levels, where trainees applied their learning to planning activities and programming 
as well as managing and setting up new ways of working. As reported by a Training 2 
participant who used CSE concepts to better their work : “we are sensitive to conflict is-
sues, this has allowed us to set up an accountability, complaint management and gender 
team in our organization for transparency.”By setting up those mechanisms, they worked 
against discrimination and improved their own responsibility towards their staff as seen 
in the interactions between conflict and Community Participation (CSE Guidance Note, 
P.11) and interactions with education personnel.

The use of CSE also works positively on and through intra- and inter-personal relation-
ship levels for improved implementation by humanitarian actors, but also for them to 
reflect on their actions and approaches as individuals. As a Training 1 participant noted, 
“This training corrected me. It enabled me to correct and sensitize on historical obstacles 
and fight against prejudices.” CSE concepts and steps reinforce humanitarian principles 
of humanity, neutrality, impartiality and independence and the principle of Do No Harm 
as mentioned by a participant, “I learned to live without doing harm,” and another par-
ticipant stated that “before this workshop, we acquired knowledge that allowed us to do 
well in the work we do as actors in education and victim of conflict. It allowed us to situ-
ate ourselves especially within education by taking into account the question of conflict 
in our environment.”

The INEE CSE Pack was developed using a human rights-based approach and is struc-
tured around the INEE Minimum Standards. The participatory training methodology was 
developed by INEE, in conjunction with the project’s DRC-based focal point to adapt 
and co-create content from the CSE Pack to the group’s learning priorities, and built on 
local experience to better contextualize content and examples. The training is highly in-
teractive and offers theoretical points, practical or application exercises, self-reflection 
sessions, and a variety of group work activities (in pairs or small groups of 6). On the last 
day, an evaluation that reviewed content and facilitation performance was completed by 
participants before they were awarded their participation certificates.  

A monitoring questionnaire was 
shared with participants after 
the training to gather feedback 
on their application of knowl-
edge acquired during training, 
and on the impact it has had on 
their work and their communities. 
Unfortunately, only 20% of par-
ticipants from the Training 1 co-
hort, and 38% of participants of 
the Training 2 cohort completed 
the questionnaire. 

DRC, 2018 © Emeline Marchois

https://inee.org/sites/default/files/resources/INEE_CSE_Guidance_Note_EN.pdf
https://inee.org/sites/default/files/resources/INEE_CSE_Guidance_Note_EN.pdf
https://inee.org/collections/inee-conflict-sensitive-education-pack
http://inee.org/minimum-standards
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EVIDENCE AND OUTCOMES 

The data in this case study is drawn from the responses of the training evaluation and the 
monitoring questionnaire, which were designed to obtain quantitative and qualitative re-
sults. The monitoring questionnaire was made up of twelve questions focused on: 1) newly 
acquired knowledge, 2) how participants can define, explain, recognize, and identify INEE, 
the INEE Minimum Standards, or CSE concepts, 3) how they understood new CSE knowledge 
and its application in their work, 4) if they had applied the knowledge outside of the training, 
and 5) if they had summarized or presented their CSE learnings to other EiE stakeholders.  

WHAT HAPPENED AFTER THE TRAININGS?

After the trainings, at least 14 CSE training information sessions (team briefings, small 
and large trainings) took place, facilitated by participants of the two trainings. It is es-
timated that 231 people were trained or educated on CSE in DRC (in and outside of 
Goma), Niger, Mali and Burkina Faso. Some CSE training information sessions occurred 
ad hoc and data about their reach was not available. CSE training information sessions 
were held by 50% of Training 1 participants compared to 45% of Training 2 participants. 
People who benefited from the CSE training information sessions or trainings were EiE 
actors, school directors, managers, organizations’ colleagues, and local education au-
thority staff. As far as results permit us to measure the impact of the activity on in-
stitutionalization, we can say that it enabled organizations to hear about CSE and the 
availability of tools, without being able to work with accurate data and reports shared 
by participants. In total, the 231 people who learned about CSE from the 59 trainees is 
nearly 4 times more than the original target reach. 

HOW ARE NEW SKILLS USED? 

Participants from both trainings stated that the knowledge is used daily in their work for 
a variety of purposes and in diverse ways. For example in programming, a participant 
reported that they apply knowledge at each phase of the project and they analyze how 
their program can be sensitive to conflict. They do so by using the CSE Reflection Tool, 
which is a tool that can be used to ensure that conflict sensitivity is integrated in educa-
tion at all stages of the programme cycle: assessment, design, implementation/manage-
ment, monitoring and evaluation.  

A strong set of skills gained by participants is the capacity to lead a conflict analysis 
which participants have said they now use in their work and personal life. As a par-
ticipant noted, “ I work in a conflict zone. I can identify the actors, causes of conflicts, 
dynamics of conflicts, and the profile of conflicts before implementing activities by an-
swering the questions: education or protection for whom, what, and when?” Those are 
the components of a basic conflict analysis taught in the CSE modules.

Participants also shared that they now deal with difficult and challenging situations dif-
ferently by pausing to understand or analyze the conflict before taking actions. Through 

https://docs.google.com/document/d/1g1jrTIhU90JJw_-lwSPWoSLz4kxYmkjg/edit
https://inee.org/resources/inee-conflict-sensitive-education-reflection-tool
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conflict analysis, they identify the role they can potentially play in conflict. The training 
has also helped participants contextualize according to operational risks by going back 
to the key steps of CSE to support their reflection. As a Training 1 participant noted, “I 
[now] understood the steps we have to follow to be sensitive to conflict, and everything 
converges to the principle of DO NO HARM.” The three steps of CSE appeal to “do no 
harm” principles because they require one to 1) understand the conflict, 2) analyze the 
interactions, and 3) act to minimize negative impacts and maximize positive impacts of 
education policies and programmes on conflict. 

The questionnaire provided great insight on the skills and knowledge acquired during 
training as well as value added on participants’ daily work, however data on the latter 
was mainly qualitative, albeit valuable. As one participant noted: “this capacity building 
has given us a lot of tools, and today we are able to set up an education project that takes 
into account conflict issues by applying conflict mitigation strategies in schools. In addi-
tion, this workshop allowed us to track solutions to respond to an educational situation 
in times of humanitarian crisis.”This testimony is an accurate summary of the objectives 
of the training, which ensures content was delivered adequately, according to needs and 
objectives were met successfully. 

The application of CSE is understood as a way to better provide support to affected 
populations, it also works towards constructing a peaceful community environment by 
reducing stress and tension opportunities as in the words of a participant: “we are more 
sensitive to conflict questions and work on not influencing the existing conflict by building 
a climate of peace and peaceful cohabitation. We now define criterias for workshop par-
ticipants’ selection for example”. Through this example we understand that new knowl-
edge is demonstrated to be assimilated and put in practice instantly.

WHAT CSE TOOLS ARE USED? 

The INEE CSE Pack was used by 88% of all respondents (82% of Training 1 and 92% of 
Training 2 participants). A breakdown of use of specific INEE CSE materials by training 
are as follows:

INEE CSE Tool Training 1 Training 2

CSE Pack (Guidance Note, Guiding Principles,  
and Reference Tool)

33% 36%

Guiding Principles 33% 43%

Reference Tool 16% 14%

Guidance Note NA 14%

Participants noted that all INEE CSE tools are “complementary to the acquired knowledge, 
and this for the improvement of my services.” The Guiding Principles are the most used 
tool as emphasized by one participant: “the Guiding Principles help me to guide education 
interventions in these conflict contexts and facilitate the design of education projects in 
emergency situations, policies, programs of the education sector take into account conflict 

https://inee.org/resources/three-steps-conflict-sensitive-education-infographics
https://inee.org/collections/inee-conflict-sensitive-education-pack
https://inee.org/resources/inee-conflict-sensitive-education-guiding-principles


6

issues.“ It is important to note that this reflection aligns with the stated objective of the 
Guiding Principles: “The INEE Conflict Sensitive Education Guiding Principles are for stake-
holders concerned with education in conflict-affected and fragile contexts, and can be 
used to guide education interventions in these contexts and ensure that conflict sensitivity 
is incorporated in education proposals, policies, investments and programmes“ (INEE).

CHALLENGES AND 
LESSONS LEARNED   

EXISTING CHALLENGES

• Access to sites: Participants 
noted they often cannot organize 
training information sessions due 
to contextual challenges, such 
as acute conflict phases, lack 
of physical access to a common 
venue, leading to time delays 
in setting up trainings. Security 
and safety issues are dominating 
limiting factors.

• Access to funding: Monitoring and 
capacity building via the partic-
ipants through training informa-
tion sessions was not integrated 
in the project’s budget.This was 
the most cited barrier to not conducting trainings, as emphasized by one participant: 
“CSE has been very useful in that it applies to our context, but difficult for us due to 
the lack of financial means”. 

NEW CHALLENGES

• Lack of awareness of the ‘two faces of education’1: An additional barrier is that EiE 
stakeholders are not aware of the challenges education and conflict represent and 
their interaction: “there are no requests, perhaps because the teachers/principals 
we often meet are not informed that conflict-sensitive education exists.”

1    https://www.unicef-irc.org/publications/269-the-two-faces-of-education-in-ethnic-conflict-towards-a-
peacebuilding-education-for.html

Participants in a reading activity © Émeline Marchois

https://inee.org/resources/inee-conflict-sensitive-education-guiding-principles
https://www.unicef-irc.org/publications/269-the-two-faces-of-education-in-ethnic-conflict-towards-a-peacebuilding-education-for.html
https://www.unicef-irc.org/publications/269-the-two-faces-of-education-in-ethnic-conflict-towards-a-peacebuilding-education-for.html
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• Interest for trainings: A final challenge is that EiE stakeholders are either unaware that 
there are training opportunities on CSE or the information about them do not reach them. 

• COVID-19: A third training was intended to take place in the first semester of 2020, 
but was canceled due to COVID-19. The pandemic also impeded data collection 
from participants until gatherings were authorized again.

LESSONS LEARNED

• To ensure content adaptation and consistency in learning methodology, it is good 
practice to consult with the INEE Secretariat to receive technical support prior to 
designing a training. This communication is key to sharing lessons learned from 
previous trainings and INEE-certified trainers can provide additional support.

• Better assimilation and understanding are achieved through keeping a balance 
between theory and practice, and adding contextual examples.

• The key to an accurate conflict analysis in the future is providing participants the 
opportunity to take part in a conflict analysis, even if not contextually relevant to 
their situation.

• Distribution of printed material for each participant enables them to use the knowl-
edge as soon as possible, independent of technology access and availability.

• Measuring the impact on institutionalization is difficult given the lack of resources 
engaged after the training for the participants. 

RECOMMENDATIONS

• Develop a communication plan with participants prior to the end of training to pro-
vide them with a space to stay engaged with the facilitators and fellow participants 
to ask questions and share experiences. An in-person follow up is highly recom-
mended to encourage participants to continue to engage in their learning. When a 
post-training event was conducted for Training 2, additional engagement by partici-
pants was 25% higher than Training 1, where no follow-up event took place. 

• Strengthen advocacy, give visibility and communicate on CSE at all levels, create 
messages on education and conflict’s interaction. Disseminate learning opportu-
nities to show that CSE strategies are impactful, as many EiE stakeholders are not 
aware of the topic nor the existing training and resources available. 

• Create distance learning facilities for remote learning when physical access is not 
available (security or pandemic).

• Create training opportunities in areas where access is difficult to reach out to a 
wider number of EiE actors. 

• Build training information sessions (or smaller cascade trainings) into programs with 
a dedicated budget. This step should be considered as an integral phase of the proj-
ect. A suggested means of ensuring sustainability of a training program is forming 
and/or maintaining a relationship with the Global Education Cluster by offering the 
CSE training to cluster members on a regular schedule. Through a regularly occur-
ring training, costs would be reduced and monitoring and evaluations would be 
more coherent and reliable. 
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This case study was commissioned by INEE and written by Emeline Marchois, INEE French 
Language Community Facilitator, with support from Edmond Shamba, Project’s Focal Point 
in DRC and co-facilitator, and review by INEE Knowledge Management Coordinator, Sarah 
Montgomery. Design provided by 2D Studio. Funded by the European Union (DG INPTA).

This case study is part of a compilation of three case studies on INEE CSE workshops in 
Goma, DRC; North Kivu, DRC; and Tanzania.

About the Never too Late to Learn project  
INEE took part in the Never Too Late to Learn project, a four-year programme led by NRC 
and funded by the European Union (DG INTPA) within the BRICE (Building Resilience in 
Crises through Education initiative. The programme aims at providing displacement 
affected children with quality and protective alternative education in the Democratic 
Republic of Congo and Tanzania. The project has a strong focus on out-of-school children 
and girls, supported also through a holistic community-based approach to enhance their 
safety and well-being. A comprehensive Teacher Professional Development programme 
is also embedded to increase quality, sustain attendance and ensure protection of 
vulnerable children. Included is also a research component on accelerated education and 
academic resilience to broaden the evidence for education in diverse crisis contexts, a 
capacity building component, and collection of best practices and lessons learnt on 
conflict sensitive education. Consortium partners include: NORCAP, Babawatoto Centre 
for Children and Youth Trust, Mouvement International des Droits de l’Enfant, de la 
Femme, de l’Homme Veuf et de leur Promotion Social (MIDEFEHOPS), War Child UK, Child 
Resilience Alliance, and the Inter-agency Network for Education in Emergencies (INEE).   
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