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Sector-wide characterization of Early Childhood Development
and Education in Emergencies (ECDEiE): Study Overview
Multiple
country-case studies

Academic literature
review

Global
Stocktaking Survey

Grey literature
review

Global Reference Group: Aga Khan Foundation, ChildFund International, the Global Education Cluster, the International Rescue Committee, the Open Society Foundations,
Plan International, Save the Children

Colombia

• ECDE policy landscape
• Protracted armed conflict
• Recent Venezuelan Crisis

In-county sample: Bogota, Norte de Santander and Antioquia

Norte de
Santander
Antioquia

1. Migration profiles
2. Institutional landscape

Bogota

3. Programmatic landscape

Methodological
approach

Study
sample

Three-pronged analytical approach

Systems Characteristics
Barriers

Levers

Policy frameworks and systems preparedness

•
•
•
•

Child Rights
Comprehensive and holistic ECDE policies
Governance bodies for coordination
Policy instruments to harmonize aid and development paradigms

“We feel like the system and some people in Colombia have helped us” (Venezuelan caregiver)

Policy frameworks and systems preparedness

•
•
•
•

Child Rights
Comprehensive and holistic ECDE policies
Governance bodies for coordination
Policy instruments to harmonize aid and development

Is ECDE well-positioned in the public
policy discourse across levels of governance?

Enable responses anchored in the realization of all
children’s rights

Strategic planning, data management and coordination

•
•
•
•

National-level governance bodies
Capitalization on ongoing efforts to integrate national data systems
Multiple humanitarian aid planning and coordinating mechanisms
Integration of national ECDE policy principles and humanitarian mandates

“It has been difficult to get a work permit … and very difficult to access healthcare
unless it is an emergency” (Venezuelan caregiver)

Programmatic approaches and implementation

•
•
•
•

Programs that respond to the National ECDE policy vision
Local-level programs that target specific populations
Programs that fully integrate displaced and host communities
Humanitarian aid programs (varied level of alignment with local context)

Programmatic approaches and implementation

“At the center, the children have all they need, they have taught him so much. My
child says she wants to be like her teacher one day” (Venezuelan caregiver)
“We all learn differently – for my child who is in pre-primary it has been difficult to
learn because he is not used to the way they teach in Colombia. I tell him to
defend what he knows and his learning” (Venezuelan caregiver)
•
•
•
•

Programs that respond to the National ECDE policy vision
Local-level programs that target specific populations
Programs that fully integrate displaced and host communities
Humanitarian aid programs (varied level of alignment with local context)

Resource mobilization and financing

“Having access to this center is the best thing that has happened to us and our
young children...we only hope we can continue to come here” (Venezuelan
caregiver)

•
•
•
•

Prioritization of ECDE via instruments for planning and financing
Integration of conflict/post-conflict alleviation funds
Targeted financing for highly affected communities
Increase in aid funding

•
•
•
•

Child Rights
Comprehensive and holistic ECDE policies
Governance bodies for coordination
Policy instruments to harmonize aid and development

•
•
•
•

National-level governance bodies
Capitalization on ongoing efforts to integrate national data systems
Multiple humanitarian aid planning and coordinating mechanisms
Integration of national ECDE policy principles and humanitarian mandates

•
•
•
•

Programs that respond to the National ECD policy vision
Local-level programs that target specific populations
Programs that fully integrate displaced and host communities
Humanitarian aid programs

•
•
•
•

Prioritization of ECDE via instruments for planning and financing
Integration of conflict/post-conflict alleviation funds
Targeted financing for highly affected communities
Increase in aid funding

Consensus statements
What are the most significant factor(s) to effectively strengthen ECDEiE in
the global context?
• Strengthen advocacy and knowledge brokering
• Increasing capital and recurrent investments
• Alignment with global goals and rights frameworks
• Sensistization, mobilization and familiy engagement

Participate in our survey, thank you!

Country-case
studies

Global
Stocktaking Survey

• ECDEiE
• ECDE
• Humanitarian actors
• Government leaders
• Academics

Grey literature
review

Academic literature
review

https://mailchi.mp/inee.org/yale-eceie-survey-eng?e=bf3462e99f&fbclid=IwAR3zN4ZTgdOlBUOmz-iIfj60O-zkMnjxAU7BvMIWtdbGB5BvCaH-nrdIU4g

Education in Situations of Risk and Conflict
(Phase 4)
“Teachers, Schools and Communities: A
Framework for Improving Basic Education in
Gang- Controlled Territories”
Research program of the Master’s in Education Policy and Evaluation
Central American University (UCA)
San Salvador, El Salvador, Central America

El Salvador and the gang crisis
• El Salvador has struggled with a gang crisis since the late
1990s, due to post-civil war lack of opportunities fueled by
immigrants deported from the United States.
• Public schools became of interest to the gangs decades
later as a place for recruitment, selling drugs and general
territorial control.

“Teachers, Schools and Communities: A Framework for Improving Basic
Education in Gang- Controlled Territories” El Salvador

Education in a context of insecurity
• Gangs profoundly affect the daily life of youth and their
communities, due to their territorial control.
• State-run schools continue to operate even in gang-controlled
areas.
• The gang presence in the community influences in the
functioning of the schools, the role of the teachers and their
relationships with the students.
• It also affects the educational relationships in the school and
between the school and the broader educational community.
“Teachers, Schools and Communities: A Framework for Improving Basic
Education in Gang- Controlled Territories” El Salvador

A few research results (2017-2018)
Emergence of a “coercive inverse authority”
• The erosion of teacher’s pedagogical authority through the exercise of power in
the classroom by students close to the gang.
• Use of proximity to the gang to challenge, intimidate or threaten other students
and their teachers.
• Educational relationships are manipulated and teachers feel anxiety and fear for
their jobs or lives.
• The sensation of insecurity, anxiety and fear fuel the influence of the “coercive
inverse authority”.
“Teachers, Schools and Communities: A Framework for Improving Basic
Education in Gang- Controlled Territories” El Salvador

A few research results (2019)
• The security situation surrounding the school is unstable and beyond the control of
the school.
• Security is mainly affected by: national security policies, police actions and
decisions by the gangs themselves in regards to their activity.
• Mostly the school prefers to maintain cordial but distant relations with these actors.
• Interventions by (international) NGOs are often innovative and should be part of
the ordinary curriculum, but –in spite of their pretentions- do not influence security.
• However, for children who have to work helping out their families, the school is
often a positive environment, a place to relax and have some fun.
“Teachers, Schools and Communities: A Framework for Improving Basic
Education in Gang- Controlled Territories” El Salvador

A Framework for Improving Basic Education in
Gang- Controlled Territories (2020-2021)
• Phase 4 Explores the role of the social relationships within schools and with local
communities in creating positive school environments and providing quality
education and security
• … and in mitigating the social effects of after the COVID19 quarantine (schools
are closed until further notice).
• This research wants to know why the same kind of interventions work successfully
in one school and not in another, within the same context.
• Our hypothesis is that it has less to do with the intervention itself than with the
aforementioned social dynamics and relationships.

“Teachers, Schools and Communities: A Framework for Improving Basic
Education in Gang- Controlled Territories” El Salvador
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The Influence of Conflict Experiences on
Syrian Refugee Children’s
Conflict-Resolution Skills:
War Experiences, School Victimization,
and Family Conflict
Ha Yeon Kim, PhD
Carly Tubbs Dolan, John Lawrence Aber
Global TIES for Children, New York University
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Research on Experience of Conflict

(mostly from WEIRD context)

Proactive and reactive aggression
(Keresteš, 2006; Qouta et al., 2008)

War Violence

hostile attribution, emotional reactivity,
and interpersonal coping strategies
(Cummings & Davies, 2002)

Family Conflict
(Reeds et al., 2013)

Bullying, violence, or
discrimination in schools
(UNHCR, 2013)
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Hostile attribution, aggression, behavioral problems,
(Schwartz et al., 1998; Camodeca et al., 2002;
Mathieson et al., 2011)

Children’s Conflict Resolution processes and Skills
Hostile attribution bias

Cognition
Emotional
arousal/orientation

Emotion

Emotional (dys)regulation

Social conflict situation

Behavior

•
•
•
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Reactive aggression
Use of negotiation strategies

Social information Processing Theory (Dodge et al., 1986; Dodge et al., 2015)
Emotional Regulation literature (DiGiunta et al. 2017, Eisenberg et al., 2010)
Interpersonal Negotiation Strategies (Selman et al., 1986; Leadbeater et al., 1989)

Research Question
Hostile attribution bias

Conflict
Experience

Cognition
Emotional arousal

Emotion

Emotional (dys)regulation

Social conflict situation

Behavior

Reactive aggression
Use of negotiation strategies

Does Syrian refugee children’s experience of conflict
related to their conflict resolution skills and processes?
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Data & Methods
Sample:
• 3,112 Syrian refugee children in (age M=9.38, SD=2.27; 50% female)
from 169 classrooms in 57 community sites in Akkar & Bekaa,
• Children who had access to the IRC’s retention support program
and enrolled in public schools
Baseline assessment:
fall (December 2017), prior to the program implementation
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Measures: Experience of Conflict

War Experience

Family Conflict

School Victimization

5-item child-report of their
experience/exposure to war
violence and conflict (sum
score)

Some families argue a lot;
some families never fight.
Compared to other families
in your community, what is
your family like?

6-item scale about their
victimization experience
in Lebanese public school
setting in their interaction
with other students and
adults: Factor Scores

War Experience

6

25

60

0

5

20

10

Percent

Percent
15

40

20

45%

-1

0

Have seen or heard sound of
bombing
have heard about an attack on
people in their community in
28%
Syria
Know someone who got hurt or
15%
taken away
9% witnessed the attack themselves
someone in family or the child
got hurt or taken away during
10%
attack

Never Argue (1) – Always Argue (5)

1

2

3
ARGUER

4

5

0

1
BULLY_4

2

3

Conflict Resolution Skills:
Social Emotional Response and
Information Scenarios (SERAIS)
Kim & Dolan, 2019

Cognition

Social conflict
situation

Emotion

Behavior
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CS1
AB

Conflict Resolution Skills:
Social Emotional Response and
Information Scenarios (SERAIS)

Hostile attribution bias

CS2
AB

Hostile
Attribution
Bias

CS3
AB
CS4
AB
CS5
AB
CS6
AB
CS1
AE

CS1
SE

CS2
AE

CS2
SE

CS3
AE

CS3
SE

CS4
AE

CS4
SE

CS5
AE

CS5
SE

CS6
AE

CS6
SE

CS
1

Negative
Emotion
Orientation

CS1
CER
CS2
CER

CS
2

Emotional orientation
• Negative emotions
(Feel Angry/Sad)
• Calm

CS5
CER

CS
3

CS6
CER
CS1
AD

CS
4

CS1
SD

CS2
AD

CS2
SD

CS3
AD

CS3
SD

CS4
AD

CS
5

Behavior

CS5
SD

CS6
AD

Emotional (dys)regulation
CS
6

CS6
SD

CS1
VA

CS1
PA

CS2
VA

CS2
PA

CS3
VA

CS3
PA

CS4
VA

CS4
PA

CS5
VA

CS5
PA

CS6
VA

Use of negotiation strategies
• Reactive aggression
• Appeal to authority
• Resolution-oriented strategies

Emotion
Dysregulation

CS4
SD

CS5
AD

Emotion

(R) Calm
Emotion
Orientation

CS4
CER

Cognition

Social conflict
situation

CS3
CER

Aggression

CS6
PA
CS1
TT
CS2
TT
CS3
TT

Appeal to
Authority

CS4
TT
CS5
TT
CS6
TT
CS1
IG
CS2
IG
CS3
IG
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CS4
IG
CS5
IG
CS6
IG

CS1
RS
CS2
RS
CS3
RS
CS4
RS
CS5
RS
CS6
RS

CS1
CM
CS2
CM
CS3
CM
CS4
CM
CS5
CM
CS6
CM

CS1
PR
CS2
PR
CS3
PR
CS4
PR
CS5
PR
CS6
PR

ResolutionOriented
Strategies

Results
Regression coefficients of demographic information and risk factors predicting SERAIS factor scores at baseline
Negative
Calm Emotion
Resolution
Hostile
Orientation
Emotion
Appeal to
Emotion
-oriented
Aggression
Attribution Bias Orientation
(reversed)
Dysregulation
Authority
Strategies
b

SE B

b

SE

B

b

SE

B

b

SE

B

b

SE

B

b

SE

B

b

SE

B

intercept

-0.51*** 0.09

Female

0.06* 0.03 0.04 0.11*** 0.03 0.06 0.02 0.03 0.01 0.14*** 0.03 0.10 -0.04

Age

0.03*** 0.01 0.09 0.05*** 0.01 0.12 0.04*** 0.01 0.10 0.01

0.01 0.03 -0.03*** 0.01 -0.08 -0.02** 0.01 -0.08 0.06*** 0.01 0.16

Health (Parent report)

0.02

0.01 0.03 0.00

0.01 0.00 -0.01 0.01 -0.02 0.01

0.01 0.01 -0.01

0.01 -0.02 -0.01

0.01 -0.02 -0.02

Has disability

0.02

0.03 0.01 -0.04

0.04 -0.02 -0.03 0.04 -0.02 -0.01

0.03 -0.01 -0.05

0.03 -0.03 -0.04

0.03 -0.02 -0.11** 0.04 -0.05

Family Conflict

-0.00

0.01 -0.00 0.09*** 0.01 0.11 0.07*** 0.01 0.09 0.09*** 0.01 0.14 0.04** 0.01 0.06 0.11*** 0.01 0.17 0.06*** 0.01 0.08

Child work
Residential Mobility
(Moved last year)

-0.01

0.03 -0.01 0.03

0.04 0.02 0.02 0.04 0.01 0.03

0.03 0.02 -0.00

0.03 -0.00 -0.01

0.03 -0.01 0.02

0.03 0.01

0.08* 0.04 0.05 0.03

0.04 0.01 -0.00 0.04 -0.00 -0.02

0.03 -0.01 -0.01

0.04 -0.00 -0.03

0.03 -0.02 0.05

0.04 0.02

-0.82*** 0.11

-0.47*** 0.11

-0.23** 0.09

0.23** 0.09

0.30*** 0.08

-0.71*** 0.09

0.03 -0.02 -0.06* 0.02 -0.04 0.06~ 0.03 0.03

0.01 -0.03

War Experience (severity) 0.02* 0.01 0.04 0.05*** 0.01 0.07 0.04*** 0.01 0.06 0.02** 0.01 0.05 0.01 0.01 0.02 -0.00 0.01 -0.00 0.02* 0.01 0.04
Victimization in PS

0.10*** 0.02 0.11 0.19*** 0.02 0.16 0.11*** 0.02 0.10 0.20*** 0.02 0.21 0.17*** 0.02 0.17 0.14*** 0.02 0.16 0.18*** 0.02 0.17

N
3112
3112
Note. * p < .05, ** p < .01, *** p < .001
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3112

3112

3112

3112

3112

(Kim & Dolan, in preparation)

Syrian Children’s Experience of War Violence
Hostile attribution bias

War Violence

Severity of war experience was..
•
related to negative cognitive &
emotional reactions in social
conflict situation
•
Positively predicted higher use
of resolution-oriented strategies

Emotional orientation
• Negative emotion
orientation
• Calm emotion
orientation

Cognition

Emotional (dys)regulation

Emotion

Behavior

Use of negotiation strategies
• Reactive aggression
• Appeal to authority
• Resolution-oriented strategies
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Syrian Children’s Experience of Family Conflict
Experience of family conflict was..
•
related to negative emotional reactions
in social conflict situation
•
Higher level of negative behavioral
reactions, including aggression and
appeal to authority
•
Positively predicted higher use of
resolution-oriented strategies

Hostile attribution bias

Cognition
Emotional arousal
• Negative emotions
(Feel Angry/Sad)
• Calm

Emotional (dys)regulation

Emotion

Behavior
Family Conflict
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Use of negotiation strategies
• Reactive aggression
• Appeal to authority
• Resolution oriented strategies

Syrian Children’s Experience of School Victimization
School victimization experience
was…
•
related to negative cognitive &
emotional reactions in social
conflict situation
•
Higher level of negative behavioral
reactions, including aggression and
appeal to authority
•
Positively predicted higher use of
resolution-oriented strategies

Hostile attribution bias

Cognition
Emotional arousal
• Negative emotions
(Feel Angry/Sad)
• Calm

Emotional (dys)regulation

Emotion

Behavior

Bullying, violence, or
discrimination in schools
(UNHCR, 2013)
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Use of negotiation strategies
• Reactive aggression
• Appeal to authority
• Resolution-oriented strategies

Discussion:
Influence of conflict experience on Syrian Children
Negative influence of conflict
exposure
• higher levels of exposure to war
experience, school victimization,
family conflict è hostile attribution
and arousal of negative emotions,
as well as aggressive and
ineffective social behaviors
• consistent with the social
information processing model and
the literature on negative influence
of adversity on children’s selfregulatory systems.

Evidence of Universality
13

Sign of resilience
•

Children with higher exposure to
conflict è more likely to engage
in positive, resolution-oriented
social behaviors.

Evidence of Specificity

Discussion: Limitation in Interpretation

What’s Negative?

What’s Adaptative?

• Hostile attribution when
children are in hostile
environment?
• Acknowledging and expressing
feeling of angry or sad?
• Aggression in hostile
environment?

• Interpret hostile intent AND
use constructive negotiation
strategies?

rt
o
p
up
s
o w?
t
t
a
Wh nd ho
a

Evidence-based, Context-relevant,
Cumulative, Revisable, and Usable Science
14

Discussion: SEL in Context

Thank you
15
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Children, teachers, and parents in Lebanon
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Partnerships in Education in
Emergencies: A Global Analysis
of the Syria Response
Francine Menashy and Zeena Zakharia
University of Massachusetts Boston
INEE Webinar | 7 July 2020

Overview
1. Research goals and questions
2. Components of the study
3. Highlights from emergent findings (Phase 1)
4. Ongoing developments

Research Goals (1)

§ Generate evidence on the nature and impact of partnerships in the
global educational response to the Syria refugee crisis
§ Inform partnership practices in education in emergencies by gaining a
deep understanding of the ways in which private entities have
contributed to refugee education, in partnership with each other and
with public institutions at the global, national, and more localized level
of educational programming

Research Goals (2)
Drawing on the case of Syria refugee education in Lebanon (2011present), we seek to understand:
§ The interaction, relationships, and proliferation of actors over time
§ The characteristics of their partnerships
§ The impact of these partnerships on coordination and community
participation mechanisms that promote the engagement of localized
actors in education
§ The impact of partnership practices on student retention, progression,
and integration into local communities via education.

Two-year iterative vertical case study

Components
of the Study
(Phase 1)

377

Global mapping
and network
analysis

Key informant
interviews with
global policy actors

227

35

Organizational
document analysis

Localized
ethnographies of
partnerships

3

HIGHLIGHTS FROM INTERIM FINDINGS 1

Organizations Involved in Syria Refugee Ed in
Lebanon by Number and Type (Phase 1)
Foundation
(46)

Other
(43)

Private
Company
(46)
National NGO
(59)
International NGO
(108)

Bilateral Aid
Agency (25)

Total number in database: 377
Academic/Research
Institute (22)
National Government
Agency (13)
International Org (12)
Religious Org (3)

HIGHLIGHTS FROM INTERIM
FINDINGS 2

Actor Type

Network Analysis
(Phase 1)

International Organization

10.54

National NGO

3.88

National Government

3.58

International NGO

3.19

Bilateral Aid Agency

3.00

Other

2.26

Foundation

2.22

Religious Organization

2.00

Private Company

1.82

Academic/Research Institute

1.74

Degree Centrality of
Organizations by Type

Degree

Network Sociogram (Phase 1)

HIGHLIGHTS FROM INTERIM FINDINGS 3

Geographic Distribution of Ties

HIGHLIGHTS FROM INTERIM FINDINGS 4

HIGHLIGHTS FROM INTERIM FINDINGS 5.1

Private Sector Engagement in Global Partnerships

§
§
§

“Donor push” for partnership
Increased diversity in stakeholders
Growing role for private actors

§ Concern about profit-oriented goals
within partnerships

§ Concerns about efficacy within
partnerships

“The reason is of course to get
a profit, a return on whatever
they do.” (Interview, INGO)
“At the end of the day, they
want the market.” (Interview,
consultant)

HIGHLIGHTS FROM INTERIM FINDINGS 5.2

Participation of Affected Communities

§
§
§
§

Absence of substantive beneficiary
participation or deep engagement of
affected communities
Efficiency in response prioritized over
local participation
Local participation is an afterthought
Effect is poor contextualization

“The beneficiaries are rarely in
the room, and oftentimes if
they're in the room, it can take
a very tokenistic, paternalistic
lens.” (Interview, global
partnership)

HIGHLIGHTS FROM INTERIM FINDINGS 5.3

Coordination (& Competition) in Global Partnerships

§
§

Sector characterized by competition
rather than coordination
Coordination necessitates trust and
information-sharing across a diverse
set of actors, relationships, and
activities

“In an emergency specifically…
there's this natural competition
between agencies. Coordination
is trying to help that, but it's
challenging for folks to share
information when they have yet
to secure funding to
operate.” (Interview, INGO)

Ongoing Developments
Understanding partnerships through crisis upon crisis
March 2011
Syria refugee
crisis

October 2019
Financial crisis

March 2020
Covid-19
pandemic

Thank you
Francine Menashy
francine.menashy@umb.edu

Zeena Zakharia
zeena.zakharia@umb.edu

Discussion

Question: Thanks for sharing this great work! Clearly, all of these studies contribute
to the global good in terms of building research on EiE, but I’m unclear whether the
“global good” is also a separate artifact/ process. Can presenters speak to this?
Answers:
Angelica Ponguta: This is an excellent point and one of particular relevance to the
academic community as we aim to generate research that is relevant and
accessible to a wider audience. One strategy we consider is to produce open-source
peer-reviewed articles, and generate complementary products (e.g. policy briefs)
that are framed in accordance to a wider audience. This, however, requires funding
mechanisms and interdisciplinary teams to support the processes.
Francine Menashy: Similar to Angelica’s point, we intend to make our outputs free
and accessible to all, and intend to ﬁnd ways of disseminating our work so that
barriers (such as resources or technology) do not prevent people from learning from
our work.

Question: How do you deal with the challenge of getting the population involved in the research you are working on?
Answers:
Pauline Martin: It’s a natural result of relevant research. If the questions are pertinent and the needs felt by the informants, then
getting involved isn't a problem. I think the bigger challenge is having a follow-up and communication strategy, rather than just
approaching the population for data collection.
Ha Yeon Kim: As most of our work is in partnership with implementation organization, we often rely on the partner organization
that is providing the service to the population that we are working with. The participants are provided with the access to services;
this becomes both ethical and practical issue with RCT, when we need a “no treatment” control group. We approached this issue
by fair and scientiﬁcally sound research design, e.g., waitlist control when implementation funding is limited; and evaluation of
“added” intervention program to the service that all participants are provided access to.
Angelica Ponguta: In my experience, there are multiple “levels” and “stages” of community involvement. Depending on the scope
and aim of the research, the levels may include all the way from government leaders to the communities and families themselves.
It is important to establish the parameters of the multi-level engagement and ensure the engagement strategies are congruent
with the speciﬁc context of the local partners. In terms of stages, the community involvement should ideally include study design,
implementation, analysis, and dissemination. As a ﬁeld, I believe strategies to operationalize multi-stage engagement needs
further exploration and/or dissemination of successful case studies.
Francine Menashy: Such an important question. I’d argue that research is something that ought to be done with a population, not
to or merely about a population. Participatory methodologies are one way of ensuring this, for instance including participants in
research design, data collection, and analysis. Others include regular consultations with participants and including local
researchers as partners on a project.

Question: Thank you for sharing interesting research ﬁndings. In what ways has the current Covid-19 lock down led
to alter your data collection strategies? In what ways have you been able to maintain this participatory approach to
your research projects in current situation?

Answers:
Pauline Martin: We are still exploring the changes we will need to make. We are able to contact schools and teachers
through virtual means, but deﬁnitely our strategy may need to be revamped.

Angelica Ponguta: The COVID crisis has led us to reformulate our country-case studies because we are not able to
travel or deploy researchers for interviews to the ﬁeld. Furthermore, government leaders (who are key to our initial
study design) are balancing research and emergency response priorities which makes it a difﬁcult time to execute
studies on systems and governance. However, the crisis has also led us to think creatively about our work and
maximize the access to remote technologies for data collection and interest particularly of practitioners to generate
evidence and knowledge. We are currently re-formulating the approach to the country cases to inform sector
characteristics in light of the conditions due to the pandemic. In terms of the stocktaking survey and literature review,
we have expanded our parameters to begin an exploration of the global response to COVID.

Francine Menashy: We’ve adapted our study in terms of not only data collection but also the questions we are
asking. For instance, because classroom observations are no longer possible, we’ve now begun to analyze
virtual/online lessons, and have also been invited into WhatApp groups. We’re now asking how partnerships have
shifted and responded to COVID-19, if and how relationships between organizations have changed, and whether
funding and policies have altered in the face of this new crisis.

Question: Any thoughts on how effective are technology based applications/ systems to gather such
evidences? Or is human interaction is very integral for these studies?

Answers:
Pauline Martin: Personally, I feel in Latin America both surveys and technology-based systems do

not produce reliable data, because there isn't a survey culture like in the global North. That is, people
approach a survey as a test that they have to answer with a “correct” response.

Angelica Ponguta: I believe that the reliable use of technology depends on the nature of the
research question and how much we know about the particular context prior to its use (e.g. are there
validated tools, can sound instruments be developed based on qualitative and exploratory analysis,
etc). What is clear, is that in light of the current circumstances, remote-based study methods are
increasingly important. One concern is that access to technology (phone, internet) may lead to a
biased approach to research -- particularly of studies that aim to address community-level
perceptions and experiences. Policy-makers, researchers and practitioners all face the challenge of
ensuring equity in light of great gaps on access to technology.

Question: I am working with RefuSHE Kenya in the education and girls empowerment

program with urban unaccompanied and separated girls and young women who have gone
through trauma, in their countries, during ﬂight and in the host country. Currently we are
implementing virtual learning and my question is, are there any studies on effectiveness of
virtual learning among marginalized groups, effective monitoring and lessons learnt to make
programming better post COVID.

Answer:
Angelica Ponguta: I am not aware of any but hope to unpack some of the approaches to
virtual learning in the context of early childhood through our study. For example, we will
explore in our ongoing analysis of the grey and academic literature if there are particular
examples or frameworks for this. I recognize it is an immensely important issue!

Question: Any thoughts about the role of the Early Childhood Action Network
across the globe?

Answer:
Angelica Ponguta: Global Networks, such as ECDAN, are emerging as key
convening and mobilizing bodies for the international community. I believe these
networks offer crucial advocacy spaces and it would be crucial to continue to
identify cross-network partnership or opportunities for exchange. In particular,
identifying mechanisms to foster trans-disciplinary dialogue (e.g. early childhood
and humanitarian actors) is of importance.

Question: For Pauline and Wim - First of all, thanks for your presentation. A bit
random potentially, Have you heard of Teach for Colombia? Listening to your
presentation reminded of something I think I heard presented via Teach for All
about some initiatives going on at Teach for Colombia. Just wondering if there
might be some overlaps you may want to explore with them (Teach for
Colombia).

Answer:
Pauline Martin & Wim Savenije: Yes, we´ve heard of Teach, but am not

familiar with that particular program in Colombia. I know through other
colleagues in Colombia that they experience similar dynamics that we ﬁnd with
gangs with small drug trade in schools.

Question: For Ha Yeon Kim - I have a question about the ﬁndings that

resolution-oriented strategies were positively related to these three negative
experiences. Have you adjusted this for potential positive protective factors or analysed
for which factors may have contributed to the positive resolution-oriented strategies?

Answer:
Ha Yeon Kim: We did control for children’s demographic information, including age,

gender, child health, and so on. We also have all three conﬂict experiences in the same
model for each outcomes. From all analysis, consistently we see both the conﬂict
experiences and “negative” emotions and behavioral strategies are indeed positively
related to children’s use of resolution oriented strategies. My working
interpretation/hypothesis of this is that the experience of conﬂict primes children to more
intensely feel negative emotions and actively respond to the situation, both reactively
and proactively. However more research, possibly using qualitative methods are
necessary to understand the mechanism of these processes.

www.inee.org

