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1. Education Development Center, and People’s Action for Community Transformation in Jamaica (Jamaica PACT). Engaging Young Mean in Jamaica’s Urban Areas: Education and Employment as Complementary Strategies. Equip3. The Educational Quality Improvement Program 3, 2009. Web. 3 Mar. 2010. <http://www.equip123.net/docs/e3-EFAJamaica.pdf>. 

This handbook gathers lessons learned from an Education for All project that took place in Jamaica with 78 unattached, out-of-schools, and at-risk young men who were between 15-24 years old. The program resulted in improved educational and economic opportunities for the men. The research methodology was action research, since the lessons learned were based on the program that the organizations had undertaken with the young men. This report is relevant to gender and education in emergencies, since unattached, unemployed, and out-of-school young men are susceptible to recruitment in gangs, militias, or other groups that may destabilize countries or cause violent conflict. Additionally, many young men in refugee camps may face a similar situation to the young men in this study. Reaching this vulnerable group is not only important for the sake of equity, but is also an important aspect for transitioning countries and populations out of emergency status. The authors provided some recommendations to those looking to create programs for young men: 1) Promote community involvement amongst the target population which develops participants’ sense of responsibility and also encourages them to act as role models for younger boys in the community; 2) Engage parents and the community in the development and support of the program; 3) Work in tandem with any existing groups that already work with young males; and 4) Provide a mix of education, career, and personal development opportunities and programs. In terms of research gaps, this study brought to attention the fact that there are few evaluations of programs targeting young men in emergency situations, other than programs that discuss child soldier issues.

2. Kirk, Jackie, Advocacy Brief – Education in Emergencies: The Gender Implications, UNESCO Bangkok, Web via Relief Web, December 2006, 

<http://www2.unescobkk.org/elib/publications/092/edu_emergencies_Low.pdf>. 

This document is an advocacy brief that introduces education in emergencies with a gender-based emphasis, and advocates its importance in humanitarian assistance.  It highlights the importance and benefit to both boys and girls of education during times of emergency, and in changing gender-norms in individual countries. The main methodology was desk review research. Furthermore, it looks at the supply and demand side of “gender dimensions” in emergencies and recommends strategies for policymakers and practioners to ensure quality education for all. Children are one of the most vulnerable groups in emergency/conflict situations, and typically the education they receive does not meet their human development needs, this is particularly true for girls.  Sexual violence in school-settings is prevalent and can often be a reason for girls to avoid school.  In addition, customary norms of early marriage for girls may prevent them from completing their education. It is essential to create gender-responsive emergency educational programmes at an early stage in order to increase girl’s participation at school.  The brief provides a matrix to simplify the strategies based on the INEE Minimum Standards. More evidence-based research is needed.  Also more specific case studies would be beneficial for further emphasis in shaping policy.  The brief is very relevant to the field, since it advocates for the field and highlights the importance of considering gender while creating policy to ensure that children are protected and receiving quality education.

3. Kirk, Jackie, “Building back better: post-earthquake responses and educational challenges in Pakistan,” UNESCO, Web via Relief Web, 2008, <http://www.unesco.org/iiep/PDF/pubs/2008/Pakistan.pdf>. 

This case study showcases how an education system was planned, reconstructed, and implemented in the case of Pakistan after its 2005 earthquake.  It demonstrates how the collaborative effort of having an Education Cluster was implemented on the ground.  It highlights the importance of gender inclusion in education in emergencies. It studies the impact of the earthquake in two different regions of Pakistan, with the author of the report taking numerous trips to analyze the situation on the ground.  It notes that there needs to be better coordination among different stakeholders (i.e. government, international organizations, NGOs, etc.)  In addition, it acknowledges a “gender gap” (31) among the children in schools. Along with the above findings, it describes the significance of having the INEE Minimum Standards as a tool to ensure better education during emergency settings, such as in Pakistan.  As far as a gender perspective, it recommends to promote “gender-responsive environments” (60) to ensure quality education. It notes that education in emergencies is a new field, and that more country-specific cases are needed for further analysis. This report is very relevant in the field. It highlights what kind of programmes the organizations implemented in the post-earthquake context in Pakistan.  As part of the research, data was disaggregated with respect to gender to ensure a broad spectrum of beneficiaries.

4. Kirk, Jackie, and Rebecca Winthrop. Home-based schoolteachers in Afghanistan: Teaching for tarbia and student well being. Science Direct. N.p., 14 Nov. 2007. Web. 15 Feb. 2010. <http://www.equip123.net/JEID/articles/3/HomeBasedSchooling.pdf>.
The authors and the IRC conducted this study. It attempts to understand the experiences and beliefs of home-based teachers in IRC-supported schools in Kabul Province. The study was conducted using interviews and questionnaires. A key recommendation of this study was that the government should find ways to recognize and utilize the unique alternative qualifications of these home-based teachers, as well as methods and means to support and pay them. This study is relevant to gender and education in emergencies, since home or community-based schools may be an important method of providing education to students in emergency situations. It is important to understand the opinions and practices of teachers of these schools, since they are key input in emergency education. Additionally, in some countries, home-based schools may also be more accessible to girls, if they are taught by female teachers, since their close location, culturally appropriate curriculum, and female teaching staff may be more acceptable to families. A research gap identified by this study was the experiences of students (boys and girls) who attend home-based schools versus those who do not.

5. McLoughney, Edmond, Maria-Luisa Fornara, Sandar Zavarko, and Kerry L. Neal,  Eliminating Gender Disparity in Primary Education: The Case of Turkey, United Nations Children’s Fund (UNICEF) Working Papers, May 2007, 

<http://www.unicef.org/policyanalysis/files/Eliminating_Gender_Disparity_in_Primary_Education_Turkey(1).pdf >.

The primary purpose of this policy paper is to discuss how to tackle gender disparity in primary schools in Turkey and by 2010.  The report notes that there are barriers that hinder girl’s participation in schools, such as lack of schools and classrooms, children having to travel long distances to go to school, and parents choosing to avoid sending their children to schools in poor conditions.  There has been a campaign in Turkey, since 2003, to tackle this issue.  The methodology of the paper is to analyze the problem using relevant data, such as disaggregated gender data.  The policy paper describes the different reasons why girls may not participate school. These are: “no birth certificate, child labor, limited access to quality education, traditional practices and gender bias, honour killings and domestic violence, migration and displacement, poverty, and child marriage” (13).   The policy solutions this paper recommends are: 1) provide more schools, 2) combat poverty through a cash transfer system, 3) combat gender disparity by arguing that girl’s participation in schools is beneficial for all.  The study is relevant to the education in emergencies field, since addressing the causes and applying policy solutions to tackle girl’s under-participation in schools may be relevant in an emergency setting.

6. Pappas, G, et al. Community-based approaches to combating malnutrition and poor education among girls in resource-poor settings: report of a large-scale intervention in Pakistan. Rural and Remote Health. N.p., 3 Sept. 2008. Web. 3 Mar. 2010. 

<http://www.rrh.org.au/publishedarticles/article_print_820.pdf >. 

This paper evaluates the impact of large-scale intervention by the Pakistani government to tackle the low educational outcomes and malnutrition of girls in four rural Pakistani provinces. The results of the study indicated that the program was effective in reducing malnutrition and increasing school enrollment amongst the target population. The primary action of the intervention was to train local women in each community to manage and implement the feeding program; this included purchasing, planning, and preparing the meals served to the girls in school. The research was carried out using mixed methods such as quasi-experimental design, surveys, and focus groups. This study is relevant to the field of gender in education in emergencies, since it evaluates an intervention designed to tackle two major problems facing girls in emergency settings, malnutrition and lack of educational opportunities. Additionally, this study was also valuable, since the government rather than a local or international NGO initiated the intervention. Additionally, it was also quite a large-scale intervention that reached some 400,000 girls. Key lessons from this project are 1) That the project improved outcomes not only for the girls, but also for the female volunteers who participated in managing and implementing the school feeding program and 2) One reason for the effectiveness of this project is that it was a multi-sectoral project.  Gaps in the research are that the study could not assess learning outcomes and could only analyze attendance. This seems to be a common issue in assessments related to education in emergencies.

7. Save the Children Denmark, Ministry of Education, and Ministry of Women’s Affairs. A Study on Violence against Girls in Primary Schools and Its Impacts on Girls’ Education in Ethiopia. UNGEI. The United Nations Girls’ Education Initiative, May 2008. Web. 4 Mar. 2010. 

<http://www.ungei.org/resources/files/Study_on_Violence_Against_Schoolgfils_final.pdf>.

The purpose of this study was to understand how and why primary school girls may suffer violence in Ethiopia. The study was carried out in 41 sample woredas from all nine states of Ethiopia. At the end of the analysis, recommendations are provided. Information was gathered using focus groups, surveys, as well as a structured survey, which involved sampling. Key findings of this study were that girls suffered abuse or violence, not only in school, but at home and also on the way to school. Communities with high overall violence rates also often had a high rate of incidents that occurred as girls travel to school. This study is important in the field of gender and education in emergencies because it highlights some of the major issues that might prevent girls from participating in school or from pursuing academics to their best ability. The purpose of the study was not to test recommendations, but rather to learn about the incidences of violence, therefore the suggested recommendations were not tested. It would be a good if the recommendations provided by the authors could be tested.

8. Save the Children USA. Classroom-based Intervention (CBI) Evaluation of psychosocial-recovery programs for Palestinian children. Save the Children. N.p., June 2004. Web. 3 Mar. 2010. 

<http://www.savethechildren.org/publications/technicalresources/education/CBI_Impact_Evaluation.pdf>. 

This is an impact evaluation of a program called Classroom-based Intervention (CBI) that was implemented in the West Bank and Gaza by Save the Children USA. The purpose of CBI was to facilitate the psychosocial integration and recovery of children who had been exposed to psychological trauma.  It involved a randomized and controlled impact study involving 664 children and variety of different instruments. In general, this program had a positive impact on children in the study, since teachers, families, and the children themselves reported that the children felt happier, more cooperative, less agitated, and more confident as a result of participating in the program. The relevance of this study to gender and education in emergencies is that the study found that there were differences in how the program impacted boys and girls. There were also differences based on the ages of the boys and girls in question. One key finding was that CBI was more effective for adolescent girls than boys.  This study contained a great deal of relevant and interesting recommendations for providing psychosocial support and recovery programs for adolescents in conflict settings. It also provides a reminder of the importance of creating programs that address the different needs of students of different ages and genders.

9. Save the Children USA, USAID, CARE, “Learning from Children, Families, and Communities to Increase Girls’ Participation in Primary Schools,” 2007, Web. <http://www.savethechildren.org/publications/technicalresources/education/besoiiscopepdifinalreport.pdf>. 
This report describes an initiative to “increase the quality of education and the participation of girls in primary education” (1).  Save The Children assisted in training local stakeholders and building their capacity in regards to gender issues within education in Ethiopia. Save the Children’s methodology for the case study was to use “Behavior Change Approach and Strategy,” in order to “reduce barriers amongst stakeholders” and to promote change (2).  Moreover, it used a “Positive Deviance Inquiry, in order to identify and optimize existing resources” (3).  There is immense “gender disparity” (1) in Ethiopia.  The research found that females head the majority of households, but that the majority of the parents acknowledge the importance of education and of sending both boys and girls to school. The report notes that the relevant Action Plans do not implement adequate mechanisms to include girls in the education sector.  The study argued that there was a lack of coordination among the different stakeholders, as well as an overall lack of capacity among education personnel, which made addressing issues like child labor, long distance from schools, starvation, poverty, health-nutrition, children’s well-being, etc. difficult. It notes strategies to overcome norms and barriers that would prevent girls from going to school.  The report suggests participatory methods to ensure that all stakeholders are on the same page and realize the significance of education for all.  It does not note so much the strategies for education in emergencies, but the strategies noted can be applicable in such settings.

10. Thappa, Manish. Young Champions for Education: A Progress Review. UNGEI. United Nations Girls’ Education Initiative, 2010. Web. 4 Mar. 2010. 

< http://www.ungei.org/resources/files/Young_Champions_Evaluation_7_Jan.pdf>. 

The UNGEI Young Champions program involved training 50 young men and women from South Asia to be advocates and “change makers” who would work to improve girls’ education in their communities. The purpose of this report was the evaluate the program, one year after the initial training had begun in order to determine whether the program had fulfilled its original mandate and how it could be improved. The author used Appreciative Inquiry Interviews and Key Informant Interviews to gather most of his information. The key findings of this evaluation were the general difficulty involved with scaling up the Young Champions program. However, in general, the review of the Young Champions program itself was positive. The report praised the fact that this program: 1) encouraged and facilitated broader engagement with local communities, 2) created motivation for youth to become involved in social policy issues, and 3) helped develop the skills, capabilities and leadership skills of the selected individuals, who would ultimately use these skills in service of their communities. This research is relevant to the topic of gender and education in emergencies, since it describes an innovative approach to tackling gender disparities in education. In the longer term, it would be helpful to try and determine how initiatives like this one actually impact school age girls in the individual communities where the champions work. The report also contained individual case studies for seven different countries in South Asia, as well as descriptions of the some of the programs taking place there. This type of information could be very useful for policy makers. However, the report does not contain evaluations of these individual programs, which would have been more useful.

11. UNICEF, Child Friendly Schools Case Study: Nicaragua, The United Nations Children’s Fund (UNICEF) Publications, New York, 2009. 

<http://www.unicef.org/girlseducation/files/CFS_Nicaragua_Case_Study_2009.pdf>.

This document describes UNICEF’s efforts, since 2001, to implement safe schools in Nicaragua.  With 53% of Nicaragua’s population under the age of 18, it is imperative that safe schools are implemented in order to ensure high levels of education and development for Nicaraguan children.  In addition, the case study describes the implementation of gender initiatives. The study highlight five key standards in the Child Friendly School implementation: “1) Quality, friendly and successful learning; 2) Friendly and safe physical and environmental conditions; 3) Water school hygiene and environmental health; 4. School health and nutrition; and 5) Rights, duties and participation” (p.11).  There is a six-action step process in the Child Friendly School (CFS) methodology that strives to meet the standards and ensure that the beneficiaries receive quality education by providing safe schools. Throughout the seven-year program, there were considerable improvements in school enrollment and school safety levels.  However, school quality is still a concern and more work needs to be done increase education quality, attainment, and student motivation.  The report found that peer-to-peer initiatives, such as school government and school councils were significant in motivating youth to stay in school. The report highlights the educational challenges of Nicaragua, as well as gender-related challenges throughout the world. The education in emergencies field can apply the innovations and strategies described here to ensure safe schools.

12. UNICEF, Child Friendly Schools Case Study: Thailand, The United Nations Children’s Fund (UNICEF) Publications, New York, 2009. 

< http://www.unicef.org/girlseducation/files/CFS_Case_Study_-_Thailand.pdf >.

This case study discusses UNICEF’s efforts to implement child friendly schools (CFS) in Thailand.  The initiative used a collaborative, participatory approach with international donor agencies (UNICEF, Save the Children USA and ONPEC), parents, teachers, community leaders, etc.  The methodology used was to have relevant stakeholders complete school self-assessments in order to make it as participatory as possible.  UNICEF partnered closely with Thailand’s Ministry of Education.  Its objectives were to fulfill children’s human rights in a school setting and include gender mainstreaming throughout its activities.  UNICEF has been monitoring and evaluating the participatory effort.  Some key recommendations were to “improve the quality of primary and lower secondary education, …scale up the CFS program with national and provincial authorities, and to provide opportunities for life skills and livelihood education for disadvantaged and poor children, including girls at risk” (22).  UNICEF has worked closely with actors to strive and complete the recommendations.  This report is relevant to the field, since it provides studies on how to implement CFS in emergency settings and ensure that all children receive quality education in a safe environment.

13. UNICEF, Child Friendly Schools Case Study: Uganda, The United Nations Children’s Fund (UNICEF) Publications, New York, 2010. <http://www.unicef.org/girlseducation/files/CFS_Uganda_Case_Study_January_2010.pdf>. 

This document describes the UNICEF’s efforts to create safe schools in potentially vulnerable areas of conflict; this case study focused on the efforts that took place in Uganda.  The case study analyzes programmes and projects to enhance education and as well as UNICEF’s efforts to create gender-sensitive programming. It was a collaborative effort by a number of stakeholders to ensure the overall goal of implementing child friendly schools (CFS).  Gender sensitivity in education policy was brought to the stakeholders’ attention.  It mainstreamed gender in all of its initiatives.  Programs to promote girl’s education, such as “The Girls’ Movement (GEM)” (9), were significant in combating gender disparities in the education system. More research is needed to see the impact and quality of education after the full implementation of safe schools.  A discussion of scalability and replication in other countries would also be beneficial. The data is disaggregated by gender, which is relevant in the education in emergencies context. The education in emergencies field can apply the innovations and strategies used to help develop safe schools.  

14. UNICEF, EDUCATION IN EMERGENCIES IN SOUTH ASIA Reducing the Risks Facing Vulnerable Children, Web via Relief Web, ” August 2009, <http://www.reliefweb.int/rw/RWFiles2009.nsf/FilesByRWDocUnidFilename/DKAN-7UWPPF-full_report.pdf/$File/full_report.pdf>. 

This UNICEF report is an extensive study of education in emergencies scenarios in South Asia. It has numerous country-specific cases: Sri Lanka, Pakistan, Nepal, Maldives, India, Bangladesh, and Afghanistan, where it reports on emergencies, vulnerabilities, strategies and issues in the education in emergencies field.  In addition, it offers methodological tools to address the “risk reduction for vulnerable groups” (xv). The primary methodologies were fieldwork and desk research, and it involved different stages of research.  UNICEF collaborators and other relevant stakeholders/experts were consulted to ensure quality research. It notes that girls are more vulnerable in emergency settings, and that there are “gender-related disadvantages” (75). The report notes that in “reducing educational vulnerability” there is a need to “make them visible, make them safe, and make them capable” (xii).  It notes the different strategies, projects, programmes, and targeted intervention that each country pursued with numerous stakeholders to ensure that the goal was met. It also provides potential innovations and strategies that should be prioritized while tackling challenges of education in emergencies settings.  Capacity-building is needed and to ensure that a participatory approach is used in overcoming vulnerabilities. This report aims at researching the particular needs of groups in education in emergencies scenarios. It uses “four major principles: neutrality, participation, flexibility and value added” (22), in which gender is indirectly involved. 

15. UNICEF, The Impact of Conflict on Women and Girls in West and Central Africa and the Unicef Response, The United Nations Children’s Fund (UNICEF) Publications, New York, 2005, <http://www.unicef.org/publications/index_25262.html>.
This document discusses the impact on women and girls of the on-going conflicts in West and Central Africa, as well as the impact of UNICEF’s responses to these situations on the aforementioned population.  Specifically, it looks at the African countries of Cote d’Ivoire, the Democratic Republic of Congo, Liberia, and Sierra Leone as case studies.  It highlights the importance of looking at these situations from a gender perspective, since women and girls are one of the most vulnerable groups affected by the conflicts.  The report notes the programmes and projects of UNICEF that are on the ground to combat this issue.  It is one of the first studies to research the impact of conflict on girls and women, and is also unique due to its use of a case study of a region to highlight this topic.  Education is an important theme in the report, and the important of education in emergencies is stressed throughout. This report is relevant to the field, since education and emergencies often takes place during conflict situations, and it is important to understand how education can support women and girls who have suffered during conflict.

16. Verhey, Beth. Reaching the Girls Study on Girls Associated with Armed Forces and Groups   in the Democratic Republic of Congo. Child Right’s Information Network. N.p., Nov. 2004. Web. 15 Feb. 2010. < http://www.crin.org/docs/Reaching_the_girls.pdf >. 

This study focuses on attempts to rehabilitate and assist girls who have been involved with armed groups in the Democratic Republic of Congo (DRC). The study found that formal demobilization efforts are unlikely to reach these girls, but that more discrete community-based efforts may have greater success. The study involved field research in five different provinces of the DRC undertaken by a consultant who was working in tandem with four different NGOs. The field research involved focus groups as well as interviews. Key recommendations from this study were that girls clubs were an important source of support and method for communal reintegration for girls who have been involved with armed groups. The study also stressed the importance of communal education and integration efforts. This study is relevant to the topic of gender and education in emergencies, since girls involved with armed groups may be a neglected group of students in emergency schools. It may also be controversial to educate these girls, since other students and their families may not want to share the school with them; so it is important to understand this issue. Last but not, a key recommendation of this paper, girls’ clubs, may constitute a type of informal education. One gap in this paper was that it did not provide specific recommendations related to formal education.

17. Weaver-Hightower, The "Boy Turn" in Research on Gender and Education, Review of Educational Research, Vol. 73, No. 4 (Winter, 2003), pp. 471-498, Published by: American Educational Research Association, Web via JSTOR, http://www.jstor.org.ezproxy.cul.columbia.edu/stable/pdfplus/3516000.pdf. 

This article acknowledges the emergence of studying specifically boys during research on gender and education.  The term used in the article is “the turn to boys” (p. 473).  It recognizes that boys should not be excluded in education policy. The article’s main methodology is desk research.  The author discloses about his methodology and acknowledges that he did not intend to exclude relevant articles in his research. Gender policy typically uses the disaggregation of boys and girls.  However, since the 1990s, boys have been specifically studied to research the implications of this method in education policy.  Boys should not be excluded in education policy. Equality should be implemented. It is relevant and beneficial to implement education policy for both boys and girls.  The author distinguishes the literature he researched based on characteristics, strengths, and weaknesses. The article respectfully acknowledges the challenges due to the tendency of feminist literature to have an over powering influence in education policy.  It notes future strategies for this issue. The article is too general, but relevant is relevant to policy, since it highlights the important of targeting boys when looking at gender issues.  Case studies are necessary in future analysis. This article does not specifically relate to education in emergencies, however, it notes the significance of not excluding boys in education policy.  The education in emergencies field can use this article as a recommendation to avoid focusing only on girls.

18. Wirak, Anders, and Janne Lexow. Evaluation of MoE/‌UNICEF’s “Basic Education and Gender Equality Programme” for 2006-2008  Afghanistan. Ed. Joanna Hoare. UNGEI. United Nations Girls’ Education Initiative, May 2009. Web. 29 Oct. 2008. 

<http://www.ungei.org/resources/files/CEF_GEEP_gender_mentoring_report_2009.pdf>. 

The purpose of this study was to evaluate the success of Afghanistan’s Ministry of Education (MoE) and UNICEF’s Basic Education and Gender Equality programs from 2006-2008. The study was carried out through interviews, focus groups, as well as the use of some quantitative data. There is a fair amount of quantitative analysis, since the authors were required to answer specific questions about the original TOR, many, which were of quantitative nature. The study did find that girl’s enrollment had increased by almost 20%, which meant the goal of the original TOR had almost been reached. Some reasons for the success of the program were 1) Creation of schools in areas that had not had schools before, particularly in remote areas, 2) Facilitating the recognition of informal schools by the MoE and creating monitoring programs for these schools, 3) Providing literacy training for women. An important point made by the authors is that UNICEF works “through the government and not in parallel structures” (6). This report is relevant to the field of education in emergencies because it shows how a major international NGO can support the government of a developing nation in crisis to improve schooling for girls. Research gaps from this report are that the efficacy of individual initiatives is not evaluated, but rather the sum of all the initiatives put together. Future evaluations should also focus on girls’ educational attainment.

19. Women’s Commission for Refugees and Children, Disarmament, Demobilization and Reintegration, and Gender-based Violence in Sierra Leone – Excerpts from Precious Resource Adolescents in the Reconstruction of Sierra Leone, Women’s Commission for Refugee and Children, New York, September 2002, 

<http://www.womensrefugeecommission.org/docs/sl_ddr03.pdf >.

This report is a chapter from the Women’s Commission’s 2002 report, Precious Resources: Adolescents in the Reconstruction of Sierra Leone and it discusses the DDR process of Sierra Leone.  In particular, it looks at gaps in the DDR process in combating gender-based violence.  In addition, it also explains the DDR process for children. Overall, it details what is being done on the ground for children and adolescents. Some findings from the main report were that there were gaps in the “cash for weapons” initiative, which made “many young people and women ineligible for formal demobilization” (1). The chapter also states the “DDR was largely gender-blind”, since it did not acknowledge women’s inclusion and recognize women’s rights (3). The DDR processes for minors in Sierra Leone were not funded adequately and did not take into account the economic market demands for jobs.  The Women’s Commission recommends that more psychosocial programs are needed, and that donor agencies must “increase support for the reintegration of former child and youth solders and other young people beyond the completion of DDR process” (9).  In addition, it encourages donors to “improve the quality and continuity of training and educational opportunities for ex-combatants… and (feels that) more reintegration services are needed” (9). This is applicable for education in emergencies because it touches on all policies and programs in a conflict setting and may be applicable for other emergency scenarios. 

20. World Food Program. “Afghanistan Tackling Gender Inequalities.” Learning from Experience Good Practices from 45 Years of School Feeding. 32-35. World Food Program. N.p., n.d. Web. 15 Feb. 2010. < http://www.wfp.org/content/learning-experience-afghanistan-case-study >. 

The document summarizes good practices and lessons learned from the World Food Program’s (WFP) experiences in school feeding in 33 countries. Some of these countries were the focus of particular case studies and provided additional information on a particular topic. The main focus of the Afghanistan case study was using school feeding to address gender inequality. The research methodology involved developing a dataset from WFP’s own case studies and program evaluations. The dataset was refined and cleaned and the information within was compared to develop the lessons learned and good practices. Relevant recommendations from the Afghanistan case study were 1) Using take-home rations as a way to increase attendance for girls in school, 2) Using food rations as a way to encourage girl’s participation in school by using rations to increase the supply of female teachers. This case study is relevant to gender and education in emergencies because it explains ways in which school feeding can specifically address gender bias in schools. This is important since feeding programs are often a major aspect of humanitarian efforts during an emergency; feeding programs can be used to encourage girls’ attendance in school and is an aspect of humanitarian relief that may be more likely to attract funds. A gap in this study is that it fails to state which factor carries more relevance in Afghanistan, providing female teachers or providing food. In a situation where doing both is not an option, what would the better focus area be?
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