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Executive Summary 
This report provides details from a survey of 1,822 individuals aged 7–31 who had applied to 
enroll in NRC’s Accelerated Education Program (AEP) in the West Nile sub-region in January 
2020, as well as 1,349 household adults. The surveys covered a range of topics, such as 
demographic and socioeconomic background, school attendance, academic skills, social 
control, feelings and perceptions on various topics, and future aspirations. In addition, an 
English literacy and numeracy test was conducted on all 1,822 applicants. 

A convenience sampling method was used to reach the participants in the survey. Specifically, 
contingent on that they had applied to enroll in AEP for 2020, individuals were contacted with 
the help of local individuals with knowledge on the respective settlement. The data cannot be 
used to generalize to the West Nile district population in general. Due to the nature of the 
sampling, the statistics in this report cannot be used to investigate how different educational 
services affect educational outcomes. We have no evidence to shed light on whether the AEP 
is beneficial to the educational outcomes of its learners. We encourage future research to 
engage randomized control trials of the different services in order to answer this pressing and 
highly important question. 

The NRC’s AEP is able to reach both the South Sudanese refugees in the area, and the 
Ugandan nationals. In general, we find very few differences between these two groups in terms 
of academic skills, and both groups seem to be in demand for quality education. 

We find several differences between males and females. Males are overrepresented among the 
AEP applicants, they generally perform slightly better than females on the literacy and 
numeracy tests, and they report that they have more time available to study than the girls. 
Regression analyses show a persistent gender gap on academic skills even after accounting for 
such systematic differences, indicating that there are several factors at play that hinder female 
educational attainment. 

The report shows several discrepancies between the intended target population of AEP in 
general, and the actual population that NRC’s implementation of AEP in the West Nile district 
attracts. Most notably, a majority of applicants were not out-of-school and already attended 
some form of education program. 
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Key findings: 

• Among the applicants to NRC’s Accelerated Education Program in Northern Uganda, 
South Sudanese refugees constitute about 65%. The remaining 35% are Ugandan 
nationals. 

• The large majority (92%) of applicants to NRC’s AEP were reported to already be 
enrolled in some type of school upon taking the AEP placement test. (47% were 
enrolled in public school, 32% in AEP, and 13% in private, community or other type 
of school). 

• Lack of funds to pay for school fees is the most commonly reported reason why 
children are out of school. 

• There are no major differences in the education level or academic skills in literacy and 
numeracy between the refugee applicants and the applicants from the host 
communities, indicating that both groups are equally in need of education services. 

• Boys are overrepresented among the AEP applicants, they generally perform slightly 
better than the girls on the literacy and numeracy tests, and they report that they have 
more time available to study than the girls. 

• There is a lack of knowledge in terms of what educational programs work best for 
positive educational outcomes. The educational sector needs to facilitate systematic 
randomized control trials in order to answer the pressing issues of what types of 
educational services best serve communities with inhibited access to mainstream school 
systems. 
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Introduction 
As part of a larger research project1 on the impact of the Norwegian Refugee Council (NRC)’s 
Accelerated Education Program (AEP) in Northern Uganda, the Peace Research Institute 
Oslo (PRIO) and the Economic Policy Research Centre (EPRC), Makerere University 
conducted a survey of 1,822 individuals aged 7–31 who had applied to enroll in NRC’s AEP 
in the West Nile sub-region in January 2020 by taking a placement test. This report provides 
an overview of the main descriptive findings from this survey, including topics such as 
demographic and socioeconomic background, school attendance, academic skills, social 
control, feelings and perceptions on various topics, and future aspirations.2  

Background on NRC’s AEP in Uganda 
Accelerated Education Programs (AEPs) are flexible, age-appropriate programs that promote 
access to education for disadvantaged groups, over-aged out-of-school children and youth 
who missed out on or had their education interrupted due to poverty, marginalization, conflict 
and crisis (UNHCR 2020B). They deliver a condensed curriculum in an accelerated time frame. 
The goal of Accelerated Education (AE) is to provide learners with equivalent certified 
competencies for basic education using effective teaching and learning approaches that match 
their level of cognitive maturity (AEWG, 2017). 

NRC’s AEP in northern Uganda started in 2010 as a response to the education needs of 
children and youth forcibly displaced by the Lord’s Resistance Army insurgency. Before 2010, 
other partners such as Save the Children and ECHO Bravo had been doing some kind of AEP 
in the hard-to-reach areas of the Rwenzori region and some parts of northern Uganda. In 
2011, NRC supported the development and roll-out of the AEP curriculum in 48 AEP centers 
across seven districts of the Acholi sub-region of northern Uganda, which included Gulu, 
Kitgum, Pader, Agago Lamwo, Nwoya and Amuru. It targeted children and youth between 
the ages of 10 and 18 years that were affected by the Lord’s Resistance Army war. The 
curriculum was eventually rolled out to other target districts in the Rwenzori region of western 
Uganda: Kasese, Bundibugyo, Kabarole and Ntoroko. The program there targeted out-of-
school children and youth affected by the Allied Democratic Forces (ADF) war and living in 
hard-to-reach areas with limited access to education services. To date, the AEP is being 
implemented in the districts of Arua, Adjumani, Yumbe Moyo, and Lamwo with South 
Sudanese refugees. It is also being implemented in Hoima with Congolese refugees. In the 
refugee response districts, the AEP provides opportunity for both refugees and host 
communities who fall within the target category. 

 
1 See project webpage for more information on the larger project: https://www.prio.org/Projects/Project/?x=1833. 
2 Due to data protection regulations, open access to the dataset is unavailable. For information on how to access an 
anonymized version of the dataset, please contact Haakon Gjerløw (haagje[at]prio.org) or Gundrun Østby 
(gudrun[at]prio.org). 

https://www.prio.org/Projects/Project/?x=1833
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The AEP curriculum differs from the Ugandan formal education curriculum by condensing 
the formal primary school curriculum from seven to three years and merging the sub-topics 
into major topics. At the time of writing, NRC supports 27 AE centers in northern Uganda, 
divided among the districts Arua, Yumbe and Adjumani.  

The West Nile sub-region, where the refugee settlements are located, is and has always been 
one of the least developed parts of Uganda. The main economic activity is still subsistence 
farming, and several Ugandan households use collective ownership of land and livestock. 
Notably, public services remain under supplied. As refugees have settled in the area, many of 
the Ugandan nationals also have need of access to the many services provided by international 
organizations. The academic year starts in February and our survey was conducted in January 
2020 mapping the profiles of applicants to the NRC’s AEP for the same year. 

The Survey 
The survey was conducted with applicants to NRC’s AEP (i.e. youths who showed up to 
register and take a ‘placement test’3), during the period 19–30 January 2020, in and around 
refugee settlements in the districts Arua, Yumbe, and Adjumani (see map in Figure 1).  

The full population is defined as all individuals who appeared at one of 16 selected AEP 
learning centers (see Table 1) apply to enroll for class during January 2020 by taking a 
placement test. A total of 2,694 individuals were listed/registered during this phase. From this 
population, individuals were sampled based on convenience.  

The survey consists of two parts. The first part is the household section, and the second part is 
the AEP applicant section. The households were selected based on one or more of the individuals 
in the household having enrolled in the AEP, as described above. In the household section of 
the survey, the head of the household or another responsible adult was interviewed about 
demographic and socioeconomic background factors of the household, as well as some 
questions concerning the education of people in the household in the relevant age group (10–
17). In the AEP applicant section of the survey, the individuals in the household who had 
applied for NRC’s AEP were interviewed on a range of topics, including time spending, 
perceptions, agency and life aspirations. In addition, these respondents took standardized 
literacy and numeracy tests.4 Notice that one household can have multiple individuals enrolling 
for the AEP. Thus, there are fewer “household” interviews (1,349) than “AEP applicant” 
interviews (1,822). In total, 3,171 individuals were interviewed. PRIO and EPRC were 
responsible for training enumerators in the survey tool. NRC and EPRC cooperated to recruit 
local individuals to work as enumerators. 

 
3 The placement test is a test in basic academic skills and is designed to help place the individual at the correct AEP 
Level. 
4 We used Uwezo’s Learning Assessment Adapted to Refugee Contexts, developed by Twaweza (2017). 
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This report provides a description of the resulting data. It starts by presenting the responses 
from the “household” interviews, before presenting the responses from the “AEP applicant” 
interviews. 

Due to the convenience-sampling, the surveyed sample cannot be considered representative 
of the total population that applied for NRC’s AEP, or of the West Nile population at large. 
However, it provides a profile of a large share of applicants to the program, which should be 
of particular interest to NRC and other partners working in the education sector. 

Table 1 shows the number of listed and surveyed individuals by learning center and location, 
and Figure 1 highlights the three districts where NRC runs the AEP in northern Uganda and 
where the surveys were undertaken. 

Table 1 Individuals listed and surveyed by learning center 

Learning center Location Listed Surveyed 
Awa Arua Imvepi 111 0 
Longamere main Arua Imvepi 415 363 
Supiri Arua Imvepi 125 95 
Amuru Arua, Rhino Camp 391 270 
Abririamajo  Yumbe 314 233 
Ariwa Yumbe 92 72 
Balakala Yumbe 129 106 
Dradranga Yumbe 190 145 
Komgbe Yumbe 97 0 
Kululu Yumbe 143 114 
Mengo Yumbe 148 85 
Swinga Islamic Yumbe 243 167 
Ayilo Adjumani 101 60 
Maaji 3 Adjumani 64 45 
Nyumanzi Adjumani 78 42 
Zoka Adjumani 53 25 
Total  2,694 1,822 
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Figure 1 The three districts where NRC is running Accelerated Education Programs in Northern Uganda 
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The Households 
When contacting a household, the enumerators were instructed to ask for the head of the 
household. Should these individuals not be available, another responsible adult responded 
instead. As shown in Figure 2, 83% of the respondents are household heads. 

 
Figure 2 Percent respondents who were head of the household. Valid responses: 1349. 

 

Nationality 
The West Nile is home to both new and old South Sudanese refugees, as well as Ugandan 
nationals. Recently, there has also been an influx of refugees from the Democratic Republic 
of Congo (DRC), following conflict in DRC's Ituri province. These refugees, however, have 
mainly settled in other camps than the ones included here, and are therefore rare in our data. 
In our sample, 59 households did not disclose their nationality and some data points have 
been anonymized. Of the remaining 1288 households, 65% are from South Sudan, and 35% 
are from Uganda. This is illustrated in Figure 3.  
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Figure 3 Nationality of the household respondents as percent of total sample. Valid responses: 1288 
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Mother tongue 
There is a large variation in local languages spoken among the surveyed household 
representatives, especially among the refugee population. Half of the respondents speak either 
Lugbara or Kakwa. Lugbara is the most common local language of the Ugandans in the West 
Nile district, and Kakwa is spoken by both Ugandans and South Sudanese. In total, however, 
there are at least 20 local languages spoken by the individuals in our sample. These numbers 
are illustrated in Figure 4. 

 

 
  

Figure 4 Mother tongue spoken by the household respondents as percent of the total sample. Valid responses: 1276 
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Gender 
There is a large overrepresentation of female respondents in our household survey sample, 
shown in Figure 5.  

 
Figure 5 Gender of the household respondents as percent of total sample. Valid responses: 1299 

 

Age 
As shown in Figure 6, 60% of the adult respondents are in their 20s, 30s or 40s with an average 
of 36 years. We also have much older individuals, with 2% of the household respondents being 
70 years or older. 
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Figure 6 Age among household respondents as percent of total sample. Valid responses: 1252 

 

Household size 
There is also a large variation in the household sizes. The median surveyed household has 
eight members, 35% have 10 or more members, while 3% have 20 or more members. A 
household is here defined as the number of members that eat from the same pot and have 
lived regularly together for the past six months. In the West Nile area, some households have 
several cottages in a circle, sharing a courtyard and food. The full distribution is illustrated in 
Figure 7. 
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Figure 7 Household size. Valid responses: 1319 

 

Refugee status 
63% of the respondents in our sample are refugees. Since almost 40% of the respondents are 
nationals, it seems that the AEP educational services are able to reach the host community 
and are indeed accessible to all. These numbers are reported in Figure 8. 



21 
 

 
Figure 8 Refugee status of the household respondent. Valid responses: 1349 

 

Household settled in Uganda 
Our sample indicates two major waves of refugees from South Sudan to Uganda. One is in 
July 2016 and the other between February and April 2017. This corresponds to the period 
after the “Battle of Juba'' in July 2016, which created a new surge of violence in South Sudan 
and a widespread famine in the early months of 2017 that forced thousands of households to 
migrate. Already in early 2016 the UNHCR reported increased malnutrition among newly 
arrived refugees.5 Furthermore, in December 2016, a UN commission reported a process of 
ethnic cleansing was underway in several parts of South Sudan.6 The distribution of number 
of arrivals is illustrated in Figure 9. 

 

 
5 https://data2.unhcr.org/en/documents/download/30712. 
6 https://www.ohchr.org/EN/NewsEvents/Pages/DisplayNews.aspx?NewsID=20970&LangID=E. 

https://data2.unhcr.org/en/documents/download/30712
https://www.ohchr.org/EN/NewsEvents/Pages/DisplayNews.aspx?NewsID=20970&LangID=E
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Note: If the respondent could only remember the year and not the month he or she settled in Uganda, the settlement month was set to 
January that year. 

Figure 9 Number of households that settled in Uganda at different time intervals, 2013–2019. Valid responses: 752 
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Telephone access 
On average, 46% of the respondents had access to a telephone. There are no noticeable 
differences when we compare the telephone access of nationals and refugees, reported in 
Figure 10. 

 
Figure 10 Telephone access among refugees and national respondents, as percent of respondents within each group. Valid 
responses: 1300 
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AEP Applicant Characteristics 
We now turn to the findings about the AEP applicants themselves. 

 

Demographic composition 
 

Age 
A requirement for the AE program is that the AEP applicant is between 10 and 18 years, and 
the majority of the aspiring AEP applicants in our sample fall within this limit. About 7% of 
the surveyed AEP applicants were not in this target group, with both applicants younger than 
10 and older than 18 years. 

 

 
Figure 11 Age distribution of AEP applicants in our sample. Dark blue indicates the official AEP age-range. Valid 
responses: 1792 

 

There is a systematic age difference between nationals and refugees in our sample. The 
nationals are, on average, 1.3 years younger than the refugees. In Figure 12, we illustrate the 
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age distribution among national and refugee AEP applicants in our sample. Outliers have been 
omitted from these distributions. 

 
Figure 12 Comparing the age distribution of national and refugee AEP applicants in our sample. Valid responses: 
1779 

 

Gender 
In contrast to the responding adults and household heads, there is an overweight of male AEP 
applicants in our sample. As can be seen in Figure 13, 57% of the respondents are male. We 
have no reason to assume anything other than that the camps have a 50/50 proportion of 
male and female individuals under the age of 19. The fact that there is an overweight of males 
indicates that males are prioritized for education. Later, we will look more closely into gender 
disparities in education within our sample. 



26 
 

 
Figure 13 Distribution of gender among AEP applicants in our sample. Valid responses: 1804 

 

 

Nationality 
Most AEP applicants, with a few exceptions (see below), live with relatives and therefore share 
nationality with the household respondent. The AEP applicants' nationalities are therefore 
extremely similar to the household proportions, with 65% South Sudanese AEP applicants, 
and 35% Ugandan. This is reported in Figure 14. 
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Figure 14 Distribution of nationalities among the AEP applicants in our sample. Valid responses: 1784 
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Difficulties 
We asked the adult respondent whether the respective AEP applicant had any physical or 
mental difficulties. 7% of the AEP applicants have some difficulty (Figure 15). The most 
common difficulties are hearing and seeing (Figure 16). 

 

 
Figure 15 Distribution of AEP applicants with and without physical or mental difficulties. Valid responses: 1527 
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Figure 16 Prevalence of different difficulties among the AEP applicants in our sample. Valid responses: 1527 

 

Educational Situation 
 

School attendance 
Before interviewing the AEP applicants, we asked the respective responsible adults about the 
applicants’ current schooling situation. The large majority (92%) were already attending some 
kind of school, illustrated in Figure 17. Most of the AEP applicants (47%) were attending the 
public school system, 32% were already attending an AEP, and only 8% were reported to be 
out of school. The full distribution is illustrated in Figure 18.  

There are several possible reasons why so many of the applicants for an out-of-school program 
already attend school. It is, for example, possible that NRC’s mobilization efforts are unable 
to reach the households that are unable to attend school. It is also possible that the out-of-
school population in the area is smaller than previously expected. A representative sampling 
from the full population in the districts will be necessary to fully grasp this. 
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Figure 17 Percent of AEP applicants currently attending school. Valid responses: 1527 

 
Figure 18 Distribution of school type currently attended by AEP applicants in our sample. Valid responses: 1489 
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Figure 19 shows the level of education of the AEP applicants. 80% of the sample are currently 
attending or have finished AEP or Primary in class 2 or above, indicating that they have had 
at least one year of schooling.  

 

 
Figure 19 Distribution of educational level among AEP applicants with previous education. Valid responses: 1507 

8% of the AEP applicants were out-of-school at the time of applying for the program. The 
adult caregivers gave several different answers when asked about reasons for this. The full list 
is illustrated in Figure 20. The most commonly reported reason why children are not in school 
is because the household cannot afford the school fees. 55 respondents give this as a reason. 
The second most common reason is that they cannot afford the materials. 24 respondents give 
this as a reason. Together, these two issues are reported 1.5 times as often as all other reasons 
combined. Lack of funds therefore seems to be the most pressing issue among households 
that currently have individuals out of school, and who wish to enroll their children into the 
AEP. Notice that the respondent could give more than one reason per AEP applicant. 
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Figure 20 Frequency of reasons for why AEP applicants are out of school. Valid responses: 101 
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Basic academic skills 
AEP applicants were tested in both basic literacy and numeracy tests using the Uwezo Uganda 
Learning Assessment Survey Tool Adapted to Refugee Contexts (Twaweza, 2017). These 
assessments make it possible to compare the skill level of the different respondents and 
compare them with pupils in different national educational programs. 

English literacy 
The Uwezo English literacy test includes reading letters, words, paragraphs of text, and a story. 
Questions about the content are asked afterwards to test whether the respondent had 
understood. Table 2 illustrates which problems the respondent had to solve to achieve the five 
different scores. The test ranges from 0 points to 5 (maximum score) 

The median literacy score was 2. 40% of the AEP applicants got this score. Combined with 
the 13% that were unable to read letters and thus got a score of 1, more than half of the AEP 
applicants got a score lower than 3. In Figure 21, we have divided the scores by the refugee 
status of the household. Notably, the nationals perform somewhat lower on this English 
literacy test. This is likely because the nationals in our sample are, on average, younger than 
the refugees. 

 

Table 2 English literacy test scores 

Score Read 4/5 
letters 

Read 4/5 
words 

Paragraph: No more than 
2 mistakes 

Story: No more than 
4 mistakes 

1     
2 X    
3 X X   
4 X X X  
5 X X X X 
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Figure 21 Distribution of English literacy scores among the AEP applicants in our sample. Valid responses: 1801 

 

 

Numeracy 
The AEP applicants also did numeracy tests as part of the survey, with scores potentially 
ranging from 0 to 7. Table 3 illustrates which problems the respondent had to solve to achieve 
the different scores. 

Many AEP applicants were able to achieve a numeracy score in the higher end. The median 
score was 5, and the most common score achieved was the top score, 7. 66% of the AEP 
applicants achieved a score between 5 and 7. The refugees performed somewhat better on this 
test as well, but, again, this difference is probably explained by the difference in age between 
the nationals and the refugees in our sample. The full distribution divided by refugee status is 
illustrated in Figure 22. 
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Table 3 Numeracy test scores 

Score Match 
4/5 

Recognize 
4/5 
numbers 
between 10 
– 99 

Solve 2/3 
addition 
problems 

Solve 2/3 
subtraction 
problems 

Solve 2/3 
multiplication 
problems 

Solve 2/3 
division 
problems 

1       
2 X      
3 X X     
4 X X X    
5 X X X X   
6 X X X X X  
7 X X X X X X 

 

 

 
Figure 22 Distribution of numeracy scores among the AEP applicants in our sample. Valid responses: 1781 
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Correlations between literacy, numeracy, and age 
There is a correlation (0.63) between literacy scores and numeracy scores in our sample. While, 
as already noted, many more AEP applicants are able to score the highest numeracy score, it 
is only very seldom that anyone is able to score a high literacy score without also having a high 
numeracy score. The distribution of numeracy and literacy pairs is shown in Figure 23. Some 
observations have been anonymized. 

 

 
Figure 23 Correlation between literacy and numeracy scores. Valid responses: 1736. Note: Points have been scattered 
(jittered) around their true values (which are integers only) in order to make it easier to see the numbers of points at each 
pair of score-integers.  

The most important reason why anyone gets a high score on either of these skills tests is the 
age of the AEP applicant. In Figure 24 and Figure 25, we show the distribution of literacy and 
numeracy scores across AEP applicants in the age range 10–18. In both instances, there is a 
clear correlation between age and academic skill. However, the top numeracy score is more 
common among individuals with lower age compared to the top literacy score. Some 
observations have been anonymized. 
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Figure 24 Distribution of literacy score for AEP applicants in the age range 10–18. Valid responses: 1610. Note: 
Points have been scattered (jittered) around their true values (which are integers only) in order to make it easier to see 
the numbers of points at each pair of integers.  
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Figure 25 Distribution of numeracy score for AEP applicants in the age range 10–18. Valid responses: 1566. Note: 
Points have been scattered (jittered) around their true values (which are integers only) in order to make it easier to see 
the numbers of points at each pair of integers.  

 

Life conditions 
 

Who applicants live with 
Most AEP applicants, with a few exceptions, live with relatives and therefore share nationality 
with the household respondent. 71% of our sample live with their parents, and 97.5% with 
some adult relative. The remaining 2.5% do not live with any adult family member. The 
distribution is shown in Figure 26. 
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Figure 26 Distribution of who the AEP applicants in our sample live with. Valid responses: 1689 
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Sleep 
Getting enough sleep is important for learning. Respondents were asked about how many 
hours they slept last night. The median number of hours is 10.  

 
Figure 27 Distribution of hours of sleep in the previous night among the AEP applicants in our sample. Valid responses: 
1776. Outliers have been omitted. 
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Meals 
We asked the respondents how many meals they would eat on a typical weekday. The median 
answer is 3, and 89% respond either 3 or 4, as can be seen in Figure 28. 6% respond that they 
have 1 meal or less. 

 
Figure 28 Distribution of the typical number of meals per weekday among the AEP applicants in our sample. Valid 
responses: 1806 
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Basic hygiene 
We asked the respondents how many times they had washed their hands in the day before. 
The majority of the respondents had washed their hands 3–4 times. Following up on this, we 
also asked the respondent how many times they had used soap to wash their hands in the 
previous day. The majority had washed their hands using soap 2–3 times, as shown in Figure 
30. 

 

 
Figure 29 Distribution of how many times the AEP applicants in our sample had washed their hands in the previous 
day. Valid responses: 1789 
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Figure 30 Distribution of how many times the AEP applicants in our sample had used soap to wash their hands in 
the previous day. Valid responses: 1789 
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Psychological wellbeing 
 

Feelings about life 
The respondents were also asked a range of questions about their emotional status. All 
questions were framed as statements that the respondent could (strongly) (dis)agree with. 
Three of these questions are negatively loaded, in the sense that they indicate feelings generally 
recognized as unappreciated. These are loneliness, sadness, and stressfulness. Three questions 
were positively loaded, namely “I feel positive about my future”, “I feel like I am learning a 
lot at the moment”, and “I feel like I know where my life is going”. The reactions to all six 
statements are presented in Figures Figure 31–Figure 36. 

Respondents cluster quite a bit on these questions, in that respondents either disagree with all 
the negatively loaded questions and agree with the positive ones, or vice versa. The biggest 
exception from this is the question “I feel like I know where my life is going”, where fewer 
respondents agreed than for the other two positively loaded questions.  

 
Figure 31 Distribution of answers among the AEP applicants in our sample towards feelings of loneliness. Valid 
responses: 1721 
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Figure 32 Distribution of answers among the AEP applicants in our sample towards feelings of sadness. Valid 
responses: 1701 

 
Figure 33 Distribution of answers among the AEP applicants in our sample towards feelings of stress. Valid responses: 
1732 
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Figure 34 Distribution of answers among the AEP applicants in our sample towards positive feelings about the future. 
Valid responses: 1646 

 

Figure 35 Distribution of answers among the AEP applicants in our sample towards feelings of learning progress. 
Valid responses: 1753 
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Figure 36 Distribution of answers among the AEP applicants in our sample towards feelings of a direction in life. 
Valid responses: 1567 
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Safety 
 

We asked the respondents a similar question about how safe they feel when they walk around 
the area they live. The large majority feel safe in their area, although 18% disagree. 

 
Figure 37 Distribution of answers among the AEP applicants in our sample towards how safe they feel in the area they 
live. Valid responses: 1757 
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Attitudes and opinions 
 

Identity 
We asked the respondents for two characteristics that describe them. The two most common 
categories are ethnicity and nationality, with religion close after. Some enumerators have 
recorded more than two characteristics. The results are therefore not limited to two 
characteristics per AEP applicant. The five categories and their frequency among the answers 
are illustrated in Figure 38. 

 
Figure 38 Number of times different characteristics were chosen by an AEP applicant in our sample. Valid responses: 
1809. 
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Inter-group trust 
We asked the respondents to think of a school project that should be done in groups. We then 
asked them whether they thought it would best be solved by a group consisting of people with 
the same ethnic background, or with different ethnic backgrounds, or whether this would not 
matter for how well they would solve the problem. In total, about the same proportion of 
AEP applicants answered “Group with the same ethnic background” or “Group with different 
ethnic background”, while 14% thought they would be equally good. In Figure 39, we illustrate 
the responses divided by the refugee status of the household. 42% of the refugees favor the 
mixed-ethnic groups, compared to 36% of the nationals. Similarly, 39% of the refugees favor 
the ethnically homogenous group, compared to 45% of the nationals. 

 
Figure 39 Inter-group trust: AEP applicants’ responses to the question which ethnic composition would be best at solving 
a group task at school, divied by refugee status. Valid responses: 1701 
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Attitudes towards physical punishment 
To capture the respondents’ acceptance of physical punishment, they were asked whether it is 
a necessary part of bringing up children. A majority of the respondents disagreed, whereas 
about 39% agreed or strongly agreed with the statement that that “in order to bring up, raise 
or educate a child properly, the child needs to be physically punished.” 

 
Figure 40 Distribution of responses by the AEP applicants in our sample towards the necessity of physical punishment 
in bringing up children. Valid responses: 1754 
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Gender and education priority 
To look for attitudes towards prioritization of education for males vs females, we presented 
the AEP applicants with the statement: “When not all children in a family can go to school, it 
is better that they send a boy than a girl”. They could then (strongly) agree or disagree with 
this. A large majority (75%) of the respondents disagreed. In Figure 51 further below, we break 
this variable down by gender. 

 
Figure 41 Distribution of responses among the AEP applicants in our sample towards prioritizing boys over girls in 
education. Valid responses: 1751 

 

We also presented the AEP applicants with the statement: “Women should have the same 
rights as men to own and inherit land.”. 3/5 agreed with this, and 35% disagreed. 
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Figure 42 Distribution of responses from the AEP applicants in our sample towards female inheritance and property 
right. Valid responses: 1677 
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Aspirations 
Aspired education 
We asked the AEP applicants which level of education they aspired to. A majority (61%) would 
like to achieve higher education. 

 
Figure 43 Distribution of aspired education among the AEP applicants in our sample. Valid responses: 1779 

 

 

 

 

 



55 
 

Aspired residence 
We asked the respondent where they hope to live. 32% wish to live in South Sudan, 22% wish 
to stay in northern Uganda, 18% wish to go to southern Uganda, and 28% wish to live in some 
other country than these two. 

The general statistics hide some expected differences between the refugees in our sample and 
the nationals. Only 5% of the refugees wish to stay in northern Uganda, and 47% of them 
aspire to return to South Sudan. For the nationals on the other hand, 48% want to stay in 
northern Uganda, and 6% of them wish to move to South Sudan.  

The refugees are also more likely to answer that they want to move to some other African or 
non-African country, stated by 30% of the refugees in our sample, compared to the nationals, 
of whom 20% indicate one of these two answers. 

 

 
Figure 44 Aspired residence among the AEP applicants in our sample. Valid responses: 1770 
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Aspired job 
We asked an open question of what job the respondents wish to have. There are many 
different answers, which we report in a wordcloud in Figure 45, but the most common answer 
is within healthcare, either as a doctor or a nurse. Teaching and driving are also popular 
professions. 

 
Figure 45 Wordcloud of aspired jobs among the AEP applicants in our sample. Valid responses: 1701. Professions 
with less than 10 answers are omitted. 
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Agency 
Life decisions 
We asked the respondents about who makes decisions about five different aspects of their 
lives: Who they should be friends with, what activities they do with their friends, their health 
care, their schooling and education, and their work and household duties. In the case of 
schooling and education and work and household duties, it is more common that the parents 
(often the mother) make the important decisions. Otherwise the AEP applicants themselves 
most commonly make the decisions. These five different questions are shown in Figure 46 
through Figure 50. 

 
Figure 46 Who decides over who the AEP applicants can be friends with. Valid responses: 1822 
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Figure 47 Who decides over activities the AEP applicants can do. Valid responses: 1822 

 
Figure 48 Who makes decisions about the AEP applicants' health care. Valid responses: 1822 
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Figure 49 Who makes decisions over the AEP applicants' education. Valid responses: 1822 

 
Figure 50 Who makes decisions over the AEP applicants' duties. Valid responses: 1822 
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Gender inequalities in education 
As we have shown, a majority of the responsible adults are women, while the majority of AEP 
applicants are males. Looking at the different variables, there are several indications that males 
are prioritized in education, and that there are greater expectations towards females in helping 
out with household chores. In this section, we take a closer look at the subtle differences 
between males and females in educational attainment. 

First, the data showed that in the event that a family can only send one child to school, most 
of the respondents disagree that a boy should be prioritized over a girl. However, if we divide 
these answers by gender, there are clear differences. More than half (59%) of all females in the 
sample strongly disagree with the statement, but only 37% of the males. On the other end, 
1/5 of the males strongly agree that a boy must be prioritized, but only 5% of the females 
strongly agree to this. These statistics are shown in Figure 51. 

 
Figure 51 Attitudes towards prioritizing males above females in education, divided by gender. Valid responses: 1777 

The females in our sample do not lack aspirations. When we look closer at the question on 
aspirations for education, we find only small differences between males and females. As shown 
in Figure 52, 64% of the males, compared to 56% of the females, aspire to higher education.  
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Figure 52 Educational aspirations divided by gender. Valid responses: 1777 

 

The male AEP applicants in our sample have more time to spend on education than the girls. 
We asked the respondents how much time they had spent in the previous week on different 
activities. The girls spend, on average, more than 20 hours more in total on these different 
activities compared to boys. The only activity where boys and girls spend an equal amount of 
time is work for the family. The only two activities that boys spend more time on than girls 
are reading and studying, which are the only (partly) recreational activities on our list, and paid 
work. In other words, males spend more time on income-generating activities and can spend 
more time on educational activities. The full distribution of average times spent on different 
activities divided by gender can be seen in Figure 53. 
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Figure 53 Time spent on different activities among the AEP applicants in our sample, divided between males and 
females. Valid responses: 1804 

 

The number of hours that the learners have at their disposal to read is significantly associated 
with better performance on these tests, most especially among the younger respondents, and 
males perform better on both our numeracy and literacy tests.  
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Educational differences between refugee and national applicants 
 

Across our different measures, there are very few differences between the refugees and 
nationals in our sample. However, when we compare time spent on different activities for 
refugees and nationals, we see that refugees tend to spend more hours on almost all categories. 
The only two categories that nationals spend more time on are paid work and work for the 
family. We note that paid work is more available for nationals in the area. Furthermore, the 
nationals also tend to have somewhat larger farms compared to the refugees, making family 
work on the farm more necessary. 

Refugees therefore have more time to spend on reading and studying, but they also spend 
more time on everything else, and, on average, 10 hours more per week on these different 
activities. The full distribution is shown in Figure 54. 

 
Figure 54 Time spent on different activities for refugees and nationals. Valid responses: 1822 
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The nationals report somewhat lower educational aspirations compared to the refugees. While 
69% of the refugees in our sample aspire to get higher education, only 47% of the nationals 
do the same. 

 

 
Figure 55 Educational aspirations among refugees and nationals. Valid responses: 1783 

There is a difference in the types of school that refugees and nationals attend, most notably 
that nationals are much more likely to be attending government-run schools. Figure 56 shows 
that 67% of the national AEP applicants attend government-run school, compared to 35% of 
the refugees. AEP is somewhat more common among the refugees, while there are almost no 
nationals attending community schools or other types of education. Perhaps more surprisingly, 
there are more nationals (11%) than refugees (6%) that report that they do not attend school. 

There is very little difference in the current educational level among refugees and nationals, 
except that refugees are more likely to have their education from AEP, as shown in Figure 57. 
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Figure 56 Percent AEP applicants attending different types of schools, divided by nationals and refugees. Valid 
responses: 1489 

 
Figure 57 Education level among refugees and nationals with previous schooling. Valid responses: 1507. 
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There are several reasons why there might not exist any difference between the nationals and 
refugees. Most notably, we have only interviewed those who decided to apply for the program. 
Nationals and refugees that decide to apply for AEP might be systematically similar on our 
indicators. 

 

Age trends across gender and refugee status 
We investigated whether there are any systemic differences between female and male nationals 
and refugees in their academic progress as they get older. In Figure 58 and Figure 59, we show 
the average score attained in literacy and numeracy respectively for these four groups across 
the age span 10–18.  

The graph does not show any clear difference between these four groups. They all eventually 
hit a “roofing” effect, where many of the applicants achieve the highest score on the test, and 
therefore cannot improve further. Thus, there is an increase in the average score for all four 
groups as the age increases, but this increase gradually flattens out. 

 

 
Figure 58 Average literacy score for female and male nationals and refugees, across the age span 10–18. Valid responses: 
1669 
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Figure 59 Average numeracy score for female and male nationals and refugees, across the age span 10–18. Valid 
responses: 1669 

Which factors are most important for academic skills? 
Many of the factors we have discussed so far are correlated, and it is difficult to know which 
ones are most associated with the applicants’ academic skills. We have therefore used an 
Ordinary Least Squares (OLS) method to look for systematic patterns between AEP applicants 
across gender, (dis)ability, age, time available to read, refugee status, the type of school they 
are currently attending, and their level of education. 

These results are illustrated in Figure 60 and Figure 61 for literacy and numeracy respectively. 
The black dots indicate the point-estimate of the respective coefficient, with the size of the 
coefficient along the X-axis, and the name of the variable along the Y-axis. The horizontal 
lines indicate the 95% confidence interval of the point-estimate. 

The male variable indicates the expected difference in literacy and numeracy scores for males, 
compared to females. The disability variable indicates the expected change in literacy or 
numeracy score for those that reported any difficulties, compared to those that did not. The 
time to read variable indicates the expected change in score per one additional hour to read in 
the previous week. The refugee variable indicates the expected change in literacy or numeracy 
score for refugees compared to nationals. The age variable indicates the expected change in 
the score for one-year increase in age. For the different school types, the point-estimate 
indicates the expected difference in score-results for learners at this type of school, compared 
to learners attending government schools. For level of education, the point-estimates indicate 
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the expected difference in score-results for learners with this level of education, compared to 
applicants who attended AEP Level 1. The age variable has been centered, so the intercept 
indicates the expected score for a female AEP applicant without any physical or cognitive 
difficulties that attends the government school and who is about 13 years old. 

Males score about 0.232 points better on the literacy tests compared to females. Recall that 
this association accounts for the difference in the amount of time that males and females have 
available to read. Thus, while the finding that males have more time to read than females does 
appear to have a correspondingly beneficial effect on males’ educational attainment, there 
must also be additional factors at play that favor males’ academic development. For numeracy, 
reported in Figure 61, males score on average 0.5 points better than the females. 

The results confirm that there are no systematic differences between the refugees and nationals 
in our sample. We previously reported that nationals score slightly lower on the literacy and 
numeracy tests but highlighted that the groups differ in age. When we now account for this 
age difference, but also account for gender, disability and school type, nationals tend to score 
marginally better than refugees, although this association is very small and not statistically 
significant. Thus, among the applicants for AEP, we cannot find any difference between 
nationals and refugees. 

 

 
Figure 60 Association between literacy skills and gender, disability, age, refugee status, and school type currently 
attending 
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Figure 61 Association between numeracy skills and gender, disability, age, refugee status, and school type currently 
attending 

The results also reveal other interesting associations. As expected, older AEP applicants score 
better on both numeracy and literacy. Disability on the other hand, does not have any 
systematic association with test results. There is no statistically significant difference in the 
literacy skills of those that attend government school, AEP, community school, or private 
school. For numeracy skills, there is a statistically significant, albeit very small, positive 
association with learners attending AEP. Notably, individuals that currently do not attend 
school at all score better on both tests. This could indicate that many individuals currently do 
not attend school because the schools fail to offer a sufficiently advanced quality education 
for these individuals. 

We reiterate that we are not comparing a random sample, and that these results are not 
generalizable to the West Nile population. Those who apply to AEP are not necessarily 
representative of the average population in the area, and may even be systematically different 
from the average population in various respects. Furthermore, the associations that our results 
reveal cannot be interpreted as causal effects. For example, when interpreting our finding that 
individuals who attend no school at all tend to score better on numeracy and literacy than 
those who do, we do not argue that those not attending school improve their academic skills 
as a consequence. Instead, there is reason to believe that those who do not attend school failed 
to find any educational service that matches their intellectual level. Furthermore, since every 
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applicant in AEP conducts a placement test and, based on the result, is enrolled into the 
correct level, it is overwhelmingly plausible that there will be a correlation between AEP level 
and academic skills. The absence of such a correlation would indicate that the placement test 
does not work. Thus, the statistics in this report cannot be used to investigate how different 
educational services affect educational outcomes. We encourage future research to engage 
randomized control trials of the different services in order to answer this pressing and highly 
important question. 

Conclusion and Recommendations 
In this report, we have presented details from a survey of 1,822 individuals aged 7–31 who 
had applied to enroll in NRC’s Accelerated Education Program (AEP) in the West Nile sub-
region in January 2020, as well as a survey of 1,349 household adults. 

NRC’s AEP attracts individuals beyond the scope of the NRC program’s stated mission. For 
example, the program is able to attract a good number of non-refugee nationals. In our sample, 
35% of the applicants were Ugandan nationals. Furthermore, the program attracts not only 
out-of-school children. The large majority (92%) of the applicants report that they are already 
enrolled in some kind of education. Almost half of these (47%) currently attend the public-
school system, while 32% are in AEP. Among the 8% that are not currently in school, lack of 
funds is the most common reason for this reported by the household.  

There are no differences in the education level or academic skills (literacy and numeracy) 
between refugees and non-refugees. The need for quality education is similar in both groups. 

We do find a difference between boys and girls. First, males are overrepresented among the 
applicants, indicating that males are prioritized above females in education. The males in our 
sample also have more time to spend on their education, and they perform better on literacy 
and numeracy tests. There is, however, no difference in the aspirations of males and females, 
and a large part of our sample aspire to someday attain higher education. 

Due to the nature of the sampling, the statistics in this report cannot be used to investigate 
how different educational services affect educational outcomes. We have no evidence to shed 
light on whether the AEP is beneficial to the educational outcomes of its learners. We 
encourage future research to engage randomized control trials of the different services in order 
to answer this pressing and highly important question.  
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APPENDICES 
 

APPENDIX A: Survey Questionnaire 
 

Question Comment to enumerator 
Hello Sir/Madam, 
My name is XXX and I come from the Peace Research 
Institute Oslo and Economic Policy Research Centre, 
Makerere University. We are doing a survey about children, 
youth and education in this area. In that regard I was 
wondering if I could ask some questions about the children 
and youth in this household?   

Please introduce yourself using this script. 
Please learn the introduction so that you can 
say it exactly as it is written  
If the person you first talk to is the head of 
household, ask if you can speak to him/her. 
If this is not the head of household, ask if 
head of household is available 

iii. I would like to speak to the person who usually makes 
decisions in the household. Is the head of the household 
present? 

 

 HH Not at home 
 

iv. Is there another adult that I can speak to in the 
household? 

If the household head or any other adults are 
not present, please ask if you can come back 
later (today). Make a note in your notebook 
when you can come back.   

Consent 
 

Hello Sir/Madam, 
My name is XXX and I come from the Peace Research 
Institute Oslo and Economic Policy Research Centre, 
Makerere University. We are doing a survey about children, 
youth and education in this area. In that regard I was 
wondering if I could ask you some questions about the 
children and youth in this household? In particular we 
would like to talk to XXX 

Please introduce yourself using the following 
script. If the person is the same as you have 
already introduced yourself to, skip the first 
part, and just ask about consent 

The interview is completely voluntary, and you may decline 
to answer any question or stop the interview at any time 
without providing a reason. The interview will take about 
20 minutes. We will repeat the survey later this year. In this 
regard we might want to contact you again. Therefore, we 
would like to ask questions about contact information and 
ways to reach your household. This information will of 
course be safely stored and not shared with anyone. 

 

v. Do you confirm that you have understood the content 
of the long consent form, and agree to answer some 
questions about the household? 

Note: The person must give his or her 
informed consent by answering positively. 

vi. Would you like to sign using your name or your 
fingerprint? 
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Let’s begin by recording a few facts about yourself and the 
household.  

 

1. In total, how many household members are there? (adults 
and children who eat from the same pot and live regularly 
together for the past six months) 

 

2. How many persons aged 10-17 live in the household? The answer cannot exceed 15. You will not 
be able to move forward with the survey if the 
answer is higher than 15 

3. How many persons who are 18 or older live in the 
household? 

The answer cannot exceed 15. You will not 
be able to move forward with the survey if the 
answer is higher than 15 

4. What is your mother tongue? 
 

4b. Other language (specify) specification required 
5. Respondent's sex Enumerator does not need to ask, just fill in. 
6. What is your full name? Record the respondent's full name 
7. How old are you (in years)? 

 

8. What is your nationality? 
 

8b. If other, please specify 
 

9. Are you a refugee? 
 

10. When did the household last settle in Uganda? If the respondent only knows the year, put 
January as the default month 

11. Can you please tell us your refugee registration number? This is the number for the whole family 
12. No registration number because: Only fill in if you do not get the registration 

number. 
13. Can you please tell us your national id number? 

 

14. No national id because: Only fill in if you do not get the registration 
number. 

15. Do you have access to a telephone? 
 

16. What is your phone number? 
 

17. What is the main mother tongue which is spoken in this 
household? 

 

18. Respondent's sex Enumerator does not need to ask, just fill in. 
19. What is your full name? 

 

20. How old are you (in years)? 
 

21. What is your nationality? 
 

21b. If other, please specify 
 

22. Are you a refugee? 
 

23. When did the household last settle in Uganda? 
 

24. Can you please tell us your refugee registration number? Only fill in if you do not get the registration 
number. 

25. No registration number because: 
 

26. Can you please tell us your national id? Only fill in if you do not get the registration 
number. 
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27. No national id number because: 
 

28. What is your relationship to the household head? 
 

29. Do you have access to a telephone? 
 

30. What is your phone number? 
 

We would also like to ask some questions about the 
household head 

 

31. What is the full name of the household head? 
 

32. What is the sex of the household head? 
 

33. How old is the household head (in years)? 
 

34. What is the nationality of the household? 
 

34b. If other, please specify 
 

35. What is the mother tongue of the household head? 
 

35b. Other language (specify) specification required 
36. Is the household head a refugee? If the respondent only knows the year, put 

January as the default month 
37. When did the household last settle in Uganda? 

 

38. Does the household head have access to a telephone?  
 

39. What is the household head's phone number? 
 

If the household was to move, could you list three persons 
living in Uganda that you would stay in touch with? 

 

40. Does the respondent have more than one contact 
person? 

 

40a. Name 1. person 
 

40b. Relationship to person 1 If the person does not have a phone leave 
blank 

40c. Phone number person 1 e-mail if available, otherwise address/place 
of residence 

40d. Other contact info person 1 
 

41a. Name 2. person 
 

41b. Relationship to person 2 If the person does not have a phone leave 
blank 

41c. Phone number person 2 e-mail if available, otherwise address/place 
of residence 

41d. Other contact info person 2 
 

42a. Name 3. person 
 

42b. Relationship to person 3 If the person does not have a phone leave 
blank 

42c. Phone number person 3 e-mail if available, otherwise address/place 
of residence 

42d. Other contact info person 3 
 

Now I would like to ask you for information about the 
persons aged 10 to 17 living in this household. Let’s start 
with the oldest person in this age group. 
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43. What is the person's name? 
 

44. What is the person's sex? 
 

45. What is the person's age? 
 

46. Does the person have any difficulty seeing, hearing, 
walking, remembering, communicating or in any other way? 

 

47a. Does the person have difficulty in seeing, even if 
wearing glasses? 

 

47b. Does the person have difficulty in hearing, even if 
using a hearing aid? 

 

47c. Does the person have difficulty in walking or climbing 
steps? 

 

47d. Does the person have difficulty in remembering or 
concentration? 

 

47e. Does the person have difficulty with self-care such as 
washing all over or dressing? 

 

47f. Does the person have difficulty communicating, for 
example understanding or being understood? 

 

48. Does the person attend school? 
 

49. What kind of school is he or she currently attending? 
 

50. What grade does he or she attend? 
 

51. What is the name of the school the child attends? 
 

52. What is the highest grade that he or she has completed? 
 

53. What is the reason that he or she is not in school?  
 

54. How old was he or she last time he or she attended 
school? 

 

vii. When could we come back during this week to do the 
survey? 

 

viii. What is the telephone number of the head of 
household? 

 

This is the end of the first part of this interview. Thank you 
for taking time to answer our questions.  

 

Now we would like to talk with XXX his/her life and do 
some letter and number exercises. Can we please talk with 
[list all the names of the out of school children] and one of 
the following [list all the names of the children that are in 
school] 

 

55. Do you allow us to talk to these individuals? 
 

A. In general, how did the respondent act towards you 
during the interview? 

 

B. How well do you think the respondent understood the 
questions? 

 

C. Did more than one person help to complete this 
questionnaire? 

If the respondent did not consent to the survey 
did s/he give any reason? Please add here. 

D. Any additional comment about specific questions or 
data quality? 
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56. How many children in this household should be 
interviewed? 

This should be filled out by the enumerator 
according to their list. 

Is the child present? 
 

If the child is not at home, please fill in the household's ID 
number 

 

If the child is not at home, please fill in the child's ID 
number  

 

57a. Household ID Number in listing Please enter the Household ID number that 
the child gave in the listing 

57b. True household ID Please enter the TRUE Household ID 
number (if they gave correct in the listing, 
report the same as in the listing here) 

Select the child that you are going to interview 
 

Select the child that you are going to interview 
 

Select the child that you are going to interview 
 

Select the child that you are going to interview 
 

58. Child ID Number Please enter the child ID number 
59. Record: Number of selected children in household that 
you have interviewed so far 

Write 1 if this is the first child, 2 if second 
child, etc. 

Hello, my name is XXX and I come from the Peace 
Research Institute Oslo and Economic Policy Research 
Centre, Makerere University. I wonder if I can ask you 
some questions about your life and solve some exercises 
with you. We only want to talk with you if it is ok with you 
and we can stop at any time if you don’t want to complete 
the interview. We will not tell anyone what you answer. For 
more information you can take a look at the document we 
have provided. Do you agree to talk with me? 

 

60. Do you confirm that you have understood the content 
of the long consent form, and agree to answer some 
questions? 

 

61. Would you like to sign with your name or use your 
fingerprint? 

 

62. What is your name? 
 

63. Record: Sex of child Do not read 
64. How old are you? 

 

65. Do you attend school? 
 

66. What is your nationality? 
 

66b. If other, please specify 
 

67. Record: Match between information on list and 
information given 

Do not read 

68. Record: Comment on reason for mismatch Do not read 
Random selection of sample For the first child in household, select one 

sample at random. Only administer one 
sample per child. 
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Your test sample number is [Random number] 
 

69. Record sample number If first child, record number from last page. 
Otherwise, proceed with sample 2 after 
sample 1, sample 3 after sample 2 and 
sample 1 after sample 3. 

I will now ask you to have a look at these placards and solve 
some exercises with me. 1) Can you read any of these letters 
for me? 2) Can you read any of these words for me? 3) Can 
you read any of these paragraphs for me? 4) Can you read 
this story for me? 5) Can you answer the questions at the 
end of the story text? 

Let the child hold the booklet. Let the child 
sit comfortably, Give the child a second 
chance in case the child does not do well in 
the first attempt. Listen carefully without 
interruption. Be patient with the child. 

70. Highest achievement in English literacy Select highest achievement 
71. Q1 comprehension 

 

72. Q2 comprehension 
 

73. Highest achievement in numeracy Select highest achievement 
74. Q1 ethno math For all children 
75. Q2 ethno math For all children 
76. Q1 Bonus 

 

77. Q2 Bonus 
 

78. Q8 Bonus 
 

Now I will ask some questions about you. 
 

79. Do you live with your parents or any other adult 
relatives? 

select multiple 

I would now like to know how you spend your time.  Enumerators should help children convert 
daily hours to hours per week. 

80. How many hours last week did you work for payment 
for someone who is not a member of your household? 

 

81. How many hours last week did you work on the family 
farm, in our family business, or selling goods on the street. 

 

82. How many hours did you spend fetching water for 
household use? 

 

83. How many hours did you spend collecting firewood for 
household use? 

 

84. How many hours did you spend helping taking care of 
children, or an elderly or sick person? 

 

85. How many hours did you spend on other household 
chores such as shopping, cleaning, washing clothes, or 
cooking? 

 

86. How many hours did you spend on reading or studying 
(not including time spent in class)? 

 

87. Approximately, how many hours did you sleep last 
night? 

 

88. How many meals do you typically eat during a weekday? 
 

I will now ask you questions about washing hands. 
 

89. How many times did you wash your hands yesterday? 
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90. How many times did you use soap to wash your hands 
yesterday? 

Choose 0 if the child did not wash hands 
yesterday 

91. Who decides who you should be friends with? Do not read options.  
92. Who decides on activities you do with your friends (and 
whether you can participate in them)? 

 

93. Who makes decisions about your schooling and 
education? 

 

94. Who makes decisions about your health care? 
 

95. Who makes decisions about your work and household 
duties? 

 

I will now read some sentences about how some people can 
feel about themselves. Please tell me whether you agree or 
disagree with the following sentence, based on your own 
experiences: 

This must be repeated for each sentence 

96. You said you (dis)agreed with the statement. Do you 
strongly (dis)agree? / Do you feel strongly about your 
opinion?  

Ask this when the child has indicated 
whether they agree or disagree for one 
sentence. These must be repeated for each 
question 

96a. I feel that I am learning a lot at the moment Explanation: A person can learn things 
both in school and outside school 

96b. I feel stressed 
 

96c. I feel like I know where my life is going 
 

96d. I feel lonely 
 

96e. I feel positive about my future 
 

96f. I feel sad or empty 
 

96g. I feel safe when I walk around in the area I live in 
 

I will now ask you some questions about your opinions. 
There are no right or wrong answers to these questions. 

 

97. People describe themselves in different ways. Some 
people describe themselves in terms of their language or 
ethnic group, sex, religion, and others describe themselves 
in terms of their age or nationality/citizenship. If you had 
to choose two characteristics that describes you, which two 
would you choose? 

select two 

98. Think of a school project that should be done in groups. 
Which type of group do you think would be best at solving 
the assignment? 

 

99. Please tell me whether you agree or disagree with the 
following sentence 

This must be repeated for each sentence 

You said you (dis)agreed with the statement. Do you 
strongly (dis)agree? / Do you feel strongly about your 
opinion?  

Ask this when the child has indicated 
whether they agree or disagree for one 
sentence. These must be repeated for each 
question 

99a. In order to bring up, raise, or educate a child properly, 
the child needs to be physically punished? 
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99b.When not all children in a family can go to school, it is 
better that they send a boy to school than a girl. 

 

99c.Women should have the same rights as men to own and 
inherit land. 

 

100. What is the highest education level you expect to 
complete? 

 

101. What kind of job do you expect to have when you are 
about 30 years old? 

 

102. Where do you expect to live when you are about 30 
years old? 

 

Thank you for participating in this survey. The answers you 
provided will be stored safely with us. You can make 
contact at any point if you want your data to be deleted. 
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