


Education forA1ll EFA) may prwove o be the m ost revolutionary idea of the 20th
century. How ever, goverm ents alone, regardless of thelr good Intentions or the
resources availbblk to them , cannot bring about all the changes needed to asaure
every leamer an education of good quality. N on-goverm ental organizations NGO )
and other civil sockty omganizations (€SO ) will be essential n achieving that goal
Thelr ability to work through and w ith teachers I ways that governm ents cannot is
aleady having a significant i pact on access t© and quality of the education

system s In developing countries.

An education of good quality has not historically been m eant for all leamers,
egpecilly In developing countries. Schooling has until reoently been a process of
selecting those who appeared t be m ore capablk of academ ic achievem ent and
weaeding out those who were not. Som e students w ere prepared for econom ic
success or service t© the nation and others w ere Jeftbehind. T fact, one of the m ost
perwvasive definitions of a quality education system has been the degree to which it is
exclusionary .

If a good quality education is to be achieved for all, i will tBke m ore than abundant
1esources, appropriate policies, and well-rained educators. It w ill require

fimdam ental changes at all levels of socikty, ncluding the housshold, comm unity,
school, and system s of govemance. New ways of thinking and interacting am ong
teachers and the education system w ill have t© em erge fiom grassroots experiences.
O W r=htionships based on pow er and authority must be 1eplaced w ih relhtonships
that are nclusive and particicatory. NGO s are uniguely positioned t© work w ih and
through teachers to bring about these changes.

T order to support NGO s and civil society Involvem ent in the education sector, this
book first offers a conosptual fram ew ok for understanding quality education and
the actors who m ake it happen. Second, it offers real-life stories of how teachers,
w ih the support of NGO s, have address=d the quality of education. Fially it
suggests how one m ight evaluate the efforts of NGO s and thelr Interactions w ih
teachers.
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W orking thiough T eachers

A cdknow edgm ent

This field m anual is the outoom e of an extensive 10-day w orkshop, during w hich
education experts fiom arnum berof organizations pined CARE U SA education field
saff to develop and exchange stories abouthow they are addressing the quality of
education through theirw otk w ith teachers. The CARE U SA Basicand G s’
Education Unitw ishes to gratefiilly acknow ledge the contributions of:

M onica Gomes - CARE Bangladesh

BlstusM w izanibi - CARE Tanzani

ATba LuisRam irez - CARE Hondumas

M agy M ahrous - CARE Egypt

M guelM unoz - CARE ElSalvador

Kokila Guhatd - CARE Inda

Frank Boghene - CARE Ghana

Ana M aria Rables - CARE Pem

Y ourm aklm ad Kholov - CARE Tajkisan

W inerTem ilus - CARE Haid

G ot@bhaya Jayarantha - CARE Volunteer, Sri Lanka

Josefina G am ero - Fundacion Pama la Educacion R icardo Emesto M aduro A ndreu
FEREM A ), Honduras

D r.Roshdy Fam y, Education D evelopm entCenter EDC) New SchoolProEct, Egypt
SubirShukla, Education Consultant, lndia

Z Jopora Shekilango, Taalum aW om en G roup, Tanzania

Rebecca Rhodes, Education D evelopm entCenter EDC ), USA

Forhermwl 1 the leadership of the w orkshop and hercontribution to the conceptual
fram ew ork and Jayoutof thislbook, w e w ish to acknow ledge and thank JanetR cbb of
the Am erican hstitutes forR egearch @A IR ) .D eobie Fredo of the Tnstitute forPopular
Education (EP) nM alialso played a significantiolke i leading the w orkshop and
editingm any of the stories.

O urthanksto Cathy M cCabe and A urora Lalna fortheiroutstending service n
sin ultenecus Spanish/£nglish translation and fortaking the participants to theirhearts.

W ew ish to acknow ledge Sharon B ell forediting the final version of thisbook .

W ealsow ish o thank Kum kum K ashiparekh of the CARE U SA Basicand G Ids’
Education Unitforheruntiring supportof all the w orkshop participantsand m yself.
W ew ould nothavem ade itthrough the tw o w esksw ithouthersipportand care.
Lastbutnotleast, w ew ish to thank Y enu B ezuneh forpulling all the pisces together

and m akig the publication a reality.

Specific recognition must be given to our “hstitutional Support G ent’ fiom an
anonym ousdonor, w thoutw hose supportand comm im entthis field m anualw culd not
havebesn published.

Jane Benbow — D irector, CARE U SA Basic and G irls’ Education Unit
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Thtoducton

Ifall kkamersare o receve an education ofgood quality, the comm im entand

Thvolvem entof teachers isessential. G overnm ents, donors and com m unites can

m obilize the needed resources, butteachersw illalw aysbe atthe heartofhow those
resourcesare deployed . Teachersbring togetherthe m ulttide of processes thatm ust

w ork In harm ony to successfiil Tl carry outglobal and national educational policies.
Finally, w thoutthe Ivolvem entand supportof teachers, there w illbe no susainability of
outoom es.

Preparing teachers requiresm ore than justtraining and certification program s. Their
1ole goesbeyond the classroom |, lesson plansand achievem enttests. They m usthe
engaged 1n and comm ited to the w hole child and the w hoke leaming process. Thus, they
m ustbecom e nvolved w herever leamng ccaursand w ih allof the system sand
processes thataffect the delivery of educational services.

N GO sand othercivil society organizations have nottraditionally played an active 10k Tn
the supportorpreparation of teachers. Thishas nstead been seen as the governm ent’s
responsiboiliy. TEN GO shad a ok, tw as n the nonfom al sectors of literacy oradult
leaming. H ow ever, shce theW ordd Conference of “Education forA 11 inJom tem and
m ore recently n D akar, w hen 116 nationspledged thatevery child w ould have an
education of good quality by 2015, NGO s arem aking an exttaordnary contrbution t©
help achieve thisgoal. They deliver in-service teachertraining to address issuesof
children-centered and gender-sensitive teaching m ethods and develop local supportand
Supervision system s. M ostin portantly, they w ork w ith teachers to build skills in
participation, em pow emm ent, problem  analysis, planning and action @king, w hich are
crticalto the developm entof teaching asa profession .N G O sare proving theirrole n
the education sectoris justasvialas itis n otherdevelopm entendeavors.

Em pow ered w ith know Jedge and skills, teachersare w orking w ith a variety of
sakehoders to addressm ulbple dim ensions of educational system s thatw erenever
designed tom eetthe leaming needsofall. NGO sand teachers, as nstim entsofa
strong and effective civilsocity, are w orking togetherto in prove the qualiy of
education by supporting governm entefforts, w hile holding itaccountablke forthe delivery
ofservices.

The experiences 1n this book are told fiom the perspective of the teacher as the
prin ary social actor. How ever, teachers as a group do not becom e social actors
spontanecusly orin isokbton. "W orking through Teachers” in plies the Tvolvem entof
change agents, w ithin and outside of the teaching profession, w hom ove teachers to
action. In the experiences shared here, m ostof the change agentsareN G O sand or
otherC SO s thathave w orked extensively w ith teachers and educational personnel t©
1aise aw areness, provide nfom ation forinfom ed decision-m aking, and develop skills n
participatory action processes.
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W _orking through Teachers
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TheM ultplR elationshijps through W hich TeachersA ctto
A ddresstheQ uality of Education

The sories told 1 this bock take place w ihin a complex web of Interactions
am ong stekehoders and N G O -supported program s. Each story highlights the
r=lationship betw een teachersand a singke otheractor, w ihin the local contextand
w ihin thebroad educational system . They explore six specific relbtiondhips:

Teacher and Com m unity
Teacherand Teacher
Teacher and Student
Teacher and LocalG overnm ent
Teacher and CentralG overnm ent
Teacher and C il Society O rganizations

hm any stories, teachersact in concertw ith orsupport the otheractors. h othercases
theiraction isa form of advocacy, dem anding thatothersbe accountable foreffectively
canyng outtheirmoles and responsibilities. B oth kinds of action are appropriate and
necessary to achieve EFA .

The sories show teachers supporting and changing how comm unitdes engage
the education of their children, how lamers engage 1n the leaming process and
contrbute t© Jeaming outcom es, and how teachers them selves perceive and
participate In the process of education. The stories also show teachers reachng
outto the goverrm entatboth central and decentialized levels, and to the NGO sand
other CSO s who work w ith them , t© dem and support In their efforts to address the
educational needs of children.

Local
G ove

Communikes ¢——p ‘.:) 4——)p Cental

G overmm ent

CwvilSoce
O ankzatbns
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D im ensionsof E ducationalQ uality through W hich TeachersC an
W ork toA chieveQ uality Education

D efining educational quality has proven elusive. Even when pecplke can agree that
the desired outoom e is learmner perform ance, they sHll have difficulty deciding how
tom easure quality .H ow ever, severalgeneral principleshave em exged . F st efforts to
address quality m ust inclide participation of aw de range of actors orsakehoders.
Second, action m ustfocuson the leaming experience of sudentsw ithn the classroom .
Finally, the conosptof quality education m ustevolre w ihin a specific country context
and iscom m unibdesand culures.

The experiences I thisbook do notdefine qualiy asm uch as they Iook atfour
din ensionsw ithn w hich teachers can becom e sakehoders n the dialogue aboutquality .
Those fourdin ensionsareresources, processes, content, and equity .

» A cquiring and U dlizing R esources to Im pact the Q uality of Education

Resources or “nputs” t© a system plhy a vial wk i i proving educational
quality. Resources refer to much more than justmoney. They Iclide m aterials,
such as textbooks and other teaching and leaming aids; facilities such as
classroom s or Jatrnes; equipom ent such as desks, floor m ats, chairs or chalkboards;
and personnel such as teachers and supervisors. Resources also include the
conditon of facilities and personnel, eg., clean, well lighted, and com fortable
classroom s, or w ell-tained teachers who are faidy paid, comm ited and
motivated. Fmally, there m ustbe efficient and effective use of resources, such as
care and m aintenance of the books, leaming m aterials, equiom ent and facilites.
Respources can alo wefer o services, such as the avaibbility of clean drinking

w ater, health care or tutoring for sudents w ith special leaming needs.

The quality of resources isalso a factor. Teachersm ustbe traned to effectively use
resources. Therem usthe good sources of know ledge and inform ation avaibblk to
supportand infom the teaching and leaming process. Teaching geography orhistory
from aten yearold textbock ism is-education . Children Jeam bestw hen the leaming
tadkm norseallife.M ath is fareasierifa child can touch and m ove cbpcts that
repregentthe caloulation he orshe istryng to leam . Pictires and illustrationshelp
children leamn aboutthings thatare notpartof theireveryday experience.

Research show s that a school’s size, age and general physical characteristics are
not directly conelated w ith achievam ent. How ever, a good working envionm ent,
and facilities and equipm ent that alow for nteractive teaching m ethods affect the
pride thatstudents, com m unidesand teachers take in theirschooland therefore the
comm im ent and m otivation of the lamer and the teacher. Th developing
countries w here centralized resources and distrbution system s are beyond the

m eans of goverrm ent, teachers and NGO s arr finding creative ways to m ake
resources avaikble so that children receive quality education.

A Bock of Experiences



W orking thiough T eachers

» E sablishing and Im plem enting Processes to Ensure the Q uality of E ducation

Abundant resources have little in pact w ithout processes to assure their effective
use.These processesm ustbe nplace fiom the central governm entdow n to the student
level, especially w hen resources are scarce. Processes affectevery agoectof schooling
and the educational system |, ncluding:

C Iassroom m anagem entand teachingm ethodologies;

C riteria forstidentenrolim entand underw hatconditions they can rem ain;
Budgetallocation and m anagem ent;

W hich schoolshave resources, w hatthose resourcesare, and how they are
usd;

Tfand w hen teachers receive thelrsalaries; and,

Functionng ParentTeacherA ssociationsand SchoolM anagem entComm itees.

Evenw ih a sufficientsupply of tained teachers, recruim entand placam entprocesses

m ustm atch localealites, egpecially forpoor, isolated orm oty com m unides.
Schoolsnead to assure that sufficienttin e isdevoted to each leaming cbjective, and this
Twolvesdiscipline, lesson planning and hom ew ork processes. And w hen policies

in plam ented w ith the bestof intentionsgo aw 1y, therem ustbe processes for

com m unication and feedbadk o thatadjusim entscanbem ade.

Teachers, w ih the support of the NGO s who work w ith them , are using direct
action and advocacy to address ineffective ornonexisentprocesses. n <o doing they
are finding solutions thatgovernm entalone could neverin agine. In fact, tisoften atthe
teacherand classroom  evelw here them osteffective processes gke place.

» Tnoorporating Content to Enhance the Q uality of Education

Content refers to what and how students are taught, and what and how they leam.
Tt encom passes know ledge, mfom ation, facts, &kills, attbtudes, and values. There
isalwo a “hidden currculum |, w hich refers to attbtiides and beliefs tteansfened to students
unconscivusly by teachers, parents orthe com m uniy at large. Thesem ghtinclide
beliefs thatgiris are notas am artasboys, that itisw rong to say thatone doesn’t
understend w hat is In the textbock, orthat realknow ledge is found only In textbooks.

Content is nextricably linked to resources and processes. Resources such as
textbooks provide much of the content to be taught. N ational exam hation
processes in pact teachers’ ability to address whatm ay be the 1eal leaming needs
of theirstudents. Contentencom passes issuessuch as:

e Language-W hatlanguage (s) does the teacherspeak and w hatlanguage ishe
orshe expected to teach n? W hatlanguage does the leamerspeak and w hat
Ianguage ishe orshe expected to leam n? W hatare the advantagesor
disadvantages of spesking or leaming In one language as opposad to another?

e Teachingm ethodologies - D cesthe teacheruse child-centered, interactive
appraches orteacher-centered, lecture-baged m ethods? A e teachers traned
and com fortable 1n the approaches they are expected touse? D o the

to i pact the Q UAITY of Basic Education
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Ifragmictire and teaching and leaming resources avaikbble supportthe teaching
approach?

e (Clssoom or Leaming Environm ent — A = students valued, do they feel
safe and affim ed? Oris the atm ogohere one w here discipline and order
m ake students afraid to participate?

For content to enhance the quality of education for all, curriculm  overt and
hidden), teaching approaches (leamer-centered and rlevant) and atm osphere (@afe
and valuing) m usthbe exam ihed and then changed ifnecessary . Em pow ered and

Infom ed teachers can be gatekeepers and change agents, roles that govermm ent
aould not accom plish alne, even w ih the best of policies and ntentions.

» Practicing and Ensuring Equity to Im prove the Q uality of Education

Quality education does not exist w herever groups or ndwiduals are singled out for
exclusion . Teachersm ustunderstand w ho isbeing excluded, w hy they are being
excluded, and how the conditions that Ied to theifrexclusion can be overcom e.O nly then
can equity be achieved and quality education forallbecom e apossibility .

The exclugion of partoular indwviduals or groups vares fiom country t© country,
r=gion to egion and even fiom one historical tim e period to another. The basis
may be mce, class, gender; age, health satus, dissbility, ettmicty, language, caste,
religion or education. W ithin aleady m argialized groups, gids and wom en often
carry a double burden when gender nequities are added to other types of

discrin ination.

Thequity goes beyond the issue of access. The curriculum m ay contan

Inform ation, attitudes and values through which hequity is perpetuated.

D ecision-m aking processes w ihn the schoolm ay favor cne group or type of
student over another.

T w ill never be sufficient to leave the goal of equity to goverm ent. Tmustbe
achieved In the classroom , n thehom e and fam 1k, and m ostin portantly, n the
communiy and socity at brge. Teachers have proven again and agann thatw ih
support and guidance, they are able and w illing to address the cutiral nom s and
values that lie at the oot of discrin nation. They are able to find solutions o the
com plex issues that are an tegral part of their own engrained attitudes,
rehtionships of pow er and privikege, and history.

11
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T eachers’ rxperences

w ih COmmUIlI:IES

Bangladech

W orking thiough T eachers

"G olng to SchoolE veryday in O urH oliday Best:

. AcuirngandUtlphgResures

T Bangldesh, children m ustw eara schooluniform . Forgidsbeing w ellcovered and in
properattire is in perative. H ow ever, uniform sare a relatively large expense and
children outgrow them quickly. Thisadds to poorfam ilies’ burden as they stiuiggle to
provide school fees, bocks and m aterials. Th addition, they have to release their
children fiom housshold choresand incom e-eaming activites. A sa result, poorparents
m ay decide to send only thersons to school.

AnNGO wasmning a school forw orking children na city shim . The childenw ere
notrequired to w earunifom s, as the schooldid notw antto create any financialbarriers
o enoln ent. H ow ever, the children w anted unifom s, w hich allow ed them t© ook ke
students fiom m ore affluentfam flies. A teachercam e up w ith aunigue solution.

Children in Bangladesh receive a new setof cbthes fiom their parents each year
during Ed-ulFir, them ostin portantM ushin eligbusfesdival E isatin e forall
parEnts to bring special py to theirchildren . Forgids, thenew clothesare very fancy
and are w om only on speciloccasions.

The teacher wondered, "W hy not ask each fam ily to buy orm ake a school
uniform during Eid, Insead of fancy clothes?” She visied all the parents and
explained that their children meally wanted t© be dressed Ike children 1 other
schools. Parents said they too wanted their children to look lke everyone else. &
had neveroccuned to them thatthe clothing bought forE id could also bewom t©
school.

The follow Ing Ed, ssveral fam ilies bought their daughters school uniform s. This
encouraged other fam ilies to do the sam e the next year. T did not take long for
thisnew custom to catth on and soon poor w orking children w ere dressed as

am artly for school as their counterparts n other schools. The Py on the givls’
faces  therbright new unifom s was all the rew ard the teacher needed for

com Ing up w ih a good dea that would not opardize traditonal custom s or tax

to i pact the Q UAITY of Basic Education
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. Eseblshingand Inplm enthgProcesses

“W isiting, Seeing, C aring, A cting: Schoolbased Training of PTAsand SM Cg”’

Tanzania hasundergonem any education reform efforts to in prove the quality oflasic
education, ncliding the esablisdm entof Parent T eacherA ssociations PTA ) and School
M anagem entComm itees SM C). H ow ever, head teachers in prin ary schools n
disadvantaged urban areas of D ares Salaam quickly realized thatthenew school

comm iteem em bersand other stekeholders did nothave the capacity to shouldertheir
new regoonsibilities. They contacted a ocal NGO and asked if they could w ork w ith
thenew PTA sand SM Cs.

The NGO agreed to cany out training activities and began by collecting

Infom ation on wles and regponsbilites, as goelled ocut 1 the education =fom
package. The head teachers took on the logistics issues and prin ary school
teachers agreaed t© help w ith the hospiality costs. Topics In the taining package
nclided Jeadership and m anagem ent, Ibbbying and advocacy, gender issues, wles
and responsibilites, and planing for inpact.

A fler the nithl ttraning, community m embers were asked to visit school facilites.
They w ere shocked to see the very pooraonditions of theirchildren’s schools,
especially the toilets. They began to 1aise questions aboutthe effectivenessof
Individualsw ho had traditionally been elected to serve on schoolcom m ittees. Teachers
stressad the in portance of having a dynam ic SM C thatw ould respond to the
educational reform m oveam ent.

The resuttsofthe com m uniy Ivolem ent
havebeen in pressive:

e N oticeable in provem entin school
hftagmicture, hclhidingnew
classroom s, desks and chairs n good
condition, andnew clesn toikts.

¢ Decpwellsforclkan drinking w ater.
Landscaping In the schoolyard so
children canplay haclean and safe
enviorm ent.

e mproved rhtionshipsbetw een
parents and teachers.

e An vigorated SM C, elected by the
com m unity and responsible for
carrying outaction plans developed
by the PTA and othercom m unity
m em bers.

Tanzanya

13
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Ind®a

W orking thioush T'eachers

"G IrlsG olng to C am p : Increasing Parentaland C om m uniy SupportforG rlsin
School”

T Tdig, a large percentage of adolescentgirisare not in school. They have either
dropped outof prim ary schoolorneverentolled because they w ere needed to perfom
choresathom e. Ifa form alschoolis farfrom hom e, there are concems aboutsafety
and security, asw ellas social taboos regtricting m dbility of gids. H aving once “m issed
thebus,” these gifls shy aw ay fiom attending am allcom m unity schoolsbecause they are
olderthan everyone else. A 1o, m any getm arred atage 12 orl3 and theirfam iliesor
In-law sdon’tsee the relevance of education to theirdutiesasw wesand m others.

To address this problem an NGO started Udaan - a one-year residential program
designed to give adolesoent gids the equivalent of a prin ary school education In
an accelerated, cam p-like atm ogphere. How ever, the rigk of getting m arrded
during the course and then w ithdrew Ing <41l rem atns hich. A dditonally, the
aurculm is Ikely to brng about eal behavioral changes. G Ids become moe
articulate and abk o sate their opinions; they also become more mobik eg.,
they leam to cycle), more sslfassured and able to m ake decisions for them selves.
AT of these changes nin counter to the traditional stereotypes forwom en. Parents
have to be able to accept these changes and support thelr daughters in dealing

w ih the rsulting societal pressures. W ithout partnerships w ith parents, nothing
can be achieved.

T orderto build thispartnership w ith parents, teachers and village developm ent

w orkers visitparents to encourage them to enroll theirdaughters in the cam p. Once
parentshave agreed, a three-day ntroductory
cam p session isheld to prepare parents and
children. A tthe end of the three day's, parents
m eetw ih teachers to talk aboutthe teachng

m ethodology and gpproach, the philosophy
behind a “social kkaming” curdoulum ,and
expectations from parents. Parentsm ay 1aise
theirconcems aboutentolling theirdaughters n
the cam p. In am allgroups, parents and teachers
discuss re-division of Bborathom ew hen girds
are no Ingeravaikbble to do housshold chores.

This isonly thebegiming. Every twom onths,
teachershold com m uniy sam nars, wheregids
presentw hatthey have Jleamned. Teachers
provide details on the girls’ progress. The
discussion often leads to passionate debates,
such asw hetherchildren of “higher castes should eatw ith those of “low er” cagtes, or
w hethergiis should clean thefrow n toikets— thisbeing Eboo i1 som e cagtes.

These exchanges question beliefs thatprom ote nequities in society and help parents
develop m ore progressive attitudes. They also prepare parents to acoeptthe factthat
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theirdaughters are ndviduals, thatthedrprioritiesm ghtchange, and they m ghtw antto
continue thefreducation. Teachers share Infom ation aboutschools close to the village,
and tellthem how gidscan getadm itted, putting som e of their fears and apprehensions
o rest.

Parents’ concemsaboutgiisbecom Ing alienated from thefrparents
and no Iongerw anting to help athom e are tegrated to the
aurrcutm . Teacherstak w ith girisabouttheircontnuing dutiesat
hom eand how to negotiate w ith thefrparents to gatn theirspport
and undersanding . By w orking w ith the com m unity and the parents,
teachersgive theirdaughters an opportuniy to “getback on thebus”
and continue thefreducations.

15




H onduras

W orking thioush T'eachers

“C om m unication, C ollaboration and C om m im ent: Teachersand C om m unides
Stopping SchoolD rop-O ut”

W hen a teacheregablishesgood com m unication w ith the comm uniy, problem sget
respved and education in proves. Th a am allmural com m unity I H onduras, the
habiantsare poorand fam fora living. W hen the schoolyearstanted, the teacher
enrolled 70 children nm ultple grades, butafterssveralm onths, m any had dropped out.
The teachertaked w ih tow n officialsand som e of the parents. She found thatchildren
w ere dropping outbecause of the schoolhours. Schoolsarted too early forchildren t©
help outathom e. Parents com plained thatthe schoolw as'toffering a snadk during the
day, there w ere no bocks, and no place to play ocutside. B ecause children w erem issing
som uch schoo], they w eren 't leaming m uch anyw ay and the teacheroften cancelled
classes.

The teacherorganized am ecting forall the parents and the local authorities, w here these
problem sw ere addressed one by one. The com m unity developed aw ork plan and
each per=on took on certadn comm im ents. Parentsand children comm itted to building
akitchen and hsalling w ater. The com m unity presidentcom m ited to getting snacks
and books from the State Education A dm Tnistration . The teacherchanged schoolhours
and comm ited to holding classevery day
and giving children exta help.

W hen the schoolyearcam e to an end, not
one child had dropped cutand allhad
pass=d © the nextgrade. The parentsw ere
happy and the entire com m unity thanked the
teacher.

to i pact the Q UAITY of Basic Education

16



.~ DomomthgConent

“W heretheE lephantR e-appeared :R educngA bsenteeian w ith
Leamer-Friendly C lassroom sand C om m uniy nvolvem ent”

A mmalschooln Tanzania, called M bogoiyola or “w here the elephantdissppeared,” had
such ow studentperform ance scores thatschooladm histatorsbecam ealarm ed. A
quick survey revealed m assive absentesian . A new H ead Teacherw asbroughtin and
he sarted by visiting nearby com m unites to discover the reasons forthe absenteeiam .

H e Jeamed thatthe distance to the schoolm eantthatchildren had to leave very early Tn
them oming and retum hom e Jate, offten noteating am ealallday . Parents also felrtheir
children w ere treated too harshly by teachers. M ostin portantly parents saw no real
value to school. Children w ere of greateruse to the fam iy by m aking baskets to e sold
I them arketorhelping therm others fetch w ater.

Amed wih this infom ation, the Head Teacher and his colleagues sarted m aking
som e changes.

e Parentsw ere asked to becom e partof the schoolcurriculim by teachingm at
and basketw eaving, asw ellaspotiery .

e An evening chss was sstup t© help parents leam good m arketing
strategies forsellng thertraditionalhandcrafts such asbagkets, broom sand
pottery.

o Vilbgeelersw ere vied to teach ocalhistory, such as the story of the Iost
elephant. They also taughtchildren abouttraditionalm edicine, and the history of
unounding villbges.

¢ Teachersagreed to sartschoolhalf
an hourlaterto allow tim e forthose
w ho lived farw ay to w ak to school.

e Teachershelped plantagarden of
cassavaand kentdls, fiom whichm eals
w ere provided to children atleast
tw iceaweek.

e Teachersalso agreed notto punish
studentsoruse abusive language w ih
them .The developm entofamles
and discipline code w as tumed over
o the sdents them selves.

A sa reault, parentshave becom e actively
Tvolved In the life of the school. W hen
schoolrecordsw ere checked a year later,
tiancy and absentesian w ere greatly
reduoad.

Tanzana
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“O vercom IngBarrierstoaR elevantC urriculum ”

T ajj{ jStaI]. I mural southermn Tajkistan, there isa severe problem of Iow enmolin entand attendance
ofgids in ssniorgrades. Education iscbligatory up o grade ten, but interest fallsoff
dram atically aftergrade ssven and som etin eseven eardier. V arious Investigationshave
revealed thatparentsbelieve w hat is taught n uppergrades isuseless to studentsw ith
no Intention of going o college. Therefore, they take theirchildren, especially the girs,
outof schoolw hen they Iose Iterest.

AnNGO cam eupw ih the dea of providing life skills to students through nonfom al
education classes. The profctfound teachersand com m unity m em bersw ith practical
skillsw how ere w illing t© hold classes forboth boysand girls. Am ong the skillsoffered
w ere electronicsand fam ing, sew Ing and tailoring, cooking and candy m aking,
handicrafts, carpentry, w elding, 12dio-TV 1=pat, and tactorand autom cbile r=pair.
Schools, teachers, com m unitesand the NGO m ade basic toolsand m aterials availbble.

A saresultof the success of the non-fom alclasses,
agroup of teachers suggested providing life-gkills for
students n gradeseightto ten. The schoolprincipal
agreed to offerthem aselectives, so asnotto violate
form alocurmiculm requirem ents. O nevery creative
teachercam eup w ith aw ay to Ihtegrate basic
academ ic slbpctsw ith life skills. Forexam ple, if
electrical killsare ntegrated w ith physicsand

m athem atics, this increases students’ nterestin
scienceandm ath. Econom ics can be integrated

w ih an allbusihessm anagem ent, m arketing and
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enroln ent, and sdent nterest n required classes.
Teachersarem ore satisfied w ith thefrw ork and
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. PmcoigBquiy

“Outfrom UnderDenial:D ialoguetoD efugeM uslin -C hristdan Tensions”

N o com m unity is 100 percenttolerantand accepting of others. T Egypt, m uch conflict
gem sfrom gnorence andm isinform ation about “the others,” w ho are them moriy
Coptic O thodox Christians. Em exgency law shave prevailed there forthe past20
yearsand them edia tend to suppress infom ation aboutconflict. Eventsare often
unreported, orthe governm entdenies stories of conflict. People are eithernot inform ed
orhearnew son ntermnationalnew snetw orks.

O ne of the country’sw orstclashesbetw eenM uslin sand Christansoccuned In the
Schag govemorates. Hundredsdied and thousandsw ere injured during the violence.
The eventsw ere reported n new goapersbutonly fora couple ofdaysand then never
m entioned agadn. N oteven the trials and theiroutoom esw ere reported to the public.

Five teachers from anN G O -aupported com m unity schoolprojpctfelt tw asw rong to
kesp quietabouttheirexperiences. Threew ereM ushin and twow ere Christian ;all
werewom en. They decided to have an open dialogue w ith the children aboutw hathad
happened to them . O ne could hardly find a child w ho had notsuffered during the
tragedy . Som e lostfam ilym em bers, othersw imessad scenesofbuming housesand
dead bodies. A llw ere foreed to say ndoors during in posed curfew s.

Teachers received assistance from Islm icand Christen eligious leaders, who cam e to
the classroom sto explain the sim Tlaritesand differencesbetw een the tw o religions.
Then they asked children t© @k aboutthe traum a they had experienced, naw ay their
ow . parents could not. Children also w ere helped by localdoctors, w ho knew

som ething abouttreating traum a even if they w ere nottraned psychologists.

The teachers nitally m etw ith resistance and skepticiam w hen they announced their
decision, but n the end they achieved w hat the governm entcould not— asenseof

healingw ihin the comm unty.
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. "R educing the Im pactof Initbation and EarlyM arriageon G irls’ Education”
Tanzanya
Thermm berofgirs com pleting prim ary schoolin Tl D igrict, TanzenBw asvery ow .
The mato of gifls and boysw as 50 t 50 atentry 1n Standard T, but the percentage of
gids steadily decreased as they entered uppergrades and girisneverseam ed to qualify
o enterpublic secondary school. Teachers presented the problam o the school
comm itee and the village governm entagreed to address the issue.

Teachers dentified tw 0 100t causes to the problam . First, participation n initation rituals
m ade gids feelyeady form arriage and discouraged them  from continuing “childish”
pursuits Hke prim ary education. T fact, atthe end of the niHation rituals, m ostofthe
giflsw ere actually gettingm arred . Second, gidshad Jess tim e than boys to do their
hom ew ork orstudy athom e because of chores.

A fieranum berof com m unity m estings, the follow Ing decisionsw erem ade:

G s’ hitetion riualsw ould be held on'ly during schoolholdays.

The duration of the nitation rialsw as rduced to three orfourw ecks.

M arriages In the In m ediate afterm ath of hitation w ere restricted.

Parentsw ould provide am ple tin e forgiis to do theirhom ew ork and do private
study athom e.

A yearafterfollow g thesenew directives, the mteof
girs com pleting prin ary education had atready
Increased. O negilqualified and w as selected to attend
apublic secondary school. The nexttw o years, three
and then five girispassed the qualifying exam and
entered secondary school. Thew hole comm uniy w as
excied aboutthe gids’ achievem ents, especially the
wom en. Celbrationsw ere held to honorboth teachers
and students. Even the giisw ho did notm ake o
secondary school pined 1n the celebrations.

W orking thiough T eachers
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“Schoolfor Parents: Q uestioning theO W ays”

T1aditonally, w om en and gids i mixal E 1Salvadorare Ioaded dow n w ith housshold
choresand excluded fiom decision-m aking andm uch of com m unity life. Teachersatthe
Casero EIM ofn schoolw anted to discuss these inequities n class, butparentsw ere
fim Iy attached to sereotyped oles form alesand fem ales. They decided to use the
SchoolforParentsasa forum . Thisw asa toolaleady inplace, am onthly m esting held

Saturday m omingsatevery schoolin the country, w here parents and teachersdiscussed
topics related o theirchildren.

Foran entire year, teachers addressad issues around genderequity, using poster
presentations, alks, photogiaphs, draw Ings, discussions and even plays presented by
the children . Sensitization began w ith a seriesof questions, such as:

W hy do boysand gidsplay sspamately?

W hy can'tloys cry and express ther feelings?

W hy do only girls carry w ood or fetch w ater?

W hy can’tgirs continue studying and go t college?

W hy do only boysply soccer?

W hy doeshoussw ork fall sokely on the shoulders of gis and w om en?

A s fathersand m others reflected, thecam e clearthat som ew ere already questioning
the old custom s thatseparated the s=xes. Forexam ple, m any Salvadoran w om en had
mm grated o the Unied States to w ork and supporttheirfam ilies keftbehind. This
profoundly changed the cutiral perosption ofw om en’splace n society . H ow ever, this
w as the firsttim e adultshad been able to tak publicly abouthow the changes related to

The grow Ing process is sillon-going, butthe EIM ofn com m uniy ism o cpen to
equiy . Boysand gidsnow play togetherand help each otherw ithwork. M ore fathers
are attending the SchoolforParents. M ostin portant, fam iliesare giving education the
attention itrdeserves, especially fortheirdaughters.

E 1 Salvador
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Teachers' experonces
win Leamers

. AowirhgandUtiizingResurces

“G oing Beyond T extbooks: Constructing H ands-on Learning E xperiences”

Children can constmictthefrow n know Jedge through m eaningfirlhands-on experiences.

Evenw hen traditional classroom m aterialsare 1im ied, teachers can bring I resources

from the cutside to m estcurrcularcbjectives. Th a Comm uniy Schoolin di,

teachers and students, ages 6-14 w ith diverse social and educationallbackgrounds, have
md]a developed a Leaming C omerthatthe children m anage them selves.

The Leaming Comer contains about 3040 children’s books, and other m aterigls
such as poem s, sories, new spapers, pictires, and clay figures m ade by the
chidren. T alo hclides material collected fiom around the villege, such as

tw gs, colorad geeds, and pebbles, which can be used for m aking pattems and
villbgem apsordoingm ath activites.

Students are responsible form anaging the

s Leaming Comer. Eachm oming, the teacher
FI !‘:..J-'!u : ..ﬂ:la;@,"' Pentifiesthem aterials required fortheday .
| Studentstakethem outofthe securebox w here

they are stored and putthem back atthe end of
theday'.

Throughoutthe day, children w ork on theirown
orgmwups, using them aterials required for
goecific activides orassignm ents. Teachersdo
nothave o w orry thatan expensive textibook w 111
e tom and they w illbe held accounteble.
Children canm anjpulbte them aterials fieely .
Onceam onth, teachersand students spend a
coupke of hours on m aintenance orrepairs, and
=plnish w hateverisrequired.

These Leaming Comershavenow becom ean
esablished feature n over120 com m uniy
schools.

W orking thiough T eachers
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“SchoolN ew spapers: Leaming by D olng”

Udaan isa residentialprogram designed tom estthe prim ary education needsof

adolegoentgiisusing an accelerated schoolingm odel. A significantchallenge to such

program s ism aking leaming relevantto an adolescentage group . The experiential m d:.a.
Jleamingm odelused by the program also posesa challenge in term sofaccessing

appropriate teaching and leamingm aterials. A sudentin new spaperpropcthas

proven to be an effective w ay to add both relevance and hands-on experience to the

leaming process.

Local, regional and nationalnew spapers are collected by students and teachers so they
can study the form atofnew spapers, explorew hatm akesnew s, dentify who thenew sis
about, and leam how new s isdivided Into sectionsor “them es” Once students
understand the “who,” “what,” “where,” “when” and” “w hy” concepts fiom studyng
existing new spapers, they are ready to create thefrown.

Studentsw rite articles and editeach other’'sw ork . The articles are laid outon blank
chartpaper, w ih illustationsand pictiresadded ifavailbble. The finished new soaperis
posted on aw allw here everyone can read it. A new edition isproduced each wesk.

The new spaperhasbecom e both a tool for leaming how
to collect, analyze and present nfom ation, and an
educational resource forteachng language and w riting
skills, cooperation and com prom ise, and reading

com prehension . An added value isthatthe local
Inguage Isusad to reportstoriesof local nterest.

A Bock of Experiences
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Peru

W orking thiough T eachers

| Eseblihingand Inplm enthgProcesses

"“Read and W riteasITak:LeamhgHow toUse
Locall.anguagesin theC Jassroom ”

Teachers n ndigenocusQ uechua com m unites n Pem w ere generally notprepared t©
teach thefrstudents n Q uechua. Even though they sooke the language them selves, they
could notread orw rite 1, and thought tw ould be too difficultto leam. N evertheless,
they understood the in portance of children being able to leam thiough thefrm other
tongue 1 early grades. They w ere therefore w 1lling to dedicate the tim e to attend trainng
sessions being sponsored by an NGO w orking n the area.

A gwup of teachers fiom tw enty schoolsm etonce aw ek to practice reading and

w riting Q uechua.A sQ uechua isw ritten aln ostexactly as itis sooken, the teachers

w ere ablke to very quickly leam to w rite and read . To thefrsurprise, that found that

w riting in theirow n language w asactually easy; therw riting w as fiserand m ore
creative. Teachers realized thatthe sam e teaching m ethods thathad been so successfully
used w ih them w ould alsow ork fortheirstudents.

The enthusiasm generated In the w eskly m eetings led som e teachers to use three
vacation days In them ddle of the schoolyearto participate h aw riting w orkshop.
They selected stories, ketters, poam s, riddles, recipes and w ord gam es from  theirregion
and w mote them dow n in both Q uechua and Spanish. Them aterialw aspublished asa
resource book atthe end of the year. The teachersnow use the resource book along

w ih thetrnew teaching skillstow ork w ih Q uechua-gpesking children in thetr
classroom s.

I additon to inproving their teaching m ethodologies, teachers ncreased their
self-confidence and tist n each other, and lamed t© value their own know ledge
and culure.

to i pact the Q UAITY of Basic Education

24



“U sing Learner G roupsto Im prove C lassroom Instruction and M anagem ent”

Teachers h theNew School Proctin UpperEgyptare using group w ork o help
students learn both contentand nterpersonal skills. Through group w ork, sudentsgetto
participate actively h classroom dynam icsand leam tom ake thefrow n decisionsunder
the supervision of the teacher. AnN G O w orking closely w ith the governm entprovides
trainng and supervision to assure effective use of the approach .

The process foresablishing groups Ivolves the follow Ing steps:

e W orkw ih schoolm anagem entto ensure theirsupport fora group approach t©
s, . Egypt
D elegate regoonsibility o the group and o individualsw ihin the group.
Show studentshow to review theirw ork both Individually and asa group.
H ave leamers participate h cross-group discussions.
H ave leamerspresenttheirw ork to the restof the class.

Twolving studentgroups I m anagem entofthe
clhssroomn environm entand hstmictional content
1 provesperfom ance. tisan excellentw ay o
m ake sure slow leamersgetextia tim e and
Supportihm asering the leaming task . i one
school, the teacherplaced a slow workeri a
group thatshe knew could help the sudent
leamm ore quickly . Ttalso allow sthe teacher
m ore tim e t grade hom ew ork, constiiict
leaming aids, orgive special attention to
studentsw honeed it

A Bock of Experiences
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W orking thioush T'eachers

s cE T

"M yDaughter C ould Be President!: Breaking T raditionalR olesand
Stereotypes”

Teachersoften reihforce traditionalgendermolesw thoutrealizing . An assesam entof
classroom participation In the com m unity of Papam aca, Pent, revealed Iow participation
mtesofgids. AnNGO in plam enting a propctdesiogned to ncrease girds’ enrolin ent

w orked w ith teachers to figure cuthow school could becom em ore nteresting to gis
and ncrease thefrdesire to stay 1 schoolonce entolled.

Teachers n one comm unity created a Comm itee of G i Leaders, w hich w ould help
gidsdevelop skills h oalexpression, com m unication, and ladership. Thegidsm et
once aw esk and defined the sucture, dopctives and activitiesof theircom m ittee.
Teachershelped them Jeam how to hold a dem ocratic cam paign to electofficers.

Tw o candidates forpresidentof the com m tee cam e forw ard . The gids enthusiastically
designed posters and fliers. O ne chose a flow erashercam paign sym boland “W eare
the sw eetestand thebest” forherslogan. The otherchose a tree
and herslogan was "W e are the onesw ho produce them ost
fuits” Both candidatesbased theirelectoral cam paionson
oganizing trps to places they had nevervisited, such as

Y anganugo Lagoon and H uraz, the capialof the departm ent.

A In ostno one had been to these places, even though they w ere
rehtively close. Each candidate proposad stategies formaising

m oney, such as food sales to tourists visiting Papam aca.

Regardlessofw ho w on the election, all the gis developed new
Teadership skillsand Increased thelrself-esteem . They also
gained recognition In theirmew Jeadership 1oles fiom teachersand
com muniy leaders. Even the presidentof the comm uniy

comm ented, “T'oday Irealized thatm y daughtercould be
president”

to i pact the Q UAITY of Basic Education
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“C reativity D cesn 'tJustH appen, T eachersM ake ItH appen”

TheU daan residentilprogram ain sto enablk adolescentgiris o determ ne theirown
lwes. To thatend, frencourages creativity, problam -solving skillsand reflection. W hike
the curriculm wasdeveloped by an NGO , itisup to the teacherto convert it nto actual
clhssroom experiences.

Teachersusually branstom o com eup w ith Hdeas, then tum them nto fullblown

leaming activities them w ih the U daan coordnatorand NGO tradners. Tobe included

I the currdcum |, the activiy m usthave the potential to: .

Inda

e Evoke hquiry and dialogue
e Help sudents kam mational thinking and problem -solving

Rely on open-ended reflective questioning processes.

D evelop hypotheses they can testby acquiring relevant Infomm ation

Sort and categorize nfom ation

Undersand rlationships and m ake logical linkages

M ake m eaning

Som e of the activites are as follow s:

D ram a: Children prepare shortplays on interesting topics, and help the class
discussthem eening of theplay .

M y O wn Envionm entBook : Children w rite aboutthetrvillbges, fam ilym em bers,
theirbehaviorand elationships, the nam es of literate peopke in the village, the oldest
trees and w hatpeople do beneath those trees, and so on. This developsboth
Tenguage skillsand coservation Skills.

ScakeM gp: Childrenm ake rough m gps of the classroom and the cam p
sunoundings, and Jeam the positionsof differentthings n the cam p. W hen they
have betterm athem atical abilites, they leam aboutproportional representation .

Cam p Records: Children investigate all sorts of dem ographic and ettmographic
Tacts aboutthem s=lves, such asw ho know sthem ostlanguages, w ho dancesthe
m ost, w ho is the fattest, allestoroldest, and w ho takes the Iongestto wake up In
them oming.

Kirhen M aths: This nvolves observing the fimctioning of the laxge camp
kitchen and docum enting various kinds of m athem atical applications taking
plce, such as m easurem ent, proportions, shapes, estin ation, and g0 on.

Exploration com esnaturally o children, butproviding opportunites iscritical. Creativiy
isan attiide, notjustfantasy . O ne can enhance creativity and critical thinking nboth
hypothetical and real-life situations.

A Bock of Experiences
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- AddmsimgEquiy

“TakihgTin etoW ork w ith Studentsw ith SpecialN eeds”

Children w ith physical and m entaldisgbilides, hearing in paim ents, serious illnessesor
Jeaming disabilities, need specialattention to thrive h a classroom . TheNew School
Proectin Egypthasdeveloped training m anualsand in-service taning to build the
capacty of teachers h single-and m ulb-grade schools to respond to the leaming neads
ofthese children.

D uring training w orkshops, teachers shared theirexperiencesw ith each otherand
entified a variety ofw ays they could support keamersw ith specialnesds. For

exam pk, n one chssthere w asagiflw ith hearing difficultdes. The teacherconveyed a
strong m essage to the other students about the need to be Inclusive and supportive of
each other; and then she and the studentsdeveloped a sin ple sign language to assure
thatthe gl could participate n iteractive leamng actvides.

T anothercase, a teacherpaired a sow leamerw ih aphysically dissbled clasam ate,
encouraging them o Jeam togetherand understand the other’s challenges. The dissbled
studentw asvery telligentand helped the slow leamerin prove heracadem ic

perform ance. The students appreciated the experience and ended up becom ing very
cse friends.

to i pact the Q UAITY of Basic Education
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“Em pow ered Fem ale TeachersU se Their Experience to Em pow er G irls”

In proving opportunites forgids and w om en notonly enables them to achieve
academ ically, butalso allow sthem o develop leadership skills. Sm allSchools

(com m unity schools) n Egyptrealized they w ere notdoing encugh to encourage gids’
Tsdership potential.

C lssoom “aciliators,” w ho w ere graduates fresh iy outofhigh school, w ere often

smggling w ith thefrow n lives 1n addition to figuring cuthow to teach. A though they

received goecial tainng forw orking In Sm all Schools, they stillhad doubts abouttheir

ow nn potential forsuccess. They gotsupportfrom EAN et, anetw ork of com m unity

m en bersw ho w ork togetherto solve education problan s i theircom m unides. By

participating In EAN et the facilitatorsw ere abke to participate nm onthly exchange visits E gypt
betw een schools, sharing experiences and collectively solving problem s. They gadned

somuch from thisexperience that they decided a sin farexperiencew ould benefitthe

young girls they taught. EAN etagread to supportthem and studentsnow plan and

m anage thefrow n cross visitsbetw een schools n nearby com m unites.

Students have also form ed their own version of EdN et. They hold quarterly
feedback sessions, during w hich they express com m on concems, plan activites, and
Mentify future endeavors. Studentseven dafled theirow n ntemalby-law s 1egarding
elections, attendance, and m em bership criteria.

Each quarterthey try to com e up w ith tim ely issuesand creative activitdes. Som e issues
fordiscussion have been the startand end tin esof schooldays, and seasonal vacations
forchildren who w ork 1n cotton fields. A ctvitieshave also included academ ic

com petitions and sports events. Childen are
responsible form aking the schedules, Iviting
participants, and choosing prizes forthe

w Imersof the com petitons. They finance
actvitdes from thefrow n podketm oney.

M em bership on the executive team is
1oEtonal.W hen one executive comm itee
hands overregponsibiliy to the nextone, a full
accounting of debitsand credits ispresentad.

w -

These endeavors have em pow ered girs,
ncreased thefrsense of responsibility, and
enhanced their planning and leadership
gkills.
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| AomirhgandUtilizigResurces

“Seads, N ails, Cupsand Stones: U sing Locally A vailable T eacher-m ade
M aterials”

TheNew Schoolsprojctin Egyptusespesrtiaining foron-going professional
developm entand enhancem ent. Teachersare tratned i groups, during w hich individuals
dem onstrating high m otivation and nterestare dentified aspotental taiers.

Peertranershelp ttan and m otivate all the otherteachers in theirschools to overcom e
the Jack of teaching and leaming aids. These stategiesare ain ed athelping teachers
develop thefrow n skillsand gain a sense of pride In theifraccom plidm ents. W ith
effective m onioring and evaluation, they have proven to be extrem ely effective.

Teachers m eet one day every three w ecks for “refrecher ttalning” on creating
teaching and laming resources. They bring w ih them lcally avaikble

m aterials, such as seads, wood, nails, aups, new spapers and stones. Exam plks of
teaching aids created by teachers lnclude:

e QuestonBank: Questionson a varety of subfctsare w ritten on cardsand
placed in a decorated cardboard box. A s children draw a card fiom the box,
they read the question aloud to the class to see w ho can give the conrect
answ er. This can be done n either large oram allgmoups. Instead ofa
cardboard box, teachers could m ake aw allhanging w ih pocketsw here
questionsare placed.

e Puppets: Teachers m ake puppets fiom old clothes, paper bags, packaging
m aterials, and scraps of cth t help students leam sories or act out
behavioral nom s Children can also m ake thelr own puppets.

The training focuseson m aking teaching aidsand using them appropriately i rhtion t©
the dbjectives, contentand educational level of the lesson . Teachersw ok Inpairsor

am allgroups to develop m aterials thatcan be shared am ong teachers h differentsubipct
m atters. They also participate In cross-visitsbetw een sngle-grade and m uld-grade
schools, helping each otherleam to use Iocally avaibble teachingm aterials.

to i pact the Q UAITY of Basic Education
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“C usterand Lead : L nking Schoolsand T eachers for Supportand Supervision”

M any miralschools n Srilanka are foroed to use uncertified teachers. W hike these
teachers are offen dedicated and m otivated, lack of classroom  expperience and
understanding of currdoulum  contentgreatly ham pers theireffectiveness.

Lin ited financial resources, aum bersom e bureauicratic processes, and the rem otenessof
the schoolsm ake i in possble fortheM nistry of Education to provide adequate
supervision. They did @ke seps to In prove nural education by organizing schools nto
clisters, known asPasalPaula. Since the clustersneeded som em eansofm anagem ent,
the governm entegablished SchoolSocieties or PTA s forthispurpose.

Th them eantin e, schoolprincipals, teachers and parents addressad the problem of
Tadequate supportfor teachers friom theirend. They designated a group of teachersas
“lead teachers” w ho could supervise and supporttheir less experienced colleaguesw ith
the Pasal Paula. They are trained to be supervisors and peertramners, and m ustdevelop
apln ofaction forw orking w ithn theirclusterto supportuntained teachers.

Sri Lanka
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| Esmblishingand Tn plm entihg Processes

“TeachersH elping O ther TeachersUnderstand theN ead for T reating Students
w ith R espect”

A gwoup of teachers n eastem Honduras, who were working w ith an NGO , were
H d disturbed by the Iow Jevels of m otivation am ong students and other teachers 1n the
onauras school. Teachers were falling behind w ith their lesson plarming and m ost w ere
failing to complete the rquired curdculim by the end of the school year. The
group of teachers realized that m uch of the problem was rlhted t© the very
negative relationship betw een teachers and students. histead of encouraging
students for their efforts, teachers constantly criticized them and r=jcted what
they said was Inferbrwork. This attitude w as destroying any Interest students
m Ight have had i leaming. The concemed teachers agreed that this was an issue
they wanted work on and that if the NGO would provide the traning, they would
convince their fellow teachers to attend a w orkshop.

The follow Ing exercises w ere used t© help teachers understand the effects of their
behavior on student m otivation. G mwups of fourwere fom ed for a wephy
exercise, w ith one person playng the teacher and the other three playing students.
The “sudents” were told there would be a draw Ing contest and the w Inner w ould
eceive the highest grade, as well as a prize. Each group had a piece of paper and
three cayons, w ih thity m Tutes t© compkte is dew Ig.

Once “sudents” finiched their assignm ent, all draw Ings w ere hung in fiont of the
classroom . Each group expected t© w In, because their” “Meacher” would vote for
them . However, the “Meachers” had been told t© vehem ently crticize and
dengmate the draw Ings In a oud voice. “Students” were absolutely prohiited

from goesking during the judging.

“Teachers” criticiam s went som ething lke this:
"W hat ditty students! They only have heads h order to carry hairand
Tice
YW hat stupid, ugly diaw Ings! W hat hordble colors they've used !
“This diaw Ing has nothing t© do w ih whatwe asked for”
“This daw Ing should be thrown 1 the ttash ”

“Students” were desply upset and began © protest, even though they had been
ol they could not ek. They alo mwally believed their draw Ings w ere good.
Their comm ents w ere:

“Stupid teachers! W hatdo they know aboutdiaw Ing anyw ay?”

“"These are the dum bestteachers”

W orking thiough T eachers
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T the end, “students” w ere stom ping on the floor; banging on the tables, throw Ing
crayons In the trash and tearing up the papers. W hen none of the draw Ingsw as
selected, the “eachers” asked the “students” if they w anted to try again In orderto have
aw Inner. “Students” cried cutih unison, '"WOO OO0 I They said the sam e thingwould
happen, the “Meachers” knew nothing aboutdraw Ing, and the w hole exercisew asa
waseoftime.

A flerw ards, each “student” talked abouthow he orshehad feltw hen the draw Tngsw ere
being crticized . They said they felrdigoouraged and had no destre to continue any kind
ofw ork w ith those particularteachers.

A saresultofthisand othertraining exercises, the teachersdeveloped a contractw ith
each other, n w hich they agreed to:

e A ctvely ook forw ays to give students positive feedback both Individually and
aollectvely;

e Refiain fiom blam g studentsasagmoup orcriticizing them publicly;

o (G ve studentsa chance to express theiropihionsw ithoutbeing criticized ;and,

o Thvolve students In decision m aking aboutw hatthey w anted to study .

The teachershave, of course, had other
traning sessions. They have also had follow
up and supervision o help rehforce ther
ow nbehaviorchange. There isevidence
thatstudents are happier, and thatthe new
approacheshave enabled teachersto

com plete currcutm contentw ith greater
success than w aspreviously possible.
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H onduras

W orking thiough T eachers

“Sharing O ur Strength : Intra-C ollegial n-ServiceTeacherTranng”

The directorofa miralprin ary school n H ondurasnotioed a high mate of repetition
am ong students In certain subjpcts, especially m athem aticsand Spanish, sohem etw ih
teachers to analyze probable causes. The teachers confessed thatthey did not feel
sufficiently com fortablew ih partsofthem athem atics curriculm  geom etry and

ions) and w ere unsure how o give exam plsrelhted to daily life. They alsohad
difficulty understanding som e of the Spanish textsand gram m ar. H ow ever, they had no
problem s n othersubcts. W hatthey needed w as n-service training in very gpecific
areas.

W ih the supportofan NGO , a participatory problem -solving m esting w as organized .. &
reailted 1 aplkn oranmual h-service trainng and cn-going m onioring thatw ould
Inclide classroom visits and assistance at leastonce each trin ester. TheNGO also
helped teachersprepare a requestto the districtM Tnistry of Education authorities, w hich
w asacospted . Teachers dentified theirspecific training needsand then s=lected
oolleaguesw ho could offerassistance. If there w asno one suitable on the schoolstaff,
they asked the Jocaleducation authority to
Tentify som ecne friom anotherschool.

A sthenew h-service talning processw asset
Tm otdon, academ ic achievem entof sudents
began to i prove. Teachers leamed to
overcon e thefrow n pedagogical difficuttiesby
1elying on each other. This sharing processw as
m ore sustanable and farless costly than
traditional, governm ent-led ttraining .0 ther
schoolsarenow begimning to em ubte this
school’'sexperience h tra-collegialttaning.
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'~ mhomomtngContent

“Leaming L ife SkillsM akesSchoolFun and R elevant”

W hen the form alschoolcurricubm isdeveloped centrally and or focused on passing
nationalexam s,m eaningfiil life skillshave to e acquired cutside of the school setting .

H ow ever, children spend som uch tin e n schoo], there is little tim e eftoverto leam life
skillsathom eand 1n the comm unty'.

Teachers n Sm allSchools n Egyptfound them selves Tn adoubkbind. Fist, they w ere

struggling o teach the form alaurricutm ,w hich they found very Iin ting. A 10, the

tEachersw ere notcertified, since tisvirually in possible to attractqualified teachersto E t
such rem ote areas. They w ere w om en fiom  the com m unity w ith a secondary education gyp
plisgmatenthusiaan and potential. Second, theM inistry of Education w aspushing

schools o include “ocationalttaning” T mwealiy thism eantteaching gilshow tom ake

m am alade and sew , and giving boys Iim ied carpentry skills. The teachers saw their

students ashaving greatercapacides and brighter futures.

TheNGO supportng the Sm allSchools -
helped the teachers organize a w orkshop t©

developm ore relevantaurriculim m aterials.
Teachers, education experts, NGO s

w orking 1 education, and even children

w ere Ivolved. Togetherthey designed a
seriesof lamngm oduleson prin ary heatth,
reproductve health, nutrition, m icro-
enterprise m anagem ent, w aterand
htroducton to polidcal system s. This
contentis presented asextra-curndcular
actvites, o theM OE w illacospt it
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E 1 Salvador

W orking thiough T eachers

“Chid toChild:D ecentralizing Curriculum and TeachihgM ethodologies”

Form any years, E 1Salvador’sD epartm entof Education has centrally dictated the
national currculm , coresponding activites, and the natdonal schoolcalendar.

H ow ever, since educational refom |, teachers have proposed thatcurrdicuim be
decentralized to allow r=gionsand even individual schools to decide on currdoulim and
teachingm ethodologies.

A flterworkingw th an NGO on a Child-to-Child health project, fourmimal schools n the
townshipsof San M artin and Santa E kena w anted to ncorpomate thatgpproach nto their
aurrcutim . The Chid-+o-Child approach isa flexble w ay to coverthe curricuhm and
allow steachersto:

e  Tentfy the student’'s laming priovites;
C userobpctives from differentsubectsand teach them together;

o Mhitegrate parents nto the leaming process;

e Focuson participatory leaming by children, ratherthan teacher-centered
Tishmicton;

e U hexpensive, easily avaibble educationalm aterials; and,

e  Thoorpomte com m uniy know ledge and experiences as educational capital.

The JocalD epartm entofEducation officialsw ere very in pressed w ith the resuttsof this
healtth projectand thoughtthe m ethodology could be used 1n otherschools and subect
areas. A though the projectw as severely intermuipted w hen tw om ajprearthquakeshit
the country in early 2001, the follow Ing N ovem berthe Child-to-Child m ethodology was
troducaed 1n 125 schools throughoutthe country . Teachers from the first fourschools
acted as trathers during statew e, day-long training sessions. They shared their
experiencesand lessons leamed w ith fellow teachers.

Now otherschoolsare Interested 1 adopting Child-to-Child, asteachershave found i
helpsthem coverthe currculim w ith greaterease and thatby clustering subectsand
dbpctives, they save up t© a third of the tim e itnom ally took.
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. ProctioingBquy

“PeerLeaming for SexW orkers”

T B angladesh com m excial s=x w orkers are ostracized and treated inhum anely by the
go-called “ohodmalok” or “ladies and gentlem en” of society . They are considered a very
Iow group thatshould stay In “red Iightareas” and notm x w ih “nom al” pecpk. In
fact, they m ustgo barefoot n public to declre theirsatus to all those around them .

AnNGO working w ith com m excial sex w orkers forprevention of H IV A 1D S usespeer
educators, w ho are sex w orkers them selves, to do education and outreach . They w ork
parttim e forthe NGO to relay m essagesaboutsafe sex practices. The projcthas
gradually evolved tow ard em pow ering the w om en to find theirow n place, voice and
worth 1n society. Thelpsw om en build the capacity to negotiate, dem and and obtain
theirrights. Peersupportisthem ain stategy to prom ote change and action. Togain

m ore bargaining pow er, the w om en have fom ed theirow n associations, w hich are
regisered w ih the governm entas legalentities.

A few of the peer educators decided they w anted to leam to 1ead and w rite and
suggested that a sim ilar process of peer laming could be used t© help them and
thelr sisters accom plish their goal. Everyone understood that bocks and
currculm used In mahstream adult literacy casses clearly would not work I
this context. A whole new approach, m ethodology and m aterials would be
rquired. Form ost sex workers, education has little to do w ih their lncom e-
eaming capacty. kwould be absolitely essential to avoid a judgm ental or

m omlistic sance. On the other hand, wom en neaded t© find self-esteem and pride
as hum an beings, and overcom e feelings of guilt and worthlessess. They also did
notneed teachers telling them what to do. Therefore, faciliators and peer
educators have created “Lieracy Clibs” where sex w orkers are free to dop 1n,
have a sense of belonging, and leam reading and w ritng for pleasure.

Peer educators and facilitators fiom the NGO have designed m any entertaining
actividesaround w hich learmning tekesplace. Onesuch activity is™ yDay,” whena

w om en tellsher life story and the group helpsherm ake a posershow Ing in portant
dates n her life, hervillage, her favorite aolor, song, filn , food, ete. Thesepogersare
placsd on the cluibhouse w alls and becom e the text for lieracy lessons. M aking posters
Tvolvesw riting, reading, draw Ing and com m unicating— thebasic skillsofany lieracy
program — how everthe content isof realvalue to participants.

Bangldesh
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Teachers' experiences

win LoOCcal G overim ent

G hana

W orking thioush T'eachers

| AcuirhgandUtizigResurces

“Com m unidesD em and A coountability from LocalG overnm entfor Teaching
and LeamingM aterials”

T spie of the in pressive education reform sundertaken by the governm entofG hana,
m arty districtlevel schools have noteffectively in plem ented them . W assaW et a
district in w estem G hana, isendow ed w ith abundantnatural resources and is the site of
Jicativem nng operations, providing m ary em ploym entopporimites. How ever, the
=olid econom icbase hasnottanshted Nito academ ic achievem entforischildren. The
districthas som e of the Jow esteducationalouttom es 1n thenation. Y earsofpoor
perform ance on nationalexam shad led to agreatdealofm istustand bad feelings

am ong teachers, localgovernm entand com m unides.

A gwoup of W assaW estteachersandan NGO
undertook an analysis of the probable causesof the
schooldistrict's Iow perfomm ance. The teachers’ first
n puleew as to pointthe fingeratparents, citing thetr
Iack of nterest n education. Som eofthehead
teachersquickly realized thatblam g parentsw culd
notlead to a solution, o they used am ore em pirical
approach . U sing Participatory Lieaming A ppraisal
(PLA ), they dentified the lack of textbocks and other
teaching/leaming m aterizls as the num berone concem,
and traced the ot cause o nsufficientbudget
allocations to Jocal schools and poor distrbution
System s.

U sing thefrressarch findings, teachers developed an
action plan thatw culd help them hold local

goverm entand educational authortes accountzblke to
com m unitdes  accordance w ih the national education
1reform goals. Thepln ncluded the follow g actvides:

e Mhflience the G hana Education Service to increase the am cuntof resources
allocated to district level schools.

e Ihflience Jocalgovernm entto allocate adequate resources fortraning teachers
T theuse of Iocally produced teachng and leamngm aterials.

e Provide adequate storage facilites forthosem aterials.
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In prove distrbution and tin ely delivery of m aterigls to schools, and volve the
private sector in obtaining adequate resources forschools.

T orderto accom plish the above they':

Held “opendays’ 1h schools, Iviting Iocalgovernm entofficialsto com eand
Tisten to teachers, com m uniy and students concems, and receive pintly
prepared petitions.

0 anized radio @k show sand com m unity debates to sensitize and enlist
supportof the general public.

Educated ParentT'eacherA ssociationsand SchoolM anagem entComm iees
and asked them o take up the issuesw ith the D istrictEducation O fficerand
OversightComm Hee.

Lobbied private m Ining com panies to participate n the in provem entof schools.

Som ekey successes fiom these nithtivesw ere:

The decentialized bodies (including the G hana Education Service, M nistry of
Education,M inistry of Food and A gricutiire, N ational Y outh Council, M Inistry
ofH ealth,N ationalCom m ission forC ivic Education, and the D istrictA ssem bly)
have nitated phtplanning and coordination of districtlevel developm ent
Iterventions to ensure adequate resouroe allocation to schools.

Through the districtE ducation Inovation Fund, Iocalgoverrm enthas ncreassd

allocations for textbooks and other leaming aids.

Localgovernm entis recmiiting and postingm orenew teachers to district
schools.

Localgovermm entand N G O shave organized tratning w orkshops forteachers
on the use of Iocally developed teaching and leamng m aterials.

R egponsibility fordisrbution of textbooks isnow shared am ong central
goverrm ent, localgoverrm ent, and the private sector, w hich has significantly
In proved tin eliness and effectiveness of the delivery system .

Teachersand com m unites feelem pow ered and understand that, as texpayers,
they have the rightto dem and accountability and qualiy services from Iocal
goverm ent.

Localgovermm entbetterunderstands s oles and regoonsibilities n the
provision of qualty education.
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Tajkisan

W orking thioush T'eachers

“Free T rangoortation and G ardensK esp TeachersH appy and W orking”

Tajkistan hasundergone m any serious socialand econom ic crises since Independence.
The education sectorw asnotexem pt, especially the teaching profession.. The country
hasplenty of qualified teachers, butthey are not interested in teaching, due to low
salariesand the difficulbes of living nm ostof the Jocations to w hich they are assigned .

A typicalgchooli aram ote villege n the Y ovon D igtricthad 40 teachersw hen fully
staffed atthe begiming of the year. By the end of the year, only eghtteachers

1em aned. The r=m aning teachersw ere understandably fimistrated, as theirteachng
schedulesw ere overloaded and they w ere overw orked . They found them selvesasking,
"W hy am Isdllworking here? W hy can’tthe others aope?”

A Participatory Leaming A ppraisal regearch carred outby an NG O revealed thatthose
teachersw ho ram aned atthefrpostsw ere area residents. They w ere fam iliarw ith local
custom s, had established houssholds in the village, and had a large supportive netw ork
of fam ily and friends. Teachers fiom ocutside the village had none of these advantages.

D isoouraged by Iow w agesand the high costof living, they m oved back to theirown
hom esw here they at leasthad som e support.

U nderstanding the problem  helped the rem aining teachers ook forsolutions. Theirinital
thoughtw asto reciuitnew teachers from w ithin the district. How ever, few pecplkew ere
Iterested w hen they leamed ofthe Iow wages.

Then the schooladm inistration suggested to the local
goverrm entthatteachers fiom othercom m unidesbe
given free transportation so thatthey could travelback
and forth to theirow n hom es. The localauthorities
adopted the plan and teachers from neighboring districts
began to show nterestin w orking In these schools.
Latey, iw asdecided to give the school som e land that
teachers could use foran allgardens to grow food for
them selves. Both of these deasw ere successfillin

m proving the problem of teachershortages.
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| Eswblihingand Inplm enting Processes

“Let'sRead: SchoolsBuyBooksThat Interest TheirR eaders”

AnNGO and a forpmwofitorganization parnered 1 a pibtproEct o provide bocks and

prom ote ading am ong teachers and students i 240 prin ary schools n the K agera and

Shinyanga reginsof Tanzania. “Tusom eV iabu” m eans “Let!'sRead Books!” A sudy

I the area show ed little nterest n readng, m ostly because of the Iack of ielevantand :
nterecting eeding m aleriaks, Tanzana

D uring startup w orkshops, teachers nsisted that they should be involved 1n choosing
and purchasing the books. The lIocalgovernm ent feltteachers lacked the capacity to
carry outallthem any financial tansactions Itvolved in ook procurem ent. H ow ever,
they agreed to give fta try.

A team ofteacher-lbmariansw aschosen fiom participating prin ary schoolsand they
helped to develop guides on ook selection, tendering and ordering, negotiating w ith
suppliers, purchase contracts, verification and receiptofbocks, storage and

m altenance, Horary m anagem entand m cbilizing resources to aupport Horaries. Copies
of the guide w ere produced forall 240 participating schools. D istricttrainers friom the
NGO did capaciy building forthe teacher-lbrarians and m em bers of the School
Lbrary and R eadership Prom otion com m itee, w hich consisted
of teachers, pupils and com m uniy m an bers.

The propcthitated the overall tenderby advertising I

new spapers. Teachers advertisad specific schooltendernotices
atw ard and districtnotioe boards. B ooksellers and publishers
w ere hitally rrlicantto negotiate w ith ndwvidual schools,
preferring a centialized system through district councils. The
proectexplaned that the processw as schoolbased, ed by
teachers, and suppliersw ere cbligated to negotiate w ith schools.

tenderdocum ents. The L ibrary and R eadership Prom otion
comm itee review ed tenderdocum ents, and then selected and
Inform ed thew Iningbidder. Contiactsw eredrawnupbetween |8
school and supplier, indicating books to be supplied, duration of
contract, trengportation and delwvery to schools, and m eansof

paym ent. D istrictEducation O fficers verified delivery oflbbocksand paym entw asm ade
by the project. Teacher, pupiland com m uniy m em berneadsand hterestsw ere
addressed w ithin a shortertin e period and m ore effectively than underthe centralized
goverrm entprocuram entsystem .

£
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Inda

W orking thioush T'eachers

“An O pportunity in D igguise: C usteringM uld-G rade Schools”

M uld-grade classroom sarenum exous n ;ndia, especially w here schoolpopulations are
too an all to supportone teacherpergrade. M ostteachers are nottrained to teach

m ore than one grade atonce and there are no appropriate pedagogicalm odels. T the
state of G uarat, the govermnm entesablished schoolclusters, w hich enabled teachers
fiom a dozen schoolstom estregularly to share problam s, experiencesand solutions.

O ne particularly active group of clugers requested tedinical inputfrom sate

govermm ent, justw hen sate the governm entw as looking foraw ay to address the issue
ofm ultd-grade classroom s. Extra resourcesw ere allocated to thisgroup, ncluding
personnel, m aterblsand training facilides. A team of 50 teachers representing 50
schoolsw as form ed. Sharing theirexperiences, the teachers soon realized therew ere a
varety of classroom  situationsand w ay's In w hich schools allocated gradesam ong
teachers. V igits to otherschools verified the factthatthey indeed representad a cross-
section of typicalm ulh-grade situations.

Thenextgep w asto w ork Intensively in five schools thatrepresented typicalm ult-
grade situations n G ujpat. R esource personspaired w ith teachers in each classroom .
W hile they planned together, itw as the teacher'stask to
1n plem entthe deas. The resource person helped the
teacheradaptand m odify classroom stategiesasthey
unfolded. Eveningsw ere spentanalyzing theday’s
outoom es and preparing forthe nextday, based on what
w orked and w hatcreated difficultHes. O ne critical insight
w as that, mtherthan being an dbstaclke, children tevacting
nmultb-age and m ultb-level groups could e an advantage
o teachersw ho knew how tom akeuseof it.

-

Sharing nsightseventually led to largerscale, ongoing
m utualm onioring and support, w hersby teachersof one
cligervisited schools in otherclusters. A tthispont, Iput
from resource personsbecam e aln ostnegligble and
teachers conducted the entire process. M any teachersw ho
o werconsidered “shirkers” In othercontextsw orked Iong
A hoursand extra daysw tthoutany rem uneration otherthan
the encouragem entthey received from thefrcolleagues.
O verthe nextfew m onths, m aterials forteachersand
rigomwus follow -up system sw ere developed.
The state realized this approach could be shared on a argerscale. M any of the origmnal
50 teachers trained teachers 1n 500 otherschools. Ttisexpected thatthenew approach
w e consolidated and dissam nated even further.

Lessons leamed:
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Teachers respond w hen Jocalgoverrm entm akes an effortto address their
pwoblem s.

Ratherthan providing offsite theoretical nput, resource personsm htfind i
m ore usefulto w ork w ith teachers n theirclassroom s.

O nce the processhasbeen triggerad and teachers’ nitiative hascom e to the
fore, isbetternotto conttol orguide i apre-determ ned direction.
Teachers can be effective resource persons forotherteachers. Local
govermnm entcan also benefitfrom seeing teachersasactive contrbutors ather
than passive recipients.

W hathad been seen asaproblam m Jhtactually have been an opportinity n
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H onduras

W orking thiough T eachers

© PrctongBEquty

“TeacherR esearch Leadsto C hanges in G overnm entPolicies”

T an ndigenous miral area n H ondutas, decentralization hasafforded an NGO the
opporhimiy to w ork w ith teachersand com m unity groups to actively engagem unicipal
governm entn the supportofbasic education, especially forgirds. TheNGO , teachers
and com m unity rpresentative began by designing and carrying outa ressarch proct
ongids’ entolm entn prim ary education. The problan s they uncovered included :

Culiralatitidesand beliefs:
e A gid’s ok is to do housew ork and be a m other.
e Tnvesment I education should be targeted t© boys.
e By theage ofthinteen orfourteen, girds cughtto getm arried.

Structuraland system icbarriers:
e G isenrolli schoolata bterage than boys.
e G Idsmpeatgradesm ore often than boys, putting them  fintherbehind their
appropriate grade level.
e O Hergirlsare em banassed to be In the firstorsecond grade w ith younger
boys and drop outas soon as they reach pubetty .
e G isareoftenm anded soon afterpuberty .

A m edw ih theirregearch, the NGO helped the teachersand m em bersof the
com m unity m estw th m unicipal governm entrepresentatives to discussw hatthe
govermm entcould do to In prove girls’ access to schooling. A uthortes listened
attentively and used the research to develop the follow Ing stategies:

e Them unicipalgovermm entw culd issue an ordnance thatgiflsm uste entolled
atthe appropriate age and have equalaccess to enrolln ent n pre-schools,
w here they exigted.

e Communiy groupsw ould be responsible foraom plisnce w ih the ordances
and reportm onthly to m unicipal authorites.

e The communiy groupsw ould find w ay to sanction parentsw ho did notcom ply
w ih theordnance.

e A municipalgovermm entoffichlw ouldm estperiodically w ith teachersand
com m uniy representatives to review results of the above agream ents.

The original stategy produced in pressive results:
¢ G s’ emolm entinareased sgnificantly n allschools.
e Twenty-six com m unidesorganized pre-schooleducation centers thatare serving
350 children.
e Twoyearsafterw ard, a seventh grade w asadded 1n fourschools, andm ore
gidsthan boysw ere enrolled.
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The success of this firstactivity Jed to on-going negotiations and action planning am ong
teachers, com m unity groupsand them unicipalgovernm ent.O theragreem ents reached

w 1h Jocalgovernm entinclide:

Pre-school teachers are paid by

m unicipalgoverrm ent, w hich also
ananges forfiiminire and teaching

m aterils.

A Tl firstgradersaregiven a
badckpack w ith notgoooks, pencils
(ead and color) and pencil
csharpeners.

A Tl children w ho attend schoolare
given a snack.

A Tlschoolchildren are de-w om ed
tw ioce ayearand are also given

Teachershave found song supportfrom
TIocalgovernm entforlocal school activites
and education isnow apriority In the
stategicplan of the Jocal governm ent.
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Teachers' mxpernces

win Central G overrm ent

E 1 Salvador

W orking thiough T eachers

| AcuirhgandUtizigResurces

“L obbying to Prioritze and D isribbute Tow nehp R esources for E ducation”

A gchoolin the siate of U sulutan, E1Salvador, had educational, personnel, m aterial and
financialproblem s. These nclided hadequate nfrastmicture, nn-dow n and crow ded
classroom s, too few teachers to m estdem and, lack of chalk, blacklboards, paperand
pencils, and defective or nsufficientdesks.

Teachersdecided to take advantage of education reform  legislation thatesablished
districtlevel SchoolA dm histrative C ouncils, consisting of principals, local officials fiom
the D gpartm entof Education, representatives of parentassociations, and students.

H ow ever, they soon realized thateven if the C ouncilcould penetiate the D epantm entof
Education bureaucracy, there w ere few resources there to access.

Then teachers proposed an nteresting dea: "W hy not nvite tow nehip officials to the
district/'s SchoolA dm histrative C ouncilm esting?” Thisw ay, officialsw ould see the
school'sdifficuttes firsthand . Tow nship officialsacospted the Invitation enthusiastically.
The Councilchose a teacherto coordnate com m unication am ong various sakeholders
and o faciliate them esting.

The M ayor had been a schoolteacher before being elected, and itwas easy t©
persuade hin o take the school resource nitHative on as his own. He supported
all of the teachers’ deas. The township’s lin ied resources w ere prioritized and a
better disrbution schem e was put n place. A s other comm unity m em bers
becam e m ore aw are of the benefits of education, they also offered their support.

The Council repaired desks and blackboards, since it was o expensive t© buy
new ones and the Central G overnm ent w ould @ke too Iong to provide them . The
M ayor’soffice boughtthe m aterials and tow ngpecple contributed theirtim e and
carpentry skills. Severalchildren w orked alongside the teachers and parents, leaming
carpentry skills them selves. The b tock m any m onths, butthe resulsw ere evident n
the children’snew , In proved learming environm ent.
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“Persistence PaysO ff: SchoolBased InitativesE licitC entralG overnm ent
Support for C om m uniy Schooll braries”

Teachers ivolved w ith an educational program supported by an NGO in tw o H onduran
aom m unitdesw anted o organize com m uniy-school lbraries. Trtook m any m estings

w ih Jocalauthorities, w ith presentations show Ing the need fortextbocksand reading

m aterials. The persistence of one teacher finally w on the Iocalauthorities overand they
agreed to pay fora libraran if the com m unity could provide space and acquire the
books.

Teachers and comm uniy m enbers held local fimdmaisers and w ot t© private
oolleges and unersities aking for discarded books. They petitioned a Iocal
NGO t donate a used com puter so that teachers could put together classroom
resource materbls. T took a filll year to esablish the two Horaries and another
year o ensure they were fimctioning well.

Onceaw orkable and susaablem anagem entprocessw as Inplace, the teachersasked
thedrm unicipal governm entauthorties o go to the centralgovernm entand request
additional support. W ith the supportofm unicipal authorites, theM OE agreed to train
Tbrariansand pay theirsalaries. They also agreed to supporta lbmary i another

com m unty, ifthe teachers fiom the firsttw 0 com m unitesw ould help settup.

H onduras
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H onduras

W orking thiough T eachers

| Esmblshingand nplm entingProcesses

“W hereThere’saM Ind,There’saM entor”

G overrm entteachertraining program s can be very expensive. H ow ever, if they donot

respond o specific needs and are not follow ed up system atically, they do litle to
n prove teachers’ n-classperform ance.

T the com m unity of G uajigquio, teachersw ith the supportofan NGO took the mitiative
tom odemize and in prove theirteaching practices. The NGO helped them work w ih
com m uniy leaders and parents to dentify thertraining needs. They decided they

w anted continuousm entoring i theirow n classroom s from a teaching specizlistor
Supervisor, w ith dem onstrations, reinforoem entand gpecific suggestions.

They firstw entto them unicipalgoverrm ent,w hich
ananged w orkspace and trangport forthe supervisors.
Then the teachersand m unicipal governm entpintly obbied
the regionalM inistry of Education authority to assign a
supervising teacher. Ttook quite anum berofvistsand
officialrequestsbefore the regionalgovernm entresponded,
buteventually they agreed.. The resultshave been very
encouraging and em pow ering forboth them unicipal
authoritdes and the teachers, and they arenow finding other
w ay's to w ork togetherto dentify resource needsand
solutions. The processm ay e slow ,butitisan effective
and positve w ay to in prove education.
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“Bonuses for Teacher T ralning : D esign ng ProfessionalD evelopm entA round
LocalN eeds”

ElSalvador invested heavily I in proving its schoolsby purchasing textbooks and

teachingm aterials, and mising teachersalries. TheD epartm entof Education also

organized “enm asse” training forover35,000 teachers. How ever, follow -up E 1 Sa]yad_or
m onioring indicated thatteachersw ere nottransferring therttaining into the classioom .

Therew ere tw 0 Inherentw eaknesses o the “enm ase” training. First, the Iogisticsw ere
com plicated and costsw ere high . Second, even if the trainng contentcom es fiom
consulationsw ith teachers, the specific needsof the teachersw ere quite diverse n
differentparts of the country and cne national tainng curriculum  did notserve the needs
ofallteachers. M any teachersw ere convinced thatsom ething had to change.

An NGO helped teachers 1 a num ber of schools to articulate their needs, which
clided decentralized training program s that were flexible, did not require them
o leave their comm unitdes, and w ere geared tow axd Jocal issues and needs.

G overrm ent, on the other hand, needed a certain level of adm hisative and cost
efficiency. TheNGO bmwughtthem togetherto develop the a stategy .

Each year, the D epartm ent of Education gives schools a $50 bonus for each
teacherto nvestn training . Forexam ple, ifa schoolhas ten teachers, itreceives $500.
Each school dentifies the contentof its teachertraining and contracts consulants to
povide the taning. Logistcs, food and m aterials are also aontracted out.

This stategy allow s three different ways t© inplem ent taining:
1. Idependent consultants can be hired to design a taining session according
o a school’s goecifications.
2. A team of experiencad teachers can com e together to do specific taining
for a whole school district.
3. NGO s can parmer w ih schools and reoeive resources to develop traning
rhted o the profcts they mplem ent.

To avoid cormuption, the bonus m oney is m anaged by the School A dm hhistative
Council, m ade up of teachers, sudents and parents. The group accounts for all
expenses to the D gpartm ent of Education.

A Though this taining strategy isstllnew and outoom eshave notbeen cbsesrved,
teachers arepleased thatthey cannow design and m anage theirow n professional
training i aw ay thatresponds to Jocalneeds.
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Gunea

W orking thiough T eachers

- moowomthgComtmnt

"R eaching O utand Tuning In: Training Teachersby R adio”

Teachers h mialG uiea reoeve aln ostno h-service trainng during the course of thetr
professional careers, and asa resultthey teach the sam e contentusing the sam e

m ethodsyearafteryear. Theproblem is thatioad conditionsare abyam al, distancesare
great, and on-going, -service taining iscostly .

A teacherin one miral area thoughtradio program sw ould be an dealw ay to in prove
classroom nstruction . The program s could coverteachng m ethods in specific subjcts,
classroom m anagem ent, and othertopics relevantto teachers’ daily w ork . A though he
and his colleagues cam e up w ith m any deas fortopics, they w ere notsire how togo
aboutsetting the program sup.

W ih the help of local educational authorites, the teacher organized a w orkshop
for teachers and govermnm ent supervisors. Together they outlined ten short radio
progam s 20 m utes each) on comm on pedagogical problam s, such as how t©
teach the past tense n French, and how to conduct group w ork.

How ever, when the teachers took their program s t© the Iocal comm unity radio
sation, there was no money to pay for the broadcasts and the availbble broadcast
tim e was 1lin ied because of national programm Ing. The best the Jocal sation
could do w as rfer the teachers to the M histry of Education.

The teachers w ere not optin istic, but o thelr surprise they found the M inistry of
Education had just launched a new progctw ith an NGO to inprove teacher
taining. There was clearly a possibility that mdio could be a com ponent of the
tranng.

Durng the next year, teachers prepared a m ore extensive radio tainig program .
They were afiaid that financing and gpace on the national sation would be
constrants, but the M Tnistries of Comm unication and Education agreed t© share
cogts w ith the NGO . Radio program s are stll being used nationally as an
effective ttaning m ethod for teachers In Guinea, paid forby goverm ent. The
teachers leamed that it is possble t© work w ih central goverrnm ent to find
resources if they have enough tim e and patience, and if othersupporters, such as
NGO g, take teachers’ needs seriously .
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“A Language Lesson with a D ifference: Localizing Content”

T 1996, the southem state of K erela developed and in plam ented an unusually effective
-service teachertaining on activity-orented teaching practices. Teachers regponded
enthusiastically, sayng, “Ifthis isw hatactivity-orented teaching isallabout, then the
existing teacherhandbooks are allw 1ong” The state then developed a setof13
handbooks 1n differentsubcts. W hen the teachers received them |, they w ere again
enthusiastic, butsaid, “If oursate can produce such w onderfiil handbooks, w hy arew e
stuck w ith such bad textbooks?” Thusbegan one of them ostsignificantteacher-driven
curmioulm and textbook developm ent hitbtives n idi.

O ne of the key dojpctives w as to produce textibooks thatw ould enable teachers to
“ocalize” contentw hereverpossible. Forexam ple, cne lesson n thenew Class 3 books
hasno text. On ablank page, children are asked to w rite any song they know and lke.
O n the opposite page are a num berof questions and exercises, such as: W ho singsthat
gong? W hen isitsung? W hatis the Jongestw ord 1n the song? W hatdoes itm ean?

A rethere any antonym s? D oes tttella story? If itdoes, w rite the story cut n prose.
And soon. The follow Ing tw o cases illustate very different ocal adaptations of the

sam em aterigls.

TeacherA
Teaching In an utban school, TeacherA sarted by going oversom e of the songsher
studentsw ere fam iliarw ih. A popularfiln w ih children as the protegonistshad oeen
phyg I town and students Hke cne song n
partcular. The teacherasked them ownre it
outon the blank page. Studentspaired up and
checked each other’s spelling, punctuation and
so on. Sihceno one had seen a w ritten version,
there w as som e debate on w hich punctuation
should beused, where and why'.

The songw assung atapointin the fim where
the characters realized they had needlessy hurt
som ecne’s feelingsand w ere trying tom ake

am ends. The teacherasked students to nanate
the story and then act toutn groups. Fially,
she asked them to w rite aboutthe contextof the
story In prose form , again chedking each other’s
work.

nd=

51

A Bock of Experiences



W orking thiough T eachers

TeacherB

This schoolw as Tn a r=m ote trbalarea. Studentsbelonged to three differentethnic and
Iinguistic groups, but the Ianguage of the textbook w asnotthetrm othertongue. The
Jesson w asan opportunity forchildren o share theirdifferent songs. T aclassof40
children, the teacherreceived 15 folk songs. The children divided nto groups and each
chose one orm ore songs o presentto the restof the class. They could sing ftoractit
out, butthe em phasisw as on understanding w hat the w ordsm eant, shce they w ere Tn
Tnguagesunfam ilarto som e.

Thenextday, TeacherB asked children to w rite the w ords of a song indvidually, using
the scriptof the “sandard” school language, butnotw onying aboutconect spelling or
punctuation. Each childm ade a diaw Ing abouthisorhersong and a simm ary of the
song In the standard Ianguage. A llofthisw asdigplayed around the classroom asa
“song exhibition” to w hich the com m unity w as Invied.

W hilkeevery lesson in thesenew texdtbockshas Iocalizable elam ents, a few were
des:gned specifically forthispurpose, such as:
D oaum enting Iocalhistory ;
e D igoussing the Iocalgeography’;
e Develpg Iocal “record bocks” the allesttree, Iongestm ustache, the cow
thatgives the greatestam ountofm ik, etc.) ;and
e D oinga socio-econom ic survey of the village.

M embersofan NGO supported and advised the teachers through the process of the
textbook developm ent.
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. PmctongEquy

"W om en FIndW aystoM akeTheir In-service Teacher TrainingM oreG ender
Friendly”

A sate In southermn hdiam ade specialefforts to recruitm ore w om en teachers, since
research clearly show s the presence ofw om en n schools ncreagesgids’ participation.
The goverrm entplanned aw de-scale ttaining program 1o prepare young w om en to
take up positions as teachers. The expertsbelieved thatan ntense residential setting

w ould be needed forthe best leaming results. The program w as spread overfour
years, requiring eightdaysannually at the residential centerand m onthlym estingsatthe
schoollevel.

D urng the firstround of ttaning, itbecam e gpparentthatyoung w om enw erehaving
difficutHesw ih the residential requirem ent. The participantsw ere eithersilunm arded
ornew lym arded. A In ostnone had eversayed aw ay from hom e, w hichm adeboth
them and theirfam flies feeluncom fortable. W om enw ith young childven had no one to
Tock aftertheirchiliren w hile they w ere aw ay . The firstround of residential tatning

w entvery badly w ith som e ttaineesnotshow Ing up and other leaving before the training
wasoom plkted.

T response a comm ee was setup o determ ne w hat could be done. They went
to the M Tnistry of Education M OE) and suggested that child care centers be sstup
at the ttaining venues and that fam ily m em bers be perm ited t© say over the first
night to reassure them selves about safety and securdty. The M OE agreed that if the
teacher trainers would ke on the additional m anagem ent regponsibilities, they
would ke on the additional operational costs.

The second round of residential taning w asquite different friom  the first. Training began
after imch on the firstday, allow ing tin e forsettling in and esablishing the child care,
whichwasnmby local “grandm others!” Thenum berofw om en participatingw as
notebly higher, m any andving w thm ale rhtivesw ho spentthe nightand then keftthe
nextday 1athershespishly forhaving had doubts. Teachertamners spentthelrspare tim e
plyigw ih the children, thersby reinforcing talning m essages abouthow t© nteract

w ih children. T fact, m any children did notw antto leave w hen the program ended.

D uring the thd round, m any husbandsand fam ilies sim ply dropped thelrw vesor
daughtersoff .0 thersdecided to stay and help w ih the child care center.

Ind®a
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Teachers’

Experiences

win C 1l

H onduras

W orking thiough T eachers

Socety O ranizations
| AcuirhgandUtiizingResources

“LookIng E leew here: C reating A lliancesw ith C wvilSociety O rganizations”

A group of teachers fiom  schools n indigenous, nmiralcom m unitiesof H cndutasw as
concemed thattoo m any children w ere dropping outof school, and over20 percent
w ere failing Spanish and m athem atics. O ne of the ragonsw as that schoolsdid not
have enocugh resources to help children in the classroom orto assistpoorfam ilies.

The teachers leamed of a private foundation thatprovided assistance forresource

m aterialsand teaching aids. The FERM A foundation provided them w ith apackage of
schoolm aterigls for firstgraders. The foundation also provided trainng so thatteachers
couldm akeuse of a radio program called “Let'sLeamM ath” They donated
notebooks, reading books and fumiture fora an all school Horary 1n each of the schools
and m ade arangam entsw ith Iocaleducation authorites forchildren to recetve a daily
snack.

Firstgradershave been receiving schoolm aterials forthree years. The schooldrop-out
1ate hasgone dow n and every yearthem ath and Spanish scoresare higher. Parentsare
happy thattherchildren can com plete theirgrade-schooleducation, and teachers are

m ore stin ulated o do thetr b, having teken advantage of an opportunity to w ork w ith
aprvate foundation forthe children’sbenefit.
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| Eswblihingand In plm enting Processes

“Today’sChildren A re Tom orrow ‘sC iHzens: TeachersH elp StudentsLeam
G 0od G overmance and C ontrbute to theW elfare of Their C om m unides.”

AnNGO worksw ith teachers n miral com m unites in H onduras to use a little known,

governm entaipportedm echanian t© Ink the goverrm entand com m unitesw ih their

schools. A tthebegiming of the schoolyearstudents electa SchoolG overnm ent SG )

com posed of representatives from each grade. The SG designsa govemance plan, and H OndU_IaS
dentifiesanum berof issues on w hich studentlased com m ittees can w ork w ih Iocal

governm entoraom m unity-ased organizations CBO ) t address specific educational

issuesorcom m uniy problam s. Students then choose a comm dttee and develop an

actonpln.

Som e exam plesofaction plans include:

o  Owenizing “Health Comm itees,”
w hich togetherw ih a JocalCBO have
scheduled hygiene and de-parasiting
daysatthe schools.

* O wanizing educationalpublicity
cam paigns, broadcasting nform ation
on Jocalradio program s. Three
cam paignshave been particularly
successfiil:prom otbion of children’s
rights, protection of the environm ent,
and aw arenessaboutdom estic
vibknce.

SG sprovide opportunites forsudents to
Jeam aboutand practice theircivil rightsand,
atthe sam e tin e, supplem entthe existing
schoolaurriculm . Once a schoolhas
esablished thisprocess, thelrstuidentsare
given the opporimity o visitthe Congressand
actas lawm akers, togetherw ih them em bers
of Congress. Studentshave introduced bills
and follow ed the process through C ongressional com m ittees. These eventshave caught
the public’s eye and show n thatstudents are capable of doing farm ore than the cunent
aurrouim albw s, ifthey are given the opporimiy .
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Tajkisan

W orking thioush T'eachers

"Buiding Y oungLeadersin New D em ocracies”

TheN GO -supported D em ocracy in A ction Proectisbuilding leadership potential n
school children in Tajkistan, w here the dem ocratization process isstillnew . This
Iibative isain ed atexposing students to processes forproblem solving atthe

comm uniy kevel, and abetterunderstanding ofhow  the governm entand non-
governm ental sectorsw ork, or failto w ork, o address com m unity needs.

TheN GO helpsteachers create StudentA ction Comm itees GA C),whosem em bers
are seniorsecondary students selected fiom participating classes. A flterinitialtechnical
assisance and training, teacherm entorsare able tom oniorand guideeach SAC .

Teachers laise w ih representatives of localgoverrm ent,m assm edia, NGO sand UN
organizations. Teachersand studentsw ork togetherto entify issuesof com m uniy
concem and then determ ne the bestpartnerw ih w hich to w ork n developing action
plns.The officials Ivolved also reoeive counseling fiom the teachersabouthow t©
work w ith children and how to presentsensitive inform ation.

A ction planshave addressed issuesof youth
graduation and jobs), genderequity aw areness,
comm uniy hfrastucture, hum aniaren concems, dmg
use, fam ily budgets, andmuchm ore. Each SAC
chooses an issue to w ork on foronem onth. thasto
prEpare plans and argum ents, m estw ih
representatives of local organizations, and follow up
w ith evaluation and lessons leamed. SA Csconclide
theirw ork w ith a presentation of the group’s findings
to clasam atesand schoolofficials.

The realresults of such activides are seen in behavior,
attiides and Jeadership skills. Studentsw ho take part
havebecom em ore active In thefrschoolsand

1n proved thefracadem ic perform ance.
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.~ moopomthgContent

“LinkingNG O s, Teacher T raning C ollegesand LocalSchoolsto Upgrade
M ath and Science T eaching Skills”

M ostprin ary schoolteachers in Tanzania are prin ary or secondary schoolgraduates

w ho have had a basic tw o-yearteaching taining course. The em phasis isplaced on .
pre-sevvice training in ordertom estthe country’spressing need forteachers. Upon T anzaniy
assignm ent, they are expected to teach allprin ary schoolsubgcts. O pportinites for

h-sewvice orrefrecherttaining are mre.

Teachers I one 1@m ote region w ere having difficultbes teaching m athem aticsand science.
They discussed thefrproblem w ith theW ard Education O fficerand cam eupw ih
several options: having teachers contribute to a find to hire extemal taers, contiacting
anearby teachertraining college, and w orkingw th an NGO aupporting education
activides in the area. The consensusw as to pursue the lastoption.

TheNGO wasparmering w ih the Tanzanin
TeachersUnion (I'TU).TheNGO and TTU
agread thattogether they could provide the
training the teachersnesded to upgrade therm ath
and science kills. The teachers suggested

w orkshop dates and chose faciliators and
participating teachers. TTU dentified resource
personsam ong ocalteachers, TTU saff, and
districteducation officials. T a seriesofw eskend
w orkshops, teachersw orked on using Interactive,
child-centered teachingm ethodsand Iocally
avaikbblem aterials. They developed gam es,
posters, exercises, experin entsand reference
notes. O nce they realized how much their
teaching could e enriched by using local

m aterigls, they saw they had the solution to their
own prblkn sw thouteven know Ing i.
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.~ PrctongEquty

"M aking ItE asier in Tough Siuations: A dapting Schoolsfor T ribal
Com m unides’

T the rem ote hillsof southeastB angladesh, 13 distinctettinic groupshave rem ained
outside of the developm entand change of the past few decades, due npartto
discrin nation and alienation . Providing basic education hasbeen abig challenge.

B ang]a.deSh. There arevery few schools in thishilly region. Long distancesoverhillsand through
foregtsm ake tdifficultforam all children to getto school.Booksarenotn the language
of trdbal com m unites and do notreflect the contextorauture of the hillpeople. Asa
reqult, there is ow dem and foreducation, schools are virtually em pty, and m arty
com m unideshaveno schoolsatall

Butthingsare changing . H illpecplew ho have com pleted highereducation have started
NGO sto address the needs of thefrcom m unites. Som e have gone back to theirhom e
villages to teach and m dbilize thercom m unities to send all children to school, especially
girls. The com m unidesw eloom e these teachers and provide them w ith accom m odations
and food. A though financial ncentivesare low |, thelrrew ard is the satisfaction of
opening upnew avenues forchildren. W orkking w ih an htemationalNG O , these
teachersand theirorganizationshave setup 25 schools n the hill districts of B andarban
andR angam ati.

Tom ake the schools susainable, teachershave
organized com m unity groups to help setup and

m anage schools. D uring evening hours, they visit
hom esand organizem estings to explain thenesd
form odem education and w hatthey are trying to
achieve. They have setup orreactivated School
M anagem entCom m itees, ParentTeacher

A ssociations, V illbge Education Comm itees, and
M othersG roups. The teachershelp these

comm Heesunderstand the in portance ofgiving
theirtin e and resources tom ake schoola vibant
ploeof laming. Comm unidesare constmicting or
1enovating schoolbuildings, clesning up the
sunoundings, digging w ells forw ater; and even

m aking sure the Jocal governm entprovides
textbooks. They know they need to take action
w hen governm entfacilities are hadequate ordo
notansw erneeds.

W orking thiough T eachers
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"R egpecting theR ghtsofD isabled Students”

T Tajkistan the few schools thatexist fordisabled children are residentialand Iocated n
urban areas. H ow ever, m any disabled children are from southemn nal districts, w hich
experienced civilwarfiom 1992 t© 1994 . There isa greatnead to provide special
treatm entand facilites to children w ith gpecialneedsw ho attend regularschools h areas
w herem edical sevvice isnotalv aysavaibblk.

AnNGO pwvidestraining forteachers n selected schools, w ih the em phasison

treatm entof children by teachers, clasam ates, the schoolenvironm ent, fam iy and the
comm uniy . They actvely w ork w ith fam iliesand othercom m unity m em bers to dentify
studentsw ith specialneadsw ithoutdam aging theirselfesteam . Som e children try to
hide dissbilites such as lim ied visualability, deafnessand m idm entalproblam s 1 oxder
to avoid em banasam ent. Som etin es children and thelrparents do noteven realize they
have problen s. O thershave glagses orhearing aidsbutdo notuse them because they
are asham ed. Forvisually i paired children, forexam ple, specialists have developed a
testcard. The testisnotm ade public, butafterw ards students are placed closerto the
blacklboard orin a partof the classroom w ith better Iighting .

Physically dissbled children, partcularly those in w heelchairsoron cmitches, require
Soecialactividesand facilites. G am es Ike chessorbingo help them see them selvesas
capabk ndividuals. Latrines and desks can be adapted fortheiruse, and handmailsor
1am ps can be insalled w here there are sairs. Such changeshelp children feel safeand
respected 1 thefrenvionm ent.

Them ostin portant srategy isgetting otherchildren involved to help children w ith
goecialneaeds. T som e schools, there isan organized schedule tom ake sure children
push thefrclasam ates’ w heelchairsup 1am ps o enterthe schoolbuiding.

The projecthashelped disabled children feel shong and notdisadvantaged. Tprovides
them w ith the opporimiy to achieve by =lying on theirow n capacities and @lents, not
blodked by theirdissodlity .

Tajkisan
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M easuring e

O U O ESofNcOo sw orkng through teachers

W orking thiough T eachers

.~ AMewofhdimtrs

A chieving an education of qualiy forall throughoutthe developing w orid w ill require the
creativity and cooperative efforts of m ultdple stekehoders. Teachersw illbeaviallink,
both In the classroom process they controland thiough the relationships they establish
w ith otheractors and stakehoders ocutside the classroom . Em pow ered teachers
exponentially exppand governm entand donors’ capacity o achieve educationalgoals.

M ore in portantly, teacherow nership, confidence, and com m im entare theonly way t©
asaure the susainability of allotherefforts.

NGO s must hold them sslves accountablke for the hum an and financial resources
they direct tow ard theirw ork w ith teachers. If the pram ise of thisbook isthatNGO s
and CSO g’ w ork w ith teachers is critical to the achievem entof Education of A Tlgoals,
how can the in pactof theireffortsbem easur=ad?

Below is a basic schem e w ith four ocuttom es for m easuring the in pact of w orkking
through teachers to address the quality of education .. T isbasad on the follow ng
assum ptions:

e The fram ew ork offered 1 thisbock isausefill mibric forw orking through and
w ih teachers around issue of educationalquality .

e The ultm ate goal of working through and w ith teachers is to empow er
them to becom e change agents w ithn their classwoom s, the comm uniy,
and the educational system as a whole.

e Thputs will vary trem endously and w ill depend on m any contextual factors.

e Actualm easuresw illaleo be aontextuial, based on proxy ndicators, and w el
on both qualitative and quantitative m easures.

e The proxy Idicators, processes and procedures for gathering and
analyzing data w il need to be highly participatory and w ill =quie
extensive teacher and comm uniy Involvem ent.

O utcom e #1 : Teachersem pow ered to engage w ith m ultiple stakeholdersto
assure thatschoolshave access to sufficient resourcesand thatthose
resourcesarebemng effectivelyused.

Exemplary M easures:

e Teachers effectively use m ulbiple channels t© acquire the resources they
need.

e Teachers roognize and m ake use of resources avaikbblk w ithn their
envionm ent. eg., hdividualsw ih skillsand know ledge, reading m aterials,
discarded orused m aterials, com m uniy servicesand facilites, etc.)

e Teacherscan design teaching and learming aids appropriate to the currdcuum

to i pact the Q UAITY of Basic Education
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and the leaming needsof students.

Teachers m aintain and m ake effective use of the resources at their digposal.
Teachers are actively engaged w ih others to assure the m antenance and
up-keep of school facilites and infrastucture.

O utcom e #2 : T eachersem pow ered to engage w ith m ultiple smkeholdersto
assure that schoolsand educationalsystem sare establishing and in plem enting
appropriate processes.

Exemplary M easures:

Teachers m ake Inform ed choices and have Input nto the educational
processes thataffect the leaming outcom esof thefrstudents.

Teachers take m easures t© assure that students are actively engaged w ith
and contrbute to the m anagem ent and support of the school.

Teachers act on their accountabilty t© the community i tem s of assuring
comm uniy partcipation in school processes.

Teachersare Imfom ed about, have Tnput nto, and can m oniorpolicies and
practices that determ ine educational processes.

O utcom e #3 : Teachersem pow ered to engage w ith m ultiple smkeholdersto
assure that schools and the educational system are ncorporating content that
assureseducation ism eaningfuland relevantto learmers.

Exemplary M easures:

Teachers m ake Inform ed choices about and participate In the developm ent
of school curriculum .

Teachers have the skills and flexdbility to conosptualize curriculum and
make i rwlevant to the leamer.

Teachers understend and can effectively use child-centered, Iteractive
teaching m ethodologies.

Teachers actively participate In school m anagem ent and the hterpretation
and inplem entation of policies.

O utcom e #4 : Teachersem pow ered to engage w ith m ultiple smkeholdersto
assure an education of good quality is for all learmers.

Exemplary M easures:

Teachers effectively analyze issues w ithin thelr classroom s related o equity
and take action to address them .

Teachers have the skills and abilides necessary to assess and support the
leaming needs of all sudents.

Teachers are actively engaged In changing comm uniy and cultual nom s
that reihforce mequity I the educational system .

Teachers are prepared t support altemative system s of education for
Jeamers w hose needs cannot be addressed though the form al school
System .
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