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Agenda
Welcome and Introductions

● Rob Jenkins - Global Director of Education, UNICEF
● Manal Hdaife - Primary School Principal and Chair of the Arab Cross Country Regional Structure (ACCRS) of Education 

International

Presentation of the draft Learning in Humanitarian Action Policy Brief
● Neven Knezevic - Education Specialist, UNICEF 

Assessment of EiE tools in ESARO
● Carolin Waldchen - Education Specialist, UNICEF Nairobi Regional Office 
● Matteo Valenza - Education Researcher, UNICEF Innocenti

Learning in EiE – Uganda, and Myanmar
● Kirsten Mucyo - Head of Education Programming, Save the Children, UK Office
● Ignatius Tebukoza - Education Specialist, Uganda, Save the Children, Uganda Office

The Better Learning Programme
● Camilla Lodi - Global Psycho Social Support Head of Unit- Better Learning Programme (BLP), Norwegian Refugee Council
● Marco Fuduli - Education Programme Development Manager, Norwegian Refugee Council
● Enas Barhoum - Regional Education Technical Capacity Building Coordinator, Norwegian Refugee Council

Breakout Rooms

Closing Remarks
● Dean Brooks - Director, INEE
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222* Million
School-aged children affected by 
crises globally in mid-2022 (educated guess 
based on ECW estimates, 2022). 

41%
Gap between children completing lower secondary 
school in comparison to children in non-emergency 
countries (UNICEF, 2022).  

Learning poverty and children in emergency settings

92%
Of children in the crisis affected areas of ESAR are 
unlikely to achieve minimum proficiency by grade 3 
(ECW, UNICEF/MICS 2022).

78.2 Million 
Are crisis-affected children of school age who are also 
out-of-school. (ECW, 2022). 

 2.2 billion
Number of people expected to be living in fragile situations by 
2050, 40 percent of the world's population below 18 years will be 
concentrated in African countries most vulnerable to fragility, 
conflict and climate change (UNICEF, 2022) 

84%
Of crisis-affected children globally live in protracted crises 
(ECW, 2022). (e.g., Syria, Yemen, Afghanistan, Somalia, 
Ethiopia, Sahel) 



Goals of the Learning Brief:
1. Generate evidence that we are able to address the learning crisis in 

humanitarian contexts

2. Generate evidence that in fact we already have solutions to address the 

learning crisis in humanitarian context

3. Generate collective action among partners to rapidly scale up workable 

solutions to address the learning crisis in humanitarian context



Mapping of scalable solutions

Madagascar:
Pratham, J-PAL and 
JICA By the end of the 
40-day programme 77 per 
cent  children enrolled in 
the FLN PMAQ 
programme could read a 
simple paragraph – an 
increase from 48 per cent.

Rep. of Tanzania:
PAL Network: 15,000 
children have been reached 
and over 80 per cent have 
improved their FLN skills 
thanks to the Jifunze 
programme. 

Nigeria: UNICEF and 
Pratham:
Children’s proficiency in 
subtraction went from 11 
to 59 per cent in TaRL 
programmes run in 
Borno and Adamawa 
states.

Turkey

Tunisia:

Niger:
Pratham, J-PAL and 
JICA: Children’s 
reading proficiency 
grew from 3% to 
20% thanks to the 
TaRL PMAQ 
programme.

Lebanon:
 4,600 Syrian refugee children between 
the ages of 6-16 at 87 community sites 
were reached by this SEL programme. 

Ethiopia

Jordan

Palestine

Colombia
Somalia

Ukraine

Afghanista

n 

 

DRC

Bosnia & 
Herz.

Pakistan 

Uganda

Banglades
h

Identified based 
on 
implementation 
in emergency 
settings and 
‘replicability’

UNICEF: Life Skills and 
Citizenship Education 
reintegration 
programme 

UNICEF: The Learning 
Circles Programme

UNICEF: Adolescent 
Kit for Expression 
and Innovation

BRAC: BRAC 
programme for 
remote learning 

UNICEF: Nashatati 
Programme

SCI: HALDO

ASER: ASER 
Surveys

USAID, UNICEF: 
EGRA

IRC: Assessment of 
Teacher Competencies

UNICEF: MHPSS 
Acceleration Project

UNICEF, Ukraine MoE: 
All Ukrainian Online 
School Platform



20%

The percentage of children who 
could read a simple paragraph, an 
increase from 3% five months prior 
in 53 schools. (17% increase in 5 
months)

The percentage of children who 
could read a simple paragraph, 
29% increase during 40-day 
programme (from 48%). 

Literacy: The percentage of 
children who could read a 
paragraph in the local Hausa 
language, 31% increase from 
baseline of 14%

Numeracy: The percentage of 
children who were proficient in 
subtraction, 48% increase 
from baseline of 11%

77%

45% 59%

Teach at the Right Level to improve FLN – rapid 
gains possible

Niger Madagascar

Nigeria Nigeria 

Countries affected by 
conflict/ natural 
disaster, protracted 
emergencies –
 
All examples  
underpinned by use 
of formative 
assessments



90,281
Children received foundational 
learning and social and 
emotional learning skills through 
the Learning Circles programme.

Of Syrian refugee children who 
improved their SEL, FLN in 
crisis contexts through the 
IRC’s Healing Classrooms 
programme

40%Colombia Lebanon

Social and Emotional Learning (SEL): 
the process of acquiring core competencies to recognize and manage emotions, set and achieve 
goals, appreciate the perspectives of others, establish and maintain positive relationships, make 
responsible decisions, and handle interpersonal situations constructively (INEE).

Addressing mental 
and physical health, 
psychosocial 
support is essential 
for building 
children’s 
resilience and their 
academic 
achievement.



Why measure learning in EiE?

✔ Help adjust pedagogy to support learner needs

✔ Target instruction to cognitive and non-cognitive abilities

✔ Equip teachers with appropriate skills to overcome learning loss 

and support accelerated learning attainment

✔ Inform improvement plans at schools and learning facilities 

for every child, 
answers



15,000
Children have been reached 
following the country-wide 
assessment.

80%
Of children who have improved 
their foundational and literacy 
skills thanks to Jifunze’s 
programme.

The PAL Network in Tanzania: 
Uwenzo’s Jifunze FLN: Holistic Assessment for 

Learning (HAL) –

 Save the Children – tool for 
measuring early learners’ literacy, 
numeracy and social and emotional 
skills. Piloted in Northern Syria from 
2018-2019 – feeding into new tools 
now being developed

All Children Learning 
Assessment Platform

UNICEF FLN Hub – evidence of 
implementation and results in process 
– potential for scalability high

https://inee.org/measurement-library/holistic-assessment-learning-hal?webform_id=toolkit_resources
https://inee.org/measurement-library/holistic-assessment-learning-hal?webform_id=toolkit_resources


1. Save the Children International’s Remote 
Assessment of Learning (ReAL)

2. UNICEF’s Office of Research-Innocenti’s 
Mobile Phone Based Assessment

3. UNICEF’s ESARO Solutions Toolkit for 
measuring learning in EiE (expected March 
2023)

4. PSS-SEL Toolbox by EASEL lab / Harvard

5. Other noteworthy innovations on the 
horizon?

Emerging innovations 
for scaling up 
assessments in EiE

© UNICEF/UN0582440/



Next steps, some ideas:

1. Feedback on learning brief to finalize with partners

2. Focus on large, protracted crises

3. Support collective efforts (UN,INGOs, local actors) to 

mainstream EiE-specific learning assessments

4. Agree and act upon coherent approaches for implementing 

assessments in EiE settings?

© UNICEF/UN0582440/
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Goal
Provide UNICEF COs, 
MoE counterparts, 
and implementing 
partners with 
high-quality, 
demand-driven 
resources to measure 
holistic learning
in Emergencies and 
Protracted Crises



Learning trajectories: slowest pace in protracted crises in 
SSA 

SDG 4.1.1 calls for all children to have basic reading skills by end of grade 3 

Protracted crises in SSA



Key monitoring questions: 

Which mix of interventions may be most 
likely to yield the largest learning gains at 

scale, given the crisis setting? 

At what conditions, and why? 

At what cost?



Learning Data Compact (LDC) framework



What would this Toolbox enable me to do in a crisis setting?

Common measurement problems Answers

I need to improve my results frameworks or my country programme to 
include better measurement of learning outcomes

> How to build learning-oriented ToCs and results frameworks in line 
with INEE standards for remedial and AE programs; annotated 
templates and examples  

In my country of operation there is no holistic assessment framework 
hence we do not know exactly what to measure

> How to build a holistic assessment framework + examples and case 
studies from the region

I need to run a summative assessment and I don’t know what tool to 
use

> Comparative review of instruments deployed in crises for holistic 
assessment in crises, with adaptation guides; [tool only a part of the 
solution]

I need to design a new EiE program and I want to measure learning, 
but I do not have sufficient technical capacity in my team

> Follow the technical guidance docs in the toolbox or advertise for an 
expert/firm, based on the different sample ToRs provided

I want to understand classroom dynamics within a remedial education 
initiative

> Dedicated technical guidance to develop monitoring plans for 
remedial interventions (TaRL) in crises

I need a reference for what constitutes a “solid” learning assessment 
report in line with good assessment practices

> Several examples of high-quality reports reviewed to spell out key 
strengths and how to replicate them 

My counterpart has no appetite for data on learning outcomes
> Advocacy resources; showcase cost-effectiveness based on gains in 
learning to inspire measurement at scale and improvement of learning 
trajectories

I need technical support to improve how teachers are trained in 
conducting formative assessments

> Curated resources in the technical guidance (mostly from the FLN 
hub)

I need support to run a cost-effectiveness analysis
> Step-by-step guidance note with examples from crisis-affected 
countries in the region



Assessment goals

Governance 
and resources

Holistic 
assessment 
framework

Research design

Building instruments 
to collect data

Data analysis and 
management

Improve teaching 
in emergencies 

Improve policyReporting and 
dissemination

Improve 
programming at the 
nexus

EiE Ecosystem
Assessment 

features 
Building evidence Action

Toolbox provisional structure – access the alpha version here

Languages

Current state of  
assessment systems

https://unicef-my.sharepoint.com/personal/mvalenza_unicef_org1/Documents/Toolkit%20for%20assessment%20and%20monitoring%20of%20learning%20in%20emergencies/Summative/Analysis%20of%20national%20assessment%20system/Analysis%20of%20the%20national%20assessment%20system.docx?web=1
https://unicef-my.sharepoint.com/:f:/g/personal/mvalenza_unicef_org1/Et3ThQ2oeTBLpGyTsXFNVNQBGKBu2XQxHYGPk8XDYyZorw


Comparative case study: similar instruments, different results

Category 1 Category 2

Very weak MoE technical capacity in assessment Very weak MoE technical capacity in assessment

no holistic assessment framework no holistic assessment framework

Rushed design, late involvement of counterparts Design thought-through, reflects lessons from previous assessments

Academic learning only, no SEL Holistic: academic + SEL

Contractor with relatively little experience in learning assessment
Contractor with extensive experience in psychometrics and holistic 

assessment

Rushed piloting Well-planned, iterative piloting

Rushed training of data collectors Well-planned, selective enumerator training

Limited ownership, minimal system building (“tick-a-box” assessment) Setting in motion systemic uptake and improving classroom practice



Thank you!
 

For comments and questions:

Carolin Wäldchen, Regional Education Specialist, ESARO 

cwaldchen@unicef.org 

Matteo Valenza, Consultant, ESARO

mvalenza@unicef.org



What does it take to 
improve foundational and 
socio-emotional learning 
in emergency contexts?: 
Lessons from Catch-Up 

Clubs in Uganda and 
Myanmar

Ignatius Tebukoza and Kirsten Mucyo, Save the Children

Content Hub: CH1357581



HOW THE MODEL WORKS

1 Fun-based remedial learning

3 Links to social services based 
on needs, not assumptions

Addressing protection concerns that act as 
barriers has been shown to increase 
attendance and decrease dropout rates.

2 Grouping children by ability, not age

Randomised evaluations in India show that the 
Teaching at the Right Level approach has led to 
some of the biggest impacts.

4 Addressing economic barriers 

There is a large body of consistent evidence 
showing positive impacts of cash transfer 
programmes on school enrolment for children up 
to age 18.

1

2

3

4
GOAL: Child, falling behind due to 

inequalities and learning disruption, 
achieves better protection, wellbeing 

and grade 2 literacy. 
Deliver learning gains in 13 weeks. 

Round 
1: 
3 weeks of 
sessions

1 
week 
break

Round 
2: 
2 weeks 
follow-up 
sessions

1 
week 
break

Round 
3: 
2 weeks 
follow-up 
sessions



Myanmar - Kayin & 
Rakhine 

Catch-Up Clubs are being implemented by 

Save the Children International (SCI) in 

Kayin and Rakhine States. 

• Conflict-affected and IDP communities in 

Central Rakhine. 

• Conflict affected villages Kayin.

• Host Communities near conflict-affected 

areas in Central Rakhine & Kayin 

3,202 children were reached – around 

45.2% girls (45.2%) 



MYANMAR Key Findings

Children’s Foundational Reading Level “Learning while playing makes it easier to remember and 
learn, and it’s also fun” 

– Children’s FGD, Kayin 

After completing the CuCs 
Nearly 

80% 
at foundational literacy level 4 or 5:

Story or Comprehension

Authors: Silvia Mila Arlini, Jessica Chia, Than Zaw Oo and Nishtha 
Shresta



MYANMAR
Logistic Regression analysis: likelihood of Children reaching the highest level – reading with comprehension

Children participating in CuCs

2.3X 
more likely to reach Comprehension level

Being children belong to the Rohingya
less likely to reach Comprehension 

level

Odds RatioKey Predictors

Authors: Silvia Mila Arlini, Jessica Chia, Than Zaw Oo and Nishtha 
Shresta



Uganda Refugee 
Response

Catch-Up Clubs are being 

implemented by Save the Children 

International (SCI) in Kyangwali, 

Nakivale and Rwamwanja Refugee 

Settlements in Western Uganda.  

4,793 children

(2,495 girls and 2,298 boys).



Results from Pipeline/Phase in research

*The difference between the intervention and comparison learners was statistically significant, χ2=689.672, P<.001. The change corresponds to a large effect size, 
ϕ=.608, P<.001.
**  translating into a net difference of .24, t=12.8, P<.001. From this analysis, intervention learners outperformed comparison learners.

Children attending CUCs  (934)
Children not attending CUCs (934) 

– in school only 

❑ 85.9% improved by at least one reading 
level (more than 3x those not in CUC)

❑ 14.1% remained at the same reading level
❑ 38.8% achieved grade 2 reading 

proficiency

❑ 25.7% improved by at least one reading 
level

❑ 70.1% remained at the same reading level 
(5x more than those in CUCs)

❑ 3.3% achieved grade 2 reading 
proficiency

Net effect on improving reading  level attributed to CUCs was 60.2%*



Disaggregated 
Results

Gender – girls and boys made similar progress.

Location - Gains were equitable for those in Nakivale (.410) and 
Rwamwanja (.407) but gains in Kyangwali (.158) were much lower. 

Refugee or National - Net effect was 67.2% for Ugandan learners (nationals) compared to 
57.4% for refugee. Demonstrating more impact for Ugandan nationals than refugee children.

Grade  - Findings indicated that the highest effect was among AEP level 2 (B=.438), followed 
by P.5 (B=.437), P.6 (B=.35), P.4 (B=.313). 

Disability - did not significantly improve outcomes for learners with a disability. 



What are we 
learning?



What makes CUCs effective in EiE settings?
1. Strong data collection system (with regular data 

collection points). The rounds allow for re-assessment 
and re-grouping of learners every 2-3 weeks so they can 
advance if they need to. It also helps identify challenges.

2. Review weeks between rounds. These support the 
professional development of CLFs and provide space for 
further input and/or adjustments.

3. Case management to follow up students attendance 
and address challenges to maintain attendance and 
interest.

4. Cash assistance for HHs where the cost of attendance 
(loss of time for the child) is too high.

5. Targeted support for girls; MHM kits/sustainable pad 
making & girl focused clubs for young mothers with child 
care.



4. Some girls miss CUC sessions during menstruation period even with some MHM provision.

5. CUCs are more expensive in a humanitarian context (Uganda).  In the humanitarian context 
CLFs are paid a salary at assistant teacher or teacher’s level which is higher than 
development contexts. 

What are we learning about CUCs in EiE settings?

1. Attendance/participation of learners in CUCs is 
lower and less consistent due to the high levels of 
vulnerability of children in these settings.  Even with 
the extra support.

2. Challenge of concentration/tiredness due to hunger 
for learners.

3. Language barrier like in a school, there may be four languages yet our facilitators may speak 
only two and leaving others unattended to. 



Camilla Lodi, Marco Fuduli, and Enas Barhoum

The Better Learning 
Programme



  

BLP1: General, 
classroom-based 
PSS approach 
targeted at all 
children and 
young people at 
any stage of 
emergency.

BLP2: Small 
group intervention 
to support 
resilience 
amongst a specific 
target group of 
academic 
under-achievers

BLP3: Specialised 
approach to 
address 
nightmares, which 
many children 
experience as 
chronic symptom of 
traumatic stress.

The Better Learning Programme (BLP)



  How did BLP start in Palestine?
• 2011- First pilot of the BLP3 in Gaza.
• 2012-2013- New BLP manuals developed. 

and scale up in Gaza in UNRWA and in West 
Bank in MoE schools.

• 2016-2017- NRC trained Master Trainers 
in MoE and UNRWA.

• 2019- MoU and an Institutionalisation  
Framework with MoE to integrate BLP within 
the education system.

• 2020-2023 Trainings on BLP for over 2,159 
teaching and non-teaching staff.

• 2023-2025 Formalisation of the 
institutionalisation process and hand-over to 
MoE.



Factors contributing to national 
scale-up/ institutionalisation

• Numerous research (University of Auckland, 
Tromso) proving effectiveness of BLP.

• Contextualisation of the BLP3  manual to be 
used across all UNRWA schools

• Participation of MoE and cluster partners in 
the development of the BLP 
institutionalization framework. 

• Institutionalisation Toolkit providing tools 
developed in collaboration with MoE/teachers.

• Constitution of a Technical Committee at MoE 
level with all relevant decision makers 
departments.



 Scaled up of BLP in the MERO region
• End 2015- Jordan implemented a 

contextualized BLP/PSS community-based 
approach run by refugees in non-formal 
settings in Zaatari, Azraaq and Emirates 
camps. The BLP  was later rolled-out in Iraq 
and Libya.

• Large scale up and institutionalization 
process inside the formal system carried out 
in Palestine, Jordan, Lebanon and Syria.

Factors contributing to the BLP scalability:
1) Establishment of regional hubs 
2) Massive on-job coaching, capacity building 

and emotional supervision delivered 
to frontline staff



Snapshot on impact





The Right to Wellbeing 2025
• Over the years, BLP has undergone 

consistent monitoring and revision, a 
myriad of research, and best practice 
collection seeking to better understand the 
outcomes and to evaluate its efficacy

• After Covid-19, NRC had to increase by 
40% the implementation of BLP

• Nowadays, it is running at different stages 
in 26 countries 

• The aim by 2025 is to reach half a million 
children

• Partners interested in engaging in this 
initiative are welcome to reach out to us





Breakout Rooms
Room 1: Foundational Literacy and Numeracy

Facilitator: Yodit Tesfaghebriel - Education Manager, UNICEF South Sudan

Room 2:  Social and Emotional Learning
Facilitator: Asim Latif - Distance Education Coordinator, INEE

Room 3: Learning Assessment
Facilitator: Deepa Sankar - Chief of Education, UNICEF Bangladesh

A pop-up will appear in your Zoom window allowing you to select the Room you would like 
to attend (or click on the Breakout Room icon at the bottom of your Zoom screen). Please 
stay in that room for the entirety of the breakout session. Please keep your microphone on 
mute unless you are speaking. 




