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Mind the Gap 2: what it covers

● Updates progress in policy, data, and 
financing for women’s and girls’ 
education in crisis and conflict since 
MTG1

● Explores three themes:
○ Distance learning for girls in crises
○ Gender-based violence and 

education
○ Girls’ education and climate change

● Presents most recent data (mainly 
2019/2020) on girls’ education in 44 
crisis affected countries. 



Summary of progress since Mind the Gap 1:
● Big improvements in the availability of data, particularly on 

completion rates and learning outcomes.

● In the period just before the COVID-19 pandemic, evidence of small 
but positive improvements in girls’ enrolment in crisis contexts, and 
gender gaps were closing.

● Increased global awareness of the importance of ensuring that all 
girls, including those affected by crises, should be able to complete 12 
years of safe, quality education. e.g: 

○ 2021 G7 Declaration on Girls’ Education with shared global 
targets.

○ Support Her Education & GPE’s Girls’ Education Accelerator.

○ Investment commitments by donors and governments. 



…but gaps remain
Funding: Humanitarian aid
Requests for education funding in 
humanitarian situations have increased, 
but funding has not kept up with 
demand

Access
In most crisis affected countries, less than 
half of girls complete lower secondary 
school. In South Sudan and Niger, less than 
10% of girls complete.

Impact of Covid-19
Strong evidence that impact will be 
gendered, and worse for girls affected by 
crises. In 2021, most countries lacked 
measures supporting girls’ return to school.

Funding: national
In many crisis-affected countries, 
government spending on education was 
low (<4.5% of GDP), and falling 
(2016-2020).



Distance education and the digital divide
● At the height of the COVID-19 UNICEF estimated 

that globally 222 million girls could not be reached 
with digital and broadcast learning.

● Gaps remain in access to technology
○ In LDCs  19% of women use the internet 

compared to 31% of men.
○ Women in LMICs are 7% less likely to own a 

mobile phone and 15% less likely to use 
mobile internet than men. Although these 
gaps are decreasing.

● Social norms and bias reinforce barriers to girls 
use and access to technology (e.g domestic 
chores, restriction on girls’ freedoms).



Build on success of programmes like Interactive Radio Instruction and 
Community learning centres which have a long history of supporting 
learning where access to school is limited. 

Distance education that works for girls

● Build on existing community 
structure and spaces.

● Mix of format education 
materials – combining print, 
online, TV and radio.

● Use accessible tech with an 
understanding of barriers faced 
by girls.



Gender-based violence and girls’ education

● Girls in crisis-affected contexts experience high rates of violence in 
and around school but limited data is available. Data on SRGBV in 
learning spaces for refugees is particularly limited.

● A stronger picture of violence can be gathered by combining 
existing surveys. 

• Violence Against Children and Youth Survey (VACS)
• Global School-based Student Health Survey
• DHS
• SAQMEC and PASEC

● Analysis of DHS data from 20 countries and VACS data from 6 
sub-Saharan African countries found 29% of adolescent girls 
reported experiencing physical or sexual violence and 17% 
reported having experienced sexual violence in the last 12 months.



Effective strategies to address SRGBV

● Advocacy and legislative approaches
○ High-level policy commitments and national legislation have raised some 

awareness of SRGBV but there is there is limited available evidence about 
enactment or impact.

○ Identified barriers to implementation, especially at the district level,  include lack of 
resources, challenges with coordination and resistance to gender equality work.

● Whole School Approach and Minimum Standards for SRGBV prevention widely 
embraced by programme implementers.

○ Promising evidence from programmes in Uganda and Zimbabwe show positive 
effects on reducing violence by teachers, and increased awareness of different 
kinds of violence.

More and better data on violence in and around schools is needed. Increased impact 
evaluation can provide evidence on effective policy and programme implementation.



Girls’ education and the climate crisis: An emerging area

● Growing awareness but gap between policy discourse and practice

● Fundamental data gaps on forced displacement by extreme 
weather (including disaggregation by gender and age)

● Limited research on the potential of climate change education in 
supporting sustainable behaviour change



Climate vulnerability is influenced by existing societal 
inequalities, therefore…  

● Age, gender, and level of education are key determinants

● The effects of climate change:
○ amplify the negative impacts of conflict and crisis
○ exacerbate factors that contribute to displacement



Direct and indirect effects of climate change and extreme 
weather on girls’ education



Educated girls and women as agents of change

Emerging research on the transformative potential of girls’ 
education to address the climate crisis:

○ Strengthening resilience to the effects of climate change
○ STEM education, TVET and green skills
○ Girls’ leadership and participation

However, addressing the climate crisis is a global 
responsibility and requires all countries, especially 
HICs, to take urgent action.
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Recommendations from Closing the Gap
Governments Meet their commitments to 

allocate 20% of public 
expenditure to education (2015 
Incheon, 2021 Kenyatta, and 
2021 Paris Declarations)

Strengthen data systems to 
design and adopt education 
sector crisis responses based 
on gender analysis. 

Coordinate across sectors 
to ensure girls’ learning, 
protection & well-being 
during crises. 

Bilateral and 
multilateral 
Donors 

Support national governments 
to implement 
gender-responsive education in 
crisis and conflict. 

Increase humanitarian support 
to education, particularly for 
multilateral funding 
mechanisms with a strong 
focus on support to girls’ 
education in crisis (ECW/GPE)

Support national youth and 
young feminist 
organizations working on 
gender, education, and 
climate change.

Civil Society Global networks should bring 
stakeholders together to drive 
improvements for girls’ 
education. 

Hold donor governments 
accountable to meet their 
education spending on girls’ 
and women’s education.



Recommendations from Closing the Gap
Collectors 
and Collators 
of Data

Strengthen gender & 
vulnerability disaggregated 
data collection/monitoring for 
digital access/skills, SRGBV, 
& climate-induced 
displacement. 

Collaborate with local actors 
to collect and analyse data on 
girls’ education. 

Seek out research 
partnerships across sectors 
to develop a holistic picture 
of girls’ education, protection 
and wellbeing 

Funders of 
Research 

Invest in rigorous empirical 
studies of the effectiveness of 
different approaches to 
gender-responsive distance 
education.

Invest in longer-term 
evaluations of the 
effectiveness of SRGBV 
prevention programs

Invest in research on the 
gendered impact of climate 
change and the effectiveness 
of climate change policies 
and programming on girls 
education

Teachers & 
educational 
personnel 

Work with parents and 
caregivers to break down 
gendered barriers to distance 
education for girls

Advocate for 
gender-responsive codes of 
conduct and referral 
mechanisms for SRGBV

Promote the development of 
climate resilience and green 
skills.
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EGAL Project Reach

Ultimate Goal: Improving learning 
outcomes among vulnerable children 
and youth, particularly girls, in 
conflict-affected communities in the 
DRC

20 Primary Schools 11, 448 students
(6,549 girls/4,899 boys)

2 Secondary Schools (all 
girl)

274 teachers

2 Alternative Learning 
Programs

8 ALP facilitators

MMM Healing in 
Harmony

2,520 girls
484 boys

100+ caregivers
15 Concerts

Total Beneficiaries 600,000



 
   -

THE HEALING IN HARMONY MODEL
Psychosocial therapeutic models are used by a trained 

therapist and music producer to address traumas. Song 

writing provides participants with a concrete expression of 

their trauma

Songs are professionally mixed and mastered then 

disseminated via local radio, community concerts, and if 

possible, streaming platforms 

The creation of a tangible musical product allows the new 
artists to come a step closer to making meaning of what has 
happened

Artists become advocates and their songs become tools for 

education, helping to combat stereotypes, stigma, and shame

Participants learn to guide their own healing and determine 
their own treatment pathway using the therapeutic and 
musical tools

Photograph by Platon for The People's Portfolio 
and Dr. Denis Mukwege

Psychosocial barriers to education addressed through music therapy



 HiH in Kasai, DRC with EGALCycles 1 & 2  of HiH with EGAL in Kasai, DRC

Pre Test Post Test Total

Children 188 513 513

Adults 247 190 190

Total 
Participants

1085

Adult participants in Kananga (Cycle 1)

Symptom
PRE-TEST –

positive screening (out 
of 182 screened)

POST-TEST– positive 
screening (out of 52 

screened)
Trauma 68 / 37.4% 0 / 0%

Depression 161 / 88.6% 12 / 23.1%

Anxiety 171 / 93.6% 16 / 30.7%

Girls/Women 1000

Boys/Men 85



 Healing in 
Harmony 

in Kananga and 
Tshimbulu
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